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How to Set up the Academic Literacy Centers 
 

 
 To set up and ensure successful program implementation, teachers need to accomplish 
seven tasks. The teacher’s decision regarding one task will impact a decision on another. 
 

1. Select the other literacy centers which you plan to implement.  
 

Generally, teachers who have no experience with literacy centers or cooperative groups should 

start small and layer in additional groups when classroom management and routines are 

established. Often, excited and/or impulsive teachers jump in with eight-center rotations and 

struggle with the classroom management of such multi-tasking. Experienced teachers should 

know their comfort zones with respect to the number of literacy centers. 
 

With respect to time limitations, instructional decisions are always reductive. In choosing to do 

literacy centers, you are choosing not to do another instructional approach or learning activity. 

The question will be how much time you are able to devote to literacy centers. Each Academic 

Literacy Center has been field-tested in grades 4–8 classrooms and takes about 20 minutes to 

complete. Available time will influence your decision about how many groups to form for 

literacy center rotations.  
 

The needs of your students will impact which and how many literacy centers you choose to us. 

Generally, the focus of content literacy centers is split between grade-level/accelerated centers 

and remedial centers. Grade-level, Standards-based literacy centers usually afford the teacher 

with meaningful open-ended opportunities for acceleration. Effective remedial literacy centers 

are diagnostically-based and are composed with fluid ability groups.  

 

Following are the grade-level and remedial literacy centers offered for grades 4–8 students by 

Pennington Publishing: 
 

Academic Literacy Centers 
 

Reading Literacy Center #1: Reading Fluency and Comprehension 
 

▪ 43 expository reading fluencies, leveled at 3rd, 5th, and 7th grades, with  

vocabulary, word counts, and timing sheets with YouTube modeled readings  

at 3 different speeds and fluency timing sheets 

▪ 48 corresponding comprehension worksheets with vocabulary in context and higher level 

comprehension questions  
 

Writing Literacy Center #2: Sentence Revisions and Literary Response 
 

▪ 56 sentence revisions lessons, which include revising sentence structure,  

grammar application, and writing style  

▪ 56 literary response activities, which include literary quotation mentor texts  

and writer response tasks with different rhetorical stance (voice, audience,  

purpose, and form) 
 

https://pennington-publishing.myshopify.com/collections/literacy-centers-bundles
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Language Conventions Literacy Center #3: Grammar and Mechanics 
 

▪ 56 grammar and mechanics lessons including online links for both  

grammar and mechanics content and/or skills (Internet access preferred with  

tablets, phones, or desktop access, but not necessary)  

▪ Biweekly unit tests with definition, identification, and writing application 
 

Vocabulary Literacy Center #4: Vocabulary Worksheets and Study Cards 
 

▪ 56 vocabulary worksheets including multiple meaning words and context  

clues; Greek and Latin word parts; dictionary and thesaurus skills; figures of speech; 

word relationships; semantic connotations; and four square academic language words  

▪ Vocabulary study guides and biweekly unit tests with definition and short answer 
 

Spelling and Syllabication Literacy Center #5: Spelling and Syllabication Worksheets 
 

▪ 28 spelling sorts based upon conventional spelling rules  

▪ 28 syllable worksheets  
 

Study Skills Literacy Center #6: Self-assessment, Study Skills Lessons, and Reflection 

 

▪ 56 self-assessment, study skills lessons, and reflection  

▪ Motivation, goal-setting, homework time management, organization, listening and note-

takins, test preparation, memorization, research skills, reading, writing, and grammar 

strategies 
 

Remedial Literacy Centers 

 

Remedial Spelling Literacy Center 
 

▪ Diagnostic spelling assessment and recording matrix 

▪ 102 corresponding spelling pattern worksheets 
 

Remedial Grammar and Mechanics Literacy Center 
 

▪ Diagnostic grammar and usage assessment 

▪ Diagnostic mechanics assessment 

▪ Recording matrix 

▪ 77 corresponding grammar and mechanics worksheets 
 

Phonics Literacy Center 
 

▪ Diagnostic vowel sounds phonics assessment 

▪ Diagnostic consonant sounds phonics assessment 

▪ Recording matrix 

▪ Short vowel sounds, silent final e, consonant digraphs, consonant blends, long vowels, 

diphthongs, and r and l-controlled vowels workshops, each with formative assessments  

▪ Phonics game cards 
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Sam and Friends Guided Reading Phonics Books Literacy Center 
 

▪ Screening and placement assessments 

▪ 54 guided reading phonics books, designed for older remedial readers with teenage 

characters and plots 

▪ Each Sam and Friends book has new sight words, five embedded text-dependent 

questions, and a 30–second word fluency review of past sound-spellings and sight words, 

and a custom 200-word running records assessment 

Books 1–8:       Short vowels and consonants            

Books 9–16:     Consonant blends and digraphs (part 1)       

Books 17–24:   Consonant blends and digraphs (part 2)       

Books 25–34:   Long vowels and silent final e         

Books 35–44:   r-controlled vowels and diphthongs 

Books 45–54:   Syllable juncture and derivational influences 
▪ All illustrated by master cartoonist, David Rickert 

 

Check BUNDLE and MEGABUNDLE value pricing HERE. 

 

BUNDLE PRICING is available for the six grade-level (4, 5, 6, 7, and 8) Academic Literacy 

Centers. 

 

BUNDLE PRICING is available for the four Remedial Literacy Centers. 

 

MEGABUNDLE PRICING is available for all ten Academic and Remedial Literacy 

Centers. 

 

2. Form the instructional groups.  
 

Both common sense and the literacy stations you choose to use will impact your decisions. 

 

Let’s be realistic. One factor which determines effective group placement is behavior. No 

amount of training in group norms and leadership roles will allow Robert and Juan to be in the 

same group. Additionally, your non-English-speaking newcomer should participate in some, but 

not all of the literacy centers. The same will be the case for your three special education students 

and your two gifted and talented students who are pulled from your class on a regular basis. 

Additionally, a sizable amount of research suggests the optimal size of small groups to be from 

3–6 students. The configurations and rotations used in this program work with those numbers. 

 

The second factor used to determine group composition will be determined by your choice of 

literacy centers. Grade-level, Standards-based centers will permit heterogeneous group 

compositions, while one or more remedial groups will necessitate homogeneous groupings for 

some centers. The ideal rotations will allow some heterogeneous and some homogeneous 

groupings. 

 

 

https://pennington-publishing.myshopify.com/collections/literacy-centers-bundles
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3. Decide upon your role as the teacher.  

 

Depending upon the composition of your groups, you may choose to serve as a supervisor, 

mini-conferencer, or a specific literacy center facilitator. Of course, you can always change 

your mind later. 
 

For teachers trying out literacy centers for the first time, I recommend the supervisor role in 

which the teacher does not lead a group, such as guided reading. As supervisor, the teacher is 

available to answer questions, walk the room, and help students fulfill their leadership roles. For 

example, “Who is the People Manager in this group? Sophie? Sophie, would you like me to help 

you maintain quiet voices in your group?” 
 

As mini-conferencer, the teacher may pull entire groups or individual students. The teacher may 

choose to visit a literacy center to teach a lesson or ask students from the center to come up to the 

teacher’s desk for an individual conference. 
 

The teacher may also serve as a literacy center facilitator, in which case the teacher presents the 

full 20-minute literacy center lesson. Or the teacher could meet for 10 minutes with each group 

during the 20 minutes allotted for one rotation. Guided reading and remedial literacy centers 

work well with the teacher serving in this role. The literacy center rotations provide options for 

guided reading once, twice, or four times per week for either 10 or 20 minutes per group. 
 

4. Select the Literacy Centers Rotation.  
 
Ten classroom rotations are provided as building blocks for your literacy centers. Of course, 
teachers will adapt and design rotations which work for them. Your decisions regarding tasks #s 
1, 2, and 3 will determine your rotation options. The Center Rotations are found in the 
Addendum and range from simple 4 group, 2 rotations (40 minutes Total) per Day, 4 Days per 
Week, 4 Literacy Centers to more complex 8 group, 5 rotations (100 minutes Total) per Day, 4 
Days per Week, 10 Literacy Centers. 

 

5. Print and post resources, gather materials, and arrange your 

classroom. 
 

Print, laminate, and post the Literacy Center Group Norms, the Leadership Roles, the Literacy 
Center Signs, and the Center Rotations (see Addendum). Many teachers like to use ceiling 
hangers for the Literacy Center Signs and either pocket charts or magnetic strips to post the 
Center Rotations. Also print and laminate the Task Cards and Answer Sheets for each Academic 
Literacy Center. 
 

Print and collate the lessons. Use colored paper if you can. Provide scissors, colored pencils, and 
erasers for the literacy centers. Decide whether to staple for individual student packets or to 
distribute to literacy centers (in trays, folders, zip-lock bags, or bins). Either works fine. 
 
Decide on a seating configuration for your desks or tables. Students need to be facing each other 
to collaborate. Separate the literacy centers as much as possible. 
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6. Establish and post your groups, teach the group norms, assign group 

leadership roles, and practice rotations and transitions. 

 
Post the assigned groups and tell students that you may change these at any time. 
 
Take time to specifically teach the posted Literacy Center Group Norms. Reinforce these norms 
often and pre-establish both rewards and consequences to ensure that your literacy centers will 
succeed. Teachers abandon literacy centers for two reasons: 1. Too much prep, correction, and 
mess. 2. Behavioral and class management issues. The Academic Literacy Centers program will 
take care of the first, but teachers need to take care of the second. The group norms are essential. 
 
Tell students that they will help monitor the group norms through assigned leadership roles. 
Inform students that you will select the roles and change these at any time. Many teachers 
change these roles on a weekly or biweekly basis. Take time to specifically teach the posted 
Leadership Roles.  
 
Refer to the posted Center Rotations and rehearse setting up the literacy centers, transitioning 
from center to center (quickly and quietly), tear-down, and clean-up. Students love to be timed 
and positive reinforcements work well to teach time management. Make sure that the clock is 
visible so the Task Manager can monitor the time for each center lesson or activity. 
 

 

7. Model and practice the instructional procedures for each center. 

 
Much care and classroom-testing has gone into planning Academic Literacy Center lessons that 
will foster independent, collaborative learning. After all, if you must teach each literacy center, 
this instructional model will quickly unravel. To the former end, each Academic Literacy Center 
has the same, predictable instructional procedures for its lessons. Task cards are provided for 
each center to remind students of the directions and group leadership tasks. 
 
Teach the directions and model the procedures for the first lesson or activity (to the whole 
class) for each of the Academic Literacy Centers before permitting students to do them on 
their own. Students should complete all the written work and discussion with these introductory 
lessons. 
 

Option: For the second lesson or activity for each literacy center, divide students into their 
groups and have them complete the same literacy center while you supervise. For example, each 
of the groups would complete the reading fluency and comprehension tasks of the Reading 
Literacy Center. You would answer questions, refer students to the literacy center task cards for 
directions, and debrief with the whole class before moving onto the second literacy center. 
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FAQs 
 

 
The Academic Literacy Centers have been designed to minimize or eliminate preparation, 

correction, behavioral problems, and clean-up time and to maximize flexible, on-task learning.  
  

✓ Can I set up, tear down, and move these centers quickly? Yes. Set up and tear down only take 
a few minutes. Perfect if you share a classroom or move to another classroom.   
  

✓ What supplies do I need to provide? Just the paper copies. Use colored paper if you can. Also, 

scissors will be necessary for the vocabulary study cards. Plus, two different color pencils and 
erasers for the reading fluency cold and hot timings and a timer.   
  

✓ Are there literacy center signs? Yes, they are provided in both color and black and white and 

are formatted for both pocket charts and center display. See Addendum.  
  

✓ Do the print materials stay in the center or do students have weekly packets? Your choice. 
Either option works well.  
  

✓ Are there directions for each lesson? Yes. There are longer teacher directions and shorter 
student directions on the literacy center task cards (provided in both color and black and white).  
  

✓ Do the literacy centers use the same instructional procedures for each lesson? Yes. Read the 

directions and model the first activity or lesson for each literacy center once and your students 
will be able to work independently thereafter with the task card reminders for each center.   
  

✓ Are there answers for all the literacy center lessons? Yes, except for open-ended thinking, 
free-response questions.  
  

✓ How much correction is there? Plenty, but your students will do all the correcting. Students 
learn from their own mistakes.  
  

✓ Are there unit tests? Yes, biweekly tests are provided for the language conventions and 

vocabulary literacy centers.  
  

✓ Can I teach some of the lessons whole class or assign them as homework? Certainly, although 
your students will lose the benefits of cooperative learning.  
  

✓ What exactly is Common Core State Standard grade-level specific and what is not? The 
sentence revisions (Writing Center), vocabulary worksheets (Vocabulary Center), and spelling 
sorts (Spelling Sorts and Syllabication Center) each have separate grades 4, 5, 6, 7, and 8 
lessons. Other lessons cover the breadth of the grades 4–8 Standards. The reading fluencies and 
comprehension worksheets are leveled at third, fifth, and seventh grade levels. CCSS Standards 
alignment document are provided in the relevant appendices. 
  

✓ Can I add (or substitute) other centers to the six Academic Learning Centers, such as guided 

reading, independent reading, computers, writers workshop, or? Yes, and I provide four other 
remedial centers: phonics, spelling, grammar and mechanics, and guided reading with decodable 
take-home books. Check out the ten rotation options in the Appendix.  
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Reading Fluency and Reading Comprehension Introduction  
 

 

This Reading Literacy Center helps your students practice both reading fluency and 

reading comprehension, using informational articles about common and uncommon animals. 

Each article has between 350–450 words and provides a physical description of the animal, its 

habitat, what it eats, its family life, interesting behaviors, and the status of its world population. 

 

The articles are leveled in a pyramid design: the first two paragraphs are at an adjusted third-

grade (Fleish-Kincaid) level (after deleting a few key multi-syllabic words such as carnivores or 

long animal names such as armadillos); the next two paragraphs are at the fifth-grade level; and 

the last two are at the seventh-grade level. The reader begins practice at an easier level to build 

confidence and then moves to more difficult academic language and sentence length. The same 

text is used for both the reading fluency and reading comprehension articles.  

 

The reading fluency articles include difficult pronunciations in boldface in the upper right corner. 

Word counts are listed in the left margin for fluency timings. Timing charts are provided to help 

students track their cold (unpracticed) and hot (after choral readings) readings.  

 

Additionally, if tablets, phones, or computers are available, students may access and practice 

reading along with the YouTube modeled readings for each article. Each of the reading fluency 

articles has been recorded at three different reading speeds ((Level A at 95-115 words per 

minute; Level B at 115-135 words per minute; and Level C at 135-155 words per minute) for 

optimal modeled reading fluency practice at your students’ individual fluency challenge levels. 

Visit http://bit.ly/1HaRC3h  to access the YouTube modeled reading videos. 

 

Unsure about what level of modeled reading to assign to your individual students? Download 

and print The Pets Fluency Assessment to determine students’ fluency challenge levels. 

 

Although the program instructions are quite clear, teachers will appreciate viewing the “Pets” 

Fluency Assessment directions as well as the fluency and comprehension overview in the 

following YouTube training video: http://bit.ly/1msN59b. 

 

The reading comprehension articles include five comprehension questions–one question for each 

of the five SCRIP Comprehension Strategies. The SCRIP acronym stands for Summarize, 

Connect, Re-think, Interpret, and Predict. The questions are placed in the right-hand margin to 

help students read interactively with the text. Additionally, three key vocabulary words are 
boldfaced within the article. Answers are provided following the comprehension worksheets. 

 

 

 

 

 

 

 

http://blog.penningtonpublishing.com/wp-content/uploads/2015/12/The-Pets-Fluency-Assessment.pdf
http://bit.ly/1HaRC3h
http://bit.ly/1msN59b
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Materials Preparation 

 

Print the reading fluency and comprehension articles for each student. Provide a timer and a box 

of cold and hot color pencils and erasers. Many teachers use blue pencils to record the cold 

fluency timings and red pencils for the hot fluency timings. Of course, pencils and pens will 

serve the same purpose. Print the task card directions and comprehension answer sheets. 

Laminate in order to re-use. 

 

Pre-Teaching to the Whole Class 

 

Reading Fluency: Teachers should read the reading fluency directions and practice the cold and 

hot timings with the first article. Error analysis is provided at the bottom of each article to enable 

the teacher to periodically check individual students for word accuracy. Encourage students to 

read quickly, but to focus attention on punctuation, accurate pronunciation, and expression. If 

using the YouTube modeled readings, play the first reading fluency article, “The Ape,” Level B 

and have students read along to practice quiet voices (not whispering). Note: The author includes 

additional fluency practice in the comprehensive Teaching Reading Strategies program. 

 

Reading Comprehension: Before beginning the comprehension worksheets, teachers should 

introduce the SCRIP Comprehension Strategies. Click HERE for five connected articles to 

introduce these strategies with the five fairy tales Each of the five fairy tales helps your students 

learn one of the SCRIP Comprehension Strategies. All five of these comprehension strategy 

questions appear on each of the Reading Comprehension Worksheets. Print the five fairy tales 

(following this section) and teach one fairy tale to the whole-class, one per day before beginning 

the Reading Academic Literacy Center. 

 

Also, use a think-aloud to introduce the SALE Context Clues Strategies (Click HERE for help). 

Each of fluency articles introduces key vocabulary words and the comprehension worksheets 

provide vocabulary in context.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://pennington-publishing.myshopify.com/collections/reading/products/teaching-reading-strategies
http://blog.penningtonpublishing.com/tag/context-clues-strategy/
http://blog.penningtonpublishing.com/reading/summarize-to-increase-comprehension/
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Task Card Directions for Reading Fluency and Comprehension 

 

1. The Clarifier picks up the task card, and the Task Manager passes out the cold and hot color 

pencils and erasers. The Task Manager notes the ending time for this literacy center. The People 

Manager makes sure that everyone in the group has the reading fluency article and reminds 

students to write their names on the page. 
 

2. The Clarifier points to the boldfaced pronunciation words in the upper right corner of the 

article and says, “Ready, begin.” The group reads the words together (chorally) out loud and 

repeats any words which are mispronounced. The Clarifier asks the teacher if unsure of the 

pronunciation. 

 

3. The Task Manager sets the timer for two minutes. The Reader reads the article title and then 

says, “Ready, begin.” The Task Manager starts the timer and students read the article in quiet 

voices (slightly louder than a whisper) at their own individual paces until the timer rings. When 

the timer rings, the students place a finger on their ending word.  

 

4. Students look to the left column of their finger for the word count. Students add on the number 

of words on the line up to their finger to determine their cold or hot timings. The People 

Manager tells the students to record their cold timings quickly and neatly on the Fluency 

Timings Chart. 

 

5. Modeled Reading Option: Students practice reading with model reader at the fluency level 

assigned by their teacher in a quiet voice (not a whisper). Students continue to read and re-read 

the article until the Task Manager says, “Stop” (when 10 minutes have passed). 
 

6. The Reader reads the article title and then the first SCRIP question. Next, the Reader begins 

reading the article in a quiet voice until someone in the group says, “Stop,” because the the first 

SCRIP question has been answered or the related information has been read.                  
 

7. Students discuss how to word the answer and write the answer in the spaces provided below 

the SCRIP question. The Clarifier turns over the task card and reads the suggested answer. 

Students revise their answers if necessary.  
 

8. When the Reader finishes a sentence in which a boldfaced vocabulary word appears, the 

Reader stops and students discuss the meaning of the word from surrounding SALE (Synonym, 

Antonym, Logic, Example) context clues. Students discuss how to word each definition and 

write the vocabulary words and their definitions in the article margins. 
 

9. Continue these steps until the article is read, the SCRIP questions are answered, and the 

vocabulary words are defined. The Task Manager gets the answers from the teacher and students 

self-correct and revise their answers. 

 

10. Follow the same directions (#3) for the hot timing and use the hot pencil to record the score 

on top of cold timing. If the student reads fewer words on this hot timing than on the cold timing, 

simply draw a line across the bar at the correct spot.  
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Animal Fluency Article Timing Charts  Name ________________________ 
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“The Ape” Reading Fluency #1  
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The ape is a very interesting animal. One  

type of ape is the orangutan. Male orangutans  

can weigh as much as two normal size humans.  

Females weigh about half as much. Orangutans 

have long, strong arms and their hands and feet 

are shaped like hooks. They are shaggy and have  

red hair. 

Orangutans used to live all over Southeast                            

Asia. Now they only live in a few rain forests on the islands of 

Sumatra and Borneo. Orangutans swing from tall trees to move 

around. It is warm where these animals live, but not too warm. There 

is a lot of rain there, so trees and plants grow very tall and big. 
Orangutans are omnivores, since they eat some birds and small 

mammals. However, they mostly eat plants, like fruit and leaves, instead of 

meat. Their diet consists of mostly fruit. The fruits they tend to prefer have a 

lot of sugar in them. One fruit that they like in particular are figs. Figs come 

from trees and they are easy for orangutans to pick and eat. Orangutans also 

eat lots of young leaves from many trees in their habitat. 

Unlike many other animals, orangutans are single adults, so they have 

no family structure. Mother orangutans raise their children one at a time. The 

baby rides on its mother’s back for three years at the start of its life. There, it 

learns how to pick food and protect itself from danger. Female orangutans 

usually have one baby every six years. Older male orangutans may fight each 

other for the attention of the available female orangutans. 
The territory of an adult orangutan is not clearly established, as is the case with many animals. Often, 

orangutan territories will overlap. However, this does not mean that orangutans are social animals. They limit 

their social interaction to feeding, mating, and calling each other. Only rarely will orangutans get in fights with 

each other over food or territory. In these fights, the apes will demonstrate their strength by destroying 

branches, charging at each other, and biting each other until one gives up. 

Due to deforestation of the rain forest (cutting down trees for grazing or farmland), orangutans are 

becoming more and more endangered with each day. Palm oil farmers have cut down much of the forest on 

Sumatra and Borneo. Some people even capture orangutans to use them as pets in their homes. Orangutans are 

already on international endangered species lists, and their habitat has been increasingly threatened by 

humans, mainly through the deforestation of the rain forest. 
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“The Eagle” Reading Fluency #2  
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The eagle is a huge bird. One type of 

eagle is the bald eagle. This bird of prey has 

a large yellow beak shaped like a hook and a  

pure white head. Its body is brown with a  

white tail. Female bald eagles are much bigger  

than males. 

Bald eagles live all over North and South  

America. They make their nests near rivers, ponds, and lakes. There 

they can find many fish. Bald eagles build the biggest nests of any 

bird in America. Mostly, the birds stay away from people. Some 

birds move their nests frequently. 
Bald eagles eat whatever they can find. But, mostly they eat fish. Some 

of their favorite meals are trout and salmon. To catch fish, bald eagles swoop 

down over the water and grab the fish with their feet, called talons. If the fish  

is too heavy for the eagle to carry, it might have to swim in the water. Many 

eagles aren’t able to swim very well. Sometimes, bald eagles will steal their 

food from other birds that are smaller. 

At about five years old, bald eagles find mates. They pick partners as 

their mates for life. Sometimes, if the pair cannot have a baby, they will find 

new partners. Babies are hatched from eggs in their nests, which are made out 

of twigs and branches. Nests are usually in trees near open water. Mother and 

father eagles will take turns watching the eggs while the mate finds food or 

adds on to the nest. 
The bald eagle is also an important symbol of the United States of America. It is known as the 

national bird of the United States. In 1782, the Continental Congress named the bald eagle as the national bird. 

Ben Franklin once wrote that he thought that it was a bad choice. He said the bald eagle was too cowardly to 

symbolize the nation. Instead, he suggested the turkey. Today, the bald eagle appears on official seals of the 

United States on the backs of several coins. It was on the back of the quarter until 1999, with its head turned 

towards an olive branch.  

The bald eagle used to be a common sight in the United States. But, over the nation’s history, this 

eagle’s population has slowly decreased. This decrease is due to hunting and the use of pest spray by farmers. 

Many farmers used to spray DDT to reduce pests on their crops. This spray, when breathed by eagles, made 

them unable to have babies. Fortunately, the bald eagle population has begun to increase since DDT was 

banned as a pest spray.  The bald eagle was officially removed from the list of endangered species in 1995. 
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“The Ibex” Reading Fluency #3  
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An ibex is a wild goat. Ibexes have big,                                  

long horns that turn behind their heads. The horns 

have spiky bumps on them. Their fur is very short,  

and not shaggy like a dog’s fur. As the weather  

warms, the fur gets darker. Ibexes are about five  

feet long and three feet high. They weigh about  

as much as two people put together.  

Ibexes live in the mountains. They are  

found in Europe, Asia, and Africa. Their homes  

are made in the rocks. Ibexes have very hard feet, 

so they can walk on rocks all day long. Some even live in snowy 

mountains, where it’s very cold. Mostly, they like to stay in the 

shade of trees in the daytime.  
Ibexes are herbivores, so they eat only plants. In the daytime, when it is 

warm, they search for food. They usually eat leaves from trees that grow in 

their natural habitat. Many ibexes also search for fruit to eat. However, fruit is 

less common in some of their grazing areas. Although ibexes are plant eaters, 

this does not mean that they are less dangerous to humans. Ibexes dislike being 

near humans and will sometimes attack. The main animal that hunts for ibexes 

is the leopard. 

Ibexes live in two different groups. Groups are made up of about ten to 

twenty ibexes. Males make up one group, and females and babies make up the 

other. Males fight each other to establish power in their groups and to win 

females as their mates. The most powerful male ibexes avoid each other and 

do not fight. This helps them avoid serious injury.  
Ibexes are known for their charging abilities when they attack predators. Ibexes put down their heads 

and butt into their predators. Although younger ibexes often fight, they avoid hurting each other. In fact, much 

of their fighting involves circling and pretend charges, which are called mock charges.  

Ibexes used to be the subjects of many game hunts. The handsome male heads were prized by hunters, 

and many of these heads were stuffed by taxidermists and then displayed in the homes of big game hunters. 

They were also hunted because of the medicinal properties of various parts of their bodies. However, the 

advancement of modern medicine has stopped most of the hunting of ibexes for their medicinal value. About 

ten thousand ibexes still live today in the world. 
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“The Okapi” Reading Fluency #4  
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The okapi looks like a mix of zebra and 

giraffe. These animals have dark backs. On 

their legs, they have white stripes. These stripes 

make them look like zebras. Their bodies look 

like small giraffes. But, they do not have very 

long necks. Their ears are big and pointy, and 

their tongues are long, too. Okapi have short 

horns that are covered by skin. 

These animals like to live in large areas away from towns. 

They can be found only in the middle of Africa in the Democratic 

Republic of the Congo. Most okapi live in the mountains and forests. 

They leave scents to mark their territories. Males protect their land, 

but they allow females to walk through it to find food. 
Okapi are strange eaters. They are herbivores, so they eat tree leaves, 

grass, and fungi. But, they also have been known to eat charcoal from burnt 

trees! Also, they commonly eat red clay from the ground near streams or 

rivers. Along with plants, charcoal, and clay, they eat fruit and berries. Okapi 

spend most of their day eating and searching for food. When they find food, 

they chew it, spit it out, and chew it again. This helps their weak digestive 

system. 

Female okapi give birth to a single baby, called a calf. Babies are fed by 

their mothers and they grow quickly. Only thirty minutes after they are born, 

okapi can stand up and walk around. Mothers leave their babies during the day. 

They return at night to feed them. In zoos, okapi live for about thirty years. 

But, no one knows how long they live in the wild. 
Although they generally live alone, Okapi have ways of communicating with each other. They make 

different sounds that zoologists are able to identify. One sound, called a chuff, is made when one okapi meets 

another. The bleat is used when an okapi calf is separated from its mother and put into danger. 

The forests of the Democratic Republic of the Congo are threatened by people eager for their rich 

natural resources. As a result, okapi are losing their territory. Okapi are not only threatened by loggers, miners, 

and farmers, but they are also threatened by illegal hunters, called poachers, who hunt them for their valuable 

skins. The okapi population is currently classified as “near threatened” by extinction.  

 

 Total Number of Words Read Total Number of Words Read  

 -  Total Number of Mistakes -  Total Number of Mistakes  

 = Total Number of Words Read = Total Number of Words Read  

 

Democratic 

digestive 

communicating 

zoologists 

extinction 



©2017 Pennington Publishing   penningtonpublishing.com        18           

hybrids 

sterile 

intelligent 

transportation 

industrialized 

“The Mule” Reading Fluency #5  
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Mules are babies, born from donkey and 

horse parents. They have short, thick heads. They 

have long pointy ears. Mules have a short mane, 

like most horses. They come in all shapes and 

sizes. Some mules can grow to weigh as much as 

six humans! Mules have small, strong hooves. 

Most of the mules in the world are in China. 

In that country, mules are used for riding. Mules 

are also used for pulling carts. Many other mules are found in 

Mexico, South America, and North Africa. Mules live mostly on 

farms with people. There are only a few wild mules and many of 

these animals live in California. They were lost during the California 

Gold Rush of the 1850s and have survived in foothill canyons ever 

since.  
The mule’s owner can purchase food for mules at any farm store. Mules 

have the same diets as horses and donkeys. However, they need less protein 

than horses. Their favorite snacks are hay or other dried grasses. Mules need 

lots of fresh, clean water. But, if they drink too much, they can have serious 

problems. Mule owners need to control their food and drink levels. 

Since mules come from two different parent animals, they are called 

hybrids. Most mules are sterile. This means that they cannot produce any 

babies. But, some mules have been able to have babies. Mule babies are called 

foals. If a female mule and a male horse are the parents, then the foal is mostly 

horse-like. A male donkey produces a mostly donkey-like foal. 
Mules are intelligent animals. They can endure hardship and severe conditions, which is why they are 

commonly used for transportation and farm work. Mules are stubborn if treated harshly. Horses will forgive 

their owners for treating them poorly, but mules generally will not. Mules are very proud animals. When 

treated well by their owners, mules are usually very friendly. They will bond and work well with people who 

treat them decently. 

The number of mules in the world is increasing. Endangered animal agencies have rated the mule of 

“no concern” for extinction. In China, where there is the densest population, mules are still bred daily. The 

mule population is even increasing in industrialized nations.  
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“The Rooster” Reading Fluency #6  
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Roosters are male chickens. There are  

many types of roosters. They come in a  

variety of colors: brown, white, black, and red.  

Roosters have red combs on the top of their  

heads. They have yellow beaks. They have 

black feathers on their tails. Below their eyes,  

roosters have a white spot. Their thin legs and  

feet are gray or black. 

Most roosters live on farms. In fact, chickens live in all areas of 

the world. But, most of them live in China and the United States. 

Most chicken owners keep their chickens in coops. A coop is a 

walled or screened shack designed for chickens. Coops keep roosters 

warm during the winter and cool in the summer time. Female 

chickens, called hens, even have built-in nesting spots in many 

coops. 
Most roosters are fed by their owners. Their diet is made up of insects, 

worms, slugs, and snails. However, they also eat plants, fruit, seeds, acorns, 

and other foods. Roosters can find their own food if the owner wishes. But, 

they must have a lot of room to search for their food.  

Farmers chiefly keep chickens for their eggs; however, some chicken 

farmers raise hens and roosters for their meat. The job of the rooster is to 

protect the nest and the hens. Usually, there is one rooster who is in charge of a 

group of other roosters and hens. The head rooster wins this position through 

fighting or pretend-fighting. 
Throughout history, roosters have been used in “cock fights.” People organize fights between roosters 

and bet on the winner. Roosters that are used in cock fights are specially bred and trained for strength. 

Although cock fighting is a traditional sporting event in nearly every part of the world, most Americans 

considered it to be animal cruelty. In fact, cock fighting is illegal in forty-nine states in the United States. 

Some community and state laws allow sentencing for up to three years in prison for those convicted of this 

crime. World-wide, thousands of birds are killed or hurt every year in cock fights.  

Roosters are domesticated animals. They have no threat of extinction. The number of chickens 

worldwide continues to increase. In fact, chickens are the world’s largest group of domesticated birds. With a 

population of over eight billion, there are more chickens than humans on earth! 
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“The Woodpecker” Reading Fluency #7  
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Woodpeckers are some of the loudest  

birds around. Not all woodpeckers look the  

same. Most have two toes on the front of their  

feet and two on the back. Their tongues are long  

enough to curl all the way around their heads.  

Woodpeckers have strong pointed beaks. Their  

bottom tail feathers are strong and stiff. Most  

woodpeckers weigh only about one pound. 

These birds can be found all over the  

world. They live in wooded areas everywhere but  

in Australia. Their homes are often made in the tops of trees in 

forests. Most woodpeckers will make holes in trees with their beaks 

to build their nests. Some will find holes and use them. Different 

types of woodpeckers like different trees. But, many woodpeckers 

prefer cypress trees and redwoods. 
A woodpecker’s daily diet consists of different foods depending on the 

type of woodpecker. Common foods include insects, fruits, and nuts. Like 

many birds, woodpeckers enjoy eating worms. Woodpeckers are mainly 

omnivores. They use their beaks to hit bark on trees to expose bugs (ants and 

beetles, usually) which they then eat. Some woodpeckers have been found to 

eat sap from trees. Others eat mostly acorns. 

Female woodpeckers produce about four babies each season. Males and 

females work together to dig holes out of trees to provide a nest for their 

babies. Babies remain in their eggs for about two weeks until they hatch. When 

they hatch, they are blind and do not have any feathers. One parent goes out 

and finds food to bring back to the nest, while the other stays behind to protect 

the eggs. Babies usually leave the nest after about thirty days. 
Woodpeckers are known for their repetitive tapping on tree trunks to expose insects from tree bark. 

Some species tap on trees to communicate or attract other woodpeckers. Woodpeckers can tap more than ten 

thousand times a day! They are usually not very protective of their territory. 

The population of woodpeckers is generally not considered to be threatened, but their habitat in some 

areas has been reduced due to woodcutting and deforestation. Two species of these birds are considered 

officially endangered by the government. Still, the overall woodpecker population is balanced. 
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Cows have many uses. Farmers raise cows 

for different reasons. Some raise cows for their 

meat. Others raise cows for their dairy products. 

Cows come in many colors. Cows can be brown, 

white, or black. Male cows are called bulls, and  

they have horns. Female cows are gentle. Bulls  

can be mean and dangerous.  

Almost every place in the world has cows.  

Cows live in grassy meadows or on farms. There are some wild cows 

left in the world. These wild cows are in Midwestern America, India, 

and Africa. Wild cows are not the same as farm cows. Still, most 

cows live on farms, not in the wild. 
Cows on farms are fed based on their use. Beef cows are fed differently 

from dairy cows. A beef cow is fed corn, grain, and grasses. Farmers feed 

these cows a large amount of protein. Dairy cows need large amounts of fiber. 

Dairy cows provide milk and cream. Cows have very large stomachs that are 

divided into four parts. Each part has a different job in digesting food. Usually, 

only older cows are used to make clothes. Their hides (the outer layers of cow 

skins) are dried into leather. 

Baby cows are called calves. Some calves die at birth, because they are 

so large. Older cows have less problems giving birth than do young cows. 

Calves are nursed by their mothers for about ninety days. Adult cows like to 

stay in groups with each other. Bulls usually stay by themselves. 
Cows require a lot of care from farmers. Cow hooves have to be trimmed by farmers once or twice 

each year. The hair at the end of a cow’s tail (called the switch) must be frequently cleaned and trimmed. In 

the winter, cows are kept inside at night to protect them from the cold in most climates. Additionally, cows 

require a lot of fresh hay on which to sleep. They spend 40-50% of their day lying down. Cows take several 

naps throughout the day. 

In India, most people follow the religion of Hinduism. Hindus believe that cows are sacred animals. 

Hindus do not eat them and cows are free to roam about the countryside. Worldwide, cows are certainly not 

endangered animals. There are over 1.3 billion cows still in the world today. That number is almost equal to 

one cow for every six people on earth.  
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“The Boy Who Cried Wolf”  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

             

              There once was a naughty shepherd boy who 

lived in a small village. One day this boy was sitting at 

the top of a hill and was very bored. As he watched the 

sheep under his care, he came up with an idea to 

entertain himself. He turned in the direction of the 

village and at the top of his lungs he began screaming, 

"Wolf! Wolf! The Wolf is after the sheep!"  

The villagers immediately left their business 

and came running up the hill to help the boy scare the 

wolf away. But when they made it to the top of the hill, 

they found no wolf. Instead, they found the naughty boy 

laughing at the joke that he played on them. 

"Never cry 'wolf',’ shepherd boy," scolded the 

villagers, "when there's no wolf!" They went back to the 

village very angry.  

The very next day, the naughty boy was bored 

again. “I wonder if the trick will work again” he 

thought. He went up to the top of the hill, turned toward 

the village, and once again screamed, "Wolf! Wolf! The 

wolf is after the sheep!" Once again, he howled with 

laughter as he watched the villagers run up the hill to 

help him scare the wolf away.  

When the villagers again found no wolf, they 

scolded the boy once more saying, "Save your 

screaming for when there really is something wrong! 

Don't ever cry 'wolf' when there is no wolf!" But the 

boy just laughed and watched them go down the hill to 

the village once more.  

The next day, the naughty shepherd boy was 

again very bored. As he was dreaming up more 

mischief, he heard the bleating of his sheep. He ran 

toward the sound and then he saw what caused the 

sheep to cry. A huge wolf was prowling about his flock 

of sheep. Once again, he ran to the top of the hill and 

shouted, "Wolf! Wolf! The wolf is after the sheep!" 

But the villagers had learned their lesson. They 

all said, “There goes that naughty shepherd boy playing 

his games once again.” So the villagers didn't come. At 

sunset, some of the villagers wondered why the 

shepherd boy hadn't yet brought the sheep down to the 

village. They went up the hill to find the boy. They 

found him with his head down crying. Then they found 

out why he was crying. The flock was scattered 

everywhere and two sheep were dead. 

"I cried out, "Wolf!" Why didn't you help me?"  

An old man responded, “That’s what 

happens to those who lie. Sooner or later, no one 

believes them.” 

 

 

 

 

 

 

 

 

(1) Summarize why the boy 

lied. 

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 

 

 

 

 

 

 

 

(2) Summarize how the 

villagers responded to the 

boy’s lies.  

________________________ 

________________________ 

________________________ 

________________________ 

________________________ 
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“Hansel and Gretel”   

 

Once there lived a poor woodcutter with his two 

children and their stepmother. The boy was named 

Hansel and the girl was named Gretel. There was a 

severe famine in the land and the family was starving. 

Desperate, the stepmother said out loud to herself, “The 

children must go, else all of us will die of starvation.”  

The children were so hungry that they had not 

been able to sleep, and they had heard their stepmother. 

At sunrise, the stepmother woke the two 

children, saying, "Get up, we are going into the forest to 

gather wood." She gave them each a bit of bread and 

said: "That’s all we have. Save it for your lunch.”  

The stepmother led the children deep into the 

forest. Seeing her plan, Hansel dropped a small crumb 

of bread every few minutes, so that they could find their 

way home. Once they were completely lost, the 

stepmother ran away, leaving Hansel and Gretel alone. 

“Don’t worry, Gretel,” said Hansel. “I have left 

a path to guide us back home. We will wait until father 

gets home and follow the trail by moonlight.” 

Unfortunately, a flock of birds found and ate the 

trail of bread crumbs. Now, the children really were 

lost. Looking for water, the children saw a lighted 

cottage. They knocked on the door and an old woman 

welcomed them in to eat. She told them that she would 

help them go home the next day. She gave Hansel his 

own room and had Gretel sleep in the kitchen. 

However, in the morning, they found the door 

to Hansel’s room locked. The old woman said, “I’ve 

been hungry, too. Last night, I fed you the last of my 

food. Now, you two will be my next meal!” 

The old woman built a fire in her huge bread 

oven. Then, she told Gretel to open the oven door. But 

Gretel said, “The door is too heavy for me to open.” 

As the old woman opened the door, Gretel gave 

her a shove into the oven. She shut the iron door and 

drew the bolt. How the old woman screamed! Gretel 

found an axe and broke the lock to Hansel’s room. As 

the children were leaving, Hansel caught a glint of light 

from something in a black pot by the door. The pot was 

full of precious rubies! Taking the jewels, they ran out 

into the woods. Just then, Hansel saw a bread crumb. 

