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Weeks 1−2 Instructional Design and Lessons
Teacher Preparation: Complete the following instructional tasks within the first two weeks:
1. Administer, correct, and record the balance of the 13 assessments and confirm program
placement. Teachers may use the audio files at http://bit.ly/1YUy647 to administer most of the
assessments. Total assessment time is about 4 ½ hours.
2. Ensure that all students have memorized the “New Alphabet Song” at http://bit.ly/1YUy647.
3. Ensure that all students have memorized the names and sounds of the 43 Animal SoundSpelling Cards. Students should also be learning the spellings and understand the function of the
blanks (they indicate missing sound-spellings).
4. Practice the Sound-by-Sound Spelling Blending procedures and implement instruction.
5. Train parents, instructional aides, partners, and/or students in how to complete the
Sam and Friends Phonics Books homework procedures.
TEACHER TRAINING TIP: SEE TEACHING READING STRATEGIES TRAINING
MODULE 5: ASSESSMENT-BASED SMALL GROUP INSTRUCTION at
http://bit.ly/1SHAnB5 to learn how to administer the diagnostic assessments.
TEACHER TRAINING TIP: SEE TEACHING READING STRATEGIES TRAINING
MODULE 4: READING FLUENCY AND READING COMPREHENSION at
http://bit.ly/1msN59b to learn how to administer the diagnostic fluency assessment.
Whole Class Instruction

Time Materials

1. Students get instructional materials.

3

Assessments, Alphabet and Animal
Sound-Spelling Cards

2. Administer, correct, and record the remaining
whole class diagnostic assessments. After the 3
program placement tests, administer the 2
Alphabetic Awareness tests. Thereafter, no
particular test order is required. Assessment
times are listed in the assessment directions.

20

Print the diagnostic assessments and
the assessment matrices: the
Phonemic Awareness, Phonics, Sight
Words, and Fluency Mastery
Matrix and the Diagnostic Spelling
Mastery Matrix.

TEACHER TRAINING TIP: SEE TEACHING READING STRATEGIES TRAINING
MODULE 1: WHOLE CLASS INSTRUCTION at http://bit.ly/1OvtsUj to learn how to
teach the Animal Sound-Spelling Cards and Sound-By-Sound Spelling Blending.
3. Play the “New Alphabet Song” and have the
students practice out loud as you point to the
lower case letters, saying the names of the cards
until students have each mastered. Note that older
students will prefer to chant to Version 2, rather
than sing to Version 1. Once mastered, do the
same with upper case letters.

15

Print the Alphabet and Animal
Sound-Spelling Cards (See
Appendix) for each student and
teacher or use the Reading and
Spelling Flashcard sets; projector,
computer with speakers for audio
resource: http://bit.ly/1YUy647
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Phonemic Isolation Assessment
Teacher Notes
The purpose of this “whole class” assessment is to determine whether students can hear
isolated vowel sounds and identify placement within words. The words are not printed on the
Phonemic Isolation Assessment because this is a sounds recognition phonemic awareness test.
Directions/Recording/Mastery
Pass out the Phonemic Isolation Assessment to students. Say–“This is a short test to see if you
can hear the same sound in a pair of words and tell if that sound is at the beginning, middle, or
end of both words. Let’s practice together. The words are map and cat. Is the same sound at the
beginning, middle, or end of the words? map and cat [Wait for student response.] The correct
answer is “middle,” because the /ă/ sound is in the middle of the two words map and cat. Let’s
try another pair. The words are blow and throw. Is the same sound at the beginning, middle, or
end of the words? blow and throw [Wait for student response.] The correct answer is “end,”
because the long /ō/ sound is at the end of the two words blow and throw.
On your test, find the Example and point to it. [Confirm that all students have pointed to the
Example.] Shade in the beginning circle, middle circle, or end circle to show where the same
sound is located. The words are eat and east–Circle beginning, middle, or end–eat and east.
[Wait for students to shade in their answers.] You should have shaded in the beginning circle
because the /ē/ sound is at the beginning of the word. Let’s start with Number One. Ready? The
words are stay and weigh. Circle beginning, middle, or end– stay and weigh.” Follow this script
for the rest of the test.
Once the assessments have been scored, record a / on the Phonemic Awareness, Phonics, Sight
Words, and Fluency Mastery Matrix for each student not meeting the mastery criteria of 80%.
Test Items/Answers

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

stay
cube
act
grew
odd
sit
sigh
egg
bread
doubt

weigh
mute
ask
threw
off
kick
try
edge
stretch
loud
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Vowel Sounds Phonics Assessment (Teacher Copy)
Directions: Read each underlined word three times. Use the (rhyme) as a key to correct
pronunciation. Do not elongate the vowel sounds.
___1.