The birds had not found all of them! The children 

followed the bread crumb trail back to their home. 

 Their father greeted them with a hug and said, 

“Your stepmother told me what she did and she left.” 

The children showed their father the rubies and told 

their story. The family of three lived happily ever after. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

(1) What other stories feature 

a forest as a dangerous 

setting? 

________________________ 

________________________ 

________________________ 

________________________ 

 

 

(2) What other stories have 

an old woman as an evil 

character? 

________________________ 

________________________ 

________________________ 

________________________ 

 

 

  

 

 

Connect 

 

 

 

Connect 

 

 



©2017 Pennington Publishing   penningtonpublishing.com                103   

“Little Red Riding Hood”   

 

There was once was a little girl who lived with 

her father and mother in a house at the edge of a forest. 

In the same forest, her grandmother also resided. Her 

grandmother had given her a long red hooded coat 

which she wore so much that everyone called her Little 

Red Riding Hood. 

One morning Little Red Riding Hood's mother 

said, "Put on your coat and take this basket of cookies to 

your sick grandmother.”  

As Little Red Riding Hood was walking in the 

forest, a voice from behind said, "What have you in that 

basket, Little Red Riding Hood?” The girl turned 

around and saw a great big wolf. 

"I have cookies for my ailing grandmother,” 

she said. 

"Ah... I know where she lives,” the wolf said. “I 

hope she enjoys them.” Then, the wolf ran into the 

forest toward the grandmother’s house. He soon arrived 

and knocked at the door of her house. 

"Who is there?" called the grandmother from 

her bed. 

"Little Red Riding Hood," said the wolf in a 

girlish voice. 

“Just open the door and come right on in.”  

The wolf opened the door and pounced on the 

bed, eating the grandmother up in one big bite. The wolf 

then put on the the grandmother’s headscarf.  

Soon afterwards, Little Red Riding Hood 

walked into the house saying, "Good morning, 

Grandmother, I brought you a basket of cookies." As 

she came close to the bed she said, "What big ears you 

have, Grandmother." 

"All the better to hear you with, my dear." 

"What big eyes you have, Grandmother." 

"All the better to see you with, my dear." 

"What a big nose you have." 

"All the better to smell you with, my dear." 

"But, Grandmother, what a big mouth you 

have." 

"All the better to eat you up, my dear," 

screamed the wolf as he sprang at Little Red Riding 

Hood. Just at that moment, the woodcutter was passing 

the house and he heard the scream. He rushed in and 

with his axe chopped off the wolf’s head. 

The woodcutter carried Little Red Riding Hood 

back home. Everyone was happy that she had escaped 

the wolf. But, they were sad that the wolf had eaten her 

grandmother. 

 

 

 

 

 

 

 

 

 
 (1) Why didn’t the wolf eat 

Little Red Riding Hood right 

there in the forest?  

________________________ 

________________________ 

________________________ 

________________________ 

 

(2) Why might the 

grandmother have been 

tricked by the wolf?  

________________________ 

________________________ 

________________________ 

________________________ 

 

 

 

 

 

Re-think 

 

 
 

 

Re-think 
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“Goldilocks and the Three Bears”   

 

Once there was a little girl named 

Goldilocks. One day she went for a stroll in the 

forest. Soon, she came upon a house. She knocked and, 

when no one answered, she walked right into the house.  

             On the kitchen table, there were three bowls of 

porridge. Hungry, Goldilocks tasted the first bowl.  

"This porridge is too hot!" she shouted. So, she 

tasted the porridge from the second bowl. 

"This porridge is too cold," she said. So, she 

tasted the third bowl of porridge. 

"Ahhh, this porridge is just right," she said and 

she ate the whole bowl. 

After she'd eaten the porridge, she immediately 

felt exhausted. So, she walked into the big room and 

saw three chairs. Goldilocks sat down in the first one.    

"This chair is too big!" she sighed. Then she sat 

in the second chair. 

"This chair is also too big!" she complained. 

Then she tried the third chair. 

"Ahhh, this chair is just right," she said. But just 

as she sat down into the chair, it broke into pieces. 

Goldilocks was very tired, so she went into the 

bedroom. She lay in the first bed, but it was too hard. 

She lay in the second bed, but it was too soft. Finally, 

she lay down in the third bed and it was just right. Then, 

she fell asleep. Soon, the three bears came home.  

"Someone's been eating my porridge," said the 

papa bear. 

"Someone's been eating my porridge," said the 

mama bear. 

"Someone's been eating my porridge and they 

ate it all up!" cried the baby bear. 

"Someone's been sitting in my chair," growled 

the papa bear. 

"Someone's been sitting in my chair," said the 

mama bear. 

"Someone's been sitting in my chair and it’s all 

broken," cried the baby bear. 

They went upstairs to the bedroom and the papa 

bear growled, "Someone's been sleeping in my bed." 

"Someone's been sleeping in my bed, too," said 

the mama bear. 

"Someone's been sleeping in my bed and 

she's still there!" exclaimed baby bear. 

            Just then, Goldilocks woke up and saw the 

three bears. She screamed, jumped up, and ran out 

of the room. Goldilocks ran down the stairs and out 

the door. Goldilocks never went back to visit.  

 

 

 

 

 

 

 

 
(1) Why would three bowls 

of porridge be left out on the 

table?  

________________________ 

________________________ 

________________________ 

________________________ 

 

 

 

(2) In the story, why does 

Goldilocks only like or use 

the things of the baby bear?  

________________________ 

________________________ 

________________________ 

________________________ 

 

 

 

 

 

Interpret 

  

 
 

 

Interpret 
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“Three Little Pigs”   

Once upon a time there lived three little 

pigs. The first little pig was very lazy. He made his 

house out of straw. The second little pig was 

almost as lazy. He made his house out of sticks. 

The third little pig was not lazy. He was smart. 

This third little pig worked long hours to build a 

house completely out of brick. 

One day, a wolf came into the pigs’ 

neighborhood. Smelling fresh pork, the wolf went 

up to the first pig’s house. He banged on the door 

and said, “Little pig, little pig. Let me in!” 

“Not by the hair of my chinny-chin-chin,” 

retorted the first little pig. 

“Then, I’ll huff, and I’ll puff, and I’ll blow 

your straw house down!” And he did so. But, as the 

house fell down, the first little pig escaped to the 

second pig’s house. 

The hungry wolf next went up to the second 

pig’s house. He banged on the door and said, 

“Little pig, little pig. Let me in!” 

“Not by the hair of my chinny-chin-chin,” 

responded the second little pig. 

“Then, I’ll huff, and I’ll puff, and I’ll blow 

your stick house down!” And he did so. But, as the 

house fell down, the first and second little pigs 

escaped to the third pig’s house. 

The very hungry wolf went up to the third 

pig’s house. He banged on the door and said, 

“Little pig, little pig. Let me in!” 

“Not by the hair of my chinny-chin-chin,” 

responded the third little pig. 

“Then, I’ll huff, and I’ll puff, and I’ll blow 

your brick house down!” said the hungry wolf. But, 

as much as he tried, the wolf could not blow the 

brick house down. So, the famished wolf climbed 

up the roof and jumped down the chimney. 

Inside, the smart third little pig had been 

thinking. He knew that the wolf would not be able 

to get into the house any other way, than through 

the chimney. So he built a fire in the fireplace and 

boiled a huge pot of water. 

The wolf slid right down into that boiling 

pot of water, and the three little pigs were saved. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(1) To where will the first 

and second little pigs escape? 

________________________ 

________________________ 

________________________ 

________________________ 

 

(2) What will happen at the 

third pig’s brick house?  

________________________ 

________________________ 

________________________ 

________________________ 

 

 
Predict 

 

 

 

 
Predict 
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“The Ape” Comprehension Worksheet #1  

 

The ape is a very interesting animal. One type 

of ape is the orangutan. Male orangutans can weigh as 

much as two normal size humans. Females weigh about 

half as much. Orangutans have long, strong arms and 

their hands and feet are shaped like hooks. They are 

shaggy and have red hair. 

Orangutans used to live all over Southeast Asia. 

Now they only live in a few rain forests on the islands 

of Sumatra and Borneo. Orangutans swing from tall 

trees to move around. It is warm where these animals 

live, but not too warm. There is a lot of rain there, so 

trees and plants grow very tall and big. 

Orangutans are omnivores, since they eat some 

birds and small mammals. However, they mostly eat 

plants, like fruit and leaves, instead of meat. Their diet 

consists of mostly fruit. The fruits they tend to prefer 

have a lot of sugar in them. One fruit that they like in 

particular are figs. Figs come from trees and they are 

easy for orangutans to pick and eat. Orangutans also eat 

lots of young leaves from many trees in their habitat. 

Unlike many other animals, orangutans are 

single adults, so they have no family structure. Mother 

orangutans raise their children one at a time. The baby 

rides on its mother’s back for three years at the start of 

its life. There, it learns how to pick food and protect 

itself from danger. Female orangutans usually have one 

baby every six years. Older male orangutans may fight 

each other for the attention of the available female 

orangutans. 

The territory of an adult orangutan is not clearly 

established, as is the case with many animals. Often, 

orangutan territories will overlap. However, this does 

not mean that orangutans are social animals. They limit 

their social interaction to feeding, mating, and calling 

each other. Only rarely will orangutans get in fights 

with each other over food or territory. In these fights, 

the apes will demonstrate their strength by destroying 

branches, charging at each other, and biting each other 

until one gives up. 

Due to deforestation of the rain forest (cutting 

down trees for grazing or farmland), orangutans are 

becoming more and more endangered with each day. 

Palm oil farmers have cut down much of the forest on 

Sumatra and Borneo. Some people even capture 

orangutans to use them as pets in their homes. 

Orangutans are already on international endangered 

species lists, and their habitat has been increasingly 

threatened by humans, mainly through the deforestation 

of the rain forest. 

 

 

 

 

 

 

 

 

 

 

(1) Why has the habitat of 

orangutans decreased? 

________________________ 

________________________ 

________________________ 

 

(2) How do orangutans 

depend on their habitat?  

________________________ 

________________________ 

________________________ 

 

(3) Summarize their family 

relationships.  

________________________ 

________________________ 

________________________ 

 

(4) What other animals prefer 

independence and being 

alone to close relationships?  

________________________ 

________________________ 

________________________ 

 

(5) How could orangutans be 

saved?  

________________________ 

________________________ 

________________________ 

 

 

Summarize 

  

 

 

 

Interpret 

  

 
 

 

Re-think 

 

 
 

 

Predict 

 

 

 

 

Connect 
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“The Eagle” Comprehension Worksheet #2 
                   

 

The eagle is a huge bird. One type of eagle is 

the bald eagle. This bird of prey has a large yellow beak 

shaped like a hook and a pure white head. Its body is 

brown with a white tail. Female bald eagles are much 

bigger than males. 
Bald eagles live all over North and South 

America. They make their nests near rivers, ponds, and 

lakes. There they can find many fish. Bald eagles build 

the biggest nests of any bird in America. Mostly, the 

birds stay away from people. Some birds move their 

nests frequently. 

Bald eagles eat whatever they can find. But, 

mostly they eat fish. Some of their favorite meals are 

trout and salmon. To catch fish, bald eagles swoop 

down over the water and grab the fish with their feet, 

called talons. If the fish is too heavy for the eagle to 

carry, it might have to swim in the water. Many eagles 

aren’t able to swim very well. Sometimes, bald eagles 

will steal their food from other birds that are smaller. 

At about five years old, bald eagles find mates. 

They pick partners as their mates for life. Sometimes, if 

the pair cannot have a baby, they will find new partners. 

Babies are hatched from eggs in their nests, which are 

made out of twigs and branches. Nests are usually in 

trees near open water. Mother and father eagles will 

take turns watching the eggs while the mate finds food 

or adds on to the nest. 

The bald eagle is also an important symbol of 

the United States of America. It is known as the national 

bird of the United States. In 1782, the Continental 

Congress named the bald eagle as the national bird. Ben 

Franklin once wrote that he thought that it was a bad 

choice. He said the bald eagle was too cowardly to 

symbolize the nation. Instead, he suggested the turkey. 

Today, the bald eagle appears on official seals of the 

United States on the backs of several coins. It was on 

the back of the quarter until 1999, with its head turned 

towards an olive branch.  

The bald eagle used to be a common sight in 

the United States. But, over the nation’s history, this 

eagle’s population has slowly decreased. This decrease 

is due to hunting and the use of pest spray by farmers. 

Many farmers used to spray DDT to reduce pests on 

their crops. This spray, when breathed by eagles, made 

them unable to have babies. Fortunately, the bald eagle 

population has begun to increase since DDT was 

banned as a pest spray.  The bald eagle was officially 

removed from the list of endangered species in 1995. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(1) Why might bald eagles 

move their nests so often? 

________________________ 

________________________ 

 

(2) Why might eagles be poor 

swimmers?  

________________________ 

________________________ 

________________________ 

 

 

(3) Why would the location 

near water be important?  

________________________ 

________________________ 

  

(4) Summarize the selection 

of the bald eagle as the 

national bird.  

________________________ 

________________________ 

  

(5) Why might the future of 

the bald eagle be safer than 

that of other endangered 

species?  

________________________ 

________________________ 

________________________ 

 

 

Summarize 

  

 

 

 

Interpret 

  

 
 

 

Re-think 

 

 
 

 

Predict 

 

 

 

 

Connect 
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“The Ibex” Comprehension Worksheet #3  

 

 

 

 

 

 

An ibex is a wild goat. Ibexes have big, long 

horns that turn behind their heads. The horns have spiky 

bumps on them. Their fur is very short, and not shaggy 

like a dog’s fur. As the weather warms, the fur gets 

darker. Ibexes are about five feet long and three feet 

high. They weigh about as much as two people put 

together.  

Ibexes live in the mountains. They are found in 

Europe, Asia, and Africa. Their homes are made in the 

rocks. Ibexes have very hard feet, so they can walk on 

rocks all day long. Some even live in snowy mountains, 

where it’s very cold. Mostly, they like to stay in the 

shade of trees in the daytime.  

Ibexes are herbivores, so they eat only plants. In 

the daytime, when it is warm, they search for food. 

They usually eat leaves from trees that grow in their 

natural habitat. Many ibexes also search for fruit to eat. 

However, fruit is less common in some of their grazing 

areas. Although ibexes are plant eaters, this does not 

mean that they are less dangerous to humans. Ibexes 

dislike being near humans and will sometimes attack. 

The main animal that hunts for ibexes is the leopard. 

Ibexes live in two different groups. Groups are 

made up of about ten to twenty ibexes. Males make up 

one group, and females and babies make up the other. 

Males fight each other to establish power in their groups 

and to win females as their mates. The most powerful 

male ibexes avoid each other and do not fight. This 

helps them avoid serious injury. 

Ibexes are known for their charging abilities 

when they attack predators. Ibexes put down their heads 

and butt into their predators. Although younger ibexes 

often fight, they avoid hurting each other. In fact, much 

of their fighting involves circling and pretend charges, 

which are called mock charges.  

Ibexes used to be the subjects of many game 

hunts. The handsome male heads were prized by 

hunters, and many of these heads were stuffed by 

taxidermists and then displayed in the homes of big 

game hunters. They were also hunted because of the 

medicinal properties of various parts of their bodies. 

However, the advancement of modern medicine has 

stopped most of the hunting of ibexes for their 

medicinal value. About ten thousand ibexes still live 

today in the world. 

 

 

 

 

 

 

 

 

(1) Why might the fur get 

darker as the weather warms? 

________________________ 

________________________ 

 

(2) How would hard feet be 

helpful for walking on rocks?  

________________________ 

________________________ 

________________________ 

  

(3) Why might fruit be hard 

to find in the ibex habitat?  

________________________ 

________________________ 

  

(4) Why do ibexes separate 

into two groups?  

________________________ 

________________________ 

________________________ 

 

(5) Summarize why ibexes 

were hunted so often.  

________________________ 

________________________ 

________________________ 

 

 

Summarize 

  

 

 

 

Interpret 

  

 
 

 

Re-think 

 

 
 

 

Predict 

 

 

 

 

Connect 
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“The Okapi” Comprehension Worksheet #4  

The okapi looks like a mix of zebra and giraffe. 

These animals have dark backs. On their legs, they have 

white stripes. These stripes make them look like zebras. 

Their bodies look like small giraffes. But, they do not 

have very long necks. Their ears are big and pointy, and 

their tongues are long, too. Okapi have short horns that 

are covered by skin. 

These animals like to live in large areas away 

from towns. They can be found only in the middle of 

Africa in the Democratic Republic of the Congo. Most 

okapi live in the mountains and forests. They leave 

scents to mark their territories. Males protect their land, 

but they allow females to walk through it to find food. 

Okapi are strange eaters. They are herbivores, 

so they eat tree leaves, grass, and fungi. But, they also 

have been known to eat charcoal from burnt trees! Also, 

they commonly eat red clay from the ground near 

streams or rivers. Along with plants, charcoal, and clay, 

they eat fruit and berries. Okapi spend most of their day 

eating and searching for food. When they find food, 

they chew it, spit it out, and chew it again. This helps 

their weak digestive system. 

Female okapi give birth to a single baby, called 

a calf. Babies are fed by their mothers and they grow 

quickly. Only thirty minutes after they are born, okapi 

can stand up and walk around. Mothers leave their 

babies during the day. They return at night to feed them. 

In zoos, okapi live for about thirty years. But, no one 

knows how long they live in the wild. 

Although they generally live alone, Okapi have 

ways of communicating with each other. They make 

different sounds that zoologists are able to identify. One 

sound, called a chuff, is made when one okapi meets 

another. The bleat is used when an okapi calf is 

separated from its mother and put into danger. 

The forests of the Democratic Republic of the 

Congo are threatened by people eager for their rich 

natural resources. As a result, okapi are losing their 

territory. Okapi are not only threatened by loggers, 

miners, and farmers, but they are also threatened by 

illegal hunters, called poachers, who hunt them for their 

valuable skins. The okapi population is currently 

classified as “near threatened” by extinction. 

 

 

 

 

 

 

 

 
 

(1) From their description, do 

okapi seem like they would 

be predators? 

________________________ 

________________________ 

________________________ 

 

(2) How do the okapi eating 

habits explain why they like 

to live in large areas away 

from towns?  

________________________ 

________________________ 

________________________ 

 

 

(3) Why don’t scientists 

know how long they live in 

the wild?  

________________________ 

________________________ 

  

(4) What other types of 

communication would be 

important? 

________________________ 

________________________ 

  

(5) Summarize the reasons 

the okapi is threatened.  

________________________ 

________________________ 

________________________ 

 

 

Connect 

 

 

 

Predict 

 

 

 

 
Re-think 

 

 
 

 

Interpret 

  

 
 

 

Summarize 
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“The Mule” Comprehension Worksheet #5  

Mules are babies, born from donkey and horse 

parents. They have short, thick heads. They have long 

pointy ears. Mules have a short mane, like most horses. 

They come in all shapes and sizes. Some mules can 

grow to weigh as much as six humans! Mules have 

small, strong hooves. 

Most of the mules in the world are in China. In 

that country, mules are used for riding. Mules are also 

used for pulling carts. Many other mules are found in 

Mexico, South America, and North Africa. Mules live 

mostly on farms with people. There are only a few wild 

mules and many of these animals live in California. 

They were lost during the California Gold Rush of the 

1850s and have survived in foothill canyons ever since.  

The mule’s owner can purchase food for mules 

at any farm store. Mules have the same diets as horses 

and donkeys. However, they need less protein than 

horses. Their favorite snacks are hay or other dried 

grasses. Mules need lots of fresh, clean water. But, if 

they drink too much, they can have serious problems. 

Mule owners need to control their food and drink levels. 

Since mules come from two different parent 

animals, they are called hybrids. Most mules are sterile. 

This means that they cannot produce any babies. But, 

some mules have been able to have babies. Mule babies 

are called foals. If a female mule and a male horse are 

the parents, then the foal is mostly horse-like. A male 

donkey produces a mostly donkey-like foal. 

Mules are intelligent animals. They can endure 

hardship and severe conditions, which is why they are 

commonly used for transportation and farm work. 

Mules are stubborn if treated harshly. Horses will 

forgive their owners for treating them poorly, but mules 

generally will not. Mules are very proud animals. When 

treated well by their owners, mules are usually very 

friendly. They will bond and work well with people 

who treat them decently. 

The number of mules in the world is increasing. 

Endangered animal agencies have rated the mule of “no 

concern” for extinction. In China, where there is the 

densest population, mules are still bred daily. The mule 

population is even increasing in industrialized nations. 

 

 

 

 

 

 

 

 

 

(1) What advantages might 

the mix of donkey and horse 

produce? 

________________________ 

________________________ 

________________________ 

 

(2) Why are most of the 

mules found in those areas?  

________________________ 

________________________ 

________________________ 

 

(3) How would mule owners 

need to plan ahead for 

additional mules?  

________________________ 

________________________ 

________________________ 

 

(4) Why do mules respond as 

they do to the different ways 

in which they are treated? 

________________________ 

________________________ 

 

(5) Summarize the status of 

the overall world population 

of mules.  

________________________ 

________________________ 

________________________ 

 

 

Summarize 

  

 

 

 

Connect 

 

 

 

Predict 

 

 

 

 

Re-think 

 

 
 

 

Interpret 
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“The Rooster” Comprehension Worksheet #6 
                   

 

Roosters are male chickens. There are many 

types of roosters. They come in a variety of colors: 

brown, white, black, and red. Roosters have red combs 

on the top of their heads. They have yellow beaks. They 

have black feathers on their tails. Below their eyes, 

roosters have a white spot. Their thin legs and feet are 

gray or black. 

Most roosters live on farms. In fact, chickens live 

in all areas of the world. But, most of them live in China 

and the United States. Most chicken owners keep their 

chickens in coops. A coop is a walled or screened shack 

designed for chickens. Coops keep roosters warm 

during the winter and cool in the summer time. Female 

chickens, called hens, even have built-in nesting spots 

in many coops. 

Most roosters are fed by their owners. Their diet 

is made up of insects, worms, slugs, and snails. 

However, they also eat plants, fruit, seeds, acorns, and 

other foods. Roosters can find their own food if the 

owner wishes. But, they must have a lot of room to 

search for their food.  

Farmers chiefly keep chickens for their eggs; 

however, some chicken farmers raise hens and roosters 

for their meat. The job of the rooster is to protect the 

nest and the hens. Usually, there is one rooster who is in 

charge of a group of other roosters and hens. The head 

rooster wins this position through fighting or pretend-

fighting. 

Throughout history, roosters have been used in 

“cock fights.” People organize fights between roosters 

and bet on the winner. Roosters that are used in cock 

fights are specially bred and trained for strength. 

Although cock fighting is a traditional sporting event in 

nearly every part of the world, most Americans 

considered it to be animal cruelty. In fact, cock fighting 

is illegal in forty-nine states in the United States. Some 

community and state laws allow sentencing for up to 

three years in prison for those convicted of this crime. 

World-wide, thousands of birds are killed or hurt every 

year in cock fights.  

Roosters are domesticated animals. They have 

no threat of extinction. The number of chickens 

worldwide continues to increase. In fact, chickens are 

the world’s largest group of domesticated birds. With a 

population of over eight billion, there are more chickens 

than humans on earth! 

 

 

 

 

 

 

 

 

 

 

 

 

(1) Why are coops important 

to raising chickens? 

________________________ 

________________________ 

________________________ 

 

(2) Why would roosters that 

feed themselves need a lot of 

room?  

________________________ 

________________________ 

 

(3) What other animals fight 

for leadership of their group?  

________________________ 

________________________ 

  

(4) Summarize the arguments 

of those opposed to cock 

fighting.  

________________________ 

________________________ 

(5) Predict what will happen 

in the future to the world 

population of chickens.  

________________________ 

________________________ 

________________________ 

 

 

Predict 

 

 

 

 

Re-think 

 

 
 

 

Summarize 

  

 

 

 

Interpret 

  

 
 

 

Connect 
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“The Woodpecker” Comprehension Worksheet #7                                
                   

 

Woodpeckers are some of the loudest birds 

around. Not all woodpeckers look the same. Most have 

two toes on the front of their feet and two on the back. 

Their tongues are long enough to curl all the way 

around their heads. Woodpeckers have strong pointed 

beaks. Their bottom tail feathers are strong and stiff. 

Most woodpeckers weigh only about one pound. 

These birds can be found all over the world. 

They live in wooded areas everywhere but in Australia. 

Their homes are often made in the tops of trees in 

forests. Most woodpeckers will make holes in trees with 

their beaks to build their nests. Some will find holes and 

use them. Different types of woodpeckers like different 

trees. But, many woodpeckers prefer cypress trees and 

redwoods. 

A woodpecker’s daily diet consists of different 

foods depending on the type of woodpecker. Common 

foods include insects, fruits, and nuts. Like many birds, 

woodpeckers enjoy eating worms. Woodpeckers are 

mainly omnivores. They use their beaks to hit bark on 

trees to expose bugs (ants and beetles, usually) which 

they then eat. Some woodpeckers have been found to 

eat sap from trees. Others eat mostly acorns. 

Female woodpeckers produce about four babies 

each season. Males and females work together to dig 

holes out of trees to provide a nest for their babies. 

Babies remain in their eggs for about two weeks until 

they hatch. When they hatch, they are blind and do not 

have any feathers. One parent goes out and finds food to 

bring back to the nest, while the other stays behind to 

protect the eggs. Babies usually leave the nest after 

about thirty days. 

Woodpeckers are known for their repetitive 

tapping on tree trunks to expose insects from tree bark. 

Some species tap on trees to communicate or attract 

other woodpeckers. Woodpeckers can tap more than ten 

thousand times a day! They are usually not very 

protective of their territory. 

The population of woodpeckers is generally not 

considered to be threatened, but their habitat in some 

areas has been reduced due to woodcutting and 

deforestation. Two species of these birds are considered 

officially endangered by the government. Still, the 

overall woodpecker population is balanced. 

 

 

 

 

 

 

 

 

 

 

 

 

(1) Why aren’t woodpeckers 

found in Australia? 

________________________ 

________________________ 

________________________ 

 

(2) How do the physical 

features of woodpeckers help 

them get the foods they eat? 

________________________ 

________________________ 

 

 

(3)  Summarize the 

relationship between the male 

and female woodpecker. 

________________________ 

________________________ 

 

 (4) Why are woodpeckers 

considered to be some of the 

loudest birds on earth?  

________________________ 

________________________ 

 

 (5) Why would many think 

that woodpeckers are pests? 

________________________ 

________________________ 

________________________ 

 

 

Summarize 

  

 

 

 

Interpret 

  

 
 

 

Re-think 

 

 
 

 

Predict 

 

 

 

 

Connect 
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“The Cow” Comprehension Worksheet #8  

Cows have many uses. Farmers raise cows for 

different reasons. Some raise cows for their meat. 

Others raise cows for their dairy products. Cows come 

in many different colors. Cows can be brown, white, or 

black. Male cows are called bulls, and they have horns. 

Female cows are gentle. Bulls can be mean and 

dangerous. 

Almost every place in the world has cows.  

Cows live in grassy meadows or on farms. There are 

some wild cows left in the world. These wild cows are 

in Midwestern America, India, and Africa. Wild cows 

are not the same as farm cows. Still, most cows live on 

farms, not in the wild. 

Cows on farms are fed based on their use. Beef 

cows are fed differently from dairy cows. A beef cow is 

fed corn, grain, and grasses. Farmers feed these cows a 

large amount of protein. Dairy cows need large amounts 

of fiber. Dairy cows provide milk and cream. Cows 

have very large stomachs that are divided into four 

parts. Each part has a different job in digesting food. 

Usually, only older cows are used to make clothes. 

Their hides (the outer layers of cow skins) are dried into 

leather. 

Baby cows are called calves. Some calves die at 

birth, because they are so large. Older cows have less 

problems giving birth than do young cows. Calves are 

nursed by their mothers for about ninety days. Adult 

cows like to stay in groups with each other. Bulls 

usually stay by themselves. 

Cows require a lot of care from farmers. Cow 

hooves have to be trimmed by farmers once or twice 

each year. The hair at the end of a cow’s tail (called the 

switch) must be frequently cleaned and trimmed. In the 

winter, cows are kept inside at night to protect them 

from the cold in most climates. Additionally, cows 

require a lot of fresh hay on which to sleep. They spend 

40-50% of their day lying down. Cows take several 

naps throughout the day. 

In India, most people follow the religion of 

Hinduism. Hindus believe that cows are sacred animals. 

Hindus do not eat them and cows are free to roam about 

the countryside. Worldwide, cows are certainly not 

endangered animals. There are over 1.3 billion cows 

still in the world today. That number is almost equal to 

one cow for every six people on earth.  

 

 

 

 

 

 

 

 

 
 

(1) What other animals have 

mean or dangerous males? 

________________________ 

________________________ 

________________________ 

 

(2) Why are there few wild 

cows left in the world?  

________________________ 

________________________ 

________________________ 

 

(3) Why would only older 

cows be used for their hides?  

________________________ 

________________________ 

 

 (4) Summarize the 

difficulties in raising cows. 

________________________ 

________________________ 

________________________ 

 

(5) Why are cows not likely 

to become endangered 

animals?  

________________________ 

________________________ 

 

 

Connect 

 

 

 

Predict 

 

 

 

 

Summarize 

  

 

 

 

Re-think 

 

 
 

 

Interpret 
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The SCRIP Comprehension Worksheets Answers    

 

 

Expository Articles 

 

“The Ape” Comprehension Worksheet #1 

 

(1) Deforestation of the rain forest. 

(2) They swing from trees; they eat the plants and leaves of the trees. 

(3) They live as single adults; females raise the babies; males fight for the females. 

(4) Student answers will vary. 

(5) Protecting the rain forest; banning ownership of orangutans as pets; reducing palm farming. 

 

“The Eagle” Comprehension Worksheet #2 

 

(1) To protect their nests from predators; to adjust to changing weather conditions. 

(2) Their wings and feet are not designed for swimming. 

(3) Prey is located in water or near water areas. 

(4) Despite opposition from Ben Franklin, the Continental Congress selected the eagle in 1782. 

(5) Student answers will vary. Perhaps because it is the national bird of the United States. 

 

“The Ibex” Comprehension Worksheet #3 

 

(1) Darker fur in the non-snowy seasons would provide more camouflage. 

(2) Hard feet would be more comfortable, produce less injuries, and provide better support. 

(3) Fruit is less likely to grow in the mountains. 

(4) Males stay separate to fight for the females. 

(5) The male heads were prized by hunters; ibexes were also hunted for their medicinal value. 

 

“The Okapi” Comprehension Worksheet #4 

 

(1) No. Their body shapes and short horns make them unlikely predators. 

(2) Okapi prefer mountain and forest areas and need open land to graze. 

(3) Okapi live only in one country in mountain and forest areas. 

(4) Student answers will vary. 

(5) Loggers, miners, farmers are moving into their territory; also, poachers want their skins. 

 

“The Mule” Comprehension Worksheet #5 

 

(1) The mix produces the useful abilities of both the horse and the donkey. 

(2) These areas are generally poor and mules are needed for farming and transportation there. 

(3) They need to plan whether they want a more horse-like or donkey-like foal. 

(4) They are smart and proud animals with good memories. 

(5) There is no threat of extinction; the mule population is in balance. 
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The SCRIP Comprehension Worksheets Answers    

 

 

 “The Rooster” Comprehension Worksheet #6 

 

(1) Coops provide temperature control, a place for laying eggs, and protection. 

(2) Grazing requires a lot of room to provide enough bugs, seeds, and plants to eat. 

(3) Student answers will vary. 

(4) They think it is animal cruelty because roosters are hurt or killed. 

(5) Chicken populations will grow as human populations grow. 

 

“The Woodpecker” Comprehension Worksheet #7 

 

(1) Since Australia is an island, far from the other continents, woodpeckers can’t fly there. 

(2) Their toes help them grip; their pointed beaks help them tap; their tongues help them eat. 

(3) Male and female woodpeckers work together to raise and protect their babies. 

(4) They tap trees constantly. 

(5) They are loud and they can destroy trees. 

 

“The Cow” Comprehension Worksheet #8 

 

(1) Student answers will vary. 

(2) Few wild cows exist because cows are so valuable; also, their diet and care are poor. 

(3) Younger cows are too valuable to kill. 

(4) Hooves and tails require care; cows need protection from the cold; their diet needs to be 

controlled. 

(5) Most cows are domesticated animals. Their population increases to match human demand. 

 

“The Koi” Comprehension Worksheet #9 

 

(1) They are colorful and can be kept in koi ponds. 

(2) Student answers will vary. Perhaps they will eat other fish or they will destroy habitat. 

(3) Owners might need separate ponds or tanks, each will filtration systems. 

(4) The right food and water with good texture and filtration. 

(5) Student answers will vary. 

 

“The Hawk” Comprehension Worksheet #10 

 

(1) Because of their talons, they must be carnivores. So they must eat meat. 

(2) They can see their prey and avoid being seen. 

(3) Because they are birds, they can’t chase their prey. So they must surprise unsuspecting 

animals. 

(4) Student answers will vary. Falcons would be a good answer. 

(5) The population is balanced, especially in protected areas such as national parks. 
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Sentence Revisions and Literary Response Introduction 

 

 

This Writing Literacy Center helps your students practice both sentence revisions and 

literary response. The sentence revisions activity focuses on sentence structure, word choice, 

and sentence variety to improve student essays (W.1, 2). Literary response focuses on 

manipulating rhetorical stance (voice, audience, purpose, form) by responding to famous literary 

quotations to improve narrative writing technique and style (W.3). 
 

Materials Preparation 
 

Print the sentence revisions and literary response activities for each student. Also print the 

sentence revisions answers and laminate these. 
 

Pre-Teaching to the Whole Class 
 

Teachers should read the directions and help students complete the first sentence revision and 

literary response activities.  
 

Task Card Directions for Sentence Revisions and Literary Response 
 

1. The Clarifier picks up the task card and will ask the teacher any questions about directions. 

The Task Manager writes down the ending time for this literacy center. The People Manager 

makes sure that everyone in the group has the sentence revision activity and reminds students to 

write their names on the page. 
 

2. The Reader reads the sentence revision Lesson Focus out loud in a soft voice, and the Task 

Manager helps the group summarize the Key Idea(s) of the lesson on the lines provided in the 

second column. 
 

3. After each student has completed the summaries, the Reader reads the Example(s), and the 

Clarifier asks students to explain how each example relates to the Lesson Focus. 
 

4. The Reader reads the sentence revision task, and students complete this task individually. 
 

5. Upon completion, the Clarifier asks students to share their sentence revisions. The Task 

Manager gets the answers from the teacher and students self-correct and revise their answers. 
 

6. Next, students turn their papers over to the back and the Reader reads the Literary Quotation 

and the Definition/Explanation/Reflection.  
 

7. The Task Manager reads each of the Observation, Interpretation, and Application questions. 

Observation is What do you see? Interpretation is What does it mean? Application is How can 

this be used? The Task Manager pauses after each question and the Clarifier asks for responses. 

The People Manager encourages all students to respond. 
 

8. After completing discussion, students complete the Revision and Draw tasks individually. If 

time remains, the Clarifier asks students to share their responses.  
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Sentence Revisions Instructional Scope and Sequence 

 

 

Boldface denotes Introductory Standard for Fifth Grade Level. * Denotes Progressive Language Skill 

 Fourth Grade Fifth Grade Sixth Grade Seventh Grade Eighth Grade 

1 Precise Proper 

Nouns 

Precise Proper 

Nouns 

Delete the 

Unnecessary 

“Here” Words 

Delete the 

Unnecessary 

“Here” and 

“There” Words 

Delete the 

Unnecessary 

“Here” and 

“There” Words 

2 Precise Common 

Nouns 

Precise Common 

Nouns 

Specific Proper 

Nouns 

Specific Proper 

Nouns  

Specific Proper 

Nouns 

3 Plural Nouns and 

Irregular Plurals 

Plural Nouns and 

Irregular Plurals 

Delete the 

Unnecessary “It” 

Delete the 

Unnecessary “It”  

Delete the 

Unnecessary “It” 

4 Precise Verbs Precise Verbs Pronoun Sentence 

Opener 

Pronoun Sentence 

Opener 

Pronoun Sentence 

Opener 

5 Verb Tense Verb Tense Delete the 

Unnecessary 

“There” Words 

Delete 

Circumlocutions 

Delete 

Circumlocutions 

6 Simple Subjects Simple Subjects Adjective 

Sentence Opener 

Adjective 

Sentence Opener 

Adjective 

Sentence Opener 

7 Simple Predicates Simple Predicates Delete 

Unnecessary 

Writing 

References 

Substitute 

Adjectives for 

Adjective Phrases 

Substitute 

Adjectives for 

Adjective Phrases 

8 Direct Objects Direct Objects Possessive 

Pronoun Sentence 

Opener 

Verb before the 

Subject Sentence 

Opener 

Verb before the 

Subject Sentence 

Opener 

9 *Complete 

Sentences 

Complete 

Sentences  

Delete 

Unnecessary 

Writer 

References 

Change “To Be” 

to Active Verbs 

Change “To Be” 

to Active Verbs 

10 *Fragments, 

Phrases, and 

Dependent 

Clauses  

*Fragments, 

Phrases, and 

Dependent 

Clauses  

Adverb Sentence 

Opener 

Adverb Sentence 

Opener 

Adverb Sentence 

Opener 

11 *Run-ons and 

Independent 

Clauses 

*Run-ons and 

Independent 

Clauses 

Parallel 

Coordinating 

Conjunctions  

Parallel 

Coordinating 

Conjunctions 

Parallel 

Coordinating 

Conjunctions 

12 Types of 

Sentences 

Types of 

Sentences 

Prepositional 

Phrase Sentence 

Opener 

Prepositional 

Phrase Sentence 

Opener 

Prepositional 

Phrase Sentence 

Opener 

13 Revise 

Exclamatory into 

Declarative 

Delete the 

Unnecessary 

“There” + “to be” 

Verbs 

Parallel 

Correlative 

Conjunctions  

Parallel 

Correlative 

Conjunctions 

Parallel 

Correlative 

Conjunctions 

14 Revise 

Declarative into 

Interrogative 

Delete the 

Unnecessary 

“Here” + “to be” 

Verbs 

Complete Subject 

Sentence Opener 

Complete Subject 

Sentence Opener 

Complete Subject 

Sentence Opener 

15 Revise 

Interrogative into 

Imperative 

Delete the 

Unnecessary “It” 

+ “to be” Verbs  

Delete Paired 

Redundancies  

Delete Paired 

Redundancies  

Delete Paired 

Redundancies  
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Sentence Revisions Instructional Scope and Sequence 

 

 

Boldface denotes Introductory Standard for Fifth Grade Level. * Denotes Progressive Language Skill. 

 Fourth Grade Fifth Grade Sixth Grade Seventh Grade Eighth Grade 

16 Revise Imperative 

into Exclamatory 

Transitional 

Words and 

Phrases 

Direct Object 

Sentence Opener 

Direct Object 

Sentence Opener  

Direct Object 

Sentence Opener  

17 *Pronoun 

Antecedents: 

Vague References 

Formal and 

Informal 

Language 

Delete 

Restatements 

Compound 

Sentences 

Compound 

Sentences 

18 *Pronoun 

Antecedents: 

Number 

References 

Dialects  Compound 

Subject Sentence 

Opener 

Compound 

Subject Sentence 

Opener 

Compound 

Subject Sentence 

Opener 

19 *Solving Pronoun 

Antecedents 

Problems 

Registers  

 
Change Complex 

Words to Simple 

Words 

Complex 

Sentences 

Complex 

Sentences 

20 Articles *Pronoun 

Antecedents: 

Vague References 

 

Connective 

Sentence Opener 

Noun Phrase 

Sentence Openers 

Noun Clause 

Sentence Opener 

21 Which One? 

Adjectives 

*Pronoun 

Antecedents: 

Number 

References 

Make Items in a 

List Parallel 

 

Compound-

Complex 

Sentences 

Compound-

Complex 

Sentences 

22 How Many? 

Adjectives 

Precise Word and 

Phrase Choice 

 

Transition Word 

Sentence Opener 

Noun Clause 

Sentence Opener 

Gerund Sentence 

Opener 

23 What Kind? 

Adjectives 

Adjective Order  

 

Parallel Structures Change Clauses 

to Phrases 

Change Clauses to 

Phrases 

24 Adjective Order Using Punctuation 

for Effect 

 

Noun Phrase 

Sentence Opener 

Verb Phrase 

Sentence Opener 

Gerund Phrase 

Sentence Opener 

25 Short 

Comparative 

Modifiers 

Past Participle 

Adjectives 

Interrogative 

Pronouns 

 

Change Complex 

Words to Simple 

Words 

Change Complex 

Words to Simple 

Words 

26 Long 

Comparative 

Modifiers 

Short 

Comparative 

Modifiers 

Noun Clause 

Sentence Opener 

Nominative 

Absolute Sentence 

Opener 

Nominative 

Absolute Sentence 

Opener 

27 Short Superlative 

Modifiers 

Long 

Comparative 

Modifiers 

Reflexive 

Pronouns 

Make Items in a 

List Parallel 

 

Make Items in a 

List Parallel 

 

28 Long Superlative 

Modifiers 

Short Superlative 

Modifiers 

Nominative 

Absolute 

Sentence Opener 

Adjectival Clause 

Sentence Opener 

Adjectival Clause 

Sentence Opener 

29 Past Verb Tense Long Superlative 

Modifiers 

Intensive 

Pronouns 

Parallel Structures Parallel Structures 

30 Present Verb 

Tense 

Verb Tense Demonstrative 

Pronoun Sentence 

Opener 

Adjectival Phrase 

Sentence Opener 

Adjectival Phrase 

Sentence Opener 

31 Future Verb 

Tense 

Verb Tense and 

Time 

Reciprocal 

Pronouns 

Helping Verb 

Deletions 

Helping Verb 

Deletions 
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Sentence Revisions Instructional Scope and Sequence 
 

 

 

Boldface denotes Introductory Standard for Fifth Grade Level. * Denotes Progressive Language Skill. 

 Fourth Grade Fifth Grade Sixth Grade Seventh Grade Eighth Grade 

32 Delete the 

Unnecessary 

“There” + “to 

be” Verbs 

Verb Tense and 

Sequence 

Demonstrative 

Adjective 

Sentence Opener 

Modifier Sentence 

Opener 

Past Participle 

Sentence Opener 

33  Delete the 

Unnecessary 

“Here” + “to be” 

Verbs 

Verb Tense and 

State of Being 

Helping and 

Linking Verb 

Modifier 

Deletions  

Eliminate 

Dangling 

Modifiers  

Eliminate 

Dangling 

Modifiers  

34  Delete the 

Unnecessary “It” 

+ “to be” Verbs  

Verb Tense and 

Condition 

Adjectival Phrase 

Sentence Opener  

Connective 

Sentence Opener  

Past Participial 

Phrase Sentence 

Opener  

35  Helping and 

Linking Verb 

Modifier 

Deletions 

*Shifts in Verb 

Tense 

Substitute 

Adjectives for 

Adjective 

Phrases  

Eliminate 

Interruptions  

Eliminate 

Squinting 

Modifiers  

36  Modal 

Auxiliaries 

(Necessity and 

Advice)  

Helping Verbs Adjectival 

Clause Sentence 

Opener  

Appositive 

Phrase Sentence 

Opener  

Present 

Participle 

Sentence Opener  

37  Modal 

Auxiliaries 

(Ability and 

Expectation)  

Past Participle 

Verbs 

Eliminate 

Interruptions  

Change 

Nominalizations 

to Verbs  

Change 

Nominalizations 

to Verbs  

38  Modal 

Auxiliaries 

(Permission and 

Possibility)  

Irregular Past 

Participles 

Short 

Comparative 

Modifier Sentence 

Opener  

Past Progressive 

Verb Tense  

Present 

Participial 

Phrase Sentence 

Opener  

39  Past Progressive 

Verb Tense  

Linking Verbs Rearrange in 

Chronological 

Order  

Rearrange in 

Chronological 

Order  

Rearrange in 

Chronological 

Order  

40  Present 

Progressive Verb 

Tense  

Modals Long 

Comparative 

Modifier Sentence 

Opener  

Present 

Progressive Verb 

Tense  

Transition Word 

Sentence Opener  

41  Future 

Progressive Verb 

Tense  

*Singular subject-

verb agreement 

Eliminate “to 

be” Verbs by 

Rephrasing  

Delete 

Restatements  

Delete Redundant 

Categories  

42  What Degree? 

Adverbs 

*Plural subject-

verb agreement 

Short Superlative 

Modifier Sentence 

Opener  

Future 

Progressive Verb 

Tense  

Progressive Verb 

Sentence Opener  

43  How? 

Adverbs 

Progressive Verb 

Tense 

Eliminate “to 

be” Verbs by 

Changing Nouns 

to Verbs  

Delete Redundant 

Categories  

Delete Redundant 

Categories  

44  When? 

Adverbs 

Past Perfect 

Verb Forms 

Long Superlative 

Modifier Sentence 

Opener  

Perfect 

Progressive Verb 

Form  

Perfect Participle 

Sentence Opener  
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Sentence Revisions Instructional Scope and Sequence 

 

 

 

Boldface denotes Introductory Standard for Fifth Grade Level. * Denotes Progressive Language Skill.  

 Fourth Grade Fifth Grade Sixth Grade Seventh Grade Eighth Grade 

45  Where? 

Adverbs 

Present Perfect 

Verb Forms 

Make Noun 

Constructions 

Parallel  

Make Noun 

Constructions 

Parallel  

Make Noun 

Constructions 

Parallel  

46  Adverb Order Future Perfect 

Verb Forms 

Nonrestrictive 

Relative Clause 

Sentence Opener  

Nonrestrictive 

Relative Clause 

Sentence Opener  

Infinitive 

Sentence Opener  

47  Precise Word 

and Phrase 

Choice 

Adverbs Combine Short, 

Choppy 

Sentences Using 

Coordination  

Combine Short, 

Choppy Sentences 

Using 

Coordination  

Combine Short, 

Choppy Sentences 

Using 

Coordination  

48  Using 

Punctuation for 

Effect 

Adverb Order End a Sentence 

with a 

Restrictive 

Relative Clause  

End a Sentence 

with a Restrictive 

Relative Clause  

Infinitive Phrase 

Sentence Opener  

49  Formal and 

Informal 

Language  

Coordinating 

Conjunctions and 

their Functions 

Change Imprecise 

Words to Precise 

Words  

Change Imprecise 

Words to Precise 

Words  

Change Imprecise 

Words to Precise 

Words  

50  Formal and 

Informal 

Language 

Correlative 

Conjunctions 

and their 

Functions 

Combine Short, 

Choppy 

Sentences with 

Beginning 

Subordinate 

Clauses  

Combine Short, 

Choppy Sentences 

with Beginning 

Subordinate 

Clauses  

Continuous 

Infinitive 

Sentence Opener  

51  Conjunction 

Function 

Prepositional 

Phrases 

Compound 

Sentences  

Keep a 

Consistent 

Language 

Register  

Change Passive 

to Active Voice  

52  Prepositional 

Phrases: 

Relationships 

Sentence Openers  

Dependent 

Clauses in 

Complex 

Sentences 

Complex 

Sentences  

Combine Short, 

Choppy 

Sentences with 

Ending 

Subordinate 

Clauses  

Relative Adverb 

Clause Sentence 

Opener  

53  Prepositional 

Phrases:  

Location  

Sentence Openers  

Subordinating 

Conjunctions 

Compound-

Complex 

Sentences  

Combine Choppy 

Sentences Using 

Relative Clauses  

Combine Choppy 

Sentences Using 

Relative Clauses  

54  Prepositional 

Phrases: Time  

Sentence Openers  

Relative Pronouns  

 

Short Sentences 

for Sentence 

Variety  

Short Sentences 

for Sentence 

Variety  

Adverbial Clause 

Sentence Opener  

55  Relative 

Pronouns 

Relative Adverbs Change 

Adjectives 

Preceding Nouns 

to Appositives  

Change 

Adjectives 

Preceding Nouns 

to Appositives  

Change 

Adjectives 

Preceding Nouns 

to Appositives  

56  Relative Adverbs Interjections and 

their Functions 

Delete 

Redundant 

Categories  

Transition Word 

Sentence Opener  

Adverbial Clause 

Sentence Opener  
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Sentence Revisions #1 
 

 

Proper Nouns      

 
 
 
 

 

 
 
 
 
 
 
 
 
 
 

Examples 

 
That blue character that likes cookies lives on a street by the tower with a clock. 

These words can be used to name persons, place, or things…   

Cookie Monster lives on Sesame Street near the Clock Tower. 
 

Change the underlined words to proper nouns in this sentence: 

 

My teacher teaches at this school in this city and state. 
 

Sentence Revision             

 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
 
 
 
 
 
 
 
 

Lesson Focus 

 
In this lesson we learn about 

proper nouns. A proper noun is the 

name of a person, place, or thing and must 

be capitalized. A proper noun may be a 

single word, a group of words (with or 

without abbreviations), or a hyphenated 

word.  

 

Sometimes the same word can name or not 

name a person, place, or thing. Capitalize 

the word only if it names or is part of a 

name. 
  

 

Key Idea(s) 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 
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Sentence Revisions #2 
 

 

Common Nouns       

 
 
 
 

 

 
 
 
 
 
 
 
 
 
 
 

Examples 

 
I need a thing to blow my nose. 

This sentence can be changed to…   

I need a tissue to blow my nose. 

 

They love to swim in the warm water. 

This sentence can be changed to…   

They love to swim in the warm lake. 
 

Change the underlined words to specific common nouns in this 

sentence: 

 

That stuff in your backpack smells funny. You should dump it. 
 

Sentence Revision             

 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
 

Lesson Focus 

 
In this lesson we learn about 

common nouns. A common noun is an 

idea, person, place, or thing. It is 

capitalized only at the start of a sentence. 

A common noun can be a single word, a 

group of words, or a hyphenated word.  

 

Use specific common nouns instead of 

general common nouns. The word specific 

means exact or special. Especially avoid 

using these general words: thing, stuff, 

junk, something 
   

 

 

Key Idea(s) 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 
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Sentence Revisions #3 
 

 

Plural Nouns        

 
 
 
 

 

 
 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

Change the singular nouns to plurals in this sentence: 

 

The child sold a radio, a watch, and a bookshelf at the garage sale. 
 

Sentence Revision             

 
______________________________________________________________________________ 
 
______________________________________________________________________________ 

Lesson Focus 

 
In this lesson we learn about 

plural nouns. A plural noun is more than 

one idea, person, place, or thing and 

usually adds an s onto the end of the 

singular noun, including nouns which end 

in a vowel then a “y” or nouns which end 

in a vowel then an “o.”  

Examples: mouth‒mouths, key‒keys, 

radio‒radios 

 

Spell “es” to form plurals after the ending 

sounds of /s/, /x/, /z/, /ch/, or /sh/ 

Example: box‒boxes or after a consonant, 

then an o Example: potato-potatoes. 

 

Spell “ves” to form plurals after the “fe” 

or “lf” endings. Examples: knife‒knives, 

shelf‒shelves 

 

If there is a consonant before the letters 

“o” or “y,” spell “es” to form the plural, 

but change the “y” to “i.”  

Examples: tornado‒ tornadoes,  

story‒stories 

 

Some plurals are irregular.  

Examples: child-children, man-men, 

person-people 

Key Idea(s) 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 
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Sentence Revisions #4 
 

 

Verbs       

 
 
 
 

 

 
 
 
 
 
 
 
 
 
 
 

Examples 

 
The snake goes down the tree. 

This sentence can be changed to…   

The snake slithers down the tree. 

 

The boy says, “Don’t let any more students in this room.” 

This sentence can be changed to…   

The boy screams, “Don’t allow any more students in this room.”  
 

Change this sentence by using a “show me” verbs: 

 

Please make the candles go out and let me have a big piece of that birthday cake. 
 

Sentence Revision             

 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
 
 
 

Lesson Focus 

 
In this lesson we learn about 

verbs. A verb acts upon a noun in two 

ways. The action can be a thought. 

Example: I like chocolate. The action can 

also be physical. Example: She runs the 

mile. 

 

Use “show me” verbs instead or “tell me” 

verbs. A “show me” verb lets the reader or 

listener see, taste, touch, feel, or hear what 

the person, place, thing, or idea does. A 

“tell me” verb just gives information. 

 

 

Key Idea(s) 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 
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Sentence Revisions #5 
 

 

Verb Tense        

 
 
 
 

 

 
 
 
 
 
 
 
 
 
 

Example 

 
Tom looks in my eyes and said, “You did that. I will know you did.” 

This sentence can be changed to…   

Tom looked in my eyes and said, “You did that. I knew you did.” 
 

Change this sentence into the past tense: 

 

I ask you and you will say that we will need more money for the project. 
 

Sentence Revision             

 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
 
 
 
 
 
 
 
 

Lesson Focus 

 
In this lesson we learn about verb 

tense. Verb tense is the form of the verb 

that shows time. There are three simple 

verb tenses: the present, past, and future. 

Usually keep the same verb tense in a 

sentence or paragraph. This is especially 

important with the past tense. 

 

 

 

 

 
 

Key Idea(s) 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 
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Sentence Revisions #6 
 

 

Simple Subjects        

 
 
 
 

 

 
 
 
 
 
 
 
 
 

 

 

Example 

 
After the movie was over, Paul left for the dance. 

This sentence can be changed to…   

Paul left for the dance after the movie was over. 
 

Change this sentence by using a simple subject sentence opener: 

 

Out on the playground Juan yelled at me to join him in the game. 
 

Sentence Revision             

 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
 
 
 
 
 
 
 

Lesson Focus 

 
In this lesson we learn how to start 

a sentence with a simple subject. The 

simple subject is the one word which acts 

as the “do-er” of the sentence and tells 

whom or what the sentence is about. A 

subject can be a noun or a pronoun. A 

pronoun takes the place of a noun. 

 

The simple subject does not include any 

other words used to name or describe it.  

 

To find the subject in a sentence, first look 

for the main verb and then ask “Who?” or 

“What?” The answer is the subject. 

 

Key Idea(s) 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 
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Sentence Revisions #7 
 

 

Simple Predicates       

 
 
 
 

 

 
 
 
 
 

 

 

 

 

Example 

 
You should talk to my friends for me please.   

This sentence can be changed to…   

Talk to my friends for me please. 
 

Change this sentence by using a simple predicate sentence opener: 

 

After you complete that math problem, help me hang this poster on the wall. 
 

Sentence Revision             

 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
 
 
 
 
 
 
 
 

Lesson Focus 

 
In this lesson we learn how to start 

a sentence with a simple predicate. The 

simple predicate does the work of the 

“do-er” of the sentence. The predicate is 

the main verb of the sentence that shows a 

physical or mental action or it describes a 

state of being.  

 
  

 

 

 

 

Key Idea(s) 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 
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Sentence Revisions #8 
 

 

Direct Objects        

 
 
 
 

 

 
 
 
 
 
 
 
 
 

 
Examples  

 

▪ Red, white, and blue Betsy Ross chose for the colors of the American flag.  
▪ Lots of fun she promised for the party. 

▪ A new skateboard his brother wanted for his ninth birthday.  
 

Change this sentence by using a direct object sentence opener: 

 

My friends like to play video games. 
 

Sentence Revision             

 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
 
 
 
 
 

 

 

Lesson Focus 

 
In this lesson we learn how to start 

a sentence with a direct object. A direct 

object is the noun or pronoun that receives 

the action of the predicate. To find the 

direct object, look for the predicate and 

ask Whom? or What? after the action. The 

answer will be the direct object. No 

commas follow the direct object when it 

serves as the sentence opener. 

   

 

 

 

Key Idea(s) 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 
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Sentence Revision Answers    
 

 

Sentence Revision #1 

 

PROPER NOUN teaches at PROPER NOUN in PROPER NOUN, PROPER NOUN. 

 

Sentence Revision #2 

 

That food in your backpack smells funny. You should dump that old lunch. 

 

Sentence Revision #3 

 

The children sold radios, watches, and bookshelves at the garage sales. 

 

Sentence Revision #4 

 

Please blow out the candles and cut me a big piece of that birthday cake. 

 

Sentence Revision #5 

 

I asked you and you said that we needed more money for the project. 

 

Sentence Revision #6 

 

Juan yelled at me to join him in the game out on the playground. 

 

Sentence Revision #7 

 

Complete that math problem, and then help me hang this poster on the wall. 

or 

 

Help me hang this poster on the wall after you complete that math problem. 

 

Sentence Revision #8 

 

Video games my friends like to play. 
 

Sentence Revision #9 

 

I tried to help though I shouldn’t have said anything. 

or 

Though I shouldn’t have said anything, I tried to help. 
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Literary Response Lesson #1 
 

 

Literary Quotation 

 

“All would live long, but none would be old.”  

 

   Benjamin Franklin (1706 – 1790) 

 

Definition/Explanation/Reflection: Growing old presents both opportunities and challenges.  

 

Observation: What do you see? What do you feel? What seem to be the key words? 

 

Interpretation: How would you put this into your own words? What does this mean? What 

doesn’t this mean? What does this suggest? Why does the author say this? 

 

Application: How can this be used? How could this thought affect something else? What 

conclusions can be drawn from this? Do you agree with this? How does this apply to you? 

 

Revision: How else could this have been written? Revise this to reflect your point of view or 

ideas. Create something new to say about this subject. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

Draw: Create a visual to summarize or respond to the literary quotation: A cartoon, a symbol, a 

graphic organizer, cut-outs from a printed computer image or magazine, or? Use the back if you 

wish. 
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Literary Response Lesson #2 
 

 

Literary Quotation 

 

“Indifference and neglect often do much more damage than outright dislike.” 

 

   J.K. Rowling (1965 – ) 

 

Definition/Explanation/Reflection: Indifference means to not be interested. Neglect means to 

not pay attention. 

 

Observation: What do you see? What do you feel? What seem to be the key words? 

 

Interpretation: How would you put this into your own words? What does this mean? What 

doesn’t this mean? What does this suggest? Why does the author say this? 

 

Application: How can this be used? How could this thought affect something else? What 

conclusions can be drawn from this? Do you agree with this? How does this apply to you? What 

conclusions can be drawn from this? Do you agree with this? How does this apply to you? 

 

Revision: How else could this have been written? Revise this to reflect your point of view or 

ideas. Create something new to say about this subject. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

Draw: Create a visual to summarize or respond to the literary quotation: A cartoon, a symbol, a 

graphic organizer, cut-outs from a printed computer image or magazine, or? Use the back if you 

wish. 

 
 

 

 

 

 

 

 

http://www.quotationspage.com/quote/31640.html
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Literary Response Lesson #3 
 

 

Literary Quotation 

 

“Four be the things I'd have been better without: love, curiosity, freckles and doubt.” 

 

   Dorothy Parker (1893 – 1967) 

 

Definition/Explanation/Reflection: Many things in life are both good and bad. 

 

Observation: What do you see? What do you feel? What seem to be the key words?  

 

Interpretation: How would you put this into your own words? What does this mean? What 

doesn’t this mean? What does this suggest? Why does the author say this? 

 

Application: How can this be used? How could this thought affect something else? What 

conclusions can be drawn from this? Do you agree with this? How does this apply to you? 

 

Revision: How else could this have been written? Revise this to reflect your point of view or 

ideas. Create something new to say about this subject. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

Draw: Create a visual to summarize or respond to the literary quotation: A cartoon, a symbol, a 

graphic organizer, cut-outs from a printed computer image or magazine, or? Use the back if you 

wish. 

 
 

 

 

 

 

 

 

 

http://www.quotationspage.com/quote/14236.html
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Literary Response Lesson #4 
 

 

Literary Quotation 

 

“We shall not fail or falter; we shall not weaken or tire... Give us the tools and we will finish the 

job.” 

 

   Sir Winston Churchill (1874 – 1965) 

 

Definition/Explanation/Reflection: To falter means to hesitate. The author was Great Britain’s 

leader during World War II. 

 

Observation: What do you see? What do you feel? What seem to be the key words? 

 

Interpretation: How would you put this into your own words? What does this mean? What 

doesn’t this mean? What does this suggest? Why does the author say this? 

 

Application: How can this be used? How could this thought affect something else? What 

conclusions can be drawn from this? Do you agree with this? How does this apply to you? 

 

Revision: How else could this have been written? Revise this to reflect your point of view or 

ideas. Create something new to say about this subject. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

Draw: Create a visual to summarize or respond to the literary quotation: A cartoon, a symbol, a 

graphic organizer, cut-outs from a printed computer image or magazine, or? Use the back if you 

wish. 

 

 

 

 

 

 

 

http://www.quotationspage.com/quote/3253.html
http://www.quotationspage.com/quote/3253.html
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Literary Response Lesson #5 
 

 

Literary Quotation 

 

“Do something every day that you don't want to do; this is the golden rule for acquiring the habit 

of doing your duty without pain.”  

 

   Mark Twain (1835 – 1910) 

 

Definition/Explanation/Reflection: The Golden Rule is “Do to others how you would like them 

to do to you.” 

 

Observation: What do you see? What do you feel? What seem to be the key words? 

 

Interpretation: How would you put this into your own words? What does this mean? What 

doesn’t this mean? What does this suggest? Why does the author say this? 

 

Application: How can this be used? How could this thought affect something else? What 

conclusions can be drawn from this? Do you agree with this? How does this apply to you? 

 

Revision: How else could this have been written? Revise this to reflect your point of view or 

ideas. Create something new to say about this subject. 

 

Revision: How else could this have been written? Revise this to reflect your point of view or 

ideas. Create something new to say about this subject. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

Draw: Create a visual to summarize or respond to the literary quotation: A cartoon, a symbol, a 

graphic organizer, cut-outs from a printed computer image or magazine, or? Use the back if you 

wish. 
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Literary Response Lesson #6 
 

 

Literary Quotation 

 

“I do not want people to be agreeable, as it saves me the trouble of liking them.” 

 

   Jane Austen (1775 – 1817) 

 

Definition/Explanation/Reflection: Good friendships take time and effort. 

 

Observation: What do you see? What do you feel? What seem to be the key words? 

 

Interpretation: How would you put this into your own words? What does this mean? What 

doesn’t this mean? What does this suggest? Why does the author say this? 

 

Application: How can this be used? How could this thought affect something else? What 

conclusions can be drawn from this? Do you agree with this? How does this apply to you? 

 

Revision: How else could this have been written? Revise this to reflect your point of view or 

ideas. Create something new to say about this subject. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

Draw: Create a visual to summarize or respond to the literary quotation: A cartoon, a symbol, a 

graphic organizer, cut-outs from a printed computer image or magazine, or? Use the back if you 

wish. 

 

 

 

 

 

 

 

 

http://www.quotationspage.com/quote/23645.html
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Literary Response Lesson #7 
 

 

Literary Quotation 

 

“Nearly all men can stand adversity, but if you want to test a man's character, give him power.” 

 

   Abraham Lincoln (1809 – 1865) 

 

Definition/Explanation/Reflection: Adversity means unfortunate events that stand in the way of 

success. 

 

Observation: What do you see? What do you feel? What seem to be the key words? 

 

Interpretation: How would you put this into your own words? What does this mean? What 

doesn’t this mean? What does this suggest? Why does the author say this? 

 

Application: How can this be used? How could this thought affect something else? What 

conclusions can be drawn from this? Do you agree with this? How does this apply to you? 

 

Revision: How else could this have been written? Revise this to reflect your point of view or 

ideas. Create something new to say about this subject. 

 

Revision: How else could this have been written? Revise this to reflect your point of view or 

ideas. Create something new to say about this subject. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

Draw: Create a visual to summarize or respond to the literary quotation: A cartoon, a symbol, a 

graphic organizer, cut-outs from a printed computer image or magazine, or? Use the back if you 

wish. 

 
 

 

 

 

 

 

http://www.quotationspage.com/quote/414.html


 

©2017 Pennington Publishing   penningtonpublishing.com 81                  

Literary Response Lesson #8 
 

 

Literary Quotation 

 

“Patriotism means to stand by the country. It does not mean to stand by the president.”  

 

   Theodore Roosevelt (1858 – 1919) 

 

Definition/Explanation/Reflection: People can honor their country and still find fault with its 

leaders or laws. 

 

Observation: What do you see? What do you feel? What seem to be the key words? 

 

Interpretation: How would you put this into your own words? What does this mean? What 

doesn’t this mean? What does this suggest? Why does the author say this? 

 

Application: How can this be used? How could this thought affect something else? What 

conclusions can be drawn from this? Do you agree with this? How does this apply to you? 

 

Revision: How else could this have been written? Revise this to reflect your point of view or 

ideas. Create something new to say about this subject. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

Draw: Create a visual to summarize or respond to the literary quotation: A cartoon, a symbol, a 

graphic organizer, cut-outs from a printed computer image or magazine, or? Use the back if you 

wish. 
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Grammar and Mechanics Lessons Introduction 
 
 

The authors of the Common Core State Standards list the grade-level language 

conventions content and skills in the first three Language Strand Standards. Most teachers refer 

to L.1 simply as grammar and L.2 as mechanics. Clearly, L.3 refers to the application of L.1 and 

L.2 in the four communicative contexts of English-language arts. The Language Conventions 

Academic Literacy Center provides 56 grammar and mechanics lessons, designed to teach all 

three Standards. Grades 4–8 alignment documents follow the lessons. 

 

Conventions of Standard English  

L.1: Demonstrate command of the conventions of standard English grammar and usage when 

writing or speaking. 

L.2: Demonstrate command of the conventions of standard English capitalization, punctuation, 

and spelling when writing. 

Knowledge of Language 

L.3: Use knowledge of language and its conventions when writing, speaking, reading, or listening 

 

Instructional Format 

 

Each Grammar and Mechanics lesson consists of four pages and takes 20 minutes to complete.  

 

The first page is in Cornell Notes format and provides the content and skills in the Mechanics 

Notes and Grammar and Usage Notes sections. The Links and Response sections provide online 

resources for additional grade-level practice. Space is provided in this section for students to list 

key ideas, comment, make connections, and write questions. Additional space is provided at the 

bottom of the lesson for students to summarize the key mechanics and grammar content or skills. 

 

The second page duplicates the lesson text of the first page, but adds examples for the students 

to copy in the spaces provided on the first page. The Links and Resources sections provide 

online resources for extended learning (acceleration) and additional practice (remediation). 

 

The third page provides students with practice for both the mechanics and grammar content and 

skills. Students individually apply the lessons with identification, error analysis, sentence 

revisions, and sentence combining in the writing context. 

 

The fourth page consists of the practice answers. Students self-correct as a group to learn from 

their mistakes. 

 

Note: The author provides the same 56 grades 4–8 grammar and mechanics lessons in the 

Grammar and Mechanics Interactive Notebook with 3D graphic organizers and grammar 

cartoons with writing response for each lesson. Additionally, the author provides the 

comprehensive grade-level (4, 5, 6, 7, 8, and high school) Teaching Grammar and Mechanics 

programs with interactive instruction and student workbooks. These programs include all lesson 

components, plus simple sentence diagrams, mentor texts, and a brief writing application. 

Students complete two sentence dictation formative assessments. Click HERE to preview. 

http://www.corestandards.org/ELA-Literacy/CCRA/L/
https://pennington-publishing.myshopify.com/collections/grammar/products/teaching-grammar-and-mechanics-1
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Materials Preparation 

 

Print the Cornell Notes lesson and the practice page back-to-back for each student. Print and 

laminate one copy of the examples and practice answers pages for the center. Alternatively, 

teachers may choose to display these sections on tablets or projection.  

 

If tablets or computers are available, students can access the online resources. Or teachers can 

share these resources with the whole class. 

Pre-Teaching to the Whole Class 

 

Teachers should read the directions and help students complete the worksheet.  

 

Task Card Directions for the Grammar and Mechanics Lessons 

 

1. The Clarifier picks up the task card and will ask the teacher any questions about directions. 

The Task Manager writes down the ending time for this literacy center. The People Manager 

makes sure that everyone in the group has the worksheet and reminds students to write their 

names on the page. 

 

2. The Reader reads the Mechanics Notes in the right column out loud in a soft voice and stops at 

the Example(s). Students copy down the example(s) for that section only. The Clarifier asks 

students how the examples relate to the mechanics rule. Continue to follow these steps for the 

rest of the Mechanics Notes. View and/or listen to the online resources (if assigned by your 

teacher). In the Links and Response section, list key ideas, comment on the lesson skills, make 

connections to prior learning, and write any questions to ask your teacher. Summarize the the 

key mechanics skills at the bottom of the page (if assigned by your teacher). 

 

3. The Reader reads the Grammar and Usage Notes in the right column out loud in a soft voice 

and stops at the Example(s). Students look copy down the example(s) for that section only. The 

Clarifier asks students how the examples relate to the grammar and usage rule. Continue to 

follow these steps for the rest of the Grammar and Usage Notes. View and/or listen to the online 

resources (if assigned by your teacher). In the Links and Response section, list key ideas, 

comment on the lesson content or skills, make connections to prior learning, and write any 

questions to ask your teacher. Summarize the the key grammar and usage content or skills at the 

bottom of the page (if assigned by your teacher). 

 

4. Next, students individually complete the Practice sentences directions. When most of the 

students have completed the sentences, the Reader reads the answers and the Clarifier helps the 

group identify and sentence answers. The Clarifier asks the teacher for help if necessary. 
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Grammar and Mechanics Instructional Scope and Sequence 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

Grammar and Mechanics Academic Literacy Center 

Lesson 

 

1 

2 

 

3 

 

4 

 

 
 

5 

6 

7 

 

 

8 

 

 
 

9 

10 

11 

12 

 

 
 

13 

14 

15 

16 

 

 
 

17 

18 

19 

 

20 

Mechanics 

 

Periods in Latin Expression 

Periods in Names, Abbreviations, and 

Acronyms 

Periods in Indirect Questions and Intentional 

Fragments 

Periods in Decimal Outlines 
 

Unit Test 
 

Semicolons with Conjunctions 

Apostrophes for Singular Possessive Nouns 

Apostrophes for Plural Possessive Nouns 

 

 

Apostrophes for Compound Possessive Nouns 
 

Unit Test 
 

Apostrophes in Contractions 

Comma Misuse 

Commas for Dates 

Commas for Letters 
 

Unit Test 
 

Commas in Addresses 

Commas for Names 

Commas for Geographical Places 

Commas for Tag Questions 
 

Unit Test 
 

Commas for Direct Speech 

Commas in a Series 

Commas after Introductory Words and 

Phrases 

Commas after Introductory Clauses 
 

Unit Test 
 

* Denotes Introductory Standard for grade 

level.  

** Denotes Language Progressive Skill 

Grammar and Usage 

 

Proper and Common Nouns 

Personal Pronouns 

Subject Case Pronouns 

Object Case Pronouns 

 

 

 

 

 

Possessive Pronouns 

Adjectives 

Transitive and Intransitive 

Verbs and **Subject-verb  

Agreement 

Adverbs 

 

 

 

Coordinating Conjunctions 

Correlative Conjunctions 

Subordinating Conjunctions 

**Prepositional Phrases 

 

 

 

Subjects and Predicates 

Direct and Indirect Objects 

Phrases and Clauses 

**Fragments and Run-ons 

 

 

 

Sentence Forms: Simple,                      

Compound, Complex, and  

Compound-complex 

Types of Sentences 

**Noun Phrases 

**Noun Clauses 
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Grammar and Mechanics Instructional Scope and Sequence 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

Lesson 

 

21 

 

22 

 

23 

 

24 

 

 

 

 

25 

26 

 

27 

 

28 

 

 

 

29 

 

30 

 

31 

32 

 

 

 

33 

34 

35 

36 

 

 

 

 

Mechanics 

 

Commas and Quotation Marks with Speaker 

Tags 

Commas before Conjunctions in Compound 

Sentences 

Commas in Complex Sentences 

 

*Commas with Parenthetical Expressions 

(6.2.A) 

 

Unit Test 

 

Commas with Coordinate Adjectives 

Commas with Hierarchical Adjectives 

 

Punctuation with Appositives 

 

*Commas with Nonrestrictive Clauses (6.2.A) 

 

Unit Test 

 

Punctuation in Restrictive Clauses 

 

Dialogue and Direct Quotations 

 

Punctuation of Direct Quotations 

*Ellipsis (8.2.B) 

 

Unit Test 

 

Quotations within Quotations 

*Punctuation of Non-standard Usage (6.1.E) 

In-text Citations and Indirect Quotations 

MLA Works Cited Page 

 

Unit Test 

 

* Denotes Introductory Standard for grade 

level.  

** Denotes Language Progressive Skill 

Grammar and Usage 

 

*Gerunds (8.1A) 

 

*Gerund Phrases (8.1.A) 

 

Reflexive, Intensive,  

and Reciprocal Pronouns 

Indefinite Pronouns 

 

 

 

 

**Pronoun Antecedents 

**Pronoun Number and Person  

Shifts 

**Vague Pronoun References and 

Demonstrative Pronouns 

**Nonrestrictive Adjective Clauses  

and Relative Pronouns 

 

 

**Restrictive Adjective Clauses  

and Relative Pronouns 

**Predicate Adjectives and  

Adjectival Phrases 

*Past Participles (8.1.A) 

*Past Participial Phrases (8.1.A) 

 

 

 

*Present Participles (8.1.A) 

*Present Participial Phrases (8.1.A) 

Comparative Modifiers 

Superlative Modifiers 
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Grammar and Mechanics Instructional Scope and Sequence 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

Grammar and Mechanics Academic Literacy Center 

Lesson 

 

37 

 

38 

 

39 

 

40 

 

 

 
 

41 

 

42 

43 

44 

 

 
 

45 

 

46 

 

47 

 

48 

 

 
 

49 

50 

 

51 

 

52 

 

Mechanics 

 

Italics and Underlining: Book, Website, 

Newspaper, and Magazine Titles 

Italics and Underlining: Play, Television 

Show, Movie, and Works of Art Titles 

Quotation Marks: Song, Poem, and Book 

Chapter Titles 

Quotation Marks: Newspaper, Magazine, and 

Blog Article Titles 
 

Unit Test 
 

Quotation Marks: Short Story and Document 

Titles 

Capitalization of Named People and Places 

Capitalization of Named Things and Products 

Capitalization of Holidays and Dates 
 

Unit Test 
 

Capitalization of Special Events and Historical 

Periods 

Capitalization of Organizations and 

Businesses 

Capitalization of Languages, *Dialects 

(6.1.E), and People Groups  

Question Marks 
 

Unit Test 
 

Exclamation Points 

Colons to Introduce Block Quotations 

 

Parentheses with Complete Sentences 

 

*Dashes to Indicate Relationships 

(8.2.A) 

 

Unit Test 
 

* Denotes Introductory Standard for grade 

level.  

** Denotes Language Progressive Skill 

Grammar and Usage 

 

**Misplaced Modifiers 

 

**Dangling Modifiers 

 

*Squinting Modifiers (7.1.C) 

 

**Verb Phrases  

 

 
 

 

**Shifts in Verb Tenses 

 

Progressive Verb Tense 

Perfect Verb Tense 

*Infinitives (8.1.A) 

 

 
 

*Indicative Mood (8.1.C) 

 

*Imperative Mood (8.1.C) 

 

*Interrogative Mood (8.1.C) 

 

*Conditional Mood (8.1.C) 

 

 
 

*Subjunctive Mood (8.1.C) 

*Verb Voice and Mood Shifts  
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**Non-standard English  
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GRAMMAR AND MECHANICS ACADEMIC LITERACY CENTER LESSON #19

Links and Response Mechanics Notes.

View the article about how to 
use the common Latin 
abbreviations in sentences at
http://bit.ly/2cndJM6 .

Use periods following the first letter of each key word in an abbreviated title 
or expression, and pronounce each of these letters when saying the 
abbreviation. 

Latin abbreviations are set off from the rest of the sentence by commas or 
parentheses.

▪ etc. (et cetera), which means and so on. 

Examples: _____________________________________________________

▪ et al. (et alii), which means and others. 

Examples: _____________________________________________________

▪ e.g. (exempli gratia), which means for example. 

Examples: _____________________________________________________

▪ i.e. (id est), which means that is. When using the i.e., think in other words
to explain or define, not to signal examples. 

Examples: _____________________________________________________

Links and Response Grammar and Usage Notes.

Check out the Parts of Speech 
Song to practice the 
definitions of proper nouns 
and common nouns at 
http://bit.ly/2ciSCMG.

A proper noun is the name of a person, place, or thing and must be 
capitalized. A proper noun may be a single word, a group of words (with or 
without abbreviations), or a hyphenated word.

Examples: _____________________________________________________

A common noun is an idea, person, place, or thing. It can act or be acted 
upon and is capitalized only at the start of a sentence. 

Examples: _____________________________________________________

Some common nouns are collective nouns and refer to a group of people, 
animals, or things. Collective nouns  act as one unit and so match with 
singular verbs, such as “That class is noisy.”

Examples: _____________________________________________________
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Links and Resources Mechanics Notes.

View the article about how to 
use the common Latin 
abbreviations in sentences at
http://bit.ly/2cndJM6.

Use periods following the first letter of each key word in an abbreviated title 
or expression, and pronounce each of these letters when saying the 
abbreviation. 

Latin abbreviations are set off from the rest of the sentence by commas or 
parentheses.

▪ etc. (et cetera), which means and so on. 

Examples: He likes them all: cake, cookies, etc. 

▪ et al. (et alii), which means and others. 

Examples: The six researchers (Jones, et al.) 

▪ e.g. (exempli gratia), which means for example. 

Examples: I love ice cream, e.g., vanilla.

▪ i.e. (id est), which means that is. When using the i.e., think in other words
to explain or define, not to signal examples. 

Examples: He is goofy, i.e., silly (i.e., silly).

Links and Resources Grammar and Usage Notes.

Check out the Parts of Speech 
Song to practice the 
definitions of proper nouns 
and common nouns at 
http://bit.ly/2ciSCMG.

Check out these three Purdue 
Online Writing Lab (OWL) 
exercises on how to use 
articles before common nouns 
with answers: 
https://owl.english.purdue.e
du/exercises/2/1

A proper noun is the name of a person, place, or thing and must be 
capitalized. A proper noun may be a single word, a group of words (with or 
without abbreviations), or a hyphenated word.

Examples: Pedro, P.S., Stratford-upon-Avon

A common noun is an idea, person, place, or thing. It can act or be acted 
upon and is capitalized only at the start of a sentence. 

Examples: liberty, human, capital, desk. 

Some common nouns are collective nouns and refer to a group of people, 
animals, or things. Collective nouns  act as one unit and so match with 
singular verbs, such as “That class is noisy.”

Examples: family, herd, company
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Practice.

1. Re-write these sentences correctly: I eat green vegetables, i.e., kale, 

beans, and peas. I also exercise, drink plenty of water, etc.

2. Re-write this sentence correctly: Tom read the research study by Dupont, 

Jones, et al., and responded with emails, texts, et al.

3. Re-write this sentence correctly: I offered them drinks, e.g. sodas, and

desserts, e.g., cake, pie, and cookies.

4. Re-write this sentence correctly: Washington d.c. is our nation’s

capital, and Ms. Gibson-Lee lived there for two years.

5. Identify the proper nouns in this sentence: I attended school at Balboa Elementary School

where Ms. Lee-Smith was principal.

Proper Nouns:

6. Identify the common noun and collective noun in this sentence: The class got to hear the

vice-president.

Common Noun: Collective Noun:
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Practice Answers

1. Re-write these sentences correctly: I eat green vegetables, i.e., kale, 

beans, and peas. I also exercise, drink plenty of water, etc. I eat green vegetables, e.g., kale, 

beans, and peas. I also exercise, drink plenty of water, etc. 

2. Re-write this sentence correctly: Tom read the research study by Dupont, 

Jones, et al., and responded with emails, texts, et al. Tom read the research study by Dupont, 

Jones, et al., and responded with emails, texts, etc. 