A. hox

B. hix

C. hux (ducks)

D. hax

___2.

A. pem

B. pum

C. pim

D. pom (mom)

___3.

A. gud

B. ged

C. gid (bid)

D. gad

___4.

A. meg (peg)

B. mig

C. mog

D. mag

___5.

A. kes

B. kus

C. kos

D. kas (pass)

___6.

A. suef

B. seaf (deaf)

C. saef

D. sif
Short Vowels 5/6 Mastery ___/6

___7.

A. bin

B. bine (fine)

C. bian

D. byan

___8.

A. diak

B. dak

C. dake (cake)

D. diek

___9.

A. yut

B. yeat

C. yute (chute)

D. yiout

___10.

A. toup

B. tope (rope)

C. teop

D. taop

___11.

A. buot

B. buat

C. buit

D. bute (mute)

___12.

A. fene (bean)

B. feun

C. fen

D. faen
Silent Final e 5/6 Mastery ___/6

___13.

A. vaudy

B. vawdy

C. vady (lady)

D. viedy

___14.

A. fay (bay)

B. fiay

C. foay

D. fuay

___15.

A. kaek

B. keak

C. kik

D. kaik (rake)

___16.

A. bein (rain)

B. boan

C. bian

D. baun

___17.

A. motfew

B. motfe (motley)

C. motfeu

D. motfoa

___18.

A. jeu

B. jiu

C. jeo

D. jee (me)

___19.

A. cid

B. ceid (need)

C. cide

D. ceud

___20.

A. kybo

B. kybi

C. keby (freebie)

D. keyb

___21.

A. deat (meat)

B. diut

C. dight

D. diegt

___22.

A. zaen

B. zein

C. zine (bean)

D. zen

___23.

A. pioson

B. piason

C. piuson

D. pison (bison)

___24.

A. beu

B. bigh (high)

C. bei

D. bia

___25.

A. ceter

B. caeter

C. cyter (writer)

D. couter
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“Pets” Fluency Assessment

Name _______________________

Pets are nice. Pets live with us. They can be good
11 friends. Pets make people happy. They can be very fun.
21
Some pets are very smart. Many can be trained to do
32 what people say. Pets may come to us when we call. Some
44 can do special tricks. Some even seem to talk to us with a
57 “bark,” a “meow,” or a “chirp.”
63
74
86

Many people enjoy life more with pets. Pets can be good
company. Pets can help people feel less lonely. Some pets help us
feel better. Pets can even help us get more exercise.

96
109
125
141
154
170
188
205
219
234

Not all animals make good pets. Most wild animals are afraid of people.
Others could be dangerous, like large cats or bears. It would be too hard to care
for some animals. They might need a special place to live or special food to eat.
Pets and owners must make a good match. People need to think carefully
about some things before getting a pet. A pet owner needs to have a good place
for a pet to live. A small apartment may be perfect for a fish or hamster, but not
for a large dog or cat. Also, some pets cost more to keep than others. Large pets
eat more than small ones, and their cost of medical care can be expensive.
People need to consider how much time they will be able to spend with their
pets. Pets need plenty of human attention to stay happy.

244
259
275
290
303
309
325
338
354
371
383

The most popular pets worldwide are dogs and cats. There are slightly more cats than
dogs. Birds, hamsters, turtles, snakes, lizards, and fish are also the pets of choice for many
people. In the last few years pets have become more “exotic.” Many people are now keeping
ferrets and monkeys as pets. Most local governments have laws restricting which pets are
acceptable in their communities.
Pet owners need to be responsible with their pets. Adult pets need to be spayed or
neutered to prevent unplanned litters. According to the Humane Society, over three million
unwanted pets are put to sleep each year. Also, mixed breed cats and dogs can make
wonderful pets. In fact, some of the best pets can be adopted from local animal shelters at
little cost. Pets are valuable friends and need our very best care.

Total Number of Words Read
- Total Number of Mistakes
= Total Number of Words Read

Total Number of Words Read
- Total Number of Mistakes
= Total Number of Words Read
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Diagnostic Spelling Assessment
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
41.

bumper
foggy
briskly
medical
defiance
dreadful
provide
lately
compute
hopeful
attitude
surprise
muffle
motive
submarine
eyelashes
crutches
hypothesis
cartwheel
telegraph
patriot
payment
trained
neighbor
maybe
seeking
ceilings
lobbying
creature
radius
bicycle
delight
supply
untie
introduce
vetoed
soaking
fellowship
humor
fewer
rescued

The car bumper had a large dent.
In foggy conditions it is hard to drive.
They walked briskly through the park.
His medical condition worsened.
The child’s defiance created heartache.
A dreadful sound came out of the trumpet.
She can provide all of the details.
That happens a lot lately.
To compute numbers he used a calculator.
I am hopeful that she will visit soon.
The student had a wonderful attitude.
It could not have been a better surprise.
The headphones muffle the noise.
The lawyer found the motive for the crime.
A submarine can be very long.
Her eyelashes were very long.
He had to use crutches because of his ankle.
The scientist’s hypothesis was tested.
I could never do a proper cartwheel.
The telegraph was invented in the 1800s.
A patriot is one who supports his country.
I received his payment last July.
She trained long and hard for the Olympics.
My neighbor wakes up early each morning.
He thought maybe they would agree.
The captain was seeking buried treasure.
The apartment had very high ceilings.
Student Council is lobbying for a game day.
The iguana is a strange-looking creature.
The radius of the circle was six inches.
She got a bicycle for her birthday.
The new neighbor is such a delight.
A huge supply came in yesterday.
It took me a long time to untie the knot.
I would like to introduce my friend.
The president vetoed the proposed law.
When you are soaking in a tub, life is fine.
The hobbit joined the secret fellowship.
She had a great sense of humor.
There are fewer choices than I had thought.
The dog rescued the child from the river.
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bumper
foggy
briskly
medical
defiance
dreadful
provide
lately
compute
hopeful
attitude
surprise
muffle
motive
submarine
eyelashes
crutches
hypothesis
cartwheel
telegraph
patriot
payment
trained
neighbor
maybe
seeking
ceilings
lobbying
creature
radius
bicycle
delight
supply
untie
introduce
vetoed
soaking
fellowship
humor
fewer
rescued

Short Vowels

Silent Final e

Consonant
Digraphs

Long /a/

Long /e/

Long /i/

Long /o/

Long /u/

60

Class

______________________

Student Names

______________________
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Teacher

Fluency

Sight Syllables Pretest /86
Sight Syllables Posttest /86

.