3. Re-write this sentence correctly: I offered them drinks, e.g. sodas, and

desserts, e.g., cake, pie, and cookies. I offered them drinks, i.e. sodas, and

desserts, e.g., cake, pie, and cookies. 

4. Re-write this sentence correctly: Washington d.c. is our nation’s

capital, and Ms. Gibson-Lee lived there for two years. Washington D.C. is our nation’s

capital, and Ms. Gibson-Lee lived there for two years. 

5. Identify the proper nouns in this sentence: I attended school at Balboa Elementary School

where Ms. Lee-Smith was principal. 

Proper Nouns: Balboa Elementary School, Ms. Lee-Smith

6. Identify the common noun and collective noun in this sentence: The class got to hear the

vice-president.

Common Noun: vice-president       Collective Noun: class
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Links and Response Mechanics Notes.

Texting uses many 
abbreviations, initialisms, and 
acronyms. Following are 10 of 
the most common:

brb = be right back
btw = by the way
bsf = best friends
jk = just kidding
lol = laughing out loud
thx = thanks
r u = are you

Place periods following shortened words. Pronounce these abbreviations as 
words, not as letters.

Examples: _____________________________________________________

Place periods following the first letter of each key word in most abbreviated 
titles or expressions, and pronounce each of these letters when saying the 
abbreviations. 

Examples: _____________________________________________________

Don’t use periods after some very common abbreviations known as 
initialisms. 

Examples: _____________________________________________________

Also don’t use periods or pronounce the letters in acronyms. Acronyms are 
special abbreviated titles or expressions that are pronounced as words. Most 
all acronyms are capitalized. 

Examples: _____________________________________________________

Links and Response Grammar and Usage Notes.

Check out the Parts of Speech 
Song to practice the definition 
of a pronoun at 
http://bit.ly/29aK4EV.

A personal pronoun is a word used in place of a proper or common noun. 
The first person personal pronouns are different in the singular and plural 
forms. 

Examples: _____________________________________________________

The second person personal pronouns are the same in the singular and plural 
forms. 

Example: _____________________________________________________

The third person personal pronouns are different in the singular and plural 
forms. Avoid using gender-specific singular third-person pronouns to refer to 
males and females. Use plural third-person pronouns instead.

Examples: _____________________________________________________
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Links and Resources Mechanics Notes.

Texting uses many 
abbreviations, initialisms, and 
acronyms. Following are 10 of 
the most common:

brb = be right back
btw = by the way
bsf = best friends
jk = just kidding
lol = laughing out loud
thx = thanks
r u = are you

More practice? Check out this 
worksheet (with answers) at 
http://bit.ly/2qUnc4S.

Place periods following shortened words. Pronounce these abbreviations as 
words, not as letters.

Examples: Mr., Mrs., Ms., Gr. Britain

Place periods following the first letter of each key word in most abbreviated 
titles or expressions, and pronounce each of these letters when saying the 
abbreviations. 

Examples: U.S., p.m.

Don’t use periods after some very common abbreviations known as 
initialisms. 

Examples: FBI, CIA, USC, NBC

Also don’t use periods or pronounce the letters in acronyms. Acronyms are 
special abbreviated titles or expressions that are pronounced as words. Most 
all acronyms are capitalized. 

Examples: NASA, POTUS, radar 

Links and Resources Grammar and Usage Notes.

Check out the Parts of Speech 
Song to practice the definition 
of a pronoun at 
http://bit.ly/29aK4EV.

Check out David Rickert’s 
comic on pronouns at
http://bit.ly/2q3EJrc.
www.davidrickert.com

More practice? Check out this 
worksheet (with answers) at 
http://bit.ly/2sdqxjF.

A personal pronoun is a word used in place of a proper or common noun.
The first person personal pronouns are different in the singular and plural 
forms. 

Examples: Singular‒I, me Plural‒we, us

The second person personal pronouns are the same in the singular and plural 
forms. 

Example: you

The third person personal pronouns are different in the singular and plural 
forms. Avoid using gender-specific singular third-person pronouns to refer to 
males and females. Use plural third-person pronouns instead.

Examples: Singular‒he, him, she, her, it  Plural‒they, them
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Practice.

1. Re-write this sentence correctly: Doct. Perez wrote me a prescription to take with me to W. Virginia.

2. Re-write this sentence correctly: Tim B Lee learned about UNICEF on CBS News. 

Tim B Lee learned about UNICEF on CBS News. 

3. Re-write these sentences correctly: I visited U.C.L.A. and on my trip to So. Cal. I tried surfing lol.

4. Underline the first person pronouns in this sentence: I want to know if you would like to 

see it with us.

5. Underline the second person pronouns in this sentence: You should let me help you help

you while you and I have the time.

6. Underline the third person pronouns in these sentences: They left her to explain to him how

we gave away their bikes. She liked our answer, but he didn’t.
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Practice Answers.

1. Re-write this sentence correctly: Doct. Perez wrote me a prescription to take with me to W. Virginia.

Dr. Perez wrote me a prescription me to take with me to W. Virginia.

2. Re-write this sentence correctly: Tim B Lee learned about UNICEF on CBS News. 

Tim B. Lee learned about UNICEF on CBS News. 

3. Re-write these sentences correctly: I visited U.C.L.A. and on my trip to So. Cal. I tried surfing lol.

I visited U.C.L.A. and on my trip to So. Cal. I tried surfing LOL. 

4. Underline the first person pronouns in this sentence: I want to know if you would like to 

see it with us.

5. Underline the second person pronouns in this sentence: You should let me help you help

while you and I have the time.

6. Underline the third person pronouns in these sentences: They left her to explain to him how

we gave away their bikes. She liked our answer, but he didn’t.
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Links and Response Mechanics Notes.

Intentional fragments are 
often used in narrative 
writing, but not in formal 
essays or research papers.

DID YOU KNOW? Most
teachers write FRAG for 
unintentional sentence 
fragments.

Indirect questions do not end with a question mark but with a period. Like 
direct questions they ask for a response, but they are written as declarative 
or imperative sentences. 

Examples: _____________________________________________________

Intentional fragments also end with periods. An intentional fragment is part 
of a sentence that is treated as a complete thought for literary effect. 

Examples: _____________________________________________________

An unintentional sentence fragment has a noun and connected verb, but 
does not express a complete thought. One way to correct a sentence 
fragment is to combine it with the sentence before or sentence after it.
Fragment Examples: If you showed me. I could learn it.

Revision: ______________________________________________________

______________________________________________________________

Links and Response Grammar and Usage Notes.

Check out the Parts of Speech 
Song to practice the definition 
of a pronoun at 
http://bit.ly/29aK4EV.

Fill in the blanks with the 
subject case pronouns.

_____ love learning.

Tom and _____  study.

He is smarter than _____.

It was _____ , not I.

From whom is this note?

Writers use pronouns to take the place of nouns. One type of pronoun is 
called a subject case pronoun because it acts as the subject of a sentence. If 
unsure whether a pronoun should be in the subject case, rephrase the 
sentence with the pronoun at the start of the sentence. 

Examples: _____________________________________________________

Use singular (I, you, he, she, it, who) or plural (we, you, they, who) subject 
case pronouns:

▪ As the subject of a sentence. 
▪ I as the last subject in compound subjects. 
▪ After than or as (the rest of the thought is suggested). 
▪ After a “to be” verb: (is, am, are, was, were, be, being, been) to identify 

or refer to the subject as a predicate nominative.
▪ Who (not whom). Check whether who is correct by substituting he in 

place of who. Rephrase, if necessary. 

The first person I and second person you pronouns do not match verbs 
ending in an s. 

Examples: _____________________________________________________
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Links and Resources Mechanics Notes.

Intentional fragments are 
often used in narrative 
writing, but not in formal 
essays or research papers.

DID YOU KNOW? Most
teachers write FRAG for 
unintentional sentence 
fragments.

Indirect questions do not end with a question mark but with a period. Like 
direct questions they ask for a response, but they are written as declarative 
or imperative sentences. 

Examples: Everyone asks if you are new. 

Intentional fragments also end with periods. An intentional fragment is part 
of a sentence that is treated as a complete thought for literary effect. 

Examples: How crazy. Wow.

An unintentional sentence fragment has a noun and connected verb, but 
does not express a complete thought. One way to correct a sentence 
fragment is to combine it with the sentence before or sentence after it.
Fragment Examples: If you showed me. I could learn it.

Revision: If you showed me, I could learn it. or I could 
learn it if you showed me.

Links and Resources Grammar and Usage Notes.

Check out the Parts of Speech 
Song to practice the definition 
of a pronoun at 
http://bit.ly/29aK4EV.

Fill in the blanks with the 
subject case pronouns.

You love learning.

Tom and I study.

He is smarter than I.
It was she, not I.

From whom is this note? Is 
this note from him?

More practice? Check out this 
worksheet (with answers) at 
http://bit.ly/2s1iney.

Writers use pronouns to take the place of nouns. One type of pronoun is 
called a subject case pronoun because it acts as the subject of a sentence. If 
unsure whether a pronoun should be in the subject case, rephrase the 
sentence with the pronoun at the start of the sentence. 

Examples: The winner was me. Rephrase: I was the winner.

Use singular (I, you, he, she, it, who) or plural (we, you, they, who) subject 
case pronouns:

▪ As the subject of a sentence. 
▪ I as the last subject in compound subjects. 
▪ After than or as (the rest of the thought is suggested). 
▪ After a “to be” verb: (is, am, are, was, were, be, being, been) to identify 

or refer to the subject as a predicate nominative.
▪ Who (not whom). Check whether who is correct by substituting he in 

place of who. Rephrase, if necessary. 

The first person I and second person you pronouns do not match verbs 
ending in an s. 

Examples: I run, you smile

©2017 Pennington Publishing   penningtonpublishing.com           22

http://bit.ly/29aK4EV
http://bit.ly/2s1iney


GRAMMAR AND MECHANICS ACADEMIC LITERACY CENTER LESSON #3 

Practice.

1. Re-write these sentences correctly: I said, “John asked if you were leaving? “Certainly,”

he replied.

2. Identify the intentional sentence fragment and the indirect question in these sentences:

Nice. I wonder if you knew. You don’t have to tell me though.

Fragment:                       Indirect Question:

3. Revise the sentence fragment by combining with the other sentence: He was able. Because he listened

to complete the work. 

4. Re-write these sentences correctly: I wonder if them would like to see that movie. 

Whom is the one who wants to go?

5. Re-write this sentence correctly: John, I, and Martha like to visit

whom we want even though they are more insistent than me. 

6. Re-write this sentence correctly: Them left our books next to the library; 

it wasn’t I, but her and Mary remember it that way.
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Practice Answers.

1. Re-write these sentences correctly: I said, “John asked if you were leaving? “Certainly,” he replied.

I said, “John asked if you were leaving. “Certainly,” he replied.

2. Identify the intentional sentence fragment and the indirect question in these sentences:

Nice. I wonder if you knew. You don’t have to tell me though.

Fragment: Nice         Indirect Question: I wonder if you knew. 

3. Revise the sentence fragment by combining with the other sentence: He was able. Because he listened

to complete the work. Because he listened, he was able to complete the work.

or He was able to complete the work because he listened. 

4. Re-write these sentences correctly: I wonder if them would like to see that movie. 

Whom is the one who wants to go? I wonder if they would like to see that movie. 

Whom is the one who wants to go? 

5. Re-write this sentence correctly: John, I, and Martha like to visit

whom we want even though they are more insistent than me. John, Martha, and I like to visit

whom we want even though they are more insistent than I. 

6. Re-write this sentence correctly: Them left our books next to the library; 

it wasn’t I, but her and Mary remember it that way. They left our books next to the library; 

it wasn’t I, but she and Mary remember it that way.

©2017 Pennington Publishing   penningtonpublishing.com           24



GRAMMAR AND MECHANICS ACADEMIC LITERACY CENTER LESSON #4 

Links and Response Mechanics Notes.

DID YOU KNOW? An
alphanumeric outline uses 
Roman Numerals for the main 
points:

I. II. III. IV. V. VI. VII. VIII. IX. X.

This outline uses capital 
letters (A, B, C) for major 
details and Arabic numerals 
(1, 2, 3) for minor details.

Decimal Outlines use numbers to organize information. The first letter of the 
word, group of words, or sentence that follows each symbol is capitalized.

Decimal Outlines begin with an Arabic numeral followed by a period and 
then a zero to represent the first main idea. 

The first major detail is indented from the main idea. It repeats the Arabic 
numeral followed by a period and then a “1.” The second major detail would 
end in a “2,” etc. 

The first minor detail is indented from the major detail. It repeats all the 
symbols of the major detail followed by a period and then a “1.” The second 
minor detail would end in a “2,” etc. 

Examples: _____________________________________________________

Links and Response Grammar and Usage Notes.

Check out the Parts of Speech 
Song to practice the definition 
of a pronoun at 
http://bit.ly/29aK4EV.

One type of pronoun is called an object case pronoun because it receives the 
action of the verb. Use singular (me, you, him, her, it, whom) or plural (us, 
you, them, whom) object case pronouns:

▪ As a direct or indirect object. 

Examples: _____________________________________________________

▪ As objects of prepositions. 

Examples: _____________________________________________________

▪ Me and us last in compound objects. 

Examples: _____________________________________________________

▪ Whom (not who). Check whether whom is correct by substituting him in 
place of whom. Rephrase, if necessary.

Examples: _____________________________________________________
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Links and Resources Mechanics Notes.

DID YOU KNOW? An
alphanumeric outline uses 
Roman Numerals for the main 
points:

I. II. III. IV. V. VI. VII. VIII. IX. X.

This outline uses capital 
letters (A, B, C) for major 
details and Arabic numerals 
(1, 2, 3) for minor details.

Decimal Outlines use numbers to organize information. The first letter of the 
word, group of words, or sentence that follows each symbol is capitalized.

Decimal Outlines begin with an Arabic numeral followed by a period and 
then a zero to represent the first main idea. 

The first major detail is indented from the main idea. It repeats the Arabic 
numeral followed by a period and then a “1.” The second major detail would 
end in a “2,” etc. 

The first minor detail is indented from the major detail. It repeats all the 
symbols of the major detail followed by a period and then a “1.” The second 
minor detail would end in a “2,” etc. 

Examples: 1.0, 1.1, 1.1.1, 1.1.2; 1.2, 1.2.1, 1.2.2

Links and Resources Grammar and Usage Notes.

Check out the Parts of Speech 
Song to practice the definition 
of a pronoun at 
http://bit.ly/29aK4EV.

More practice? Check out this 
worksheet (with answers) at 
http://bit.ly/2s1mGqh.

One type of pronoun is called an object case pronoun because it receives the 
action of the verb. Use singular (me, you, him, her, it, whom) or plural (us, 
you, them, whom) object case pronouns:

▪ As a direct or indirect object. 

Examples: I like it. She gave him a gift.

▪ As objects of prepositions. 

Examples: It’s not for her.

▪ Me and us last in compound objects. 

Examples: Text Kyla and me.

▪ Whom (not who). Check whether whom is correct by substituting him in 
place of whom. Rephrase, if necessary.

Examples: Whom did Joan love? Rephrase: Did Joan love 
him?
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Practice.

1. Re-write this sentence correctly: The sixth main idea, fourth major detail,

second minor detail would be listed as 6.2.4.

2. Re-write this sentence correctly: The third main idea and third major

detail was listed as 3.0 and its first minor detail was 3.3.1.

3. Re-write these sentences correctly: These were the main ideas:

1.0, 2.0, and 3.0. His fourth main idea was 4.0, 4.1, 4.2, 4.22.

4. Re-write these sentences correctly: I sure would like he to help us. Who helped

you, and who did you help? 

5. Re-write these sentences correctly: Did he let you copy they? They gave it to me.

6. Re-write these sentences correctly: Whom does Lacy like best: you or I? Me and 

Joanie let her watch we practice. 
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Practice Answers

1. Re-write this sentence correctly: The sixth main idea, fourth major detail,

second minor detail would be listed as 6.2.4. The sixth main idea, fourth major detail,

second minor detail would be listed as 6.4.2.

2. Re-write this sentence correctly: The third main idea and third major

detail was listed as 3.0 and its first minor detail was 3.3.1. The third main idea and third major 

detail was listed as 3.3 and its first minor detail was 3.3.1.

3. Re-write these sentences correctly: These were the main ideas: 

1.0, 2.0, and 3.0. His fourth main idea was 4.0, 4.1, 4.2, 4.22. These were the main ideas:

1.0, 2.0, and 3.0. His fourth main idea was 4.0, 4.1, 4.2, 4.2.1.

4. Re-write these sentences correctly: I sure would like he to help us. Who helped

you, and who did you help? I sure would like him to help us. Who helped

you, and whom did you help? 

5. Re-write these sentences correctly: Did he let you copy they? They gave it to me.

Did he let you copy them? They gave it to me.

6. Re-write these sentences correctly: Whom does Lacy like best: you or I? Me and 

Joanie let her watch we practice. Whom does Lacy like best: you or me? Joanie and

I let her watch us practice. 
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Links and Response Mechanics Notes.

Use the memory trick, 
FANBOYS, to remember the 
coordinating conjunctions:

F = for; A = and; N = nor; 
B = but; O = or; Y = yet; 
S = so

Use the semicolon between two sentences joined by a coordinating 
conjunction.

Example: ______________________________________________________

______________________________________________________________

______________________________________________________________

A semicolon (;) can be used to join a string of phrases. 

Examples: _____________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

Links and Response Grammar and Usage Notes.

Check out the Parts of Speech 
Song to practice the definition 
of a pronoun at 
http://bit.ly/29aK4EV.

Possessive pronouns show ownership and may be used before a noun or 
without a noun.

Before a noun—my, your, his, her, its, our, your, their
When a possessive pronoun is used before a noun, it modifies the noun. The 
connected verb must match the noun, not the pronoun. 

Examples: _____________________________________________________

Without a noun—mine, yours, his, hers, ours, yours, theirs
When a possessive pronoun is used without a noun, the verb must match the 
noun which the pronoun represents. 

Examples: _____________________________________________________
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Links and Resources Mechanics Notes.

Use the memory trick, 
FANBOYS, to remember the 
coordinating conjunctions:

F = for; A = and; N = nor; 
B = but; O = or; Y = yet; 
S = so

More practice? Check out this 
semicolons worksheet (with 
answers) at 
http://bit.ly/2qTSrgr.

Use the semicolon between two sentences joined by a coordinating 
conjunction.

Examples: John introduced me to his cousin from Orange 
County; his high school girlfriend; and his childhood 
friend.

A semicolon (;) can be used to join a string of phrases. 

Examples: Ohio, Iowa, and Illinois in the Midwest; Idaho, 
Oregon, and California in the West; and Tennessee and 
Alabama in the South all have long rivers.

Links and Resources Grammar and Usage Notes.

Check out the Parts of Speech 
Song to practice the definition 
of a pronoun at 
http://bit.ly/29aK4EV.

Possessive pronouns show ownership and may be used before a noun or 
without a noun.

Before a noun—my, your, his, her, its, our, your, their
When a possessive pronoun is used before a noun, it modifies the noun. The 
connected verb must match the noun, not the pronoun. 

Examples: Our house seems small.

Without a noun—mine, yours, his, hers, ours, yours, theirs
When a possessive pronoun is used without a noun, the verb must match the 
noun which the pronoun represents. 

Examples: Mary said that my jacket is nice, but hers is 
nicer. 
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Practice.

1. Re-write this correctly: Anna studied hard for her exam, Bob didn’t study at

all. Anna passed; Bob didn’t.

2. Re-write this sentence correctly: Chocolate, strawberry,

ice cream; cherry, berry, and lemon pies and cookies are my favorites.

3. Re-write this sentence correctly: Both boys love music they love sports even more.

4. Re-write this sentence correctly: Mine basket had sunflowers; 

her basket was filled with his roses; theirs had daisies.

5. Re-write these sentences correctly: That rose is your, not hers. Please give Bobby the  

jacket; it’s his, not their.

6. Re-write these sentences correctly: Sue’s jewelry was her, not Amanda’s. 

Ours was a reminder of what her could have been.
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Practice Answers.

1. Re-write this correctly: Anna studied hard for her exam, Bob didn’t study at

all. Anna passed; Bob didn’t. Anna studied hard for her exam; Bob didn’t study at

all. Anna passed; Bob didn’t. 

2. Re-write this sentence correctly: Chocolate, strawberry,

ice cream; cherry, berry, and lemon pies and cookies are my favorites. Chocolate and strawberry

ice cream; cherry, berry, and lemon pies; and cookies are my favorites. 

3. Re-write this sentence correctly: Both boys love music they love sports even more.

Both boys love music; they love sports even more.

4. Re-write this sentence correctly: Mine basket had sunflowers; 

her basket was filled with his roses; theirs had daisies. My basket had sunflowers; 

her basket was filled with his roses; theirs had daisies. 

5. Re-write these sentences correctly: That rose is your, not hers. Please give Bobby the  

jacket; it’s his, not their. That rose is yours, not hers. Please give Bobby the 

jacket; it’s his, not theirs. 

6. Re-write these sentences correctly: Sue’s jewelry was her, not Amanda’s. 

Ours was a reminder of what her could have been. Sue’s jewelry was hers, not Amanda’s. 

Ours was a reminder of what hers could have been. 
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Links and Response Mechanics Notes.

Apostrophes are only used for 
contractions, such as can’t and 
possessives. Don’t add an
apostrophe before an s with 
plural nouns or pronouns such 
as 1950s or theirs.

A possessive noun shows ownership. To form a singular possessive noun, add 
an apostrophe then an s (’s) to the end of the noun.

Examples: _____________________________________________________

For nouns ending in s, it is not necessary to add another s after the 
apostrophe. 

Examples: _____________________________________________________

A singular possessive noun can also modify a gerund (a verb form ending in 
“ing” that serves as a noun). 

Examples: _____________________________________________________

Links and Response Grammar and Usage Notes.

Check out the Parts of Speech 
Song to practice the definition 
of an adjective at 
http://bit.ly/29aK4EV.

Note that the song teaches
adjectives in the proper 
written order.

An adjective modifies a noun or pronoun and answers Which one? How 
many? or What kind? When using more than one adjective to modify the 
same noun or pronoun in a sentence, follow this order of adjectival 
functions: Which One-How Many-What Kind.

Examples: _____________________________________________________

______________________________________________________________

Place adjectives before nouns, even when they are compound adjectives. A 
compound adjective joins two or more adjectives with a hyphen (-) to modify 
a single noun or pronoun. Don’t use a hyphen if you can use the word and
between the two adjectives.

Examples: _____________________________________________________

______________________________________________________________
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Links and Resources Mechanics Notes.

Apostrophes are only used for 
contractions, such as can’t and 
possessives. Don’t add an
apostrophe before an s with 
plural nouns or pronouns such 
as 1950s or theirs.

More practice? Check out this 
worksheet (with answers) at 
http://bit.ly/2sdzglJ.

A possessive noun shows ownership. To form a singular possessive noun, add 
an apostrophe then an s (’s) to the end of the noun.

Examples: Tim’s wallet

For nouns ending in s, it is not necessary to add another s after the 
apostrophe. 

Examples: Charles’ hat

A singular possessive noun can also modify a gerund (a verb form ending in 
“ing” that serves as a noun). 

Examples: Len’s training

Links and Resources Grammar and Usage Notes.

Check out the Parts of Speech 
Song to practice the definition 
of an adjective at 
http://bit.ly/29aK4EV.

Note that the song teaches
adjectives in the proper 
written order.

Check out David Rickert’s 
comic on adjectives at 
http://bit.ly/2qBNHPa.
www.davidrickert.com

An adjective modifies a noun or pronoun and answers Which one? How 
many? or What kind? When using more than one adjective to modify the 
same noun or pronoun in a sentence, follow this order of adjectival 
functions: Which One-How Many-What Kind.

Examples: these (Which one?) two (How many?) 
handsome (What kind?) men 

Place adjectives before nouns, even when they are compound adjectives. A 
compound adjective joins two or more adjectives with a hyphen (-) to modify 
a single noun or pronoun. Don’t use a hyphen if you can use the word and
between the two adjectives.

Examples: world-famous hot dogs; warm, comfortable
coat (warm and comfortable)
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Practice.

1. Re-write this sentence correctly: Chriss’ coat was black and so was Mike’s.

Mike’s. 

2. Re-write this sentence correctly: Gus’es commitment and Kyle’s training made them a dynamic duo. 

3. Re-write this sentence correctly: Karlas’ wedding was wonderful, but Bess’ wedding was incredible.

4. Re-write this sentence correctly: The four friendly students drove this car to the park beautiful.

5. Re-write this sentence correctly: He ate two those crunchy cookies.

inside.

6. Underline the adjectives in this sentence: This email that you already sent was mean,

thoughtless, and unnecessary.
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Practice Answers.

1. Re-write this sentence correctly: Chriss’ coat was black and so was Mike’s.

Chris’ coat was black and so was Mike’s.

2. Re-write this sentence correctly: Gus’es commitment and Kyle’s training made them a dynamic duo. 

Gus’ commitment and Kyle’s training made them a dynamic duo.

3. Re-write this sentence correctly: Karlas’ wedding was wonderful, but Bess’ wedding was incredible.

Karla’s wedding was wonderful, but Bess’ wedding was incredible.

4. Re-write this sentence correctly: The four friendly students drove this car to the park beautiful.

The four friendly students drove this car to the beautiful park.

5. Re-write this sentence correctly: He ate two those crunchy cookies.

He ate those two crunchy cookies.

6. Underline the adjectives in this sentence: This email that you already sent was mean,

thoughtless, and unnecessary. This email that you already sent was mean,

thoughtless, and unnecessary. 
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Links and Response Mechanics Notes.

Don’t add an apostrophe 
before an “es” ending in plural 
nouns such as churches or 
bunches.

To form a plural possessive noun, place an apostrophe after the plural 
ending (usually “_s,” “_es,” or “_ves”). 

Examples: _____________________________________________________

Add an apostrophe then an s to an irregular plural noun. 

Examples: _____________________________________________________

When family names ending in a /z/ sound are used as plural possessives, add 
on the apostrophe at the end of the plural name and pronounce as /zes/. 
Don’t use an apostrophe when the family name is simply used as a plural. 

Examples: _____________________________________________________

Links and Response Grammar and Usage Notes.

Check out the three types of 
verbs and practice the Parts of 
Speech Song  at 
http://bit.ly/29aK4EV.

The first person I and second 
person you pronouns do not
match verbs ending in s. 
Examples: I run, you smile

A transitive verb is a mental or physical action that acts upon a direct object. 
The direct object answers Whom? or What? from the verb. 

Examples: _____________________________________________________

An intransitive verb acts without an object. Linking verbs are all intransitive 
verbs. Linking verbs include the “to be” verbs: is, am, are, was, were, be, 
being, been, and others such as become, seem, look, feel, smell, and appear. 

Examples: _____________________________________________________

A verb can be singular or plural and must match the noun or pronoun that 
the verb acts upon in the sentence. In other words, the action or state of 
being must agree with the subject. 

Singular verbs usually end in s and match singular nouns and third person 
singular subject case pronouns (he, she, it and who). 

Examples: _____________________________________________________

Plural verbs don’t end in s and match plural nouns and the third person 
plural subject case pronouns (we, you, they, and who). 

Examples: _____________________________________________________
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Links and Resources Mechanics Notes.

Don’t add an apostrophe 
before an “es” ending in plural 
nouns such as churches or 
bunches.

More practice? Check out this 
worksheet (with answers) at 
http://bit.ly/2qUqO6U.

To form a plural possessive noun, place an apostrophe after the plural 
ending (usually “_s,” “_es,” or “_ves”). 

Examples: the Lees’ dog, kids’ hobbies, churches’ 
windows, wives’ addresses

Add an apostrophe then an s to an irregular plural noun. 

Examples: women’s, children’s

When family names ending in a /z/ sound are used as plural possessives, add 
on the apostrophe at the end of the plural name and pronounce as /zes/. 
Don’t use an apostrophe when the family name is simply used as a plural. 

Examples: The Perez’ cars are parked at the Juarezes.

Links and Resources Grammar and Usage Notes.

Check out the three types of 
verbs and practice the Parts of 
Speech Song  at 
http://bit.ly/29aK4EV.

The first person I and second 
person you pronouns do not
match verbs ending in s. 
Examples: I run, you smile

Check out David Rickert’s 
comics on verbs at 
http://bit.ly/2roweuy and 
subject-verb agreement at 
http://bit.ly/2q6Gh2G.
www.davidrickert.com

Check out these Purdue 
Online Writing Lab (OWL) 
exercises on subject-verb 

agreement with answers:
https://owl.english.purdue.e
du/exercises/5/13/34/

A transitive verb is a mental or physical action that acts upon a direct object. 
The direct object answers Whom? or What? from the verb. 

Examples: I like him. (Whom?) He gives candy. (What?)

An intransitive verb acts without an object. Linking verbs are all intransitive 
verbs. Linking verbs include the “to be” verbs: is, am, are, was, were, be, 
being, been, and others such as become, seem, look, feel, smell, and appear. 

Examples: They seem curious. We sing and dance.

Singular verbs usually end in s and match singular nouns and third person 
singular subject case pronouns (he, she, it and who). 

Examples: Sam walks and he whistles.

Plural verbs don’t end in s and match plural nouns and the third person 
plural subject case pronouns (we, you, they, and who). 

Examples: Families laugh and they cry together.
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Practice.

1. Re-write this sentence correctly: The girls’ shoe colors match their dresses for the

Gomez’ wedding at the Jone’s.

2. Re-write this sentence correctly: Is this the children’s or your wive’s cookies?

3. Re-write this sentence correctly: I could see Liz’ cats and Jimmy’s dogs walk past

the two church’es windows.

4. Identify the verb types in this sentence: They are ready if they leave now, but they

seem uncertain. are:                                           leave:

seem:

5. Re-write these sentences correctly: John play basketball every day at lunch. He are trying out for the

school team. The players is talented, so one need to practice to make the team.

6. Re-write these sentences correctly: They always complains that the dogs gets more attention than the

cats. It become a problem when the girls buys new toys for their pets.
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Practice Answers.

1. Re-write this sentence correctly: The girls’ shoe colors match their dresses for the

Gomez’ wedding at the Jone’s. The girls’ shoe colors match their dresses for the

Gomez’ wedding at the Joneses. 

2. Re-write this sentence correctly: Is this the children’s or your wive’s cookies?

Is this the children’s or your wives’ cookies?

or Is this the children’s or your wife’s cookies?

3. Re-write this sentence correctly: I could see Liz’ cats and Jimmy’s dogs walk past

the two church’es windows. I could see Liz’ cats and Jimmy’s dogs walk past

the two churches’ windows. 

4. Identify the verb types in this sentence: They are ready if they leave now, but they

seem uncertain. are: state of being leave: physical action

seem: mental action

5. Re-write these sentences correctly: John plays basketball every day at lunch. He is

trying out for the school team. The players are talented, so one needs to

practice to make the team.

6. Re-write these sentences correctly: They always complain that the dogs get more

attention than the cats. It becomes a problem when the girls buy new toys for

their pets.
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Links and Response Mechanics Notes.

A compound sentence joining 
two simple sentences 
(independent clauses) does 
not require a comma if one or 
both of the simple sentences 
is short. 

Example: I enjoy apples and I 
also enjoy eating many other 
types of fruit.

The word compound means two or more. For example, a compound word 
combines two words, such as in baseball, fireworks, and peppermint. 

With compound subjects or objects, if each of the nouns possesses the same 
type of item, use an apostrophe then an s at the end of each possessive 
noun. 

Examples: _____________________________________________________

If both or all of the nouns share ownership of the same item, place an 
apostrophe then an s at the end of the last noun listed. 

Examples: _____________________________________________________

Links and Response Grammar and Usage Notes.

Check out the four questions 
adverbs ask of adjectives, 
adverbs, or verbs in the Parts 
of Speech Song  at 
http://bit.ly/29aK4EV. Note 
that the song teaches adverbs 
in the proper written order.

An adverb modifies a verb, an adjective, or an adverb and answers What 
degree? How? Where? When? 

Examples: _____________________________________________________

Many adverbs end in “_ly.”

Examples: _____________________________________________________

Adverbs are very flexible in English. The adverb may be found before or after 
the words they modify to make verbs, adjectives, or other adverbs more 
specific. 

Examples: _____________________________________________________

Adverbs are flexible in English. The adverb may be placed most anywhere in 
a sentence; however, most professional writers suggest using specific, vivid 
verbs rather than weak verbs supported with adverbs. 
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Links and Resources Mechanics Notes.

A compound sentence joining 
two simple sentences 
(independent clauses) does 
not require a comma if one or 
both of the simple sentences 
is short. 

Example: I enjoy apples and I 
also enjoy eating many other 
types of fruit.

More practice? Check out this 
worksheet on using commas 
with compound sentences 
(with answers) at 
http://bit.ly/2sdLzOT.

The word compound means two or more. For example, a compound word 
combines two words, such as in baseball, fireworks, and peppermint. 

With compound subjects or objects, if each of the nouns possesses the same 
type of item, use an apostrophe then an s at the end of each possessive 
noun. 

Examples: Eric’s and Victor’s backpacks

If both or all of the nouns share ownership of the same item, place an 
apostrophe then an s at the end of the last noun listed. 

Examples: Kayla and Emma’s pizza

Links and Resources Grammar and Usage Notes.

Check out the four questions 
adverbs ask of adjectives, 
adverbs, or verbs in the Parts 
of Speech Song  at 
http://bit.ly/29aK4EV. Note 
that the song teaches adverbs 
in the proper written order.

Check out David Rickert’s 
comic on adverbs at 
http://bit.ly/2rD9hAu.
www.davidrickert.com

Often, students confuse 
adverbs and adjectives. Check 
out these two Purdue Online 
Writing Lab (OWL) exercises 
with answers: 
https://owl.english.purdue.e
du/owl/resource/597/1/

An adverb modifies a verb, an adjective, or an adverb and answers What 
degree? How? Where? When? 

Examples: less, carefully, there, later

Many adverbs end in “_ly.”

Examples: Quietly, the children sneaked stealthily into the 
room.

Adverbs are very flexible in English. The adverb may be found before or after 
the words they modify to make verbs, adjectives, or other adverbs more 
specific. 

Examples: Slowly, the man climbed the stairs. The man 
slowly climbed the stairs. 

Adverbs are flexible in English. The adverb may be placed most anywhere in 
a sentence; however, most professional writers suggest using specific, vivid 
verbs rather than weak verbs supported with adverbs. 
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Practice.

1. Re-write this sentence correctly: My father-in-laws’ golf clubs and

and my two sister-in-law’s golf bags were at Tom and Sherry’s house. 

2. Re-write this sentence correctly: Les’s and Holly’s hobbies were cooking and needlepoint.

3. Re-write this sentence correctly: Her mother-in-law’s house was always Linda, Bert, and Todds last stop. 

4. Re-write this sentence correctly: I drove quickly, but got very late there.

5. Re-order these adverbs as they should appear in a sentence: earlier, there, hopefully, less

6. Re-write this sentence correctly: Thomas and Suzanne drank there slowly more by

the stream yesterday.
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Practice Answers.

1. Re-write this sentence correctly: My father-in-laws’ golf clubs and

and my two sister-in-law’s golf bags were at Tom and Sherry’s house. My father-in-law’s golf clubs

and my two sister-in-laws’ golf bags were at Tom and Sherry’s house. 

2. Re-write this sentence correctly: Les’s and Holly’s hobbies were cooking and needlepoint.

Les and Holly’s hobbies were cooking and needlepoint.

3. Re-write this sentence correctly: Her mother-in-law’s house was always Linda, Bert, and Todds last stop. 

Her mother-in-law’s house was always Linda, Bert, and Todd’s last stop. 

4. Re-write this sentence correctly: I drove quickly, but got very late there.

I drove quickly, but got very late there.

5. Re-order these adverbs as they should appear in a sentence: earlier, there, hopefully, less

less, hopefully, there, earlier

6. Re-write this sentence correctly: Thomas and Suzanne drank there slowly more by

the stream yesterday. Thomas and Suzanne drank more slowly there by

the stream yesterday. 
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The biweekly Grammar and Mechanics Unit Test is designed to assess student mastery of the content, skills, or 
rules after teaching four mechanics and four grammar lessons. For example, if students complete lessons 1 and 2 
on Tuesday and Thursday for the first week and lessons 3 and 4 on Tuesday and Thursday for the second week, 
students will be prepared to take the unit test the following day (on Friday).

Administrative Options

The Grammar and Mechanics Unit Test has been designed to take only 15−20 minutes for most students to 
complete. More time learning and less time testing! Teachers may elect to give the unit tests every four weeks 
by combining two of each test to assess mastery of eight lessons. 

Some teachers choose to allow group members to collaborate on some of all of the test and/or use some of all 
of the literacy center written resources.

Test Structure and Grading

Each Grammar and Mechanics Unit Test has eight matching questions: two from each mechanics and two from 
each grammar lesson. Students are required to define terms and identify examples. The sentence application 
section also has eight test problems: two from each mechanics and two from each grammar lesson. Students are 
required to apply their understanding of the mechanics and grammar content, skills, or rules in the writing 
context through original sentence applications or revisions. Test answers for each matching section are provided 
at the end of the unit tests. 

Test Review Options

Pretest

Teachers may review key grammar and mechanics content, skills, and rules the day before the unit test. 

Posttest

Teachers may choose to review the matching section answers of the test and/or re-teach any deficiencies. Or 
teachers may elect to rely upon the resources of the Remedial Grammar and Mechanics Literacy Center (sold as 
a separate literacy center) to fill in any gaps. This literacy center includes diagnostic grammar, usage, and 
mechanics assessments with corresponding remedial worksheets (each with a formative assessment).
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Matching Directions: Place the capital letter(s) that best matches to the left of the number.

____1. e.g. A. Asian-American, peace

____2. Noun B. For example

____3. Abbreviation; acronym C. Used in place of a noun

____4. Personal pronoun D. I wonder who left the jar open. 

____5. Indirect question E. U.N., SWAT

____6. Subject (nominative) case pronoun AB. Organizes with numbers and letters 

____7. Decimal outlines AC. Act upon a verb or identify or refer to a subject

____8. Object case pronoun AD. Receives the action of the verb 

Sentence Application Directions: Answer in complete sentences.

9. Write a sentence including i.e. and etc. _________________________________________________________

___________________________________________________________________________________________

10. Write a sentence including a common noun idea and a hyphenated proper noun. ______________________

___________________________________________________________________________________________

11. Write a sentence including an abbreviation and an acronym. ______________________________________

___________________________________________________________________________________________

12. Write a sentence including both singular and plural personal pronouns. ______________________________

___________________________________________________________________________________________

13. Write an indirect question. Then answer with an intentional fragment. ______________________________

___________________________________________________________________________________________

14. Write a sentence including a subject (nominative) case pronoun. ___________________________________

___________________________________________________________________________________________

15. List a main idea, major detail, and two minor details in decimal outline form. _________________________

___________________________________________________________________________________________

16. Write a sentence using the object case pronoun whom. __________________________________________

___________________________________________________________________________________________

Grammar and Mechanics Unit Tests: Lessons 1−4
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Matching Directions: Place the capital letter(s) that best matches to the left of the number.

____1. Semicolon A. Shows ownership

____2. Possessive pronoun B. I took the girls’ presents to the Hernandez’ party.

____3. Singular possessive noun C. What Degree-How-Where-When

____4. Adjectives D. Which one? How many? What kind? 

____5. Plural possessive nouns E. Bob’s running

____6. Verbs AB. Joins a string of phrases

____7. Compound object possessives AC. Transitive and intransitive

____8. Adverbial phrase order AD. I value Caesar’s and Kate’s different talents.

Sentence Application Directions: Answer in complete sentences.