Rimes Post-test /79

and subsequent mastery with a

r -controlled
Vowels
Consonant Blends
Pre-test /50
Consonant Blends
Post-test /50
Outlaw Words Pretest /99
Outlaw Words Posttest /99
Rimes Pre-test
/79

Diphthongs

Consonant
Digraphs
Phonemic
Segmenting

Silent Final e

Short Vowels

Record un-mastered skills with a

Phonemic
Segmenting

Phonemic Blending

Phonemic Isolation

Syllable Rhyming

Syllable Awareness

Alphabetic
Awareness

Phonemic Awareness, Phonics, Sight Words, and Fluency Mastery Matrix
Record pre and post assessment scores.

Totals

63

Short /oo/

/ow/

woodpecker
cow
45 46 47 48 49

and subsequent mastery with a

/oi/

/aw/

koi

hawk
53 54

50

51

52

r-controlled Vowels
55

56

ur

42

rooster
43 44

aw

Long /oo/

_oy

as in the word:
Worksheet #s
Teacher

oi_

Sound-Spellings

Record un-mastered skills with a

all

Spelling Mastery Matrix

ermine
57 58

.

Hard/Soft c and g

arm orca cut
59 60 61

juicy get
62 63

gem
64

______________________

Soft g

Hard g

Soft c

or

ar

ir

er

al

au

ou_

_ow

_u_

oo

_ew

u

_ue

Student Names

oo

______________________

Hard c

Class

Totals
Teaching Reading Strategies ©2008, 2014, 2016 Pennington Publishing

66

Sound-by-Sound Spelling Blending Instructional Sequence
Week 1 Sounds

Spellings

Sound-Spelling Blending Words

Short vowel sounds and
consonant sounds

a, m, t, s

at, am, mat, sat, Sam, tam, fat
Sam and Friends Phonics Book #1

i, f, d, r

at, am, fat, rid, mad, rat, sit, fit,
Sam, fat, dad, ram, Tim, rid, rim
Sam and Friends Phonics Book #2

o, g[a,o,u], l, h

ram, dim, log, gas, got, him, hid,
hit, gut, hag, fog, dog, rod, Tom
Sam and Friends Phonics Book #3

Spellings

Sound-Spelling Blending Words

Week 2 Sounds

Tell students that the blanks in the spellings mean that another letter or letters must be placed in
the blanks to form syllables. A blank before letters shows that spelling ends a syllable.
Short vowel sounds and
consonant sounds

u, b, c[a,o,u] (_ck)

ham, cub, cat, bug, bid, rob, gum,
rub, cot, bum, bat, rug, back, lock
Sam and Friends Phonics Book #4

e (_ea), k[i,e], v, n (kn_)

dig, cab, nut, nob, kid, Ken, wed,
head, dead, vat, van, kit, knit, knot
Sam and Friends Phonics Book #5

p, w, j, q[u]

can, cod, pen, pits, wig, web, jog,
run, jam, lips, Pam, quick, quack
Sam and Friends Phonics Book #6

Week 3 Sounds

Spellings

Sound-Spelling Blending Words

Short vowel sounds and
consonant sounds

y, x, z (s), r (wr)

quit, box, six, yam, zip, has, is, wits
fix, wrap, yes, zap, yet, yes, wreck
Sam and Friends Phonics Book #7

Ending double consonants

_ll, _ff, _ss, _zz

yap, mix, quiz, miss, well, cuff, bass,
full, buzz, ill, off, kiss, jazz, fizz
Sam and Friends Phonics Book #8

Ending consonant blends

_nd, _st, _xt

send, fund, and, mast, rest, text, next
Sam and Friends Phonics Book #9
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Syllable Blending and Syllable Division Worksheets
Syllable Blending and Syllable Division is a whole class activity designed to teach
pronunciation, syllabication, and derivational forms. Begin this activity in the fourteenth week of
instruction and continue for five weeks at an instructional pace of two or three worksheets per
week.
Teacher Preparation
A projector is required for this activity. Cut out a card from black construction paper with one
corner cut off as a rectangle to isolate each word part. Also cut a bottom flap to slide the card
against the screen or projector. Make several of these cards.

preview

Directions: Remind students to “Don’t shout, but don’t whisper, either. Use your six-inch
voices.” Follow this scripted instructional procedure:
Syllable Blending Teacher Signals

Whole Group Response

1. Isolate each syllable on the projector or screen.

1. Students say each isolated syllable.

2. Isolate the whole word and ask “Whole word?”
Note: Require students to pronounce the word
exactly as the syllables “should be” pronounced.

2. Students say the whole word out loud.

If an adjustment is necessary, say “Adjust.”

Students correct the pronunciation
and say the word out loud.