9. Write a sentence including two semicolons to join a string of long phrases. ____________________________

___________________________________________________________________________________________

10. Write a sentence including both a possessive pronoun with and without a noun. _______________________

___________________________________________________________________________________________

11. Write a sentence with a singular possessive noun which modifies a gerund. ___________________________

___________________________________________________________________________________________

12. Write a sentence with two different adjectives in proper order. ____________________________________

___________________________________________________________________________________________

13. Write a sentence with a plural possessive noun. _________________________________________________

___________________________________________________________________________________________

14. Write a sentence with both a transitive and an intransitive verb. ___________________________________

___________________________________________________________________________________________

15. Write a sentence with compound objects possessing the same item. ________________________________

___________________________________________________________________________________________

16. Write a sentence with two different adverbial phrases in proper order. ______________________________

___________________________________________________________________________________________

Grammar and Mechanics Unit Tests: Lessons 5−8
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Grammar and Mechanics Unit Matching Tests Answers

Lessons 1−4

1. AB
2. AC
3. D
4. AD
5. B
6. E
7. C
8. A

Lessons 5−8

1. AB
2. A
3. E
4. D
5. B 
6. AC
7. AD
8. C

Lessons 9−12

1. B
2. E
3. AD
4. C
5. AC
6. A
7. AB
8. D

Lessons 13−16

1. E
2. AC
3. C
4. AB
5. D
6. AD
7. B
8. A

Lessons 17−20

1. C
2. B
3. D
4. AD
5. E
6. AB
7. A
8. AC

Lessons 21−24

1. AC
2. E
3. AB
4. C
5. A
6. D
7. B
8. AD

Lessons 25−28

1. AD
2. B
3. AC
4. D
5. C
6. A
7. AB
8. E

Lessons 29−32

1. C
2. E
3. AC
4. D
5. AB
6. B
7. AD
8. A

Lessons 33−36

1. AB
2. AC
3. D
4. AD
5. B
6. E
7. C
8. A

Lessons 37−40

1. AD
2.  D
3. C
4. E
5. A 
6. AC
7. B
8. AB

Lessons 41−44

1. B
2. A
3. E
4. C
5. D
6. AC
7. AB
8. AD

Lessons 45−48

1. AB
2. A
3. E
4. D
5. B
6. AC
7. AD
8. C

Lessons 49−52

1. B
2. AC
3. C
4. AD
5. AB
6. E
7. A
8. D

Lessons 53−56

1. AC
2. D
3. A
4. AD
5. C
6. E
7. B
8. AB
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Common Core State Standards Alignment Grades 4−8

Common Core State Standards English Language Arts and Literacy in History/Social 
Studies, Science, and Technical Subjects Language Strand

Review Standards: Conventions of Standard English:

CCSS.ELA-LITERACY.L.3.1.A
Explain the function of nouns, pronouns, verbs, adjectives, and adverbs in general and 
their functions in particular sentences.
CCSS.ELA-LITERACY.L.3.1.B
Form and use regular and irregular plural nouns.
CCSS.ELA-LITERACY.L.3.1.C
Use abstract nouns (e.g., childhood).
CCSS.ELA-LITERACY.L.3.1.D
Form and use regular and irregular verbs.
CCSS.ELA-LITERACY.L.3.1.E
Form and use the simple (e.g., I walked; I walk; I will walk) verb tenses.
CCSS.ELA-LITERACY.L.3.1.F
Ensure subject-verb and pronoun-antecedent agreement.*
CCSS.ELA-LITERACY.L.3.1.G
Form and use comparative and superlative adjectives and adverbs, and choose 
between them depending on what is to be modified.
CCSS.ELA-LITERACY.L.3.1.H
Use coordinating and subordinating conjunctions.
CCSS.ELA-LITERACY.L.3.1.I
Produce simple, compound, and complex sentences.
CCSS.ELA-LITERACY.L.3.2.A
Capitalize appropriate words in titles.
CCSS.ELA-LITERACY.L.3.2.B
Use commas in addresses.
CCSS.ELA-LITERACY.L.3.2.C
Use commas and quotation marks in dialogue.
CCSS.ELA-LITERACY.L.3.2.D
Form and use possessives.

1, 2, 6−8

1, 7

10

7, 31

7

7, 25

8, 35, 36

9, 11

17

42−47

13

30, 31

5

Lesson #

http://www.corestandards.org/ELA-Literacy/L/3/1/c/
http://www.corestandards.org/ELA-Literacy/L/3/1/i/
http://www.corestandards.org/ELA-Literacy/L/3/1/a/
http://www.corestandards.org/ELA-Literacy/L/3/1/f/
http://www.corestandards.org/ELA-Literacy/L/3/2/c/
http://www.corestandards.org/ELA-Literacy/L/3/1/e/
http://www.corestandards.org/ELA-Literacy/L/3/1/b/
http://www.corestandards.org/ELA-Literacy/L/3/2/d/
http://www.corestandards.org/ELA-Literacy/L/3/1/g/
http://www.corestandards.org/ELA-Literacy/L/3/1/h/
http://www.corestandards.org/ELA-Literacy/L/3/1/d/
http://www.corestandards.org/ELA-Literacy/L/3/2/b/
http://www.corestandards.org/ELA-Literacy/L/3/2/a/
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Common Core State Standards Alignment Grades 4−8

Common Core State Standards English Language Arts and Literacy in History/Social 
Studies, Science, and Technical Subjects Language Strand

Conventions of Standard English:

CCSS.ELA-LITERACY.L.4.1.A
Use relative pronouns (who, whose, whom, which, that) and relative adverbs (where, 
when, why).
CCSS.ELA-LITERACY.L.4.1.B
Form and use the progressive (I was walking; I am walking; I will be walking) verb 
tenses.
CCSS.ELA-LITERACY.L.4.1.C
Use modal auxiliaries (e.g., can, may, must) to convey various conditions.
CCSS.ELA-LITERACY.L.4.1.D
Order adjectives within sentences according to conventional patterns (e.g., a small red 
bag rather than a red small bag).
CCSS.ELA-LITERACY.L.4.1.E
Form and use prepositional phrases.
CCSS.ELA-LITERACY.L.4.1.F
Produce complete sentences, recognizing and correcting inappropriate fragments and 
run-ons.*
CCSS.ELA-LITERACY.L.4.2.A
Use correct capitalization.
CCSS.ELA-LITERACY.L.4.2.B
Use commas and quotation marks to mark direct speech and quotations from a text.
CCSS.ELA-LITERACY.L.4.2.C
Use a comma before a coordinating conjunction in a compound sentence.
CCSS.ELA-LITERACY.L.5.1.A
Explain the function of conjunctions, prepositions, and interjections in general and 
their function in particular sentences.
CCSS.ELA-LITERACY.L.5.1.B
Form and use the perfect (I had walked; I have walked; I will have walked) verb tenses.
CCSS.ELA-LITERACY.L.5.1.C
Use verb tense to convey various times, sequences, states, and conditions.
CCSS.ELA-LITERACY.L.5.1.D
Recognize and correct inappropriate shifts in verb tense.*
CCSS.ELA-LITERACY.L.5.1.E
Use correlative conjunctions (e.g., either/or, neither/nor).
CCSS.ELA-LITERACY.L.5.2.A
Use punctuation to separate items in a series.*
CCSS.ELA-LITERACY.L.5.2.B
Use a comma to separate an introductory element from the rest of the sentence.
CCSS.ELA-LITERACY.L.5.2.C
Use a comma to set off the words yes and no (e.g., Yes, thank you), to set off a tag 
question from the rest of the sentence (e.g., It's true, isn't it?), and to indicate direct 
address (e.g., Is that you, Steve?).
CCSS.ELA-LITERACY.L.5.2.D
Use underlining, quotation marks, or italics to indicate titles of works.

28, 29

42

48, 49

6, 25, 26

8, 12

13, 16, 17

42−47

17, 13, 30−33

22

7, 8, 11

43

8, 43

41

10

18

16, 17, 19

16, 19

45−49

Lesson #

http://www.corestandards.org/ELA-Literacy/L/4/1/b/
http://www.corestandards.org/ELA-Literacy/L/5/2/a/
http://www.corestandards.org/ELA-Literacy/L/4/1/e/
http://www.corestandards.org/ELA-Literacy/L/4/2/a/
http://www.corestandards.org/ELA-Literacy/L/4/1/a/
http://www.corestandards.org/ELA-Literacy/L/4/1/c/
http://www.corestandards.org/ELA-Literacy/L/5/1/d/
http://www.corestandards.org/ELA-Literacy/L/5/2/b/
http://www.corestandards.org/ELA-Literacy/L/5/1/c/
http://www.corestandards.org/ELA-Literacy/L/4/1/f/
http://www.corestandards.org/ELA-Literacy/L/5/1/e/
http://www.corestandards.org/ELA-Literacy/L/5/2/c/
http://www.corestandards.org/ELA-Literacy/L/4/1/d/
http://www.corestandards.org/ELA-Literacy/L/4/2/b/
http://www.corestandards.org/ELA-Literacy/L/5/1/a/
http://www.corestandards.org/ELA-Literacy/L/4/2/c/
http://www.corestandards.org/ELA-Literacy/L/5/2/d/
http://www.corestandards.org/ELA-Literacy/L/5/1/b/
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Common Core State Standards Alignment Grades 4−8

Common Core State Standards English Language Arts and Literacy in History/Social 
Studies, Science, and Technical Subjects Language Strand

Conventions of Standard English:

CCSS.ELA-LITERACY.L.6.1.A
Ensure that pronouns are in the proper case (subjective, objective, possessive).
CCSS.ELA-LITERACY.L.6.1.B
Use intensive pronouns (e.g., myself, ourselves).
CCSS.ELA-LITERACY.L.6.1.C
Recognize and correct inappropriate shifts in pronoun number and person.*
CCSS.ELA-LITERACY.L.6.1.D
Recognize and correct vague pronouns (i.e., ones with unclear or ambiguous 
antecedents).*
CCSS.ELA-LITERACY.L.6.1.E
Recognize variations from standard English in their own and others' writing and 
speaking, and identify and use strategies to improve expression in conventional 
language.*
CCSS.ELA-LITERACY.L.6.2
Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.
CCSS.ELA-LITERACY.L.6.2.A
Use punctuation (commas, parentheses, dashes) to set off 
nonrestrictive/parenthetical elements.*

Knowledge of Language:

CCSS.ELA-LITERACY.L.6.3.A
Vary sentence patterns for meaning, reader/listener interest, and style.*
CCSS.ELA-LITERACY.L.6.3.B
Maintain consistency in style and tone.*

2−5

23

26

27

54−56

1−56

27, 28, 52

13, 17, 18

45−50

Lesson #

http://www.corestandards.org/ELA-Literacy/L/6/1/d/
http://www.corestandards.org/ELA-Literacy/L/6/2/a/
http://www.corestandards.org/ELA-Literacy/L/6/2/
http://www.corestandards.org/ELA-Literacy/L/6/1/a/
http://www.corestandards.org/ELA-Literacy/L/6/3/a/
http://www.corestandards.org/ELA-Literacy/L/6/1/b/
http://www.corestandards.org/ELA-Literacy/L/6/1/c/
http://www.corestandards.org/ELA-Literacy/L/6/1/e/
http://www.corestandards.org/ELA-Literacy/L/6/3/b/
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Common Core State Standards Alignment Grades 4−8

Common Core State Standards English Language Arts and Literacy in History/Social 
Studies, Science, and Technical Subjects Language Strand

Conventions of Standard English:

CCSS.ELA-LITERACY.L.7.1.A
Explain the function of phrases and clauses in general and their function in specific 
sentences.
CCSS.ELA-LITERACY.L.7.1.B
Choose among simple, compound, complex, and compound-complex sentences to 
signal differing relationships among ideas.
CCSS.ELA-LITERACY.L.7.1.C
Place phrases and clauses within a sentence, recognizing and correcting misplaced 
and dangling modifiers.*
CCSS.ELA-LITERACY.L.7.2
Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.
CCSS.ELA-LITERACY.L.7.2.A
Use a comma to separate coordinate adjectives (e.g., It was a fascinating, enjoyable 
movie but not He wore an old[,] green shirt).

Knowledge of Language:

CCSS.ELA-LITERACY.L.7.3.A
Choose language that expresses ideas precisely and concisely, recognizing and 
eliminating wordiness and redundancy.*

7, 15, 22, 28−34, 42−51

17

37−39

1−56

25

13

Lesson #

http://www.corestandards.org/ELA-Literacy/L/7/1/c/
http://www.corestandards.org/ELA-Literacy/L/7/3/a/
http://www.corestandards.org/ELA-Literacy/L/7/1/b/
http://www.corestandards.org/ELA-Literacy/L/7/2/a/
http://www.corestandards.org/ELA-Literacy/L/7/2/
http://www.corestandards.org/ELA-Literacy/L/7/1/a/
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Common Core State Standards Alignment Grades 4−8

Common Core State Standards English Language Arts and Literacy in History/Social 
Studies, Science, and Technical Subjects Language Strand

Conventions of Standard English:

CCSS.ELA-LITERACY.L.8.1.A
Explain the function of verbals (gerunds, participles, infinitives) in general and their 
function in particular sentences.
CCSS.ELA-LITERACY.L.8.1.B
Form and use verbs in the active and passive voice.
CCSS.ELA-LITERACY.L.8.1.C
Form and use verbs in the indicative, imperative, interrogative, conditional, and 
subjunctive mood.
CCSS.ELA-LITERACY.L.8.1.D
Recognize and correct inappropriate shifts in verb voice and mood.*
CCSS.ELA-LITERACY.L.8.2
Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.
CCSS.ELA-LITERACY.L.8.2.A
Use punctuation (comma, ellipsis, dash) to indicate a pause or break.
CCSS.ELA-LITERACY.L.8.2.B
Use an ellipsis to indicate an omission.

Knowledge of Language:

CCSS.ELA-LITERACY.L.8.3.A
Use verbs in the active and passive voice and in the conditional and subjunctive mood 
to achieve particular effects (e.g., emphasizing the actor or the action; expressing 
uncertainty or describing a state contrary to fact).

21−22, 31−34, 44

50

45−51

45−51

1−56

34, 35, 52

32

48−51

Lesson #

http://www.corestandards.org/ELA-Literacy/L/8/1/c/
http://www.corestandards.org/ELA-Literacy/L/8/2/
http://www.corestandards.org/ELA-Literacy/L/8/3/a/
http://www.corestandards.org/ELA-Literacy/L/8/1/b/
http://www.corestandards.org/ELA-Literacy/L/8/1/d/
http://www.corestandards.org/ELA-Literacy/L/8/1/a/
http://www.corestandards.org/ELA-Literacy/L/8/2/b/
http://www.corestandards.org/ELA-Literacy/L/8/2/a/
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Common Core State Standards Alignment Grades 4−8

Common Core State Standards English Language Arts & Literacy in History/Social 
Studies, Science, and Technical Subjects Language Strand

Lesson #

*Language Progressive Skills

CCSS.ELA-LITERACY.L.3.1f. Ensure subject-verb and pronoun-antecedent 
agreement.
CCSS.ELA-LITERACY.L.3.3a. Choose words and phrases for effect.
CCSS.ELA-LITERACY.L.4.1f. Produce complete sentences, recognizing 
and correcting inappropriate fragments and run-ons.
CCSS.ELA-LITERACY.L.4.3b. Choose punctuation for effect.
CCSS.ELA-LITERACY.L.5.1d. Recognize and correct inappropriate 
shifts in verb tense.
CCSS.ELA-LITERACY.L.5.2a. Use punctuation to separate items in a series.2

CCSS.ELA-LITERACY.L.6.1c. Recognize and correct 
inappropriate shifts in pronoun number and person.
L.6.1d. Recognize and correct vague pronouns 
(i.e., ones with unclear or ambiguous antecedents).
L.6.1e. Recognize variations from standard English in their own and
others’ writing and speaking, and identify and use strategies to
improve expression in conventional language.
L.6.2a. Use punctuation (commas, parentheses, dashes) to set off 
nonrestrictive/parenthetical elements.
L.6.3a. Vary sentence patterns for meaning, 
reader/listener interest, and style.3

L.6.3b. Maintain consistency in style and tone.
L.7.1c. Place phrases and clauses within a sentence, recognizing and
correcting misplaced and dangling modifiers.
L.7.3a. Choose language that expresses ideas precisely and
concisely, recognizing and eliminating wordiness and redundancy.
L.8.1d. Recognize and correct inappropriate shifts in verb voice and 
mood.

College and Career Readiness Anchor Standards for Language

CCRA.L.1 Demonstrate command of the conventions of standard English grammar 
and usage when writing or speaking.
CCRA.L.2 Demonstrate command of the conventions of standard English 
capitalization, punctuation, and spelling when writing.
Knowledge of Language:
CCRA.L.3 Apply knowledge of language to understand how language functions in 
different contexts, to make effective choices for meaning or style, and to 
comprehend more fully when reading or listening.

3, 8, 25−29

7, 15, 22, 28−34, 42−51
13, 18−18

1−56
41

18
26

28

54−56

24, 27, 28, 52

13,17, 18

45−50
15, 38, 39

13

45−50

1−56

1−56

1−56



Vocabulary 
Academic  

Literacy Center 
Grade 5 

 
Mark Pennington 

 

 

 

Pennington Publishing 

El Dorado Hills, CA 



Vocabulary 
Academic Literacy Center 

Grade 5 
 

Table of Contents 
 

Sections          Pages 

 

How to Set up Academic Literacy Centers………………………………………… 1–5 

FAQs……………………………………………………………………………….. 6 

Vocabulary Worksheets and Study Guides Introduction,………………………….. 7  

Materials Preparation, and Pre-Teaching to the Whole Class 

Teacher Directions for the Odd-Numbered Vocabulary Worksheets……………… 8–10 
 

▪ Multiple Meaning Words 

▪ Greek and Latin Word Parts: Prefixes, Roots, and Suffixes  

▪ Language Resources: Dictionary and Thesaurus 

▪ Figures of Speech 

▪ Vocabulary Study Guides 

 

Teacher Directions for the Odd-Numbered Vocabulary Worksheets……………… 11–12 
 

▪ Word Relationships 
▪ Connotations: Shades of Meaning 
▪ Academic Language 

 

Task Card Directions for Vocabulary Worksheets and Study Guides……………... 12–13 

Vocabulary Instructional Scope and Sequence…………………………………….. 14–18  

 

Vocabulary Worksheets and Biweekly Unit Tests 

 

Vocabulary Worksheets………………………….……………………………….... 15–70  

Vocabulary Worksheet Answers………………………….………………………...71–77 

Vocabulary Study Guides…...……………………………………………………... 78–105 

Vocabulary Unit Tests………………………….……………………….................. 106–120 

Vocabulary Study Guides…...……………………………………………………. 121–126 

 

Addendum  

  

▪ Ten Literacy Center Rotations……………………………………………... 127–139 

▪ Literacy Centers Group Norms BE HEROIC! Group Norms……………... 140 

▪ Literacy Centers LEADERSHIP ROLES…………………………………. 141 

▪ Vocabulary Center Pocket Cards and Literacy Sign Cards……………… 142–145 

▪ Vocabulary Academic Literacy Center Task Cards………………………. 146–149 



©2017 Pennington Publishing   penningtonpublishing.com                                                                                   7   

Vocabulary Worksheets and Study Guides Introduction 
 

 

This Vocabulary Academic Literacy Center helps your students practice these Common Core 

Standards: 

▪ Multiple Meaning Words and Context Clues (L.4.a.) 

▪ Greek and Latin Word Parts (L.4.a.) 

▪ Language Resources (L.4.c.d.) 

▪ Figures of Speech (L.5.a.) 

▪ Word Relationships (L.5.b.) 

▪ Connotations (L.5.c.) 

▪ Academic Language Words (L.6.0) 

 

Materials Preparation 

 

Print the odd and even-numbered vocabulary worksheets and the vocabulary study guides back-

to-back for each student. The Vocabulary Literacy Center will need a dictionary and thesaurus 

for the maximum number of students learning at the center at one time (online resources are fine) 

and scissors. Provide scissors to cut out the vocabulary study guides. 

 

Pre-Teaching to the Whole Class 

 

Teachers should read the step-by-step directions for the odd-numbered vocabulary worksheets 

and help students complete Vocabulary Worksheet #1 together as a class. Afterwards, students 

should complete Vocabulary Worksheet #3 in the Vocabulary Literacy Center. Beginning the 

next week, teachers should read the step-by-step directions for the even-numbered vocabulary 

worksheets and help students complete Vocabulary Worksheet #2 together as a class. 

Afterwards, students should complete Vocabulary Worksheet #4 in the Vocabulary Literacy 

Center. Thereafter students can complete the vocabulary worksheets in numerical order. 

 

If the teacher has not yet introduced the SALE Context Clues Strategies mentioned in the 

Reading Literacy Center directions, this lesson should be completed prior to starting the 

Vocabulary Literacy Center (Click HERE for the lesson). 

 

 

 

 

 

 

 

 

 

http://blog.penningtonpublishing.com/tag/context-clues-strategy/
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Teacher Directions for the Odd-Numbered Vocabulary 

Worksheets 
 

Multiple Meaning Words 

 

Introduce the two Multiple Meaning Words, identify the parts of speech, and read their 

definitions out loud. Then read and explain the directions.  

 

Next, read the sentences out loud and complete a “think aloud” as you use context clues to 
decide which definition number best matches each vocabulary word. Finally, direct students to 

fill in the definition numbers in the spaces provided.  

 

Greek and Latin Word Parts: Prefixes, Roots, and Suffixes  

 

Introduce the two Greek and Latin Word Parts and read their definitions out loud. Remind 

students how prefixes, roots, and suffixes function in words: Prefixes are word parts which 

appear at the beginnings of some words; roots may be complete words (base words) or word 

parts and serve as the main “building blocks” for the meaning of the word; and suffixes are word 

parts which appear at the endings of some words to provide additional meaning or to show how 

the word would be used in a sentence.  

 

Then read and explain the first sentence of the directions. Ask students to brainstorm which 

words they know which include each of the word parts. Write their example words on the board 

and then direct students to write two choices in the blanks under the “Example Words” column. 

Remind students that they can consult a dictionary to find example words for the prefixes and 

roots, but not suffixes because of the alphabetical order of dictionaries.  

 

Now read and explain the second sentence of the directions. Ask students to guess the definition 

of the word formed from the word parts and write their responses on the board. Encourage 

students to use the words listed under the “Meaning” column, but also add on their own words or 

reverse the order of the word part meanings to make the best sense. Complete sentences are not 

required. Finally, direct students to write their own definition in the space provided. 
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Language Resources: Dictionary and Thesaurus 

 

Locate the Greek and Latin vocabulary word listed under the Language Resources: Dictionary 

and Thesaurus section on the Vocabulary Worksheet. Display the dictionary entry found in the 

print or online dictionary that students will use to complete this section. 

 

Read and explain the first set of directions: “Consult a dictionary to divide the vocabulary word 

into syl/la/bles, mark its primary áccent, list its part of speech, and write its primary definition. 

Compare to your definition above.”  
 

▪ Show students how the dictionary divides the vocabulary word into syllables* and direct 

student to use slashes (/) for these syllable divisions of the Greek and Latin vocabulary 

words. Point out that the Greek and Latin vocabulary words don’t always follow English 

syllabication rules. (English syllable rules are found in Spelling Resources Appendix B.) 

▪ Show students how the dictionary marks the primary accent and tell them to place the (´) 

accent mark over the stressed vowel or last vowel in a vowel team for the Greek and 

Latin vocabulary words. For example, a/boút. Remind students to mark slashes (/) 

between, not through, the letters. Note: One good technique to help students hear primary 

accents is to clap on the primary accented syllable and snap on the unaccented syllable(s). 

(English accent rules are found in Spelling Resources Appendix B.) 

▪ Show students how the dictionary may or may not label the abbreviated part of speech. 

Tell students that they are to use these abbreviations to label the parts of speech in the 

parentheses which follow. Refer to the dictionary abbreviations for the parts of speech 

previously listed or displayed on the board: n., pron., adj., v., adv., conj., prep. 

▪ Show students how the dictionary lists the primary (first) ** and secondary definitions 

(thereafter). Tell your students to write the primary definition for the Greek and Latin 

vocabulary words in the spaces provided on their Vocabulary Worksheets. 

▪ Compare the primary dictionary definition of the Greek and Latin vocabulary word to the 

students’ definition guesses derived from the Greek and Latin word parts. Point out that 

the Greek and Latin word parts can provide important clues to the meanings of academic 

words. However, because words change meanings over time, the word parts aren’t 

always helpful clues to the meaning of a word. 

 

*Dictionaries differ in how they divide syllables (pronunciation or morphemes).  
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Now read and explain the second sentence of the directions. Explain that students must list other 

words which have a certain relationship to the Greek and Latin vocabulary words. Students list 

synonyms, antonyms, or inflected forms of the vocabulary words in the spaces provided.  
 

▪ Synonym __________________________ 

A synonym is a word or phrase similar in meaning to that of the vocabulary word. Show 

students where to find synonyms to the entry word in the dictionary or thesaurus. 

▪ Antonym __________________________ 

An antonym is a word or phrase opposite in meaning to that of the vocabulary word. 

Show students where to find antonyms to the entry word in the dictionary or thesaurus. 

Direct students not to use negations to form antonyms on their Vocabulary Worksheets. 

For example, for the vocabulary word courageous: cowardly would be an acceptable 

antonym; uncourageous would not because using the prefix “un” forms a simple 

negation. 

▪ Inflected Form __________________________ 

An inflected form is a related word with the same root, but a different prefix or suffix. 

Remember that a root can be a complete root (a base word), such as read or an 

incomplete root, such as vis. An inflected form is listed in boldface after the entry word 

or as separate entry word before or after the vocabulary word. Show students where to 

find inflected forms of an entry word in the dictionary. 

 

Finally, direct students to write their word choices in the spaces provided. 

 

Figures of Speech 

 

Tell students that a figure of speech is a non-literal expression used by a certain group of people. 

For example, The man walked through the door. Although we say through the door, we don’t 

literally mean exactly what we say. Through the door is one type of figure of speech known as 

an idiom. Let students know that they will explore many types of figures of speech in the 

Vocabulary Worksheets. 

 

Now read and explain the directions. Ask students to share their interpretations or explanations 

of the idiom. After several responses, help clarify and paraphrase as necessary, so students can 

write a concise answer in the space provided. 

 

Vocabulary Study Guides 

 

Tell students that the study guides will help them practice the vocabulary words and definitions 

for the biweekly vocabulary unit test. Each study guide consists of 2 sides. For example, for the 

first vocabulary study guide, the front side has 10 words from Vocabulary Worksheets #1 and 2. 

The back side has 10 words from Worksheets #3 and 4.  

 

Demonstrate how to cut and fold the vocabulary study guides. Cut the rectangle surrounding the 

words and fold the four columns into one column (accordion style) so that the vocabulary words 

are on one side and their definitions are on the other side. Show students how to practice 

memorization by reciting the definitions individually and in pairs or triads.  
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Teacher Directions for the Even-Numbered Vocabulary  

Worksheets 
 

Word Relationships 

 

Tell students that they will be exploring different types of word relationships throughout the 

Vocabulary Worksheets. Read the directions to the Word Relationships section out loud. Remind 

students about the S.A.L.E. Context Clues Strategies 

 

Now introduce the two vocabulary words and read their definitions out loud. Ask students to 

share context clues sentences which show, not tell, the meaning of the vocabulary words. Write 

the best two sentences on the board. 

 

Next, discuss the relationship between the meanings of the two vocabulary words. Ask students 

to share transition words which would correctly signal the relationship between their two 

sentences. Write the best transition word or phrase on the board. 

 

Direct students to complete the Word Relationships section with the two sentences joined by the 

transition word or phrase listed on the board. 
 

Connotations: Shades of Meaning 

 

Explain the difference between denotation (dictionary definition) and connotation (definition in 

context). List or display the following example words and brainstorm how these words have 

different shades of meaning. 

 

walk   jog   run   race 

 
Use a rainbow to describe the concept of a spectrum and explain that a spectrum can be used to 
show how words relate to each other. 

 
Now read and explain the directions. Introduce the two vocabulary words, tell their parts of 
speech, and read their definitions out loud. Ask students to explain the relationships between the 

two words already printed on the Connotation Spectrum and the two vocabulary words.  
 

Tell students to write the two vocabulary words in their proper places on the Connotation 
Spectrum. Review answers and tell students to correct errors if necessary. 

 

Academic Language 

 
Tell students that academic language words are those most often found in their textbooks. 

Introduce the first academic language word and read its definition out loud. Then read and 
explain the directions for each box. 
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Brainstorm words and phrases which are “Similar to…” the vocabulary word and direct students 
to write one down in the box. Continue this process with the “Different than…” section. Tell 

students not to use negations (not, dis, un, etc. in this section. Continue with the “Example, 
Characteristics, or Picture” section. Tell students to choose just one of these descriptions per box. 

 
Finally, direct students to complete the second academic language word descriptions on their 

own. Then review and correct answers.  
 

Task Card Directions for Odd-Numbered Vocabulary Worksheets 

 

1. The Clarifier picks up the task card and will ask the teacher any questions about directions. 
The Task Manager writes down the ending time for this Literacy Center. The People Manager 

makes sure that everyone in the group has the correct vocabulary worksheet and reminds 
students to write their names on the page. 
 

2. The Reader reads the Multiple Meaning Words title and directions, vocabulary words, and 
definitions out loud in a soft voice. The Clarifier helps students brainstorm which number of the 

definition best matches the use of each vocabulary word.  
 
3. The Reader reads the Greek and Latin Word Parts title and directions, the word parts, and their 

meanings. The Clarifier helps students brainstorm example words which use each of the Greek 
and Latin word parts. Next, students use the word part meanings (reverse the order if helpful) or 

their own words to guess the meaning of the vocabulary word. Students may use the dictionary if 
they cannot agree on a suitable definition guess. 

 
4. The Reader reads the Language Resources: Dictionary and Thesaurus title, the first set of 
directions, and the vocabulary word. The Task Manager finds the vocabulary word in the 

dictionary, while the Clarifier finds the vocabulary word in the thesaurus. Students examine the 
dictionary word entry and work collaboratively to decide where to divide the word into syllables, 

where to place the accent mark, and what is the primary definition.  
 
5. The Reader reads the second set of directions and the Clarifier points out whether synonyms 

(same), antonyms (opposite), or inflections (different word endings) are required for the word. 
Students examine the thesaurus and decide which words or phrases to write in the spaces 

provided.  
 

Note that not every word is included in every thesaurus. The dictionary may also help students 
determine synonyms from the key words in the definitions or at the end of the word entry if 
listed as Syn. Often, students can brainstorm antonyms from the key words in the definitions. The 

dictionary may also provide inflections in boldface at the end of the word entry or inflections 
may be found as word entries listed above or below the vocabulary word.  

 
6. The Reader reads the figures of speech title and the definition of the figure of speech in the 

parentheses. Next, the Reader reads the directions. The Clarifier re-reads the sentence using the 
figure of speech and asks the students to interpret what the figure of speech means and explain 
how it is used in the sentence. Students brainstorm the interpretation and explanation and write 

the answer in the space provided.  
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7. The Task Manager gets the answers from the teacher and students self-correct and revise their 
answers. Students cut the outside border of their Vocabulary Study Guides and fold them  

accordion style from four columns into one so the word is on front and definition is on back. 
 

8. Students quietly study their Vocabulary Study Guides and then quiz each other. 

 

Task Card Directions for Even-Numbered Vocabulary Worksheets 

 

1. The Clarifier picks up the task card and will ask the teacher any questions about directions. 

The Task Manager writes down the ending time for this Literacy Center. The People Manager 

makes sure that everyone in the group has the correct vocabulary worksheet and reminds 

students to write their names on the page. 

  

2. The Reader reads the Word Relationships title and directions, vocabulary words, and 

definitions out loud in a soft voice. 

  

3. The Clarifier helps students brainstorm context clues sentences which show, not tell, the 

meanings of the vocabulary words and a transition word or phrase to connect the two sentences.  

  

4. The Reader reads the Connotations title and directions, vocabulary words, and definitions. The 

Clarifier asks the students to brainstorm which vocabulary words belong in which blanks.  

5. The Task Manager gets the answers from the teacher and students self-correct and revise their 

answers. 

  

6. The Reader reads the Academic Language title and directions, the first vocabulary word, its 

part of speech, and definition. The Clarifier asks the students to brainstorm a word or phrase 

which is similar to and different than the vocabulary word. The Task Manager may assign a 

student to look up the vocabulary word in the thesaurus. Students write their answers in the first 

two boxes. 

  

7. The Clarifier then helps students brainstorm an example, characteristic, or picture of the 

vocabulary word. For example, if the vocabulary word were school, examples could be 

elementary, middle school, and high schools. Characteristics of school could be teachers, 

students, and books. Pictures of school could be a sketch of a school building or classroom or a 

symbol such as an open book. Students write their response in the last box. 

  

7. Follow the same steps (#s 6 and 7) for the second vocabulary word. 

  

8. Students quietly study their Vocabulary Study Guides and then quiz each other in pairs or 

triads until the end of the Vocabulary Literacy Center. 
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Vocabulary Academic Literacy Center Scope and Sequence 

 
CCSS 
Levels 

Multiple 

Meanings 

L.4.a 

Greek and 

Latin Word 

Parts 
L.4.a.c.d. 

Word 

Relationship

s L.4.a. 

Figures of 

Speech  

L.5.a. 
 

Connotations 

L.5.c. 

Academic 

Language 

L.6.0 

1 crop carn(i) 
vore  

 Idioms 
Expressions 

  

2   Synonyms: 
bother 
irritate 

 extrovert 
introvert 

subsequent 
academy 

3 bear hema(t) 
oma  

 Idioms 
Expressions 

  

4   Synonyms: 
caricature 
imitation 

 abundant 
scarce 

alter 
amend 

5 bass bi 
opsy  

 Idioms 
Expressions 

  

6   Antonyms: 
virtue 
vice 

 attractive 
repulsive 

aware 
capacity 

7 cool psycho 
path 

 Similes 
Comparisons 

  

8   Antonyms: 
voluntary 
compulsory 

 admonish 
praise 

challenge 
clause 

9 offense xeno 
phil(e) 

 Metaphors 
Comparisons 

  

10   Part to 
Whole: 
vowel 
phonics 

 courageous 
timid 

compound 
consult 

11 proceeds epi 
taph  

 Imagery 
Pictures 

  

12   Part to 
Whole: 
galaxy 
universe 

 brilliant 
dim 

contact 
decline 

13 finish vict 
or 

 Adages 
Expressions 

  

14   Degree: 
opinion 
propaganda 

 tranquil 
frantic 

discrete 
draft 

15 grave cor  
rect  

 Adages 
Expressions 

  

16   Degree: 
frugal 
thrifty 

 inept 
capable 

entity 
equivalent 

17 indent pod  
ium 

 Alliteration 
Sounds 

  

18   Item to 
Category: 
anguish 
emotion 

 extravagant 
stingy 

evolve 
expose 



©2017 Pennington Publishing   penningtonpublishing.com                                                                                   15   

 Vocabulary Academic Literacy Center Scope and Sequence 
 

 

CCSS 
Levels 

Multiple 

Meanings 

L.4.a 

Greek and 
Latin Word 
Parts 
L.4.a.c.d. 

Word 

Relationship

s L.4.a. 

Figures of 
Speech  
L.5.a. 

 

Connotations 

L.5.c. 

Academic 
Language 
L.6.0 

19 upset orig  

in 

 Onomatopoei

a 

Sounds 

  

20   Item to 

Category: 

kidney 

organ 

 vindictive 

forgiving 

external 

facilitate 

21 resort an 

nounce  

 Personific-

ation 

Comparisons 

  

22   Character to 

Location: 

astronomer 

observatory 

 distress 

cultivate 

fundamental 

generate 

23 reform ad 

junct 

 Proverbs 

Expressions 

  

24    Character to 

Location: 

protagonist 

novel 

 blissful 

sullen 

generation 

image 

25 contest af 

firm  

 Proverbs 

Expressions 

  

26   Object to its 

Use:  

scalpel 

surgery 

 obsolete 

outdated 

liberal 

license 

27 converse ac 

cept  

 Colloquial-

isms 

Expressions 

  

28   Object to its 

Use: 

router 

network 

 immense 

miniscule 

logic 

marginal 

29 minute pyro 

mania 

 Allusions 

Comparisons 

  

30   Source and its 

Object: 

conflict 

friction 

 idle 

industrious 

mental 

modify 

31 resign belli 

(c)ose  

 Allusions 

Comparisons 

  

32   Source and its 

Object: 

mutation 

variation 

 feeble 

stout 

monitor 

network 

33 refuse alt(i) 

tude 

 Consonance 

Sounds 
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Vocabulary Academic Literacy Center Scope and Sequence 
 

 

CCSS 
Levels 

Multiple 

Meanings 

L.4.a 

Greek and 
Latin Word 
Parts 
L.4.a.c.d. 

Word 

Relationship

s L.4.a. 

Figures of 
Speech  
L.5.a. 

 

Connotations 

L.5.c. 

Academic 
Language 
L.6.0 

34   Worker to 

Work:  

tailor 

alteration 

 reckless 

prudent 

notion 

objective 

35 resume pug  

ilist 

 Consonance 

Sounds 

  

36   Worker to 

Work: 

minister 

sermon 

 pliable 

elastic 

orient 

perspective 

37 scale of 

fend 

 *Assonance 

Sounds 

  

38   Problem to 

Solution: 

imply 

infer 

 elude 

engage 

precise 

prime 

39 hail chron 

icle 

 *Assonance 

Sounds 

  

40   Problem to 

Solution: 

infection 

diagnosis 

 clarify 

baffle 

psychology 

pursue 

41 chair man  

age  

 Verbal Irony 

Word Play 

  

42   Defining 

Characteristic

: 

recession 

unemploymen

t 

 adversity 

prosperity 

ratio 

reject 

43 bank il 

lumin(e) 

 Verbal Irony 

Word Play 

  

44   Defining 

Characteristic

: 

verdict 

trial 

 debacle 

blockbuster 

revenue 

stable 

45 channel oper 

ative 

 *Situational 

Irony 

Word Play 

  

46   Lack of to 

Object: 

poverty 

wealth 

 graceful 

awkward 

sustain 

symbol 

47 base sequ 

el 

 *Situational 

Irony 

Word Play 
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 Vocabulary Academic Literacy Center Scope and Sequence 
 

 

CCSS 
Levels 

Multiple 

Meanings 

L.4.a 

Greek and 
Latin Word 
Parts 
L.4.a.c.d. 

Word 

Relationship

s L.4.a. 

Figures of 
Speech  
L.5.a. 

 

Connotations 

L.5.c. 

Academic 
Language 
L.6.0 

48   Lack of to 

Object: 

ignorance 

wisdom 

 polite 

inconsiderate 

target 

transit 

49 fine sur  

viv(e) 

 *Dramatic 

Irony 

  

50   Tool to 

Worker: 

stethoscope 

internist 

 incompetent 

adept 

trend 

version 

51 court proto  

type 

 *Dramatic 

Irony 

 

  

52   Tool to 

Worker: 

barometer 

meteorologist 

 chaotic 

systematized 

welfare 

abstract 

53 degree prim 

acy 

 *Puns 

Word Play 

  

54   Cause-Effect: 

startle 

flinch 

 decent 

obscene 

acknowledge 

aggregate 

55 recover domin 

ion 

 *Puns 

Word Play 

  

56   Cause-Effect: 

prejudice 

discrimination 

 endure 

desist 

allocate 

assign 

 

Boldface denotes Introductory Standard for Eighth Grade Level. 
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Vocabulary Worksheet #1 
 

 

Multiple Meaning Words 
 

Directions: Write the number of the definition that best matches the use of each vocabulary 
word in the sentences below.  
 

Vocabulary Words Definitions 
border (n)  1. The outside edge or boundary. 
border (v)  2. To be almost like another.   
 

The actions of the two doctors border ___ on heroism as they travel across the border ___ to  
 

attend to the tornado victims.  
 

Greek and Latin Word Parts: Prefixes, Roots, and Suffixes  
 

Directions: For each prefix, root, or suffix, write an example word which includes the word part. 
Then use the word part meanings to help you write your own definition of the vocabulary word. 
 