3. Say “Snap and clap.”

3. Students snap on the unaccented
syllables and clap on the primary accented
syllable, while saying the word out loud.

Syllable Division Worksheets
4. Students print the Syllable Blending words in the spaces provided, divide the words into
syllables with / marks, and write the accent marks ( / ) above the primary vowel accents. After
completion, students self-correct the syllable and accent marks in another color pen or pencil
from the Syllable Division Answers.
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Double Consonant Syllable Division Answers

1. ex/tén/ded

2. stóp/ping

3. stút/ter

4. sin/cére/ly

5. tý/phoid

6. slúg/gish/ly

7. im/pór/tant

8. per/mít/ted

9. for/gót/ten

10. star/vá/tion

11. sub/stán/tial

12. re/ad/mít/ted

13. bóok/worm

14. séam/stress

15. kíd/napped

16. stár/ring

17. im/prín/ted

18. as/tó/nished

19. dis/cússed

20. splít/ting

21. fít/ness

22. mád/ness

23. glád/den

24. púr/ring

25. shíp/ment

26. pre/sen/tá/tion 27. híc/cupped

Double Consonant Syllable Rule: When two consonants come
between two vowels in a word, divide the syllable between the
consonants. Exceptions: Don’t divide between the consonants of
a digraph (ch, sh, wh, th) and usually keep blends together e.g.,
bl, br, sw. Only separate ending “ed” suffixes from their roots
when the roots end in d or t.
Examples: din-ner, com-mit-ted, latch-key con-fessed.
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Small Group Reading Instruction
Teaching Reading Strategies is an assessment-based program, not a cookie-cutter
curriculum. Far too often, remedial reading students are placed in “cannned” A to Z programs in
which they spend most of their time practicing what they already know and far less time
practicing what they need to learn.
As the results of the 13 diagnostic assessments demonstrate, your older remedial reading students
have different strengths and weaknesses. The assessments provide data for teachers to inform
instructional decision-making and match the program resources to the needs of the individual
student. The goal is to help students need to fill in their own gaps as quickly as possible to move
from “learning to read” to “reading to learn.” In order to fill these gaps efficiently, teachers must
individualize instruction.
Individualizing instruction need not be a classroom management nightmare. The Teaching
Reading Strategies program carefully crafts its instructional resources so that when the teacher is
teaching small group workshops, the rest of the class independently completes assessment-based
individual worksheets.
Procedures for Alphabetic Awareness, Phonemic Awareness, and Phonics Workshops
1. Print workshop worksheets and place in individual student folders.
2. Post the names of students, their assigned workshop, and room location.
3. Students move to their assigned locations while the student materials monitors pass out the
individual student folders. After the workshop the monitors will collect and turn in the folders
while the groups transition back to their desks or tables.
4. Read the workshop directions and teach the skill to the group.
5. Students work independently or in partners to complete the workshop.
6. The teacher helps students correct their own work.
7. On Fridays the teacher administers individual formative assessments.
Helpful Hints
1. Create individual student folders and keep these in the classroom. Appoint student materials
monitors to pass out and collect student folders.
2. Start small with one or two groups during reading workshop. If teaching two workshops,
stagger the workshops so that students will work on individual worksheets while you are
teaching the other group. If students are not completing workshop activities or worksheets during
Reading Workshop, they should be completing Spelling Pattern Worksheets.
3. Manage class time so that one Reading Workshop will be completed by each student every
instructional period.
4. Award participation points and incentives for positive group participation.
5. Complete the alphabetic awareness and phonemic awareness workshops by the end of the 6th
week. Complete the phonics workshops, one per week, by the end of the 13th week.
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Syllable Awareness and Syllable Manipulation Workshops
Form a group of students who did not achieve mastery (80%) on the Syllable Awareness
Assessment. Tell these students that they will practice putting together and breaking apart word
parts. Explain that some of the word parts will be whole words and these are called base words;
others are only parts of words and these are called prefixes, incomplete roots, and suffixes.
Use the following word list for the Make ‘em Count! Say and Divide, and Drop It workshop
activities. Some of the syllables have been divided by pronunciation or inflected endings e.g.,
start-ed, and some of the syllables have been chiefly divided by morphemes i.e., meaning-based
word parts.
ab-stract
arch-way
be-fore
com-ment
con-vince
dis-pute
en-ter
pro-tect
dis-pro-por-tion-ate
trans-por-ta-tion
fac-tion
mis-use
per-fect-ly
lime-ade
cra-dle
ap-pear-ance
dark-ness
pan-ic
hope-less-ness
full-ness
friend-ship
in-vent-or

mi-cro-phone
ad-ding
bi-ol-o-gy
chron-ol-o-gy
cur-rent
quad-run-ner
ex-it
quad-plex
sub-tract-ion
tri-bal
for-give-ness
pan-cake
por-tion
ad-age
free-dom
mut-ant
blank-et-ed
rad-ish
out-let
joy-ous-ly
hand-some-ly
by-ways

ac-tion
au-to-mat-ic
cir-cle
het-er-o-ge-ne-ous
de-feat
du-et
hy-per-ac-tiv-it-y
kil-o-me-ter
sum-mit
un-der-stand
im-prove-ment
sup-ply
post-age
dis-a-ble
col-lect-ive
smart-est
traf-fic
ac-tive-ly
slow-ly
debt-or
na-tion
han-dle

pro-to-type
ben-e-fit
col-umn
psych-ol-o-gist
dif-fer
dis-con-nect-ing
sub-mar-ine
re-peat
sur-vi-vor
with-out
mid-dle
in-va-der
pre-view
im-par-tial
eat-en
fin-ess
mis-fit
wrin-kle
pave-ment
ma-ple
men-tor-ing
cir-cum-vent-ed

Make ‘em Count!
Teacher: “Let’s see if you can count the number of word parts in the word I say. A word part is
also called a syllable. Let’s practice. I’ll say the word and you repeat it. The word is table.” [Do
not isolate the syllables.]
Students: “table”
Teacher: “How many?”
Students: “Two”
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Consonant Digraphs Phonics Workshops
5 Day Mini-Lessons (5 minutes each)

Assignments (10 minutes each)

1. Explain that consonant digraphs are two or three
consonants in the same syllable that together make
only one sound. Use the board or overhead to write
the consonant digraph ch in blue. Say this sound
and have students repeat. Write the consonant blend
bl in black underneath. Say this blend, emphasizing
the two distinct sounds and contrast with the singlesound ch. Add on “ir” in yellow to the ch and have
students say the /er/, then blend the /ch/ and /er/. Add
on p and have students say the /p/, then blend the /ch/,
/er/, and /p/ to form chirp. Show students the cheetah,
ermine, and pig Animal Sound-Spelling Cards,
and point to the spellings used in the word chirp.
List the sh, wh, and th consonant digraphs in blue;
then pronounce each and have students repeat.
Explain how to do the workshop assignment.

Consonant Digraphs Phonics
Workshop #1

2. Correct Workshop #1 by asking for student
answers. Refer to blue consonant digraph
Animal Sound-Spelling Cards for each student
answer. Ask students to identify the number of sounds
in the following words as you write each on the
board or overhead: fling (5), that (3), scrimp (6),
chunk (4), shelf (4).
Explain how to do the workshop assignment.

Consonant Digraphs Phonics
Workshop #2

3. Correct Workshop #2 by asking for student
answers. Write each answer on the board or
overhead with consonant digraphs in blue, vowels
in red, and consonants in black.
Answers: A. 2 B. 3 C. 4 D. 3 E. 2 F. 3 G. 3 H. 3
I. 4 J. 3 K. 3 L. 3 M. 2 N. 4 O. 5
Explain how to do the workshop assignment.

Consonant Digraphs Phonics
Workshop #3

4. Correct Workshop #2 by asking for student
answers. Write each answer on the board or
overhead with consonant digraphs in blue, vowels
in red, and consonants in black.

Consonant Digraphs Phonics
Workshop #4

5. Consonant Digraphs Formative Assessment
See assessment for procedures.
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Vowel Diphthongs Workshop #3

Name ________________________

Diphthongs are two or three vowels together in the same syllable that each make individual
sounds. Vowel Digraphs are two or three vowels in the same syllable that together make only
one sound.
In the short story that follows, correct the spellings errors in the spaces below by using the
sound-spellings chart. Don’t write down any words that are spelled correctly.
Phoneme

Vowel Digraph Spellings

Phoneme

Vowel Digraph Spellings

long /a/
long /i/
long /u/

_ay, ai_, ei
_igh, _ie
u_e, _ew, _ue

long /e/
long /o/

_ee, ea, [c]ei
_oe, oa_, ow

Phoneme

Diphthong Spellings

Phoneme

Diphthong Spellings

long /oo/
(rooster)
/oi/
/aw/

oo, _ue, u, _ue, _ew

short /oo/
oo, _u_
(woodpecker)
/ow/ (cow)
_ow, ou_

The boi

oi, _oy
aw, au, al, all
watched the broun

hauk

sayl

_________________ _________________ _________________ _________________
hie

over the grein

meadoes,

luking

_________________ _________________ _________________ _________________
for choyce

feald

miece.

The bird flue

_________________ _________________ _________________ _________________
arownd

a trea,

then swewped

doun

_________________ _________________ _________________ _________________
loa

and tuk

the smaul,

yet very cuete,

_________________ _________________ _________________ _________________
mowse

in its claus

awl

in one mowtion.

_________________ _________________ _________________ _________________
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Fluency Remediation
Instructional Purpose and Time Commitment
Increased fluency rate and accuracy are highly correlated with increased reading
comprehension. With a solid foundation in the alphabetic code, key sight words, and
syllabication, students can increase their fluency levels by practicing repeated choral readings
along with modeled readings at their appropriate challenge levels. The Teaching Reading
Strategies program includes two instructional options for fluency practice: YouTube modeled
readings and small group modeled readings. Three fifteen minute sessions per week are allotted
for fluency practice beginning in Week 3 for the half-year intensive program and Week 14 for
the full-year program.
The “Pets” Fluency Assessment and Reading Fluency Groups
Assign one of three reading fluency groups (A, B, or C) to each of your students based upon their
fluency scores on the “Pets” Individual Fluency Assessment. Each group has “challenge level”
modeled readings to “push” readers to read more quickly and more accurately. Keep these
groups flexible, as some students will progress rapidly and may need to be reassigned to reflect
their improved reading fluency scores. Also separate students who do not work well together.
Assigned
Fluency Level
Groups

“Pets” Score
Two Minute
Assessment

Assessment
Words per
Minute

Challenge Level
Words per
Minute

Level A
Level B
Level C

< 190
191−239
>240

<95
96−119
>120

95−115
115−135
135−155

The Animal Fluency Articles
The Teaching Reading Strategies Animal Fluency Articles are high-interest expository articles,
designed for remedial readers. Each of the 43 articles has from 350−450 words and focuses on
one of the animals featured on the Animal Sound-Spelling Cards. Readers learn about the
physical characteristics of the animal, the animal's habitat, what the animal eats, the animal's
family, interesting facts, and the status of the species, whether endangered or not.
The articles are leveled in a unique pyramid design: the first two paragraphs are at an adjusted
third grade (Fleish-Kincaid) reading level (after deleting a few key multi-syllabic words such as
carnivores or long animal names such as armadillos); the next two paragraphs are at the fifth
grade reading level; and the last two are at the seventh grade reading level. The reader begins
practice at an easier level to build confidence and then moves to more difficult academic
language and sentence length.
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210

200

190

180

170

160
# of Words Read in Two-Minute Timing

230

215

Animal Fluency Passage

“Dog”