Prefix  Root  Suffix  Meaning  Example Words 
 

auto      self   ________________________ 
 

  crat    rule   ________________________ 
 

autocrat _______________________________________________________________________ 
       

Language Resources: Dictionary and Thesaurus   
 

Directions: Consult a dictionary to divide the vocabulary word into syl/la/bles, mark its primary 
áccent, list its part of speech, and write its primary definition. Compare to your definition above. 
 

a u t o c r a t  (    ) ________________________________________________________________ 
 

______________________________________________________________________________ 
 

Directions: Consult a thesaurus to write the best synonym and antonym for the vocabulary word. 
 

Synonym __________________________ Antonym __________________________ 
 

Idioms (non-literal expressions used by a certain language group)  
 

Directions: As used in the following sentence, interpret or explain the meaning of this idiom: 

“Don't hold your breath.” I know he promised to return, but he often doesn’t keep his promises. 

So don’t hold your breath. 
 

_____________________________________________________________________________ 
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Vocabulary Worksheet #2 
 

 

Word Relationships: Synonyms 

 

Directions: Write one or two sentences using both vocabulary words. Use SALE (Synonym, 
Antonym, Logic, Example) context clues to show the related meanings of each word.  
 
Vocabulary Words Definitions 
fate (n)   Events destined to happen that are beyond a person's control.  
destiny (n)  The unchangeable events of a person's future. 
 
_____________________________________________________________________________  
 
_____________________________________________________________________________ 
 

Connotations: Shades of Meaning 

  
Directions: Write the vocabulary words where they belong on the     Connotation Spectrum.     
 
Vocabulary Words Definitions 
enthusiastic (adj) Showing intense joy or excitement. 
fanatical (adj)  Extreme support of a thing or idea. 
 
 detached  involved ______________ ______________ 
  

Academic Language 

 
Directions: Describe the vocabulary words in each box. 
 

Vocabulary Word: text (n) 
Definition: Printed or written words. 

Similar to… 
 

Different than… Example, Characteristics, or Picture: 

 
Vocabulary Word: tradition (n) 
Definition: Belief or custom passed from 
generation to generation. 

Similar to… 
 

Different than… Example, Characteristics, or Picture: 
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Vocabulary Worksheet #3 
 

 

Multiple Meaning Words 
 

Directions: Write the number of the definition that best matches the use of each vocabulary 
word in the sentences below.  
 

Vocabulary Words Definitions 
brush (n)  1. A bristled tool used for cleaning or painting. 
brush (v)  2. To touch lightly. 
 
The painter used a brush ___, instead of a roller, to complete the job. Just as she finished, I saw 
 
her elbow accidentally brush ___ up against the freshly painted door. 
 

Greek and Latin Word Parts: Prefixes, Roots, and Suffixes  
 

Directions: For each prefix, root, or suffix, write an example word which includes the word part. 
Then use the word part meanings to help you write your own definition of the vocabulary word. 
 

Prefix  Root  Suffix  Meaning  Example Words 
 
  grat(e)    please   ________________________ 
 
    ful  full of   ________________________ 
 
grateful _______________________________________________________________________ 

 

Language Resources: Dictionary and Thesaurus   
 

Directions: Consult a dictionary to divide the vocabulary word into syl/la/bles, mark its primary 
áccent, list its part of speech, and write its primary definition. Compare to your definition above. 
 
g r a t e f u l  (    ) ________________________________________________________________ 
 

______________________________________________________________________________ 
 

Directions: Consult a thesaurus to write the best synonym and antonym for the vocabulary word. 
 
Synonym __________________________ Antonym __________________________ 
 

Idioms (non-literal expressions used by a certain language group)  
 

Directions: As used in the following sentence, interpret or explain the meaning of this idiom: 
“Take a rain check.” I would love to hang out with you, but I have an appointment. Maybe 
another time? Can I take a rain check? 
 
______________________________________________________________________________ 
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Vocabulary Worksheet #4 
 

 

Word Relationships: Synonyms 

 

Directions: Write one or two sentences using both vocabulary words. Use SALE (Synonym, 
Antonym, Logic, Example) context clues to show the related meanings of each word.  
 
Vocabulary Words Definitions 
descendant (n)  One who is related to a person who lived before.  
ancestor (n)  A family member from long ago. 
 
_____________________________________________________________________________  
 
_____________________________________________________________________________ 
 

Connotations: Shades of Meaning 

  
Directions: Write the vocabulary words where they belong on the     Connotation Spectrum.     
 
Vocabulary Words Definitions 
ordinary (adj)  Commonly seen or found; that which is usual. 
extraordinary (adj) Something very special that is far above the usual. 
 

______________ uncommon  unusual ______________ 
  

Academic Language 

 
Directions: Describe the vocabulary words in each box. 
 

Vocabulary Word: alternative (n) 
Definition: An option or different approach. 

Similar to… 
 

Different than… Example, Characteristics, or Picture: 

 
Vocabulary Word: circumstance (n) 
Definition: A fact relating to an event or 
situation. 

Similar to… 
 

Different than… Example, Characteristics, or Picture: 
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Vocabulary Worksheet #5 
 

 

Multiple Meaning Words 
 

Directions: Write the number of the definition that best matches the use of each vocabulary 
word in the sentences below.  
 

Vocabulary Words Definitions 
table (v)  1. To postpone. 
table (n)  2. A graph of facts or figures containing rows and columns.   
 
After distributing a table ___ showing recent gains in sales, the manager decided to table ___  
 
the discussion about cutting production costs. 
 

Greek and Latin Word Parts: Prefixes, Roots, and Suffixes  
 

Directions: For each prefix, root, or suffix, write an example word which includes the word part. 
Then use the word part meanings to help you write your own definition of the vocabulary word. 
 

Prefix  Root  Suffix  Meaning  Example Words 
 
  circum    around   ________________________ 
 
  vent    come   ________________________ 
 
circumvent ____________________________________________________________________ 
       

Language Resources: Dictionary and Thesaurus   
 

Directions: Consult a dictionary to divide the vocabulary word into syl/la/bles, mark its primary 
áccent, list its part of speech, and write its primary definition. Compare to your definition above. 
 
c i r c u m v e n t  (    ) _____________________________________________________________ 
 

______________________________________________________________________________ 
 

Directions: Consult a dictionary to write two inflected forms of the vocabulary word. 
 

Inflected Form _________________________ Inflected Form _________________________ 
 

Idioms (non-literal expressions used by a certain language group)  
 

Directions: As used in the following sentences, interpret or explain the meaning of this idiom: 
“take it up a notch.” We did pretty well for our first debate, but next time we will have to do 
better. We will definitely have to take it up a notch. 
 
______________________________________________________________________________ 



©2017 Pennington Publishing   penningtonpublishing.com            20       

Vocabulary Worksheet #6 
 

 

Word Relationships: Antonyms 

 

Directions: Write one or two sentences using both vocabulary words. Use SALE (Synonym, 
Antonym, Logic, Example) context clues to show the related meanings of each word.  
 
Vocabulary Words Definitions 
employee (n)  Someone who works for a person, business, or organization. 
employer (n)  The person, business, or organization that pays a person to do work.  
 
_____________________________________________________________________________  
 
_____________________________________________________________________________ 
 

Connotations: Shades of Meaning 

  
Directions: Write the vocabulary words where they belong on the     Connotation Spectrum.     
 
Vocabulary Words Definitions 
pebble (n)  A small stone made smooth by weather and water.  
boulder (n)  A very large stone made smooth by weather and water. 
 
 ______________ stone   rock  ______________ 
  

Academic Language 

 
Directions: Describe the vocabulary words in each box. 
 

Vocabulary Word: comment (n)  
Definition: Something said or written about 
a topic. 

Similar to… 
 

Different than… Example, Characteristics, or Picture: 

 
Vocabulary Word: compensate (v) 
Definition: To pay people for their work. 

Similar to… 
 

Different than… Example, Characteristics, or Picture: 
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Vocabulary Worksheet #7 
 

 

Multiple Meaning Words 
 

Directions: Write the number of the definition that best matches the use of each vocabulary 
word in the sentence below.  
 

Vocabulary Words Definitions 
staple (n, adj)  1. A basic or required product. 
staple (n)  2. A thin metal wire used to fasten paper products.   
 
The contractor’s staple ___ gun was a staple ___ in his tool belt, along with his hammer,  
 

screwdriver, measuring tape, and pliers. 
 

Greek and Latin Word Parts: Prefixes, Roots, and Suffixes  
 

Directions: For each prefix, root, or suffix, write an example word which includes the word part. 
Then use the word part meanings to help you write your own definition of the vocabulary word. 
 

Prefix  Root  Suffix  Meaning  Example Words 
 
com      with   ________________________ 
 
  mit    send   ________________________ 
 
commit _______________________________________________________________________ 
       

Language Resources: Dictionary and Thesaurus   
 

Directions: Consult a dictionary to divide the vocabulary word into syl/la/bles, mark its primary 
áccent, list its part of speech, and write its primary definition. Compare to your definition above. 
 
c o m m i t  (    ) _________________________________________________________________ 
 

______________________________________________________________________________ 
 

Directions: Consult a thesaurus to write the two best synonyms for the vocabulary word. 
 
Synonym __________________________ Synonym __________________________ 
 

Idioms (non-literal expression used by a certain language group)  
 

Directions: As used in the following sentences, interpret or explain the meaning of this idiom: 
“faintest idea.” I’ve never even heard of quadratic equations. I don’t have the faintest idea about  
how to solve them. 
 
______________________________________________________________________________ 
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Vocabulary Worksheet #8 
 

 

Word Relationships: Antonyms 

 

Directions: Write one or two sentences using both vocabulary words. Use SALE (Synonym, 
Antonym, Logic, Example) context clues to show the related meanings of each word.  
 
Vocabulary Words Definitions 
assist (v)  To help with the achievement of a job. 
hinder (v)  To delay or prevent the achievement of a job. 
 
_____________________________________________________________________________  
 
_____________________________________________________________________________ 
 

Connotations: Shades of Meaning 

  
Directions: Write the vocabulary words where they belong on the     Connotation Spectrum.     
 
Vocabulary Words Definitions 
optimistic (adj) Hoping for the best and believing that events will turn out well.  
pessimistic (adj) Expecting the worst and believing that events will turn out badly.  
 

______________ doubtful  hopeful ______________ 
  

Academic Language 

 
Directions: Describe the vocabulary words in each box. 
 

Vocabulary Word: component (n)  
Definition: A key part of a larger system. 

Similar to… 
 

Different than… Example, Characteristics, or Picture: 

 
Vocabulary Word: consent (n) 
Definition: One's permission or agreement. 

Similar to… 
 

Different than… Example, Characteristics, or Picture: 

 



©2017 Pennington Publishing   penningtonpublishing.com            71       

Vocabulary Worksheet Answers    

 

 

Following are the answers for the Multiple Meaning Words sentence numbers; the 

Language Resources syllable divisions, accent placements, and parts of speech for the Greek and 

Latin vocabulary word; and the four words in left to right order for the Connotation Spectrums. 

  

Vocabulary Worksheet #1 
 
border: 2, 1; áu/to/crat (n); The word autocrat means one who rules with total power. 
“Don't hold your breath” means you should not expect something to happen. 

 

Vocabulary Worksheet #2 

 

detached-involved-enthusiastic-fanatical 

 

Vocabulary Worksheet #3 

 

brush: 1, 2; gráte/ful (adj); The word grateful means full of kindness and appreciation.  

“Take a rain check” means to schedule a repeated opportunity at a later date. 

 

Vocabulary Worksheet #4 

 

ordinary-uncommon-unusual-extraordinary 

 

Vocabulary Worksheet #5 

 

table: 2, 1; cir/cum/vént (v); The word circumvent means to find a way around.  

“Take it up a notch” means to increase the effort or expectations. 

 

Vocabulary Worksheet #6 

 

pebble-stone-rock-boulder 

 

Vocabulary Worksheet #7 

 

staple: 2, 1; com/mít (v); The word commit means to send or refer a person or thing.  

“Faintest idea” means to know nothing at all about something. 

 

Vocabulary Worksheet #8 

 

pessimistic-doubtful-hopeful-optimistic 
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Vocabulary Study Cards #1 and #2 
 

 

border 

 
 

the outside 
edge or 

boundary 
 

border 
 

To be almost 
like another 

auto self crat rule 

fate 

events destined 
to happen that 
are beyond a 

person's 
control 

destiny 

The 
unchangeable 

events of a 
person's 
future 

enthusiastic 
showing 

intense joy or 
excitement 

fanatical 
Extreme 

support of a 
thing or idea 

text 
printed or 

written words 
tradition 

belief or 
custom passed 

from 
generation to 

generation 

 



©2017 Pennington Publishing   penningtonpublishing.com            79       

Vocabulary Study Cards #3 and #4 
 

 

brush 

a bristled tool 
used for 

cleaning or 
painting 

brush 
to touch 
lightly 

grate(e) please ful full of 

descendant 

 
one who is 
related to a 
person who 
lived before 

 

ancestor 
a family 

member from 
long ago 

ordinary 

commonly 
seen or found; 
that which is 

usual 

extraordinary 

something 
very special 

that is far 
above the 

usual 

alternative 
an option or 

different 
approach 

circumstance 
a fact relating 
to an event or 

situation 
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Vocabulary Study Cards #5 and #6 
 

 

table to postpone table 

a graph of 
facts or 
figures 

containing 
rows and 
columns   

circum around vent come 

employee 

someone who 
works for a 

person, 
business, or 
organization 

employer 

the person, 
business, or 
organization 
that pays a 

person to do 
work 

pebble 

a small stone 
made smooth 
by weather 
and water 

boulder 

a very large 
stone made 
smooth by 

weather and 
water 

comment 
something 

said or written 
about a topic 

compensate 
to pay people 
for their work 
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Vocabulary Study Cards #7 and #8 
 

 

staple 
A basic or 
required 
product 

staple 

a thin metal 
wire used to 
fasten paper 

products 
 

com with mit send 

assist 

to help with 
the 

achievement 
of a job 

hinder 

to delay or 
prevent the 

achievement 
of a job 

optimistic 

hoping for the 
best and 

believing that 
events will 

turn out well 

pessimistic 

expecting the 
worst and 

believing that 
events will 

turn out badly 

component 
a key part of a 
larger system 

consent 
one's 

permission or 
agreement 
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Vocabulary Unit Tests 
 

 

The biweekly Vocabulary Unit Tests are designed to assess student mastery of the 

vocabulary worksheets lessons.  

 

Administrative Options 
 

Each Vocabulary Unit Test covers four lessons. Given biweekly, the tests take about 10−15 

minutes for most students to complete. Teachers may elect to give the unit tests every four weeks 

by combining two of each test to assess mastery of eight lessons.  

 

Test Structure 
 

Each Vocabulary Unit Test has fourteen matching questions: seven from each of the paired odd 

and even-numbered Vocabulary Worksheets. Students match the vocabulary words with their 

definitions. The sentence application section has four test problems: two figures of speech and 

two combinations of the Greek and Latin prefixes, roots, and suffixes. 

 

Test Review Options 
 

Teachers should print the Vocabulary Study Guides back-to-back on copy paper, not cardstock. 

Pass out the two-sided, fold-over Vocabulary Study Guides the day before the unit test and 

provide a few minutes for students to cut out the outside rectangle and properly fold the study 

guide accordion-style from the four columns into one. The vocabulary words are displayed on 

one side and the definitions on the back. By unfolding each column, students can quiz each other 

and study on their own. 

 

Grading 
 

Test answers are provided for both the matching sections and the figures of speech and Greek 

and Latin word parts found in the sentence application sections. 

 

Teachers assign letter grades or assign points to fit in with their grading systems.  

 

Numbering 
 

Each Vocabulary Unit Test is numbered 17−34 because the Grammar and Mechanics Academic 

Literacy Center tests are numbered 1−16. Teachers using both literacy centers usually pair the 

biweekly grammar and mechanics test with the vocabulary test and so the 1−34 numbering is 

less confusing to students. 
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Vocabulary Test: Lessons 1−4  

 

 

Matching Directions: Place the capital letter(s) that best matches to the left of the number. 

____17. border  A. Belief or custom passed from generation to generation 

____18. auto   B. The unchangeable events of a person's future 

____19. crat   C. Printed or written words  

____20. destiny  D. Rule 

____21. fanatical  E. Extreme support of a thing or idea 

____22. text    AB. The outside edge or boundary 

____23. tradition  AC. Self 
 

Matching Directions: Place the capital letter(s) that best matches to the left of the number. 

____24. brush   A. Commonly seen or found; that which is usual 

____25. grat(e)  B. Full of 

____26. ful   C. A fact relating to an event or situation 

____27. descendant  D. An option or different approach 

____28. ordinary  E. Please 

____29. alternative  AB. One who is related to a person who lived before  

____30. circumstance  AC. To touch lightly  
 

Sentence Application Directions: Answer in complete sentences. 

31. Write a sentence showing the meaning of this idiom: “don’t hold your breath.”  

______________________________________________________________________________ 

______________________________________________________________________________ 

32. Write a sentence showing the meaning of this idiom: “take a rain check.” ________________ 

______________________________________________________________________________ 

______________________________________________________________________________ 

33. Write a sentence showing the meaning of this word: “autocrat.” _______________________ 

______________________________________________________________________________ 

34. Write a sentence showing the meaning of this word: “grateful.” _______________________ 

______________________________________________________________________________ 
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Vocabulary Test: Lessons 5−8  

 

 

Matching Directions: Place the capital letter(s) that best matches to the left of the number. 

____17. table   A. Someone who works for a person, business, or organization 

____18. circum  B. To pay someone for their work 

____19. vent   C. To postpone 

____20. employee  D. Around 

____21. pebble  E. A small stone made smooth by weather and water 

____22. comment  AB. Come 

____23. compensate  AC. Something said or written about a topic  
 

Matching Directions: Place the capital letter(s) that best matches to the left of the number. 

____24. staple   A. With 

____25. com   B. A key part of a larger system 

____26. mit   C. Hoping for the best and believing that events will turn out well 

____27. assist   D. Send 

____28. optimistic  E. A basic or required product 

____29. component  AB. One's permission or agreement 

____30. consent  AC. To help with the achievement of a job 
 

Sentence Application Directions: Answer in complete sentences. 

31. Write a sentence showing the meaning of this idiom: “take it up a notch.” _______________ 

______________________________________________________________________________ 

______________________________________________________________________________ 

32. Write a sentence showing the meaning of this idiom: “faintest idea.” ___________________ 

______________________________________________________________________________ 

______________________________________________________________________________ 

33. Write a sentence showing the meaning of this word: “circumvent.” _____________________ 

______________________________________________________________________________ 

34. Write a sentence showing the meaning of this word: “commit.” _______________________ 

______________________________________________________________________________ 
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Matching Test Answers 

 

 

Lessons 1−4 

 

17. AB 

18. AC 

19. D 

20. B 

21. E 

22. C 

23. A 

 

24. AC 

25. E 

26. B 

27. AB 

28. A 

29. D 

30. C 

Lessons 5−8  

 

17. C 

18. D 

19. AB 

20. A 

21. E 

22. AC 

23. B 

 

24. E 

25. A 

26. D 

27. AC 

28. C 

29. B 

30. AB 

Lessons 9−12  

 

17. AC 

18. E 

19. A 

20. B 

21. AB 

22. C 

23. D 

 

24. A 

25. AC 

26. B 

27. AB 

28. D 

29. E 

30. C 

Lessons 13−16 

 

17. D 

18. B 

19. AB 

20. AC 

21. A 

22. E 

23. C 

 

24. AC 

25. E 

26. AB 

27. A 

28. D 

29. C 

30. B 
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Matching Test Answers 

 

 

Lessons 49−52 

 

17. A 

18. D 

19. AC 

20. B 

21. AB 

22. C 

23. E 

 

24. C 

25. E 

26. D 

27. AB 

28. B 

29. A 

30. AC 

Lessons 53−56  

 

17. B 

18. A 

19. AC 

20. E 

21. AB 

22. D 

23. C 

 

24. C 

25. A 

26. AC 

27. B 

28. E 

29. AB 

30. D 

  

Figures of Speech and Greek and Latin Test Answers 

 

 

Lessons 1‒4 

 

31. “Don't hold your breath” means you should not expect something to happen. 

32. “Take a rain check” means to schedule a repeated opportunity at a later date. 

33. The word autocrat means one who rules with total power. 

34. The word grateful means full of kindness and appreciation. 

 

Lessons 5‒8 

 

31. “Take it up a notch” means to increase the effort or expectations. 

32. “Faintest idea” means to know nothing at all about something. 

33. The word circumvent means to find a way around. 

34. The word commit means to send or refer a person or thing. 
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Spelling Sorts and Syllabication Introduction 

 

 

This Spelling Sorts and Syllabication Literacy Center helps your students practice both 

grade-level conventional spelling patterns and syllabication skills. Each weekly spelling sort 

worksheet lists the focus conventional spelling rule and divides that rule into categories. Students 

sort the list of 20 words into these categories. Students practice the same syllabication rule for 

two weeks. Each weekly syllable worksheet lists the syllable rule with examples. Students divide 

a list of words into syllables according to that rule on the first week’s worksheet. With the 

second syllable worksheet, students practice the syllabication rule with word jumbles, nonsense 

word syllable divisions, and a book search. 

 

Materials Preparation 

 

Print the spelling sorts and spelling sort answers back-to-back and the two syllable worksheets 

singled-sided for each student.  

 

Pre-Teaching to the Whole Class 

 

Teachers should read the directions and help students complete the first spelling sort and first 

two syllable worksheets. 
 

Task Card Directions for Spelling Sorts 

 

1. The Clarifier picks up the task card and will ask the teacher any questions about directions. 

The Task Manager writes down the ending time for this literacy center. The People Manager 

makes sure that everyone in the group has the spelling sort worksheet and reminds students to 

write their names on both pages. 
 

2. The Reader reads the Spelling Rule out loud and the Spelling Rule Directions in a soft voice. 
 

3. The Clarifier helps the group to brainstorm placement of the spelling words listed in the left 

column into the categories in the right column. Students should select the placements considering 

the best possible answers which match the words’ sounds or spelling patterns. 
 

4. Upon completion, the Task Manager gets the answers from the teacher and students self-

correct and revise their answers. 
 

5. The Clarifier tells the students to circle the bolded spelling patterns in the words they sorted 

correctly. 
 

6. The Clarifier tells students to turn over their spelling sorts onto the backside. Students write 

the titles of the spelling sort categories with space underneath each to be able to write an 

additional spelling word example. The Clarifier helps the group brainstorm one additional word 

which matches each of the spelling sort categories. Students write these spelling word examples 

underneath the titles of the spelling sort categories.  
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Task Card Directions for Syllabication (Syllable Worksheets) 

 

Note that students work on the Syllable Worksheets following the Spelling Sorts. 

 

Odd Weeks 

 

1. The Clarifier picks up the task card and will ask the teacher any questions about directions. 

The Task Manager writes down the ending time for this literacy center. The People Manager 

makes sure that everyone in the group has the first of the two syllable worksheets and reminds 

students to write their names on the page. 

 

2. The Reader reads the title, syllable rule, and directions for the first syllable worksheet.  

 

3. The Clarifier reads the word and the group echoes the word while clapping on the accented 

syllable and snapping on the unaccented syllable(s). After each word has been pronounced, 

clapped, and snapped, students work collaboratively to apply the rule and divide the words into 

syllables with / marks. Students also write the accent mark ( / ) above the primary vowel accent. 

 

4. Upon completion, the Task Manager gets the answers from the teacher and students self-

correct and revise their answers. The Clarifier helps students understand why the syllable 

divisions and accent placements apply the syllable rule. If uncertain, the Clarifier asks the 

teacher for help. 

 

Even Weeks 

 

1. The Clarifier picks up the task card and will ask the teacher any questions about directions. 

The Task Manager writes down the ending time for this literacy center. The People Manager 

makes sure that everyone in the group has the second of the two syllable worksheets and reminds 

students to write their names on the page. 

 

2. The Reader reads the title, syllable rule, and directions for the second syllable worksheet.  

 

3. Students work collaboratively to unjumble the Word Jumbles. Students divide the unjumbled 

words into syllables with / marks and write the accent mark ( / ) above the primary vowel accent. 

Note that the Word Jumbles feature words from the first syllable worksheet. Make sure students 

do not have access to the first worksheet for this activity. 

 

3. Students divide the Nonsense Words into syllables with / marks, according to the syllable rule. 

 

4. Students may use multiple books to find words which match the syllable rule. Students write 

the book titles, words, and page numbers where the word was found. 

 

5. Upon completion, the Task Manager gets the answers from the teacher and students self-

correct and revise their answers. The Clarifier helps students understand why the syllable 

divisions and accent placements apply the syllable rule. If uncertain, the Clarifier asks the 

teacher for help. 



©2017 Pennington Publishing   penningtonpublishing.com      9             

Spelling Instructional Scope and Sequence 

 

 Fourth Grade Fifth Grade Sixth Grade Seventh Grade Eighth Grade 

1 Short Vowels Short Vowels  Vowels and 

Consonants 

Diphthongs/ r- 

controlled Vowels 

Consonant 

Doubling 

2 Long Vowel a Long Vowels Vowel 

Diphthongs 

Consonant 

Doubling 

i before e 

3 Long Vowel e Silent Final e r- controlled 

Vowels 

i before e Plurals 

4 Long Vowel i Vowel 

Diphthongs 

Consonant 

Doubling 

Hard and Soft /c/ 

and /g/ 

Drop/Keep Final e 

5 Long Vowel o Consonant 

Digraphs 

i before e Plurals Change/Keep y 

6 Long Vowel u r- controlled 

Vowels 

Hard and Soft /c/ 

and /g/ 

Drop/Keep Final e /ion/ 

7 Silent Final e y  Plurals Change/Keep y “ary,” “ery,” 

“ory,” “ury,” “ry” 

8 Vowel 

Diphthongs /aw/  

Consonant 

Doubling 

Drop/Keep Final e “ph” “able”  

9 Vowel 

Diphthongs “oo” 

/j/ /ch/ /ion/ “ible” 

10 Vowel 

Diphthongs /oi/, 

/ow/ 

i before e “ough” and 

“augh” 

Vowel Shift “ant,” “ance,” 

“ancy” 

11 Consonant 

Digraphs 

Hard /c/, Soft /c/ Starting/Ending 

/k/ 

Consonant Shift “ent,” “ence,” 

“ency” 

12 r- controlled 

Vowels  

Hard /g/, Soft /g/ Change/Keep y “c/tial” and 

“c/tious” 

“est,” “ist,” and 

“iest” 

13 y  s and “es” Plurals “al” and “ful" Consonant-“le” “ice,” “ise,” “ize,”  

“yze” 

14 Non-phonetic 

Words 

/x/,/ch/,/sh/,/z/, /f/ 

Plurals 

Double l-f-s-z Vowel-“se,” “ve” “us” and “_ous” 

15 Consonant 

Doubling 

Drop/Keep Final 

e 

“ph” “est,” “ist,” and 

“iest” 

“qu” Spellings 

16 /j/ /ch/ /ion/ “ice,” “ise,” 

“ize,”  “yze” 

Accent Shift 

17 i before e “ough” and 

“augh” 

“c/tial” and 

“c/tious”  

“able” Masculine and 

Feminine 

18 Hard /c/, Soft /c/ Starting/Ending 

/k/ 

Consonant-“le” “ible” “al,” “ial,” 

“cial,” “tial” 

19 Hard /g/, Soft /g/ Change/Keep y Vowel-“se,” “ve” Schwa Diminutives 

20 “s” and “es” 

Plurals 

“al” and “ful" Irregular Plurals “ant,” “ance,” 

“ancy” 

a and e Banal 

21 /x/,/ch/,/sh/,/z/, /f/ 

Plurals 

Double l-f-s-z Vowel Shift “ent,” “ence,” 

“ency” 

“ly” and “ally” 

22 Irregular Plurals Irregular Plurals Consonant Shift  “ary,” “ery,” 

“ory,” “ury,” 

“ry” 

Pronunciation 

Problems 

23 Contractions Contractions Pronunciation 

Problems 

“us” and “_ous” Schwa 

24 Silent Letters Silent Letters Schwa Pronunciation 

Problems 

Greek and Latin 

Prefixes 
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Spelling Instructional Scope and Sequence 
 

 

Boldface denotes introductory spelling pattern for grade level. 

 

Notes: The author provides a comprehensive spelling program for grades 4, 5, 6, 7, and 8 with 

spelling tests, spelling sorts, a diagnostic spelling patterns assessment with corresponding 

remedial spelling worksheets (all with formative assessments), plus spelling review games and 

additional resources in Differentiated Spelling Instruction. 

 

The complete set of syllable worksheets, 56 vocabulary worksheets, vocabulary study cards, plus 

vocabulary review games and additional resources are found in the Common Core Vocabulary 

Toolkit grades 4, 5 6, 7, and 8 programs. 

 

The author’s Grammar, Mechanics, Spelling, and Vocabulary Grades 4, 5, 6, 7, and 8 

BUNDLE includes comprehensive grade-level spelling components, including the 28 spelling 

sorts found in this Spelling Academic Literacy Center, plus weekly spelling tests, summative 

tests, and spelling review games. The BUNDLE also includes the full contents of the Remedial 

Spelling Center with the spelling diagnostic assessment and corresponding remedial spelling 

pattern worksheets, plus the Common Core Vocabulary Toolkit, the comprehensive Teaching 

Grammar and Mechanics, and the Writing Openers Language Application. 

 

 Fourth Grade Fifth Grade Sixth Grade Seventh Grade Eighth Grade 

25 Homonyms Non-phonetic 

Words 

Greek and Latin 

Prefixes 

Greek and Latin 

Prefixes 

Greek and Latin 

Roots 

26 Greek and Latin 

Prefixes 

Homonyms Greek and Latin 

Roots 

Greek and Latin 

Roots 

Latin 

Expressions  

27 Greek and Latin 

Roots 

Greek and Latin 

Prefixes 

French Spellings French Spellings French 

Expressions 

28 Greek and Latin 

Suffixes 

Greek and Latin 

Roots 

Homonyms British Spellings British Spellings 

https://penningtonpublishing.com/collections/grammar/products/teaching-the-language-strand-grade-4
https://pennington-publishing.myshopify.com/collections/vocabulary
https://pennington-publishing.myshopify.com/collections/spelling
https://pennington-publishing.myshopify.com/collections/vocabulary
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Spelling Worksheet #1 Short Vowels 
 

 

Spelling Rule  

 

The short vowel sounds are /ă/, /ĕ/, /ĭ/, /ŏ/, and /ŭ/. Short vowel sounds are found at the 

beginning or middle of syllables. For example, short vowels are found at the beginning of both 

syllables in exact (ĕx/ăct). Short vowels are in the middle of both syllables in backpack 

(băck/păck). Short vowels rarely end syllables. 
 
Directions: Sort each spelling word into the group that best matches its sound or spelling pattern.  

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

   

SPELLING WORDS 
 

1. medic 

2. little 

3. detract 

4. stocking 

5. crust 

6. breath 

7. missile 

8. brand 

9. roughly 

10. bridge 

11. sought 

12. task 

13. wrongly 

14. hutch 

15. pleasure 

16. Dutch 

17. locker 

18. shred 

19. brass 

20. strict 
 

/ă/    /ĕ/ 

___________ ___________ 

___________ ___________ 

___________ ___________ 

___________ ___________ 

/ĭ/    /ŏ/ 

___________ ___________ 

___________ ___________ 

___________ ___________ 

___________ ___________ 

/ŭ/     

___________  

___________  

___________  

___________  

SPELLING TIPS 

 

Syllable Rules 
 

Every syllable has a 

vowel. If a vowel is not 

at the end of a 

syllable, it usually has 

a short vowel sound. 
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Spelling Worksheet #2 Long Vowels 
 

 

Spelling Rule  

 
The long vowels are /ā/, /ē/, /ī/, /ō/, and /ū/. Long vowel sounds are found anywhere within a 

syllable. If the vowel is at the end of a syllable, it is usually a long vowel sound. Long vowels 

each have more than one spelling. 
 
Directions: Sort each spelling word into the group that best matches its sound or spelling pattern. 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

SPELLING WORDS 
 

1. betray 

2. slightly 

3. indeed 

4. ownership 

5. cubicle 

6. aching 

7. increase 

8. surprise 

9. loaves 

10. venue 

11. knives 

12. curfew 

13. clothed 

14. reign 

15. helium 

16. centipede 

17. sewing 

18. feud 

19. prayer 

20. dignify 
 

/ā/    /ē/ 

___________ ___________ 

___________ ___________ 

___________ ___________ 

___________ ___________ 

/ī/    /ō/ 

___________ ___________ 

___________ ___________ 

___________ ___________ 

___________ ___________ 

/ū/      

___________  

___________  

___________  

___________  

SPELLING TIPS 

 

Syllable Rule 
 

If the vowel is at the 

end of the syllable, it 

is usually a long vowel 

sound. 
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Spelling Worksheet #3 Silent Final e 
 

 

Spelling Rule 

 

The final “e” (e) following a consonant (C)–long vowel (V)–consonant (C) pattern is not 

pronounced. This is called the CVCe pattern. For example, in plate the final “e” is silent. The 

silent final e spellings include “a_e,” “e_e,” “i_e,” “o_e,” long vowel u “u_e,” and long /oo/ as in 

rooster. 
 
Directions: Sort each spelling word into the group that best matches its sound or spelling pattern. 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 
 

SPELLING WORDS 
 

1. tribute  

2. stolen 

3. brute 

4. meanwhile 

5. muted 

6. graceful 

7. revere  

8. kite 

9. rarely 

10. probe 

11. convene 

12. whine 

13. altitude 

14. careful 

15. merely 

16. useful 

17. scenery 

18. alone 

19. safety 

20. rudely 
 

a_e    e_e 

___________ ___________ 

___________ ___________ 

___________ ___________ 

___________ ___________ 
 

a_e    e_e 

___________ ___________ 

___________ ___________ 

___________ ___________ 
 

Long Vowel u (/ū/) Long /oo/ as in rooster 

u_e    u_e 
___________ ___________ 

___________ ___________ 

___________ ___________ 
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Spelling Worksheet #4 Vowel Diphthongs 
 

 

Spelling Rule  

 

Vowel diphthongs make two sounds for the vowel combination. The common /aw/ vowel 

diphthongs are “aw,” “au,” “al,” and “all.” The /oo/ as in rooster vowel diphthongs are “oo,” “u,” 

(two sounds within the one letter) “_ue,” “u_e,” and “_ew.” The /oo/ as in woodpecker vowel 

diphthongs are “oo” and “_u_.” The /oi/ as in oil vowel diphthongs are “oi” and “_oy.” The /ow/ 

as in cow vowel diphthongs are “_ow” and “ou_.” 
  
Directions: Sort each spelling word into the group that best matches its sound or spelling pattern. 
 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

SPELLING WORDS 
 

1. toothache 

2. woods 

3. haunted 

4. doubtless 

5. rejoice 

6. awfully 

7. pudding 

8. hula 

9. anoint 

10. trout 

11. should 

12. withstood 

13. oyster 

14. crowded 

15. audition 

16. loudly 

17. boycott 

18. cruelly 

19. fawn 

20. cruise 
 

/aw/    Long /oo/ as in rooster 

___________ ___________ 

___________ ___________ 

___________ ___________ 

___________ ___________ 
 

Short /oo/    /oi/ 

as in woodpecker      
___________ ___________ 

___________ ___________ 

___________ ___________ 

___________ ___________ 
 

/ow/    
___________  

___________  

___________  

___________  

SPELLING TIPS 

 

What are the blanks 

in the spellings? 
 

The blanks show 

where there are 

consonant sounds. 
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Spelling Sort Answers    
 

 

Spelling Worksheet #1 

 

/ă/  /ĕ/ 

detract  medic 

brand  breath 

brass  pleasure 

task  shred 

 

/ĭ/  /ŏ/ 

little  stocking 

missile  sought 

bridge  wrongly 

strict  locker 

 

/ŭ/   

crust 

roughly  

hutch 

Dutch  

Spelling Worksheet #2 

 

/ā/  /ē/ 

betray  indeed 

aching  increase 

reign  helium 

prayer  centipede  

 

/ī/   /ō/ 

slight  ownership 

surprise loaves 

knives  clothed 

dignify  sewing 

 

/ū/      

cubicle  

venue 

curfew 

feud 

 

Spelling Worksheet #3 

 

a_e  e_e 

graceful revere 

rarely  convene 

careful  merely 

safety  scenery 

 

i_e  o_e 

meanwhile stolen 

kite  probe 

whine  alone 

 

Long Vowel u (/ū/) Long /oo/ as in rooster 

u_e   u_e 

tribute   brute  

muted   altitude 

useful   rudely  

 

Spelling Worksheet #4 

 

/aw/  Long /oo/ as in rooster 

haunted toothache 

awfully hula 

audition cruelly 

fawn  cruise 

 

Short /oo/   /oi/ 

as in woodpecker 

woods   rejoice 

pudding  anoint 

should   oyster 

withstood  boycott 

 

/ow/    

doubtless 

trout 

crowded 

loudly   
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Closed Syllable Division Worksheet #1 
 

 

Closed Syllable Rule: A vowel before a syllable-ending consonant (VC) is usually short. This 

pattern is called a closed syllable. The syllable following begins with a consonant.  

Examples: mas/cot, bas/ket 

 

Directions: Divide the words into syllables, according to the rule, with / marks and write the 

accent mark ( / ) above the primary vowel accent. 

 

 

1. napkin 2. pencil 3. fidget 

 

4. picnic 5. contest 6. bandit 

 

7. atlas 8. invented 9. insult 

 

10. plastic 11. sandwich 12. hundred 

 

13. monster 14. trumpet 15. insect 

 

16. fantastic 17. splendid 18. cactus 

 

19. magnet 20. canyon 21. actress 

 

22. quintet 23. kidnap 24. locker 

 

25. pumpkin 26. subtract 27. frantic 
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Closed Syllable Division Worksheet #2 
 

 

Closed Syllable Rule: A vowel before a syllable-ending consonant (VC) is usually short. This 

pattern is called a closed syllable. The syllable following begins with a consonant.  

Examples: mas/cot, bas/ket 

 

Word Jumbles Directions: Unjumble these words in the spaces provided. Carefully divide the 

words into syllables with / marks. Then, write the accent mark ( / ) above the primary vowel 

accent. 

 

1. padnik   _________________________ 

 

2. aaitfatsc   _________________________ 

 

3. wcdsnhai   _________________________ 

 

4. tbstcrua   _________________________ 

 

5. uinpmpk   _________________________ 
  

Nonsense Words Directions: Carefully divide these nonsense words into syllables with / marks, 

according to the syllable rule. 

 

6. l a t c h l e n 

 

7. c a m b l u n d 

 

8. r e s t b i l t 

 

9.  t h i c h e s t e l 

 

10. b o d i f l e n t 
 

Book Search Directions: Find four two-syllable words that have closed syllables for each word 

part. 

 

Book Titles: ________________________________________________________ 

 

 _________________________ p.__ _________________________ p.__ 

 

 _________________________ p.__ _________________________ p.__ 
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Open Syllable Division Worksheet #3 
 

 

Open Syllable Rule: A vowel at the end of a syllable (CV) usually has a long vowel sound. This 

pattern is called an open syllable. The syllable following begins with a consonant.  
Example: be/low  
 

Directions: Divide the words into syllables, according to the rule, with / marks and write the 

accent mark ( / ) above the primary vowel accent. 

 

 

1. lazy 2. photo 3. freebie 

 

4. ego 5. ivy 6. hobo 

 

7. tepee 8. decay 9. spicy 

 

10. slowly 11. payee 12. gravy 

 

13. zero 14. pastry 15. solo 

 

16. cocoa 17. slimy 18. cutie 

 

19. reply 20. halo 21. repay 

 

22. shady 23. deny 24. veto 

 

25. tasty 26. below 27. trophy 
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Open Syllable Division Worksheet #4 
 

 

Open Syllable Rule: A vowel at the end of a syllable (CV) usually has a long vowel sound. This 

pattern is called an open syllable. The syllable following begins with a consonant.  
Example: be/low 
 

Word Jumbles Directions: Unjumble these words in the spaces provided. Carefully divide the 

words into syllables with / marks. Then, write the accent mark ( / ) above the primary vowel 

accent. 