“Camel”

“Bear”

“Umbrella Bird”

“Otter”

“Iguana”

“Elephant”

“Anteater”

“Orca”

“Armadillo”

“Ermine”

“Hawk”

“Koi”

“Cow”

“Woodpecker”

“Rooster”

“Mule”

“Okapi”

“Ibex”

“Eagle”

“Ape”

Recording Example

Pencil = Cold Timing
Pen =
Hot Timing

Animal Fluency Passage Timings
Name __________________

300

290

280

270

260

250

240

150

140

130

120

110

100

Long /e/

“The Eagle”

9
19
29
38
46
48
56
67
80
91

The eagle is a huge bird. One type of
prey
eagle is the bald eagle. This bird of prey has
a large yellow beak shaped like a hook and a
salmon
pure white head. Its body is brown with a
Continental
white tail. Female bald eagles are much bigger
official
than males.
Bald eagles live all over North and South
America. They make their nests near rivers, ponds, and lakes. There
they can find many fish. Bald eagles build the biggest nests of any
bird in America. Mostly, the birds stay away from people. Some
birds move their nests frequently.

96
109
123
139
156
169
176
189
204
218
232
246

Bald eagles eat whatever they can find. But, mostly they eat fish. Some
of their favorite meals are trout and salmon. To catch fish, bald eagles swoop
down over the water and grab the fish with their feet, called talons. If the fish
is too heavy for the eagle to carry, it might have to swim in the water. Many
eagles aren’t able to swim very well. Sometimes, bald eagles will steal their
food from other birds that are smaller.
At about five years old, bald eagles find mates. They pick partners as
their mates for life. Sometimes, if the pair cannot have a baby, they will find
new partners. Babies are hatched from eggs in their nests, which are made out
of twigs and branches. Nests are usually in trees near open water. Mother and
father eagles will take turns watching the eggs while the mate finds food or
adds on to the nest.

251
270
289
311
329
351
355
374
393
412
429
448

The bald eagle is also an important symbol of the United States of America. It is known as the
national bird of the United States. In 1782, the Continental Congress named the bald eagle as the national bird.
Ben Franklin once wrote that he thought that it was a bad choice. He said the bald eagle was too cowardly to
symbolize the nation. Instead, he suggested the turkey. Today, the bald eagle appears on official seals of the
United States on the backs of several coins. It was on the back of the quarter until 1999, with its head turned
towards an olive branch.
The bald eagle used to be a common sight in the United States. But, over the nation’s history, this
eagle’s population has slowly decreased. This decrease is due to hunting and the use of pest spray by farmers.
Many farmers used to spray DDT to reduce pests on their crops. This spray, when breathed by eagles, made
them unable to have babies. Fortunately, the bald eagle population has begun to increase since DDT was
banned as a pest spray. The bald eagle was officially removed from the list of endangered species in 1995.

Total Number of Words Read
- Total Number of Mistakes
= Total Number of Words Read

Total Number of Words Read
- Total Number of Mistakes
= Total Number of Words Read
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Spelling Pattern Worksheets
The Spelling Pattern Worksheets are designed to help students master the common grade
sound-spelling patterns. Each worksheet focuses on one spelling pattern and includes soundspelling example words, a spelling sort, rhymes or book searches, word jumbles, a short writing
application, and a brief formative dictations assessment.
Each of these 102 worksheets corresponds with the spelling patterns tested on the Diagnostic
Spelling Assessment. In other words, Spelling Pattern Worksheet #1 Short u Sound helps the
student learn the sound-spelling pattern tested as #1 bumper on the Diagnostic Spelling
Assessment.
Teachers often ask why spelling instruction is so important in a reading intervention program.
Louisa C. Moats firmly establishes the reciprocal relationship of reading (decoding) and spelling
(encoding) instruction at http://bit.ly/1RgHyzX.

Preparation
1. Administer the Diagnostic Spelling Assessment, correct, and chart the individual soundspelling patterns that your students have not yet mastered on the Diagnostic Spelling Assessment
Mastery Matrix. Record a slash (/) for each sound-spelling error. Leave the box blank for each
correctly spelled sound-spelling.
2. Count and total the slashes (/) for each of the 102 sound-spelling patterns to determine how
many of each Spelling Pattern Worksheet you will need to copy. Group the worksheets in
separate file folders. Also copy some sets of the Spelling Pattern Worksheet Answers and place
these in three-ring binders labeled “Spelling Pattern Worksheet Answers.”
3. Display one of the Spelling Pattern Worksheets to introduce the instructional components and
explain the directions to your students. Students first read the FOCUS section and then
complete the SORT and JUMBLE sections. Tell them not to complete the RHYME (or
SEARCH) and WRITE sections (the formative assessments) until they have self-corrected
and self-edited the SORT and JUMBLE sections in a colored pencil or pen, so that they can
learn from their mistakes before completing the last sections. The formative assessments
determine whether the student has or has not mastered the spelling pattern.
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Spelling Pattern Worksheet #24
Long a Sound “ei”
FOCUS

The long a sound heard in ape can be spelled “ei” as in eight.

SORT

Write each word in the correct column.

freight
their

receive
believed

conceive
retrieve

sleigh
receipt

rein
heir

neigh
perceive

Long a “ei” Spellings

Other “ei” Spellings

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

JUMBLE

Write the word with the long a “ei” spelling found in each jumbled word.

geibe ____________________________

eigrn

____________________________

ghytei ____________________________

ogrbhenis*

____________________________ p. ___

____________________________ p. ___

____________________________ p. ___

____________________________ p. ___

____________________________
*Bonus
SEARCH In a book find four words with long a “ei” spellings that are not on this
worksheet. After each new word, write the page number where you found the word.