 

1. opoth   _________________________ 

 

2. msyli   _________________________ 

 

3. biefree   _________________________ 

 

4. hyprot   _________________________ 

 

5. atspyr   _________________________ 
 

Nonsense Words Directions: Carefully divide these nonsense words into syllables with / marks, 

according to the syllable rule. 

 

6. g l o w l y 

 

7. t r i p l a y 

 

8. m s s h i l e e 

 

9. t r a d y b y 

 

10. s t r i l u b e a 
 

Book Search Directions: Find four two-syllable words that have open syllables for each word 

part. 

 

Book Titles: ________________________________________________________ 

 

 _________________________ p.__ _________________________ p.__ 

 

 _________________________ p.__ _________________________ p.__ 
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Silent Final e Syllable Division Worksheet #5 
 

 

Silent Final e Syllable Rule: The silent final e makes the vowel before a long sound, if only one 

consonant sound is between the two (VCe). Example: late/ly. 

 

Directions: Divide the words into syllables, according to the rule, with / marks and write the 

accent mark ( / ) above the primary vowel accent. 

 

 

1. basement 2. obese 3. fading 

 

4. scenery 5. hateful 6. compete 

 

7. lively 8. decode 9. enshrine 

 

10. lonely 11. glided 12. misquoted 

 

13. release 14. muting 15. salesman 

 

16. misused 17. female 18. bakery 

 

19. received 20. supremely 21. dining 

 

22. bridegroom 23. midwife 24. dispute 

 

25. compote 26. excitement 27. dislocated 
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Silent Final e Syllable Division Worksheet #6 
 

 

Silent Final e Syllable Rule: The silent final e makes the vowel before a long sound, if only one 

consonant sound is between the two (VCe). Example: late/ly. 

 

Word Jumbles Directions: Unjumble these words in the spaces provided. Carefully divide the 

words into syllables with / marks. Then, write the accent mark ( / ) above the primary vowel 

accent. 

 

1. nheesirn   _________________________ 

 

2. eevericd   _________________________ 

 

3. ceryesn   _________________________ 

 

4. omoedbgirr  _________________________ 

 

5. sdetiloacd   _________________________ 
 

Nonsense Words Directions: Carefully divide these nonsense words into syllables with / marks, 

according to the syllable rule. 

 

6.  p l a m e m e n t 

 

7. l i t e s i n e 

 

8. s t r e e b l e t e 

 

9.  a n e s p l u m e 

 

10. r o n e b r u t e f u l 
 

Book Search Directions: Find four silent final e words.  

 

Book Titles: ________________________________________________________ 

 

 _________________________ p.__ _________________________ p.__ 

 

 _________________________ p.__ _________________________ p.__ 
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Vowel Teams Syllable Division Worksheet #7 
 

 

Vowel Teams Syllable Rule: Usually keep vowel teams together in the same syllable. 

Example: beau/ty. 

 

Directions: Divide the words into syllables, according to the rule, with / marks and write the 

accent mark ( / ) above the primary vowel accent. 

 

1. ownership 2. throughout 3. awful 

 

4. eyebrows 5. ointment 6. cautiousness 

 

7. howling 8. weighty 9. afterthought 

 

10. roughly 11. receipt 12. boastful 

 

13. rooster 14. cheapskate 15. undergoes 

 

16. wooden 17. between 18. rainfall 

 

19. greatest 20. mischief 21. spraying 

 

22. deathlike 23. friendship 24. sleighing 

 

25. fruitful 26. fewest 27. keystroke 
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Vowel Teams Syllable Division Worksheet #8 
 

 

Vowel Teams Syllable Rule: Usually keep vowel teams together in the same syllable. 

Example: beau/ty. 

 

Word Jumbles Directions: Unjumble these words in the spaces provided. Carefully divide the 

words into syllables with / marks. Then, write the accent mark ( / ) above the primary vowel 

accent. 

 

1. yhurlog   _________________________ 

 

2. lgishegin   _________________________ 

 

3. spahceteka  _________________________ 

 

4. ueogdnrse   _________________________ 

 

5. toisuylacu   _________________________ 
 

Nonsense Words Directions: Carefully divide these nonsense words into syllables with / marks, 

according to the syllable rule. 

 

6. s t e a t h e n t 

 

7. t a i s w e e n 

 

8. c l o w l i e f 

 

9. t r o i b l e i n 

 

10. b o u g h l a w z l y 
 

Book Search Directions: Find four two-syllable words that have vowel teams in one of the 

word parts. 

 

Book Titles: ________________________________________________________ 

 

 _________________________ p.__ _________________________ p.__ 

 

 _________________________ p.__ _________________________ p.__ 
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Syllable Worksheet Answers 
 

 

Closed Syllable Division Worksheet #1 

 

1. náp/kin 2. pén/cil 3. fíd/get 

  

4. píc/nic 5. cón/test 6. bán/dit 

  

7. át/las 8. in/vén/ted 9. ín/sult 

  

10. plás/tic 11. sánd/wich 12. hún/dred 

  

13. món/ster 14. trúm/pet 15. ín/sect 

  

16. fan/tás/tic 17. splén/did 18. các/tus 

  

19. mág/net 20. cán/yon 21. ác/tress 

  

22. quin/tét 23. kíd/nap 24. lóc/ker 

  

25. púmp/kin 26. sub/tráct 27. frán/tic 

  

 

Closed Syllable Division Worksheet #2 

 

Word Jumbles 

 

(1) kíd/nap 

(2) fan/tás/tic 

(3) sánd/wich 

(4) sub/tráct 

(5) púmp/kin  

 

Nonsense Words 

 

(6) latch/len 

(7) cam/blund 

(8) rest/bilt 

(9) thich/es/tel 

(10) bod/in/let 

 

Book Search: The Clarifier shows the worksheet to the teacher to check answers. 
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Syllable Worksheet Answers 
 

 

Open Syllable Division Worksheet #3 

 

1. lá/zy 2. phó/to 3. frée/bie 
  

4. é/go 5. í/vy 6. hó/bo 
  

7. té/pee 8. de/cáy 9. spí/cy 
  

10. slów/ly 11. pa/yée 12. grá/vy 
  

13. zé/ro 14. pá/stry 15. só/lo 
  

16. có/coa 17. slí/my 18. cú/tie 
  

19. re/plý 20. há/lo 21. re/páy 
  

22. shá/dy 23. de/ný 24. vé/to 
  

25. tá/sty 26. be/lów 27. tró/phy 
  

 

Open Syllable Division Worksheet #4 

 

Word Jumbles 

 

(1) phó/to 

(2) slí/my 

(3) free/bie 

(4) tró/phy 

(5) pá/stry 

 

Nonsense Words 

 

(6) glow/ly 

(7) ti/play 

(8) mu/shi/lee 

(9) tra/dy/by 

(10) stri/lu/bea 

 

Book Search: The Clarifier shows the worksheet to the teacher to check answers. 
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Syllable Worksheet Answers 
 

 

Silent Final e Syllable Division Worksheet #5 

 

1. báse/ment 2. o/bése 3. fá/ding 

 

4. scé/ner/y 5. háte/ful 6. com/péte 

 

7. líve/ly 8. de/códe 9. en/shríne 

 

10. lóne/ly 11. glí/ded 12. mis/quó/ted 

 

13. re/leáse 14. mú/ting 15. sáles/man 

 

16. mis/úsed 17. fé/male 18. bá/ker/y 

 

19. re/céived 20. su/préme/ly 21. dí/ning 

 

22. bríde/groom 23. míd/wife 24. dis/púte 

 

25. cóm/pote 26. ex/cíte/ment 27. dís/lo/ca/ted 

 

 

Silent Final e Syllable Division Worksheet #6 

 

Word Jumbles 

 

(1) en/shríne 

(2) re/céived 

(3) scé/ner/y or séc/ne/ry 

(4) bríde/groom 

(5) dís/lo/ca/ted 

 

Nonsense Words 

 

(6) plame/ment 

(7) lite/sine 

(8) stree/blete 

(9) anes/plume 

(10) rone/brute/ful 

 

Book Search: The Clarifier shows the worksheet to the teacher to check answers. 
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Syllable Worksheet Answers 
 

 

Vowel Teams Syllable Division Worksheet #7 

 

1. ów/ner/ship 2. through/óut 3. áw/ful 

 

4. éye/brows 5. óint/ment 6. cáu/tious/ness 

 

7. hów/ling 8. wéigh/ty 9. áf/ter/thought 

 

10. róugh/ly 11. re/céipt 12. bóast/ful 

 

13. róo/ster 14. chéap/skate 15. un/der/góes 

 

16. wóo/den 17. be/twéen 18. ráin/fall 

 

19. gréa/test 20. mís/chief 21. spráy/ing 

 

22. déath/like 23. fríend/ship 24. sléigh/ing 

 

25. frúit/ful 26. féw/est 27. kéy/stroke 

 

 

Vowel Teams Syllable Division Worksheet #8 

 

Word Jumbles 

 

(1) róugh/ly 

(2) sléigh/ing 

(3) chéap/skate 

(4) un/der/góes 

(5) cáu/tious/ly 

 

Nonsense Words 

 

(6) steath/lent  

(7) tais/ween 

(8) clow/lief 

(9) troi/glein 

(10) bough/lawz/ly 

 

Book Search: The Clarifier shows the worksheet to the teacher to check answers. 
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Directions 

 

 

This Study Skills Literacy Center helps your students learn and practice important cross-

curricular study skills.  
 

Materials Preparation 
 

Print the self-assessment and lesson back-to-back for each student. Also print the reflection for 

each student. 

 

Pre-Teaching to the Whole Class 

 

Teachers should read the directions and help students complete the first study skill lesson 
 

Task Card Directions for Study Skills 

 

1. The Clarifier picks up the task card and will ask the teacher any questions about directions. 

The Task Manager writes down the ending time for this literacy center. The People Manager 

makes sure that everyone in the group has the study skills self-assessment, lesson, and reflection 

and reminds students to write their names on both pages. 
 

2. Students silently read the self-assessment individually and rate themselves for each of the five 

statements. 

 

3. Students total up the point values and circle the numerical range which matches their total 

under the Results column. 

 

4. Students individually complete the Already Know and Want to Know sections. 

 

5. Upon completion, the Clarifier asks students to share their responses in the Already Know and 

Want to Know sections. 
 

6. The Reader reads the study skills lesson out loud in a quiet voice. Students say, “Stop,” when 

they wish to clarify or discuss any part of the lesson. The Clarifier should ask the teacher if 

students have questions about any part of the lesson. 

 

7. Upon completion of the lesson, students complete the reflection individually. 

 

8. When finished, the Clarifier asks students to share any of the ten answers which were unclear 

and left unwritten. Students self-correct and revise if necessary. 

 

Note: The entire set of 56 study skills lessons is found in the author’s Essential Study Skills 

program. 

https://pennington-publishing.myshopify.com/collections/study-skills/products/essential-study-skills
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How to Get Motivated Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       
 

1. To get motivated to do something I don’t want to 

 do, I just get started and don’t stop until 

 it’s done. 

2. I set goals for myself to get motivated to 

 accomplish tasks that I don’t want to do. 

 

3. When I reach my goals, I celebrate my  

 achievements.     

 

4. I try my best, even on tasks that I don’t want to do. 

 

 

5. I get expert help to show me how to accomplish 

 tasks which I feel unmotivated to complete.   

 

Results 

 

23-25  You know the all key strategies that allow you to motivate yourself to do things 

  that you do not want to do. 

 

20-22  You know most of the key strategies that allow you to motivate yourself to do  

  things that you do not want to do. 

 

17-19  You know some of the key strategies that allow you to motivate yourself to do  

  things that you do not want to do.  

 

13-16  You know few of the key strategies that allow you to motivate yourself to do  

  things that you do not want to do. Knowing these strategies will get you  

  motivated. 

 

<13  You do not know the key strategies that allow you to motivate yourself to do  

  things that you do not want to do. Knowing these strategies will get you  

  motivated. 

 

Already Know: What I already know about getting motivated is _________________________ 

 

_____________________________________________________________________________ 

 

Want to Know: What I want to know about getting motivated is _________________________ 

 

_____________________________________________________________________________ 
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How to Get Motivated Lesson 
 

 

It’s easy to get motivated to do something you enjoy. If your parents announce plans to 

go out to your favorite restaurant, it isn’t hard to get excited about that doing that task. However, 

it’s harder to get motivated to do something that you do not enjoy. If your parents announce 

plans to go to visit your least favorite relative, it is hard to get excited about doing that task. 

The trick is to learn how to self-motivate to accomplish the things that you do not enjoy. 

Learning and applying the steps of The Motivation Cycle will help you achieve your goals and 

feel good about your accomplishments. Fill in the blanks in the graphic as you read this lesson. 
 

 

 

Step 1: Practice        Step 2: Achievement 

Do something over and over         Reach your ____________ 

again with ____________help 

 

        Step 3: Satisfaction 

   Feel ____________ about reaching your goal 

Step 1 Practice 

 

The only way to get motivated to complete a task is by starting on that task through effective 

practice. Effective practice means to do things repeatedly the right way. To find out what the best 

practice is and how to do it, you need to consult an expert. Teachers, parents, or friends who are 

successful at the task can be excellent coaches. Famous basketball star, Michael Jordan, said that 

he started listening to his coaches in high school after failing to make the varsity team in his 

freshman year. How you practice is just as important as how much you practice.  
 

Step 2 Achievement 

 

As you continue practice, you will begin to see results. It may take a while to reach your goal. If 

you haven’t done any homework all year in Math, it will take some time to improve your grade 

and catch up on missing skills. If you do not experience achievement after a reasonable amount 

of time, ask for help and adjust your practice. Michael Jordan made the varsity the next year. 
 

Step 3 Satisfaction 

 

Once you start experiencing achievement, you start feeling good about yourself and your 

accomplishments. In fact, this sense of personal satisfaction, that is connected to the goal, will 

increase your motivation to continue practicing. When people sense that there is a “pay-out,” 

they will continue to work well. I’d say Michael Jordan must have felt plenty of satisfaction with 

his personal achievements, and I’d say that he probably did not mind the continued practice. 

The Motivation Cycle 
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How to Get Motivated Reflection 
 

 1. Something I did not know about getting motivated is that _____________________________ 

______________________________________________________________________________ 

2. My specific goal about getting motivated is ________________________________________ 

______________________________________________________________________________ 

3. Accomplishing this goal will especially help me because______________________________ 

______________________________________________________________________________ 

4. Experts I plan to go to for help will be ____________________________________________ 

5. I will tell ____________________________ about my goal so that they will hold me 

accountable for making progress toward my goal. 

6. Before I begin working toward my goal, I will need to _______________________________ 

_____________________________________________________________________________ 

7. I plan to begin working toward my goal when ______________________________________ 

8. This is how and when I will evaluate progress toward my goal: _________________________ 

_____________________________________________________________________________ 

9. I will know that I have accomplished my goal when __________________________________ 

______________________________________________________________________________ 

10. After reading the tips, I would still like to know ____________________________________ 

______________________________________________________________________________ 

Teacher/Parent Review ______________________________________ (signature) 

Teacher/Parent Comments: _______________________________________________________ 

______________________________________________________________________________ 
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How to Prevent Procrastination Self-Assessment 
 

                

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. I avoid procrastination (postponing work). 

 

 

2. I know why I procrastinate. 

 

 

3. I start projects immediately when they are 

 assigned.      

 

4. If I skip a day working on a long-term project, 

 I double-up work the very next day. 

 

5. Before beginning work on long-term projects, 

 I divide up tasks and write them down.  

 

 

Results 

 

23-25  You know all the strategies to help you prevent procrastination.  

 

 

20-22  You know many of the strategies to help you prevent procrastination.  

 

 

17-19  You know some of the strategies to help you prevent procrastination.  

 

 

13-16  You know few of the strategies to help you prevent procrastination. Learn the 

  procrastination prevention strategies to help you get started and complete projects. 

 

<13  You don’t know the strategies to help you prevent procrastination. Learn the 

  procrastination prevention strategies to help you get started and complete projects. 

 

Already Know: What I already know about how to avoid procrastination is ________________ 

 

_____________________________________________________________________________ 

 

Want to Know: What I want to know about how to avoid procrastination is ________________ 

 

_____________________________________________________________________________ 
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How to Prevent Procrastination Lesson 
 

                  

 To avoid procrastination, learn how to develop a Procrastination Prevention Plan. 

Remember what adults always say? “Procrastination means to put off until tomorrow what you 

could be doing today.” Of course, they are right, but do you know the strategies to develop a plan 

that will help replace your bad habits with good ones? Here is a workable plan with the strategies 

to help you learn how to avoid procrastination. 

 

But first, take a moment to figure out why you are procrastinating. People usually procrastinate 

for one of these reasons: 

 

1. “I don’t want to do it.” The goal may be difficult and take significant effort or time. Or you 

might be just plain rebellious or lazy.   

2. “It’s not worth it.” The pay-off for achieving the goal may not be considered worth the effort.  

3. “It just doesn’t feel right.” You might think that it isn’t the right time or set of circumstances 

to begin. You might be waiting for the magic fairy to make you want to get started.  

4. “I might fail or succeed.” You might be reminded of a past failure or even a past success 

which creates future expectations.  

5. “It’s someone else’s responsibility or fault.” Playing the blame game can certainly prevent you 

from taking personal responsibility and action. 

 

Which reasons listed above are the ones that influence you to avoid getting started on long-term 

school projects, extra-curricular (outside of school) commitments, or family responsibilities? 

List a few of your recent procrastinations and identify which of the reasons above were most 

responsible for your delays in getting started on the projects. 

 

Procrastination___________________________________________________ Reasons _______ 

 

Procrastination___________________________________________________ Reasons _______ 

 

Procrastination___________________________________________________ Reasons _______ 

 

To avoid procrastinating on long-term school projects, follow these proven steps: 

 

The Procrastination Prevention Plan 

 

1. Get started on your project as soon as it is assigned-that very day.  

2. Start small. The longest journey begins with a single step, but you must take that step.  

3. Keep at it! Do something on the project every day until it is finished. An object at rest, tends 

to stay at rest. However, an object in motion, tends to stay in motion.  

4. If you miss a planned work day, double-up your work on the project on the very next day. 

5. Divide up the project sub-tasks so that you have a day off, say once per week. Plan your 

timeline to finish the project early. Celebrate with rewards if the project is completed early. Get 

your parents on board with the rewards. 

 

http://penningtonpublishing.com/blog/study_skills/how-to-get-motivated-and-set-goals-the-top-ten-tips/
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How to Prevent Procrastination Reflection 
 

1. Something I did not know about preventing procrastination is that ______________________- 

______________________________________________________________________________ 

2. My specific goal about preventing procrastination is _________________________________ 

______________________________________________________________________________ 

3. Accomplishing this goal will especially help me because______________________________ 

______________________________________________________________________________ 

4. Experts I plan to go to for help will be ____________________________________________ 

5. I will tell ____________________________ about my goal so that they will hold me 

accountable for making progress toward my goal. 

6. Before I begin working toward my goal, I will need to _______________________________ 

_____________________________________________________________________________ 

7. I plan to begin working toward my goal when ______________________________________ 

8. This is how and when I will evaluate progress toward my goal: _________________________ 

_____________________________________________________________________________ 

9. I will know that I have accomplished my goal when __________________________________ 

______________________________________________________________________________ 

10. After reading the tips, I would still like to know ____________________________________ 

______________________________________________________________________________ 

Teacher/Parent Review ______________________________________ (signature) 

Teacher/Parent Comments: _______________________________________________________ 

______________________________________________________________________________ 
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How to Set Goals Self-Assessment 
               
               

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. I write down short and long-term goals that I 

 wish to accomplish. 

 

2. When I set goals, I share them with people who 

 will ask me about my progress toward 

 these goals. 

3.  When I set goals, I seek out experts to help guide 

 me toward the successful completion of  

 these goals.     

4.  When I set goals, I set rewards to motivate my 

 efforts. 

 

5. After I achieve, or fail to achieve my goals, I 

 evaluate what worked and what did not.   

 

Results 

 

23-25  You brainstorm and write down both long-term and short-term goals, monitor 

  your progress, and evaluate your successes or failures. 

 

20-22  You brainstorm and write down goals often.  

 

17-19  You sometimes brainstorm and write down goals. 

 

13-16  Sometimes you brainstorm goals. Goal-setting will increase motivation and 

  success. Learn the strategies to set, monitor, and evaluate goals and you will  

  improve achievement. 

 

<13  You don’t set goals for yourself. Goal-setting will increase motivation and 

  success. Learn the strategies to set, monitor, and evaluate goals and you will  

  improve achievement. 

 

Already Know: What I already know about how to set goals is __________________________  

 

______________________________________________________________________________ 

 

Want to Know: What I want to know about how to set goals is __________________________ 

 

______________________________________________________________________________ 
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How to Set Goals Lesson  
               
               

 Learning how to set goals is important for schoolwork and for life. It’s not just a matter 

of saying “I’m going to do it.” It’s also a matter of realistic expectations and effective planning. 

Following is a helpful list of how to set goals that you will be able to achieve. 

 

1. First, set a well-defined goal that is realistic. your goal to one task that is achievable. Rome 

wasn’t built in a day. It takes time to implement any plan and achieve success. For example, if 

you were earning a D grade after nine weeks in a math class, if would probably not be realistic to 

expect that grade to rise to an A within the next two weeks, no matter the extent of your efforts. 

A much more realistic goal would be to raise that grade to a C within that time period. It takes a 

while to dig yourself out of a ditch that you’ve taken nine weeks to dig.  

 

2. Next, make your goal specific and measurable. Write down your goal. General goals rarely 

effect change. Instead of “My goal is to do better in math,” try “My goal is to get a B or better on 

my math test in two weeks.”  

 

3. Share your goal with people that will pester you about your progress toward achieving that 

goal. Ask for their support. For example, tell your math teacher, your best friend, and your 

parents about the B you plan to achieve.  

 

4. The next step is to find the expert help to develop a strategy for achieving your realistic and 

specific goal. The expert help might be your math teacher in the above example, or a tutor, or a 

parent, or a friend. Show your written goal to the expert and ask for specific help about what to 

do first, next, and thereafter. Arrange a time to check-in with the expert soon after you start your 

plan to evaluate your progress and to ensure that your plan makes sense.  

 

5. After getting expert advice as to how to achieve your goal, set rewards before you begin to 

practice. Everyone works better toward a goal when rewards have been clearly defined. For 

example, set aside money to purchase a new video game once you have earned that B. Also 

establish mini-rewards to motivate practice in achieving that goal. For example, set aside a 

favorite snack to munch on after you have completed the daily practice toward your goal 

 

6. Be flexible and willing to adjust your goal or how you practice achieving that goal. Talk to 

your expert again, if you do not see the progress that you had planned. Sometimes a small tweak 

in a plan can make all the difference. Thomas Edison failed a thousand times before he was 

successful the one time that he invented the incandescent light bulb.   

 

7. Evaluate once your goal has been reached or not. Celebrate and take your reward, if you 

achieved your goal. If you did not achieve your goal, go back to your expert and brainstorm what 

went wrong. Set a new goal and begin immediately. 
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How to Set Goals Reflection 
                     

1. Something I did not know about setting goals is that _________________________________ 

______________________________________________________________________________ 

2. My specific goal about setting goals is ____________________________________________ 

______________________________________________________________________________ 

3. Accomplishing this goal will especially help me because______________________________ 

______________________________________________________________________________ 

4. Experts I plan to go to for help will be ____________________________________________ 

5. I will tell ____________________________ about my goal so that they will hold me 

accountable for making progress toward my goal. 

6. Before I begin working toward my goal, I will need to _______________________________ 

_____________________________________________________________________________ 

7. I plan to begin working toward my goal when ______________________________________ 

8. This is how and when I will evaluate progress toward my goal: _________________________ 

_____________________________________________________________________________ 

9. I will know that I have accomplished my goal when __________________________________ 

______________________________________________________________________________ 

10. After reading the tips, I would still like to know ____________________________________ 

______________________________________________________________________________ 

Teacher/Parent Review ______________________________________ (signature) 

Teacher/Parent Comments: _______________________________________________________ 

______________________________________________________________________________ 
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How to Develop a Positive Mental Attitude Self-Assessment 
               
 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. I practice keeping a positive mental attitude. 

 

 

2. I delay gratification (something that pleases me) 

 to receive my reward at the most appropriate  

 time. 

3. I tend to spend time with happy people.      

 

 

4. I remind myself to practice a positive mental 

 attitude. 

 

5. I am a thankful person, who expresses appreciation  

 to and compliments others. 

 

 

Results 

 

23-25  You constantly work at and achieve a positive mental attitude.  

 

20-22  You often work at and achieve a positive mental attitude.  

 

17-19  You sometimes work at and achieve a positive mental attitude.  

 

13-16  You rarely work at and achieve a positive mental attitude. A positive mental 

  attitude is not a feeling; there are strategies to learn how to achieve this attitude. 

 

<13  You don’t work at achieving a positive mental attitude. A positive mental 

  attitude is not a feeling; there are strategies to learn how to achieve this attitude.  

 

Already Know: What I already know about developing a positive mental attitude is…  

 

______________________________________________________________________________ 

 

Want to Know: What I want to know about developing a positive mental attitude is…  

 

______________________________________________________________________________ 
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How to Develop a Positive Mental Attitude Lesson  
               
 

 Scientific research provides us some interesting generalizations about people who 

demonstrate positive mental attitudes. People with positive mental attitudes live healthier and 

longer lives. They have more friends and longer-lasting marriages. They are wealthier and have 

better paying and more prestigious jobs.  

 

So, why wouldn’t people do everything in their powers to develop positive mental attitudes? One 

reason may be that the rewards described in the above generalizations are more long-term and 

less immediate than the short-term and more immediate gratification gained by people with 

negative mental attitudes. 

 

It is certainly true that whiners and drama queens or kings tend to get immediate attention. This 

instant gratification releases temporary pleasure-producing endorphins in the brain. Also, it is 

true to some degree that “misery loves company.” Of course, those attracted to negative people 

tend to be negative people who feed on other’s negativity. 

 

So, what strategies can those who want to break out of negative mental attitudes use to develop 

positive mental attitudes? 

 

Strategies to Develop Positive Mental Attitude  

 

1. Make your positive mental attitude a daily choice. A positive mental attitude is not a feeling 

that you enjoy or come by naturally. Choose to see the glass as being “half-full,” rather than 

“half-empty.” 

 

2. Develop an attitude of thankfulness. Others are much less fortunate than are you. Keep 

focused on everything for which you should be thankful. 

 

3. Express appreciation and compliment often. Focus on giving credit and praise to those who 

are meaningful in your life. A note of appreciation to a teacher, a friend, or a parent will cheer up 

both the giver and receiver. 

 

4. Don’t let past failures prevent you from taking risks or trying something new. Develop the 

attitude that “What is past, is past. What is now, is possible with my best effort.” 

 

5. Focus on your strengths. You may not be “good” at a certain school subject, but you may be 

willing to work harder or ask for help. 

 

6. Practice a positive mental attitude and it will soon become a habit, replacing the habit of a 

negative mental attitude. Keep at it, and the results will come in time. 
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How to Develop a Positive Mental Attitude Reflection 
               

1. Something I did not know about developing a positive mental attitude is that ______________ 

______________________________________________________________________________ 

2. My specific goal about developing a positive mental attitude is _________________________ 

______________________________________________________________________________ 

3. Accomplishing this goal will especially help me because______________________________ 

______________________________________________________________________________ 

4. Experts I plan to go to for help will be ____________________________________________ 

5. I will tell ____________________________ about my goal so that they will hold me 

accountable for making progress toward my goal. 

6. Before I begin working toward my goal, I will need to _______________________________ 

_____________________________________________________________________________ 

7. I plan to begin working toward my goal when ______________________________________ 

8. This is how and when I will evaluate progress toward my goal: _________________________ 

_____________________________________________________________________________ 

9. I will know that I have accomplished my goal when __________________________________ 

______________________________________________________________________________ 

10. After reading the tips, I would still like to know ____________________________________ 

______________________________________________________________________________ 

Teacher/Parent Review ______________________________________ (signature) 

Teacher/Parent Comments: _______________________________________________________ 

______________________________________________________________________________ 
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How to Create a Home Study Environment Self-Assessment 
 

     

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       
 

1. I study in the same place at home each day. 

 

 

2. I study where there are no noise distractions. 

 

 

3. I study on an organized and uncluttered desk.      

 

 

4. I concentrate only on my homework during  

 study time. 

 

5. I feel comfortable, but not too comfortable, 

 in my study environment workplace. 

 

Results 

 

23-25  You already have all the components of an effective study environment. 

 

20-22  You already have most of the components of an effective study environment. 

 

17-19  You have some of the components of an effective study environment. 

 

13-16  You have only a few of the components of an effective study environment. By 

  putting into practice the suggestions in this Study Skill Tip, you will improve the  

  quality of your study environment and enhance your chances of study success. 

 

<13  You do not have the components of an effective study environment. By 

  putting into practice the suggestions in this Study Skill Tip, you will improve the  

  quality of your study environment and enhance your chances of study success. 

 

Already Know: What I already know about a home study environment is __________________ 

 

______________________________________________________________________________ 

 

Want to Know: What I want to know about a home study environment is __________________ 

 

______________________________________________________________________________ 
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How to Create a Home Study Environment Lesson 
 

 We are affected by our surroundings. Where we complete homework and study 

contributes to or detracts from the quality of our work at home. Follow these tips to learn how to 

create a productive home study environment. 

1. Develop a study environment that works for you. Select a quiet area to dedicate to serious 

study. Learn to associate this place with uninterrupted study and success. Don’t float around 

from place to place during study time. 

Where and when is the best place for you to complete work at home? ______________________ 

______________________________________________________________________________ 

2. Avoid distractions in your study environment. Keep your cell phone off and keep anyone or 

anything that will compete for your concentration out of that environment. Get help from others, 

such as parent, to support uninterrupted study time.  

What and whom are your greatest distractions during study time at home? __________________ 

______________________________________________________________________________ 

What can you do about these distractions? ___________________________________________ 

______________________________________________________________________________ 

3. Unlearn poor study skills. For example, studying with the television or music as background 

may be something that you have always done; however, sound competes with concentration. 

Turn off these competing inputs during homework time. 

What poor study skills do you have, if any? __________________________________________ 

4. Study on an uncluttered desk or table with good lighting and a straight-back chair. The study 

environment should be business-like, not overly comfortable. 

What, if anything, could be improved? ______________________________________________ 

5. Have study materials on or next to your study area so that you don’t have to interrupt study 

time to locate these items. Keep sharpened pencils, pens, paper, and books convenient to your 

study area. 

Which study materials and supplies do you need to add to your study area?  

______________________________________________________________________________ 
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How to Create a Home Study Environment Reflection 
     

1. Something I did not know about creating a home study environment is that _______________ 

______________________________________________________________________________ 

2. My specific goal about creating a home study environment is __________________________ 

______________________________________________________________________________ 

3. Accomplishing this goal will especially help me because______________________________ 

______________________________________________________________________________ 

4. Experts I plan to go to for help will be ____________________________________________ 

5. I will tell ____________________________ about my goal so that they will hold me 

accountable for making progress toward my goal. 

6. Before I begin working toward my goal, I will need to _______________________________ 

_____________________________________________________________________________ 

7. I plan to begin working toward my goal when ______________________________________ 

8. This is how and when I will evaluate progress toward my goal: _________________________ 

_____________________________________________________________________________ 

9. I will know that I have accomplished my goal when __________________________________ 

______________________________________________________________________________ 

10. After reading the tips, I would still like to know ____________________________________ 

______________________________________________________________________________ 

Teacher/Parent Review ______________________________________ (signature) 

Teacher/Parent Comments: _______________________________________________________ 

______________________________________________________________________________ 

 

 



Essential Study Skills © 2009 and 2017 Pennington Publishing 17 

How to Get Organized for Homework Self-Assessment 
 

 

         Always Usually Sometimes Rarely Never 

            5             4             3              2             1       
 

1. I write down everything I need to do for 

 homework in my student planner. 

 

2. My backpack is perfectly organized, and I check 

 what I need to bring home before school 

 is over each day. 

3. My binder is perfectly organized and I put       

 everything in its proper place throughout 

 the school day. 

4. I study each day, whether I have written  

 work due the next day or not. 

 

5. The first thing I do when I get home is to open up 

 my student planner. 

 

Results 

 

23-25  You already have all the components of effective homework organization. 

 

20-22  You already have most of the components of effective homework organization. 

 

17-19  You have some of the components of effective homework organization. 

 

13-16  You have only a few of the components of effective homework organization. By 

  putting into practice the suggestions in this Study Skill Tip, you will improve the  

  quality of your homework and enhance your chances of study success. 

 

<13  You do not have the components of effective homework organization. By 

  putting into practice the suggestions in this Study Skill Tip, you will improve the  

  quality of your study environment and enhance your chances of study success. 

 

Already Know: What I already know about effective homework organization is…  

 

______________________________________________________________________________ 

 

Want to Know: What I want to know about effective homework organization is… 

 

______________________________________________________________________________ 
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How to Get Organized for Homework Lesson 
 

 

 Getting organized for homework doesn’t start at home. It starts at school and if you think 

about it: YOU HAVE HOMEWORK EVERY DAY. Homework usually consists of the following: 
 

▪ Finish up work begun in class 

▪ Independent practice 

▪ A long-term project 

▪ Test study  

▪ Independent reading 

▪ Extra credit (Ask for it!) 
 

Check out these tips to organize and plan your homework time: 

 

1. Organize your homework throughout the day. When your teacher announces homework for 

any subject, write as many details regarding the work in your student planner. Write an estimate 

of how much time each task will take and what books, worksheets, or supplies from school you 

will need to bring home. Your student planner is your lifeline. Use it to write down everything, 

including papers which need to be read and/or signed by parents. Don’t rely on your memory. 
 

2. Make sure that you understand any oral or written directions. Ask the teacher if you are not 

perfectly clear about the directions and if you need more help understanding what you need to do 

on your own. Don’t hope that you will figure it out later or rely upon your parents for help. 
 

3. Use a three-ring binder and keep a three-hole-punch in your backpack to secure any 

worksheets and resources that your teacher provides. Ask your teacher or teachers how to best 

organize everything you will need to keep for each subject. Use labeled subject dividers for your 

classes and always place papers in their proper places, no matter how much time it takes. A 

worksheet stuffed in the binder folder or in a pocket of your backpack will often get lost. If 

possible, place every paper worksheet or resource that you will need for homework in one place 

in your binder. Include any notices, flyers, or letters sent home for your parents in this section. 
 

4. Never throw anything away. If the teacher says to do so, take the work home and keep it in a 

drawer, storage box, or the closet. You may find you will need it after all. 
 

5. Neatly organized your backpack. Good backpacks (I recommend rolling backpacks to take the 

weight off your back) will have multiple compartments. Use these compartments to organize 

what you need for school. A separate pen and pencil box with erasers, extra lead, a ruler, small 

three-hole punch, small stapler, and glue stick should go in a separate compartment. Keep books 

in the large compartment, inside plastic bags during the rainy season. Keep your student planner 

and binder or binders in another compartment. Invite your parents to inspect your backpack and 

do a Sunday night binder and backpack dump, just in case papers are not in their proper places. 
 

6. Homework is also study. A little study every night for upcoming tests is smarter than a lot of 

cramming the night before a test. The same is true for long-term projects. 
 

7. As soon as you get home, open your student planner to begin organizing your homework plan. 
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How to Get Organized for Homework Reflection 
 

1. Something I did not know about getting organized for homework is _____________________ 

______________________________________________________________________________ 

2. My specific goal about getting organized for homework is ____________________________ 

______________________________________________________________________________ 

3. Accomplishing this goal will especially help me because______________________________ 

______________________________________________________________________________ 

4. Experts I plan to go to for help will be ____________________________________________ 

5. I will tell ____________________________ about my goal so that they will hold me 

accountable for making progress toward my goal. 

6. Before I begin working toward my goal, I will need to _______________________________ 

_____________________________________________________________________________ 

7. I plan to begin working toward my goal when ______________________________________ 

8. This is how and when I will evaluate progress toward my goal: _________________________ 

_____________________________________________________________________________ 

9. I will know that I have accomplished my goal when __________________________________ 

______________________________________________________________________________ 

10. After reading the tips, I would still like to know ____________________________________ 

______________________________________________________________________________ 

Teacher/Parent Review ______________________________________ (signature) 

Teacher/Parent Comments: _______________________________________________________ 

______________________________________________________________________________ 
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How to Complete a Daily Review Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. I review notes and worksheets daily at home. 

 

 

2. I take notes on assigned reading. 

 

 

3. I study daily, even when there is no required  

 written work.      

 

4. Each day I organize things that I have learned 

 in class in memorable forms.  

 

5. Each day I write possible test questions from  

 things that I have learned that day in class. 

 

Results 

 

23-25  You already have the key practices of the Daily Review mastered. 

 

20-22  You already have many of the key practices of the Daily Review mastered. 

 

17-19  You have some of the key practices of the Daily Review mastered. 

 

13-16  You have a few of the key practices of the Daily Review mastered. Learning and   

  practicing the components of the Daily Review will improve your learning and  

  grades. 

 

<13  You do not practice the key components of the Daily Review. Learning and   

  practicing these components will improve your learning and grades. 

 

Already Know: What I already know about practicing a daily review of class work is…  

 

______________________________________________________________________________ 

 

Want to Know: What I want to know about practicing a daily review of class work is…  

 

______________________________________________________________________________ 
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How to Complete a Daily Review Lesson 
 

 

Review and Respond to Notes and Class Work 

 

Every day after school at the beginning of your homework time, complete a ten-minute 

review of any notes, worksheets, and assignments that you worked on in class that day. This 

review interrupts the “forgetting cycle” and will help you prepare in advance for tests. Students 

remember up to 70% of new information if that information is practiced and placed into the long-

term memory within the first 24 hours after first learning that information. The level of retention 

drops to only 10% after one week. So, plan your study schedule to have a study review time soon 

after school every day. A little bit of test preparation and study with a Daily Review will actually 

save you time studying the night before the test. 

 

Purchase a spiral-bound notebook for each of your school subjects or classes. Label each 

notebook, according to the subject. Write the date of your Daily Review at the top of page and 

list the key areas of focus for that subject or class on that day. Write possible test questions and 

memory tricks to remember key ideas and details for the most important content learned that day 

on small sticky notes and arrange them on the Daily Review page. A few nights before an 

upcoming test, you can transfer the sticky notes to a study sheet and use them to create a practice 

test. Also, don’t forget sticky notes that you used to take marginal annotations on worksheets, 

articles, and from your textbook. 
 

A Few Tips for Writing Memorable Sticky Notes 
 

1. People remember information best when that information is organized in a structured manner.  

 

Tip: Organize your sticky notes into distinctly memorable patterns. Try general to specific, 

alphabetical, and chronological patterns. Color code categories with different color stickies. For 

example, if you are studying the explorers you could use blue for people, yellow for their 

countries, green for their areas of exploration, and pink for their accomplishments.  

 

2.  People remember information that is connected to visual imagery.  

 

Tip: Draw out quick graphic or picture representations of key ideas on your stickies. 

 

3. People remember events and information that are made exciting, interesting, or even 

embarrassing.  

 

Tip: Personalize what you are trying to remember to keep things more memorable on your 

stickies. Relate the information that you want to remember to events and people in your own life. 

 

 

 

http://penningtonpublishing.com/blog/study_skills/top-ten-memory-tips/
http://penningtonpublishing.com/blog/study_skills/top-ten-memory-tips/
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How to Complete a Daily Review Reflection 
 

1. Something I did not know about practicing a daily review of class work is that ____________ 

______________________________________________________________________________ 

2. My specific goal about practicing a daily review of class work is _______________________ 

______________________________________________________________________________ 

3. Accomplishing this goal will especially help me because______________________________ 

______________________________________________________________________________ 

4. Experts I plan to go to for help will be ____________________________________________ 

5. I will tell ____________________________ about my goal so that they will hold me 

accountable for making progress toward my goal. 