WRITE

Compose a sentence using three of your own long a “ei” spelling words.

____________________________________________________________________________
____________________________________________________________________________.
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Spelling Pattern Worksheet #102
“ent,” “ence,” and “ency”
FOCUS
End a word with the suffixes “ent,” “ence,” or “ency” (not “ant,” “ance,” or
“ancy”) if the root before has a soft /c/ or /g/ sound (magnificence, intelligence, emergency).
Also, spell “ent,” “ence,” or “ency” if the root ends with “id” or “ere” (residence,
reverence).
SORT

Write each word in the correct column.

significance
alliance

sufficiency
contingency

avoidance
irritant

abundant
coherence

frequent
difference
extravagance innocent

“ence” Spellings

“ance” Spellings

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

SEARCH In a book find four words with “ence” spellings that are not on this
worksheet. After each new word, write the page number where you found the word.
____________________________ p. ___

____________________________ p. ___

____________________________ p. ___

____________________________ p. ___

JUMBLE

Write the word with the “ence” spelling found in each jumbled word.

forprepnamce ____________________________
engcyru
WRITE

snrterpee ____________________________

____________________________

blancemeres* ________________________
*Bonus
Compose a sentence using three of your own “ence” spelling words.

____________________________________________________________________________
____________________________________________________________________________.
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Reading and Spelling Flashcard Games
The 586 Reading and Spelling Flashcards games reinforce sound-spelling, sight word,
and vocabulary instruction as these components are introduced in the Teaching Reading
Strategies program. Teachers may order printed sets from www.penningtonpublishing.com.
Cards are printed business card size on heavy duty cardstock and include storage boxes.
Easy Level Games: Weeks 1−3
Materials: Animal Sound-Spelling Cards














The teacher shows the Animal Sound-Spelling Card; students say the name of the animal.
The teacher shows the Animal Sound-Spelling Card; students say the sound.
The teacher shows the Animal Sound-Spelling Card; students read the spellings.
The teacher shows the Animal Sound-Spelling Card and hides a spelling; students say the
missing spelling.
Students spread out the Animal Sound-Spelling Cards face up and in order on their desks
or tables. The teacher says a random name; students pick up and show the card.
Students spread out the Animal Sound-Spelling Cards face up and in order on their desks
or tables. The teacher says a random sound; students pick up and show the card.
Students spread out the Animal Sound-Spelling Cards face up and in order on their desks
or tables. The teacher says a random spelling; students pick up the card and point to the
spelling.
Bingo–Students pick 25 Animal Sound-Spelling Cards and shuffle this deck. Students
arrange these cards on a desks or tables in 5 rows x 5 columns. The teacher says the
animal name, sound, or spelling and students turn over the corresponding card, etc. The
first student turning over 5 in a row horizontally, vertically, or diagonally shouts
“Bingo!” and wins the game.
Spelling Knock-out–Students line up and the teacher draws and says an Animal SoundSpelling Card name or sound; the student must say 1 of the spellings within 3 seconds or
sit down. The last student standing wins.
Spelling Baseball–The teacher labels each of the Animal Sound-Spelling Cards as
follows: 25 are labeled s for “single”; 10 are labeled d for “double”; 5 are labeled t for
“triple”; and 3 are labeled h for “homerun.” The teacher lays out a baseball field of 4
bases and forms 2 teams with a batting order for each. A team lines up to bat and the first
batter steps up to home plate. The teacher draws the top card from the shuffled deck and
announces the type of “hit” and the name of the card. The batter must say 1 of the card’s
spellings within 5 seconds. If the spelling is accurate, the batter advances to the
announced base with a single, double, triple, or homerun. If the student does not say an
accurate spelling, that student is “out.” 3 “outs” and the next team is up to bat. Appoint a
scorekeeper to keep track of the runs scored to declare a winning team.
Write the Word–Students take out a piece of binder paper and number from 1−10. The
teacher says a word from the Sound-by-Sound Spelling Blending and students write the
word. For example, the teacher says, “quail, umbrella, iguana, camel” and the students
write “quick” on their binder paper.
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Context Clues Practice Answers
Correction Note: Many times a combination of context clue categories may help readers find
the meaning of unknown words. Students may wish to share why they identified a different
SALE context clues category.
SALE Context Clues

Synonym—Sometimes an unknown word is defined by the use of a word that is similar in
meaning.
Antonym—Sometimes an unknown word is defined by the use of word that is different or
opposite in meaning.
Logic—Sometimes an unknown word is explained by the use of other words.
Example—Sometimes an unknown word is defined by example words or is used as part of
list of similar examples.
Take Me out to the Mofftof

“Get your ice-cold youngol!”

soda

Example

the vendor

shouted. All 50,000 fans were lucky to have tickets and were just thrilled to be sitting in the
coratong

stadium

for the final game of the play-offs. I was

Logic

amazed to see how well-kept the goper

field

Example

remained

after all these years. The grass was cut evenly, the mound shaped to perfection, and the
baselines were chalked without error. Our excellent seats were right behind the third base
bonxite

dugout

The hozejoy,

,

where the players watch the game.

Synonym
visitors

,

Antonym

not the home team was

favored to win the series. With the fastest munzer

pitcher

Example

g

in the league on the mound, the Tigers liked their chances.
The first rockham

batter

Logic

of the game hit a deep

homer into the left field grandstand. We had to leave early after only four of nine
verwasps

innings

Example

because we had the baby with us.
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“The Rooster” Comprehension Worksheet #6
Roosters are male chickens. There are many
types of roosters. They come in a variety of colors:
brown, white, black, and red. Roosters have red combs
on the top of their heads. They have yellow beaks. They
have black feathers on their tails. Below their eyes,
roosters have a white spot. Their thin legs and feet are
gray or black.
Most roosters live on farms. In fact, chickens live
in all areas of the world. But, most of them live in China
and the United States. Most chicken owners keep their
chickens in coops. A coop is a walled or screened shack
designed for chickens. Coops keep roosters warm
during the winter and cool in the summer time. Female
chickens, called hens, even have built-in nesting spots
in many coops.
Most roosters are fed by their owners. Their diet
is made up of insects, worms, slugs, and snails.
However, they also eat plants, fruit, seeds, acorns, and
other foods. Roosters can find their own food if the
owner wishes. But, they must have a lot of room to
search for their food.
Farmers chiefly keep chickens for their eggs;
however, some chicken farmers raise hens and roosters
for their meat. The job of the rooster is to protect the
nest and the hens. Usually, there is one rooster who is in
charge of a group of other roosters and hens. The head
rooster wins this position through fighting or pretendfighting.
Throughout history, roosters have been used in
“cock fights.” People organize fights between roosters
and bet on the winner. Roosters that are used in cock
fights are specially bred and trained for strength.
Although cock fighting is a traditional sporting event in
nearly every part of the world, most Americans
considered it to be animal cruelty. In fact, cock fighting
is illegal in forty-nine states in the United States. Some
community and state laws allow sentencing for up to
three years in prison for those convicted of this crime.
World-wide, thousands of birds are killed or hurt every
year in cock fights.
Roosters are domesticated animals. They have
no threat of extinction. The number of chickens
worldwide continues to increase. In fact, chickens are
the world’s largest group of domesticated birds. With a
population of over eight billion, there are more chickens
than humans on earth!

Interpret

(1) Why are coops important
to raising chickens?
________________________
________________________
________________________

Re-think

(2) Why would roosters that
feed themselves need a lot of
room?
________________________
________________________

Connect

(3) What other animals fight
for leadership of their group?
________________________
________________________

Summarize

(4) Summarize the arguments
of those opposed to cock
fighting.
________________________
________________________

Predict

(5) Predict what will happen
in the future to the world
population of chickens.
________________________
________________________
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Connect
 Think about how the reading
relates to other reading.
 Visualize what’s going on in the
reading.

Narrative–Tell how a character,
setting, or plot element compares to
or refers to that from another story.
Expository–Tell how viewpoints or
ideas compare to or refer to others.

SCRIP
Comprehension
Strategies

SCRIP
Comprehension
Strategies

SCRIP
Comprehension
Strategies

SCRIP
Comprehension
Strategies

SCRIP
Comprehension
Strategies

Summarize
 Put the big idea
into a smaller one.
 Put the main idea
and key details into
your own words.

Summarize
 Put the big idea
into a smaller one.
 Put the main idea
and key details into
your own words.

Summarize
 Put the big idea
into a smaller one.
 Put the main idea
and key details into
your own words.

Summarize
 Put the big idea
into a smaller one.
 Put the main idea
and key details into
your own words.

Summarize
 Put the big idea
into a smaller one.
 Put the main idea
and key details into
your own words.

Connect
 Think about how
the reading relates
to other reading.
 Visualize what’s
going on in the
reading.

Connect
 Think about how
the reading relates
to other reading.
 Visualize what’s
going on in the
reading.

Connect
 Think about how
the reading relates
to other reading.
 Visualize what’s
going on in the
reading.

Connect
 Think about how
the reading relates
to other reading.
 Visualize what’s
going on in the
reading.

Connect
 Think about how
the reading relates
to other reading.
 Visualize what’s
going on in the
reading.

Re-think
 Re-read for better
understanding or
look at what is said
in a different way.
 Ask questions or
make comments
about the reading.

Re-think
 Re-read for better
understanding or
look at what is said
in a different way.
 Ask questions or
make comments
about the reading.

Re-think
 Re-read for better
understanding or
look at what is said
in a different way.
 Ask questions or
make comments
about the reading.

Re-think
 Re-read for better
understanding or
look at what is said
in a different way.
 Ask questions or
make comments
about the reading.

Re-think
 Re-read for better
understanding or
look at what is said
in a different way.
 Ask questions or
make comments
about the reading.

Interpret
 Think about what
the author really
means.
 Draw a conclusion
or figure out what
is implied
(suggested).

Interpret
 Think about what
the author really
means.
 Draw a conclusion
or figure out what
is implied
(suggested).

Interpret
 Think about what
the author really
means.
 Draw a conclusion
or figure out what
is implied
(suggested).

Interpret
 Think about what
the author really
means.
 Draw a conclusion
or figure out what
is implied
(suggested).

Interpret
 Think about what
the author really
means.
 Draw a conclusion
or figure out what
is implied
(suggested).

Predict
 Based upon what
has happened or
what has been said,
guess what will
happen or what the
text will say next.

Predict
 Based upon what
has happened or
what has been said,
guess what will
happen or what the
text will say next.

Predict
 Based upon what
has happened or
what has been said,
guess what will
happen or what the
text will say next.

Predict
 Based upon what
has happened or
what has been said,
guess what will
happen or what the
text will say next.

Predict
 Based upon what
has happened or
what has been said,
guess what will
happen or what the
text will say next.