6. Before I begin working toward my goal, I will need to _______________________________ 

_____________________________________________________________________________ 

7. I plan to begin working toward my goal when ______________________________________ 

8. This is how and when I will evaluate progress toward my goal: _________________________ 

_____________________________________________________________________________ 

9. I will know that I have accomplished my goal when __________________________________ 

______________________________________________________________________________ 

10. After reading the tips, I would still like to know ____________________________________ 

______________________________________________________________________________ 

Teacher/Parent Review ______________________________________ (signature) 

Teacher/Parent Comments: _______________________________________________________ 

______________________________________________________________________________ 

 

 



Essential Study Skills © 2009 and 2017 Pennington Publishing 23 

How to Manage Time for Homework Self-Assessment 
 

 

                    Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. I coordinate (plan) my homework and study 

 schedule with my family. 

 

2. I start homework as soon as I get home. 

 

 

3. I use my student planner to plan an order of  

 study.    

 

4. Before I begin, I plan study breaks, rewards, 

 and study task estimates.  

 

5. I begin each session with a daily review of  

 all my school work. 

 

Results 

 

23-25  You already have the key practices of the homework time management mastered. 

 

20-22  You already have many of the key practices of homework time management  

mastered. 

 

17-19  You have some of the key practices of homework time management mastered. 

 

13-16  You have a few of the key practices of homework time management    

mastered. Learning and practicing the components of homework time 

management will improve your learning and grades. 

 

<13 You do not practice the key components of homework time management. 

Learning and practicing these components will improve your learning and grades. 

 

Already Know: What I already know about homework time management is ________________  

 

______________________________________________________________________________ 

 

Want to Know: What I want to know about homework time management is ________________ 

 

______________________________________________________________________________ 
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How to Manage Time for Homework Lesson 
 

1. Your personal schedule is not the only schedule in your family. Your parents and siblings have 

their own schedules, too. Their schedules affect your homework schedule. To set aside the 

amount of time you need to complete homework and study, you all need to communicate those 

schedules with each other. A few tips for family schedules work well: Some families post an 

erasable white board in a common meeting area, such as the kitchen or a family room with 

upcoming appointments, chores, meetings, project due-dates, etc. Others post this information on 

a family calendar. If you have a cell phone, tablet, or desktop, you can sync family calendar 

events. Develop a plan with your parents that works for your homework and family’s schedule. 

2. Be flexible. Despite your best efforts with family communication, things do change. You may 

have to babysit or visit grandma unexpectedly. Have a workable back-up plan to handle life’s 

interruptions. 

3. If possible, start your homework as soon as you get home. Open your student planner as soon 

as you get in the door. Grab a quick snack and do your chores, but get started before you go out 

with friends, check your social media, play, listen to music, work on a hobby, watch television, 

play video games, get on the phone, etc. Postpone these fun activities until the work is done. You 

will enjoy them more, knowing that you have completed your homework. 

4. Use a monthly calendar to plan out long-term study projects and to write down upcoming 

tests. Coordinate this calendar with a weekly student agenda or planner and make sure to share 

these dates and estimates of study time with your family. Remember to plan in study time, and 

not just reading and written homework time. 

5. Develop a study order before you begin a study session. Study your hardest subject first when 

you are fresh. Concentrate your best time on this subject. Do simple or easy study or work at the 

end of your study time, when less concentration is needed. 

6. Plan time estimates and write these down before you begin to study. Build in a realistic 

cushion, allotting a bit more time than is expected for each study task. Things do not always go 

as planned. 

7. Plan when to take study breaks before you begin. Study breaks should be short (5 minutes), 

regular (every 30 minutes), and away from your study area. Do something different than your 

study activity. Make sure to stretch during study breaks. Get up and move around. 

8. Establish simple rewards in advance to enjoy during a study break. For example, if a snack is 

calling your name, delay gratification until a planned study break. 

9. Begin your homework session with your ten-minute Daily Review. 
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How to Manage Time for Homework Reflection 
 

1. Something I did not know about how to organize time for homework is that _______________ 

______________________________________________________________________________ 

2. My specific goal about learning how to organize time for homework is __________________ 

______________________________________________________________________________ 

3. Accomplishing this goal will especially help me because______________________________ 

______________________________________________________________________________ 

4. Experts I plan to go to for help will be ____________________________________________ 

5. I will tell ____________________________ about my goal so that they will hold me 

accountable for making progress toward my goal. 

6. Before I begin working toward my goal, I will need to _______________________________ 

_____________________________________________________________________________ 

7. I plan to begin working toward my goal when ______________________________________ 

8. This is how and when I will evaluate progress toward my goal: _________________________ 

_____________________________________________________________________________ 

9. I will know that I have accomplished my goal when __________________________________ 

______________________________________________________________________________ 

10. After reading the tips, I would still like to know ____________________________________ 

______________________________________________________________________________ 

Teacher/Parent Review ______________________________________ (signature) 

Teacher/Parent Comments: _______________________________________________________ 

______________________________________________________________________________ 

 

 



4 Groups, 2 Rotations (40 Minutes Total) per Day, 4 Days per Week, 

3 Grade-level Academic Literacy Centers and 1 Guided Reading Literacy Center Twice per Week
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4 Groups, 2 Rotations (40 Minutes Total) per Day, 4 Days per Week, 

8 Literacy Centers Once per Week
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8 Groups, 2 Rotations (40 Minutes Total) per Day, 4 Days per Week, 

4 Literacy Centers Twice per Week (2 of Each Literacy Center per Day)



4 Groups, 3 Rotations (60 Minutes Total) per Day, 4 Days per Week, 

6 Literacy Centers 

 
 

 
 

Day 1 

Group 
1 

Reading Writing Language 
Conventions 

Group 
3 

Vocabulary Spelling & 
Syllabication 

Study Skills 

Group 
2 

Writing Language 
Conventions 

Reading Group 
4 

Study Skills Vocabulary Spelling & 
Syllabication 

Day 2 

Group 
1 

Vocabulary Spelling & 
Syllabication 

Study Skills Group 
3 

Reading Writing Language 
Conventions 

Group 
2 

Study Skills Vocabulary Spelling & 
Syllabication 

Group 
4 

Writing Language 
Conventions 

Reading 

Day 3 

Group 
1 

Reading Writing Language 
Conventions 

Group 
3 

Vocabulary Spelling & 
Syllabication 

Study Skills 

Group 
2 

Writing Language 
Conventions 

Reading Group 
4 

Study Skills Vocabulary Spelling & 
Syllabication 

Day 4 

Group 
1 

Vocabulary Spelling & 
Syllabication 

Study Skills Group 
3 

Reading Writing Language 
Conventions 

Group 
2 

Study Skills Vocabulary Spelling & 
Syllabication 

Group 
4 

Writing Language 
Conventions 

Reading 



6 Groups, 3 Rotations (60 Minutes Total) per Day, 4 Days per Week,  

6 Literacy Centers 

 

Day 1 

Group 
1 

Reading Writing Language 
Conventions 

Group 
4 

Vocabulary Spelling & 
Syllabication 

Study Skills 

Group 
2 

Writing Language 
Conventions 

Reading Group 
5 

Study Skills Vocabulary Spelling & 
Syllabication 

Group 
3 

Language 
Conventions 

Reading Writing Group 
6 

Spelling & 
Syllabication 

Study Skills Vocabulary 

Day 2 

Group 
1 

Vocabulary Spelling & 
Syllabication 

Study Skills Group 
4 

Reading Writing Language 
Conventions 

Group 
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Study Skills Vocabulary Spelling & 
Syllabication 

Group 
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Writing Language 
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Spelling & 
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Study Skills Vocabulary Group 
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Day 3 
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Conventions 
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3 
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Syllabication 

Study Skills Vocabulary Group 
6 

Language 
Conventions 

Reading Writing 

 

 
 



4 Groups, 4 Rotations (80 Minutes Total) per Day, 4 Days per Week, 

3 Literacy Centers and 1 Guided Reading Literacy Center 
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4 Groups, 4 Rotations (80 Minutes Total) per Day, 4 Days per Week,  

6 Academic Learning Centers, 1 Split Guided Reading  

and Remedial Center (10 Minutes Each) 
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Day 3 

Group 
1 

Guided 
Reading 

Reading Writing Language 
Conventions 

Group 
2 

Writing Guided 
Reading 

Language 
Conventions 

Reading 

Group 
3 

Reading Language 
Conventions 

Guided 
Reading 

Writing 

Group 
4 

Study Skills Writing Vocabulary Guided 
Reading 

Day 4 

Group 
1 

Remedial 
Center 

Vocabulary Spelling & 
Syllabication 

Study Skills 

Group 
2 

Spelling & 
Syllabication 

Remedial 
Center 

Study Skills Vocabulary 

Group 
3 

Vocabulary Study Skills Remedial 
Center 

Spelling & 
Syllabication 

Group 
4 

Language 
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Syllabication 

Reading Remedial 
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8 Groups, 5 Rotations (100 Minutes Total) per Day, 4 Days per Week, 6 Grade-level Academic Literacy 

Centers, 3 Remedial Literacy Centers, and 1 Guided Reading Literacy Center

Day 1

Group
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Syllabication

Day 2

Group
1

Vocabulary Spelling and
Syllabication

Study Skills Remedial
Grammar and 

Mechanics

Guided
Reading

Group
5

Reading Writing Language
Conventions

Remedial
Spelling

Phonics

Group
2

Guided
Reading

Vocabulary Spelling and
Syllabication

Study Skills Remedial
Grammar and 

Mechanics

Group
6

Phonics Reading Writing Language
Conventions

Remedial
Spelling

Group
3

Remedial
Grammar and 

Mechanics

Guided
Reading

Vocabulary Spelling and
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8
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8 Groups, 5 Rotations (100 Minutes Total) per Day, 4 Days per Week, 6 Grade-level Academic Literacy 

Centers, 3 Remedial Literacy Centers, and 1 Guided Reading Literacy Center

Day 3

Group
1

Reading Writing Language
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4
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8
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Reading
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Syllabication

Day 4

Group
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2
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Vocabulary Spelling and
Syllabication
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6
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Spelling

Group
3
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7
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Phonics Reading Writing Language
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Group
4

Study Skills Remedial
Grammar and 

Mechanics

Guided
Reading

Vocabulary Spelling and
Syllabication

Group
8

Language
Conventions

Remedial
Spelling

Phonics Reading Writing



BE Hard-working
Do your best work on each lesson or 
activity. Work the whole time.

BE Engaged
Do your fair share of the work. 
Complete your assigned leadership 
role.

BE Responsible
Do all parts of the lesson or activity 
for each literacy center. Focus on 
your learning and that of others in 
your group.

BE Organized
Keep all lesson or activity materials 
where they belong. Clean up neatly 
and completely.

SHOW Initiative
Begin the literacy center lesson or 
activity as soon as you sit down. 
Encourage others to complete their 
assigned leadership roles.

BE Collaborative
Work together in quiet voices and 
practice kindness. Help without 
doing others’ work.

Literacy Centers Group Norms

be HEROIC!



Reader
Read the lesson or activity out loud in a 
quiet voice. Pause to allow the group to 
think and respond. Re-read sections if 
necessary.

Clarifier
Refer to the task card to begin the 
lesson or activity and help the group 
perform its tasks. Ask the teacher if 
help is needed on the directions.

Task   
Manager

Write down the beginning and ending 
times. Manage how much time should 
be spent on each part of the lesson or 
activity. Make sure that every part is 
completed and done well.

People   
Manager

Keep all group members focused on the 
lesson or activity and talking in quiet 
voices. Make sure every student 
contributes and performs their 
leadership roles. Ask the teacher for 
help if the group needs it.

Literacy Centers      

LEADERSHIP     
ROLES



Spelling & 

Syllabication

Reading

Language 

Conventions



Spelling & 

Syllabication

Reading

Language 

Conventions



Study Skills

Writing

Vocabulary



Study Skills

Writing

Vocabulary



Reading

Reading

Reading



Reading

Reading

Reading



Writing

Writing

Writing



Writing

Writing

Writing



Language 

Conventions

Language 

Conventions

Language 

Conventions



Language 

Conventions

Language 

Conventions

Language 

Conventions



Vocabulary

Vocabulary

Vocabulary



Vocabulary

Vocabulary

Vocabulary



Spelling & 

Syllabication

Spelling & 

Syllabication

Spelling & 

Syllabication



Spelling & 

Syllabication

Spelling & 

Syllabication

Spelling & 

Syllabication



Study Skills

Study Skills

Study Skills



Study Skills

Study Skills

Study Skills



R
e
a
d
in

g



R
e
a
d
in

g



W
ri

ti
n

g



W
ri

ti
n

g



L
a
n

g
u
g
u
a
g
e

C
o
n
v
e
n
ti

o
n
s



L
a
n

g
u
g
u
a
g
e

C
o
n
v
e
n
ti

o
n
s



V
o
c
a
b
u
la

ry



V
o
c
a
b
u
la

ry



S
p
e
ll
in

g
 &

 

S
y
ll
a
b
ic

a
ti

o
n



S
p
e
ll
in

g
 &

 

S
y
ll
a
b
ic

a
ti

o
n



S
tu

d
y
 S

k
il

ls



S
tu

d
y
 S

k
il

ls



Reading Literacy Center Task Card: 

Reading Fluency and Comprehension

1. The Clarifier picks up the task card, and the Task Manager passes out the cold and hot color 

pencils and erasers. The Task Manager notes the ending time for this literacy center. The 

People Manager makes sure that everyone in the group has the reading fluency article and 

reminds students to write their names on the page.

2. The Clarifier points to the boldfaced pronunciation words in the upper right corner of the 

article and says, “Ready, begin.” The group reads the words together out loud. The Clarifier 

asks the teacher if unsure of the pronunciation.

3. The Task Manager sets the timer for two minutes. The Reader reads the article title and then 

says, “Ready, begin.” The Task Manager starts the timer and students read the article in quiet 

voices (slightly louder than a whisper) at their own individual paces until the timer rings. 

When the timer rings, the students place a finger on their ending word. 

4. Students look to the left column of their finger for the word count. Students add on the 

number of words on the line up to their finger to determine their cold or hot timings. The 

People Manager tells the students to record their cold timings quickly and neatly on the 

Fluency Timings Chart.

5. Modeled Reading Option: Students practice reading with model reader at the fluency level 

assigned by their teacher in a quiet voice (not a whisper). Students continue to read and re-

read the article until the Task Manager says, “Stop” (after 10 minutes).

6. The Reader reads the article title and then the first SCRIP question. Next, the Reader begins 

reading the article in a quiet voice until someone in the group says, “Stop,” because the first 

SCRIP question has been answered or the related information has been read.                 

7. Students discuss how to word the answer and write the answer in the spaces provided below 

the SCRIP question. The Clarifier turns over the task card and reads the suggested answer. 

Students revise their answers if necessary. 

8. When the Reader finishes a sentence in which a boldfaced vocabulary word appears, the 

Reader stops and students discuss the meaning of the word from surrounding SALE 

(Synonym, Antonym, Logic, Example) context clues. Students discuss how to word each 

definition and write the vocabulary words and their definitions in the article margins.

9. Continue these steps until the article is read, the SCRIP questions are answered, and the 

vocabulary words are defined. The Task Manager gets the answers from the teacher and 

students self-correct and revise their answers.

10. Follow the same directions (#3) for the hot timing and use the hot pencil to record your 

score on top of cold timing. If you read fewer words on this hot timing than you did on your 

cold timing, simply draw a line across the bar at the correct spot.



Reading Literacy Center Task Card: 

Reading Fluency and Comprehension

1. The Clarifier picks up the task card, and the Task Manager passes out the cold and hot color 

pencils and erasers. The Task Manager notes the ending time for this literacy center. The 

People Manager makes sure that everyone in the group has the reading fluency article and 

reminds students to write their names on the page.

2. The Clarifier points to the boldfaced pronunciation words in the upper right corner of the 

article and says, “Ready, begin.” The group reads the words together out loud. The Clarifier 

asks the teacher if unsure of the pronunciation.

3. The Task Manager sets the timer for two minutes. The Reader reads the article title and then 

says, “Ready, begin.” The Task Manager starts the timer and students read the article in quiet 

voices (slightly louder than a whisper) at their own individual paces until the timer rings. 

When the timer rings, the students place a finger on their ending word. 

4. Students look to the left column of their finger for the word count. Students add on the 

number of words on the line up to their finger to determine their cold or hot timings. The 

People Manager tells the students to record their cold timings quickly and neatly on the 

Fluency Timings Chart.

5. Modeled Reading Option: Students practice reading with model reader at the fluency level 

assigned by their teacher in a quiet voice (not a whisper). Students continue to read and re-

read the article until the Task Manager says, “Stop” (after 10 minutes).

6. The Reader reads the article title and then the first SCRIP question. Next, the Reader begins 

reading the article in a quiet voice until someone in the group says, “Stop,” because the first 

SCRIP question has been answered or the related information has been read.                 

7. Students discuss how to word the answer and write the answer in the spaces provided below 

the SCRIP question. The Clarifier turns over the task card and reads the suggested answer. 

Students revise their answers if necessary. 

8. When the Reader finishes a sentence in which a boldfaced vocabulary word appears, the 

Reader stops and students discuss the meaning of the word from surrounding SALE 

(Synonym, Antonym, Logic, Example) context clues. Students discuss how to word each 

definition and write the vocabulary words and their definitions in the article margins.

9. Continue these steps until the article is read, the SCRIP questions are answered, and the 

vocabulary words are defined. The Task Manager gets the answers from the teacher and 

students self-correct and revise their answers.

10. Follow the same directions (#3) for the hot timing and use the hot pencil to record your 

score on top of cold timing. If you read fewer words on this hot timing than you did on your 

cold timing, simply draw a line across the bar at the correct spot.



Writing Literacy Center Task Card: 

Sentence Revisions and Literary Response

1. The Clarifier picks up the task card and will ask the teacher any questions about directions. 

The Task Manager writes down the ending time for this literacy center. The People Manager 

makes sure that everyone in the group has the sentence revision activity and reminds students 

to write their names on the page.

2. The Reader reads the sentence revisions Lesson Focus out loud in a soft voice, and the Task 

Manager helps the group summarize the Key Idea(s) of the lesson on the lines provided in the 

second column.

3. After each student has completed the summaries, the Reader reads the Example(s), and the 

Clarifier asks students to explain how each example relates to the Lesson Focus.

4. The Reader reads the sentence revision task, and students complete this task individually.

5. Upon completion, the Clarifier asks students to share their sentence revisions. The Task 

Manager gets the answers from the teacher and students self-correct and revise their answers.

6. Next, students turn their papers over to the back and the Reader reads the Literary 

Quotation and the Definition/Explanation/Reflection.

7. The Task Manager reads each of the Observation, Interpretation, and Application questions. 

Observation is What do you see? Interpretation is What does it mean? Application is How can 

this be used? The Task Manager pauses after each question and the Clarifier asks for 

responses. The People Manager encourages all students to respond.

8. After completing discussion, students complete the Revision and Draw tasks individually. If 

time remains, the Clarifier asks students to share their responses.



Writing Literacy Center Task Card: 

Sentence Revisions and Literary Response

1. The Clarifier picks up the task card and will ask the teacher any questions about directions. 

The Task Manager writes down the ending time for this literacy center. The People Manager 

makes sure that everyone in the group has the sentence revision activity and reminds students 

to write their names on the page.

2. The Reader reads the sentence revisions Lesson Focus out loud in a soft voice, and the Task 

Manager helps the group summarize the Key Idea(s) of the lesson on the lines provided in the 

second column.

3. After each student has completed the summaries, the Reader reads the Example(s), and the 

Clarifier asks students to explain how each example relates to the Lesson Focus.

4. The Reader reads the sentence revision task, and students complete this task individually.

5. Upon completion, the Clarifier asks students to share their sentence revisions. The Task 

Manager gets the answers from the teacher and students self-correct and revise their answers.

6. Next, students turn their papers over to the back and the Reader reads the Literary 

Quotation and the Definition/Explanation/Reflection.

7. The Task Manager reads each of the Observation, Interpretation, and Application questions. 

Observation is What do you see? Interpretation is What does it mean? Application is How can 

this be used? The Task Manager pauses after each question and the Clarifier asks for 

responses. The People Manager encourages all students to respond.

8. After completing discussion, students complete the Revision and Draw tasks individually. If 

time remains, the Clarifier asks students to share their responses.



Language Conventions Literacy Center Task Card: 

Grammar, Usage, and Mechanics

1. The Clarifier picks up the task card and will ask the teacher any questions about directions. 

The Task Manager writes down the ending time for this Literacy Center. The People Manager 

makes sure that everyone in the group has the GUM worksheet and reminds students to write 

their names on the page.

2. The Reader reads the Mechanics Notes in the right column out loud in a soft voice and 

stops at the Example(s). Students look at the back of their worksheet and copy down the 

example(s) for that section only. The Clarifier asks students how the examples relate to the 

mechanics rule. Continue to follow these steps for the rest of the Mechanics Notes. 

3. Next, students complete the Practice sentences individually in the left column for the 

mechanics section by crossing out and revising errors or underlining words according to the 

worksheet directions. Upon completion, students look at the back of their worksheet to self-

correct and revise their answers if necessary.

4. Continue to follow these steps (#s 2 and 3) for next section of the GUM worksheet.

5. Upon completion, the Task Manager reads the Writing Application task out loud. Students 

complete this sentence or sentences individually.

6. When finished, the Clarifier asks the group to share the Writing Application sentences. 

Students borrow from each other to revise their sentences if necessary.



Language Conventions Literacy Center Task Card: 

Grammar, Usage, and Mechanics

1. The Clarifier picks up the task card and will ask the teacher any questions about directions. 

The Task Manager writes down the ending time for this Literacy Center. The People Manager 

makes sure that everyone in the group has the GUM worksheet and reminds students to write 

their names on the page.

2. The Reader reads the Mechanics Notes in the right column out loud in a soft voice and 

stops at the Example(s). Students look at the back of their worksheet and copy down the 

example(s) for that section only. The Clarifier asks students how the examples relate to the 

mechanics rule. Continue to follow these steps for the rest of the Mechanics Notes. 

3. Next, students complete the Practice sentences individually in the left column for the 

mechanics section by crossing out and revising errors or underlining words according to the 

worksheet directions. Upon completion, students look at the back of their worksheet to self-

correct and revise their answers if necessary.

4. Continue to follow these steps (#s 2 and 3) for next section of the GUM worksheet.

5. Upon completion, the Task Manager reads the Writing Application task out loud. Students 

complete this sentence or sentences individually.

6. When finished, the Clarifier asks the group to share the Writing Application sentences. 

Students borrow from each other to revise their sentences if necessary.



Vocabulary Literacy Center Task Card: 

Odd-Numbered Vocabulary Worksheets

1. The Clarifier picks up the task card and will ask the teacher any questions about directions. 

The Task Manager writes down the ending time for this Literacy Center. The People Manager 

makes sure that everyone in the group has the correct vocabulary worksheet and reminds 

students to write their names on the page.

2. The Reader reads the Multiple Meaning Words title and directions, vocabulary words, and 

definitions out loud in a soft voice. The Clarifier helps students brainstorm which number of 

the definition best matches the use of each vocabulary word. 

3. The Reader reads the Greek and Latin Word Parts title and directions, the word parts, and 

their meanings. The Clarifier helps students brainstorm example words which use each of the 

Greek and Latin word parts. Next, students use the word part meanings (reverse the order if 

helpful) or their own words to guess the meaning of the vocabulary word. Students may use 

the dictionary if they cannot agree on a suitable definition guess.

4. The Reader reads the Language Resources: Dictionary and Thesaurus title, the first set of 

directions, and the vocabulary word. The Task Manager finds the vocabulary word in the 

dictionary, while the Clarifier finds the vocabulary word in the thesaurus. Students examine 

the dictionary word entry and work collaboratively to decide where to divide the word into 

syllables, where to place the accent mark, and what is the primary definition. 

5. The Reader reads the second set of directions and the Clarifier points out whether 

synonyms (same), antonyms (opposite), or inflections (different word endings) are required 

for the word. Students examine the thesaurus and decide which words or phrases to write in 

the spaces provided. 

Note that not every word is included in every thesaurus. The dictionary may also help students 

determine synonyms from the key words in the definitions or at the end of the word entry if 

listed as Syn. Often, students can brainstorm antonyms from the key words in the definitions. 

The dictionary may also provide inflections in boldface at the end of the word entry or 

inflections may be found as word entries listed above or below the vocabulary word. 

6. The Reader reads the figures of speech title and the definition of the figure of speech in the 

parentheses. Next, the Reader reads the directions. The Clarifier re-reads the sentence using 

the figure of speech and asks the students to interpret what the figure of speech means and 

explain how it is used in the sentence. Students brainstorm the interpretation and explanation 

and write the answer in the space provided. 

7. The Task Manager gets the answers from the teacher and students self-correct and revise 

their answers. Students cut the outside border of their Vocabulary Study Cards and fold them 

accordion style from four columns into one so the word is on front and definition is on back.

8. Students quietly study their Vocabulary Study Cards and then quiz each other.



Vocabulary Literacy Center Task Card: 

Odd-Numbered Vocabulary Worksheets

1. The Clarifier picks up the task card and will ask the teacher any questions about directions. 

The Task Manager writes down the ending time for this Literacy Center. The People Manager 

makes sure that everyone in the group has the correct vocabulary worksheet and reminds 

students to write their names on the page.

2. The Reader reads the Multiple Meaning Words title and directions, vocabulary words, and 

definitions out loud in a soft voice. The Clarifier helps students brainstorm which number of 

the definition best matches the use of each vocabulary word. 

3. The Reader reads the Greek and Latin Word Parts title and directions, the word parts, and 

their meanings. The Clarifier helps students brainstorm example words which use each of the 

Greek and Latin word parts. Next, students use the word part meanings (reverse the order if 

helpful) or their own words to guess the meaning of the vocabulary word. Students may use 

the dictionary if they cannot agree on a suitable definition guess.

4. The Reader reads the Language Resources: Dictionary and Thesaurus title, the first set of 

directions, and the vocabulary word. The Task Manager finds the vocabulary word in the 

dictionary, while the Clarifier finds the vocabulary word in the thesaurus. Students examine 

the dictionary word entry and work collaboratively to decide where to divide the word into 

syllables, where to place the accent mark, and what is the primary definition. 

5. The Reader reads the second set of directions and the Clarifier points out whether 

synonyms (same), antonyms (opposite), or inflections (different word endings) are required 

for the word. Students examine the thesaurus and decide which words or phrases to write in 

the spaces provided. 

Note that not every word is included in every thesaurus. The dictionary may also help students 

determine synonyms from the key words in the definitions or at the end of the word entry if 

listed as Syn. Often, students can brainstorm antonyms from the key words in the definitions. 

The dictionary may also provide inflections in boldface at the end of the word entry or 

inflections may be found as word entries listed above or below the vocabulary word. 

6. The Reader reads the figures of speech title and the definition of the figure of speech in the 

parentheses. Next, the Reader reads the directions. The Clarifier re-reads the sentence using 

the figure of speech and asks the students to interpret what the figure of speech means and 

explain how it is used in the sentence. Students brainstorm the interpretation and explanation 

and write the answer in the space provided. 

7. The Task Manager gets the answers from the teacher and students self-correct and revise 

their answers. Students cut the outside border of their Vocabulary Study Cards and fold them 

accordion style from four columns into one so the word is on front and definition is on back.

8. Students quietly study their Vocabulary Study Cards and then quiz each other.



Vocabulary Literacy Center Task Card: 

Even-Numbered Vocabulary Worksheets

1. The Clarifier picks up the task card and will ask the teacher any questions about directions. 

The Task Manager writes down the ending time for this Literacy Center. The People Manager 

makes sure that everyone in the group has the correct vocabulary worksheet and reminds 

students to write their names on the page.

2. The Reader reads the Word Relationships title and directions, vocabulary words, and 

definitions out loud in a soft voice.

3. The Clarifier helps students brainstorm context clues sentences which show, not tell, the 

meanings of the vocabulary words and a transition word or phrase to connect the two 

sentences. 

4. The Reader reads the Connotations title and directions, vocabulary words, and definitions. 

The Clarifier asks the students to brainstorm which vocabulary words belong in which blanks. 

5. The Task Manager gets the answers from the teacher and students self-correct and revise 

their answers.

6. The Reader reads the Academic Language title and directions, the first vocabulary word, its 

part of speech, and definition. The Clarifier asks the students to brainstorm a word or phrase 

which is similar to and different than the vocabulary word. The Task Manager may assign a 

student to look up the vocabulary word in the thesaurus. Students write their answers in the 

first two boxes.

7. The Clarifier then helps students brainstorm an example, characteristic, or picture of the 

vocabulary word. For example, if the vocabulary word were school, examples could be 

elementary, middle school, and high schools. Characteristics of school could be teachers, 

students, and books. Pictures of school could be a sketch of a school building or classroom or 

a symbol such as an open book. Students write their response in the last box.

7. Follow the same steps (#s 6 and 7) for the second vocabulary word.

8. Students quietly study their Vocabulary Study Cards and then quiz each other in pairs or 

triads until the end of the Vocabulary Literacy Center.



Vocabulary Literacy Center Task Card: 

Even-Numbered Vocabulary Worksheets

1. The Clarifier picks up the task card and will ask the teacher any questions about directions. 

The Task Manager writes down the ending time for this Literacy Center. The People Manager 

makes sure that everyone in the group has the correct vocabulary worksheet and reminds 

students to write their names on the page.

2. The Reader reads the Word Relationships title and directions, vocabulary words, and 

definitions out loud in a soft voice.

3. The Clarifier helps students brainstorm context clues sentences which show, not tell, the 

meanings of the vocabulary words and a transition word or phrase to connect the two 

sentences. 

4. The Reader reads the Connotations title and directions, vocabulary words, and definitions. 

The Clarifier asks the students to brainstorm which vocabulary words belong in which blanks. 

5. The Task Manager gets the answers from the teacher and students self-correct and revise 

their answers.

6. The Reader reads the Academic Language title and directions, the first vocabulary word, its 

part of speech, and definition. The Clarifier asks the students to brainstorm a word or phrase 

which is similar to and different than the vocabulary word. The Task Manager may assign a 

student to look up the vocabulary word in the thesaurus. Students write their answers in the 

first two boxes.

7. The Clarifier then helps students brainstorm an example, characteristic, or picture of the 

vocabulary word. For example, if the vocabulary word were school, examples could be 

elementary, middle school, and high schools. Characteristics of school could be teachers, 

students, and books. Pictures of school could be a sketch of a school building or classroom or 

a symbol such as an open book. Students write their response in the last box.

7. Follow the same steps (#s 6 and 7) for the second vocabulary word.

8. Students quietly study their Vocabulary Study Cards and then quiz each other in pairs or 

triads until the end of the Vocabulary Literacy Center.



Spelling and Syllabication Literacy Center Task Card: 

Spelling Sorts

1. The Clarifier picks up the task card and will ask the teacher any questions about directions. 

The Task Manager writes down the ending time for this literacy center. The People Manager 

makes sure that everyone in the group has the spelling sort worksheet and reminds students to 

write their names on both pages.

2. The Reader reads the Spelling Rule out loud and the Spelling Rule Directions in a soft 

voice.

3. The Clarifier helps the group to brainstorm placement of the spelling words listed in the left 

column into the categories in the right column. Students should select the placements 

considering the best possible answers which match the words’ sounds or spelling patterns.

4. Upon completion, the Reader turns the worksheet over to the back and reads the spelling 

sort category and its spelling sort words.

5. The Task Manager tells students to turn their worksheets over to the back and to circle the 

bolded spelling patterns in the words they sorted correctly.

6. Students self-edit and revise, according to the answers. The Clarifier helps students 

understand why the answers best match each spelling sort category.

7. The Clarifier helps the group brainstorm six other words which match the spelling pattern. 

Students write these in the spaces provided and discuss where each word would fit into the 

spelling sort categories.



Spelling and Syllabication Literacy Center Task Card: 

Spelling Sorts

1. The Clarifier picks up the task card and will ask the teacher any questions about directions. 

The Task Manager writes down the ending time for this literacy center. The People Manager 

makes sure that everyone in the group has the spelling sort worksheet and reminds students to 

write their names on both pages.

2. The Reader reads the Spelling Rule out loud and the Spelling Rule Directions in a soft 

voice.

3. The Clarifier helps the group to brainstorm placement of the spelling words listed in the left 

column into the categories in the right column. Students should select the placements 

considering the best possible answers which match the words’ sounds or spelling patterns.

4. Upon completion, the Reader turns the worksheet over to the back and reads the spelling 

sort category and its spelling sort words.

5. The Task Manager tells students to turn their worksheets over to the back and to circle the 

bolded spelling patterns in the words they sorted correctly.

6. Students self-edit and revise, according to the answers. The Clarifier helps students 

understand why the answers best match each spelling sort category.

7. The Clarifier helps the group brainstorm six other words which match the spelling pattern. 

Students write these in the spaces provided and discuss where each word would fit into the 

spelling sort categories.



Spelling and Syllabication Literacy Center Task Card: 

Syllable Worksheets

Odd Weeks

1. The Clarifier picks up the task card and will ask the teacher any questions about directions. 

The Task Manager writes down the ending time for this literacy center. The People Manager 

makes sure that everyone in the group has the first of the two syllable worksheets and reminds 

students to write their names on the page.

2. The Reader reads the title, syllable rule, and directions for the first syllable worksheet. 

3. The Clarifier reads the word and the group echoes the word while clapping on the accented 

syllable and snapping on the unaccented syllable(s). After each word has been pronounced, 

clapped, and snapped, students work collaboratively to apply the rule and divide the words 

into syllables with / marks. Students also write the accent mark ( / ) above the primary vowel 

accent.

4. Upon completion, the Task Manager gets the answers from the teacher and students self-

correct and revise their answers. The Clarifier helps students understand why the syllable 

divisions and accent placements apply the syllable rule. If uncertain, the Clarifier asks the 

teacher for help.

Even Weeks

1. The Clarifier picks up the task card and will ask the teacher any questions about directions. 

The Task Manager writes down the ending time for this literacy center. The People Manager 

makes sure that everyone in the group has the second of the two syllable worksheets and 

reminds students to write their names on the page.

2. The Reader reads the title, syllable rule, and directions for the second syllable worksheet. 

3. Students work collaboratively to unjumble the Word Jumbles. Students divide the 

unjumbled words into syllables with / marks and write the accent mark ( / ) above the primary 

vowel accent. Note that the Word Jumbles feature words from the first syllable worksheet. 

Make sure students do not have access to the first worksheet for this activity.

3. Students divide the Nonsense Words into syllables with / marks, according to the syllable 

rule.

4. Students may use multiple books to find words which match the syllable rule. Students 

write the book titles, words, and page numbers where the word was found.

5. Upon completion, the Task Manager gets the answers from the teacher and students self-

correct and revise their answers. The Clarifier helps students understand why the syllable 

divisions and accent placements apply the syllable rule. If uncertain, the Clarifier asks the 

teacher for help.



Spelling and Syllabication Literacy Center Task Card: 

Syllable Worksheets

Odd Weeks

1. The Clarifier picks up the task card and will ask the teacher any questions about directions. 

The Task Manager writes down the ending time for this literacy center. The People Manager 

makes sure that everyone in the group has the first of the two syllable worksheets and reminds 

students to write their names on the page.

2. The Reader reads the title, syllable rule, and directions for the first syllable worksheet. 

3. The Clarifier reads the word and the group echoes the word while clapping on the accented 

syllable and snapping on the unaccented syllable(s). After each word has been pronounced, 

clapped, and snapped, students work collaboratively to apply the rule and divide the words 

into syllables with / marks. Students also write the accent mark ( / ) above the primary vowel 

accent.

4. Upon completion, the Task Manager gets the answers from the teacher and students self-

correct and revise their answers. The Clarifier helps students understand why the syllable 

divisions and accent placements apply the syllable rule. If uncertain, the Clarifier asks the 

teacher for help.

Even Weeks

1. The Clarifier picks up the task card and will ask the teacher any questions about directions. 

The Task Manager writes down the ending time for this literacy center. The People Manager 

makes sure that everyone in the group has the second of the two syllable worksheets and 

reminds students to write their names on the page.

2. The Reader reads the title, syllable rule, and directions for the second syllable worksheet. 

3. Students work collaboratively to unjumble the Word Jumbles. Students divide the 

unjumbled words into syllables with / marks and write the accent mark ( / ) above the primary 

vowel accent. Note that the Word Jumbles feature words from the first syllable worksheet. 

Make sure students do not have access to the first worksheet for this activity.

3. Students divide the Nonsense Words into syllables with / marks, according to the syllable 

rule.

4. Students may use multiple books to find words which match the syllable rule. Students 

write the book titles, words, and page numbers where the word was found.

5. Upon completion, the Task Manager gets the answers from the teacher and students self-

correct and revise their answers. The Clarifier helps students understand why the syllable 

divisions and accent placements apply the syllable rule. If uncertain, the Clarifier asks the 

teacher for help.



Study Skills Literacy Center Task Card: 

Self-Assessment, Study Skills Lesson, and Reflection

1. The Clarifier picks up the task card and will ask the teacher any questions about directions. 

The Task Manager writes down the ending time for this literacy center. The People Manager 

makes sure that everyone in the group has the study skills self-assessment, lesson, and 

reflection and reminds students to write their names on both pages.

2. Students silently read the self-assessment individually and rate themselves for each of the 

five statements.

3. Students total up the point values and circle the numerical range which matches their total 

under the Results column.

4. Students individually complete the Already Know and Want to Know sections.

5. Upon completion, the Clarifier asks students to share their responses in the Already Know 

and Want to Know sections.

6. The Reader reads the study skills lesson out loud in a quiet voice. Students say, “Stop,” 

when they wish to clarify or discuss any part of the lesson. The Clarifier should ask the 

teacher if students have questions about any part of the lesson.

7. Upon completion of the lesson, students complete the reflection individually.

8. When finished, the Clarifier asks students to share any of the ten answers which were 

unclear and left unwritten. Students self-correct and revise if necessary.



Study Skills Literacy Center Task Card: 

Self-Assessment, Study Skills Lesson, and Reflection

1. The Clarifier picks up the task card and will ask the teacher any questions about directions. 

The Task Manager writes down the ending time for this literacy center. The People Manager 

makes sure that everyone in the group has the study skills self-assessment, lesson, and 

reflection and reminds students to write their names on both pages.

2. Students silently read the self-assessment individually and rate themselves for each of the 

five statements.

3. Students total up the point values and circle the numerical range which matches their total 

under the Results column.

4. Students individually complete the Already Know and Want to Know sections.

5. Upon completion, the Clarifier asks students to share their responses in the Already Know 

and Want to Know sections.

6. The Reader reads the study skills lesson out loud in a quiet voice. Students say, “Stop,” 

when they wish to clarify or discuss any part of the lesson. The Clarifier should ask the 

teacher if students have questions about any part of the lesson.

7. Upon completion of the lesson, students complete the reflection individually.

8. When finished, the Clarifier asks students to share any of the ten answers which were 

unclear and left unwritten. Students self-correct and revise if necessary.
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5HPHGLDO�6SHOOLQJ�/LWHUDF\�&HQWHU

7DEOH�RI�&RQWHQWV

6HFWLRQV 3DJHV

+RZ�WR�6HW�XS�5HPHGLDO /LWHUDF\�&HQWHUV««««««««««««««««��±�
)$4V««««««««««««««««««««««««««««««���
5HPHGLDO�6SHOOLQJ�:RUNVKHHWV�2YHUYLHZ««««««««««��«««««��� ��
'LDJQRVWLF�6FUHHQLQJ�$VVHVVPHQW�DQG�0DWHULDOV�3UHSDUDWLRQ««««««««��� �±�
3UH�7HDFKLQJ�WR�WKH�:KROH�&ODVV«««««««««««««««««««����
7DVN�&DUG�'LUHFWLRQV�IRU�6SHOOLQJ�6RUW�:RUNVKHHWV««««««««««««� �±�
'LDJQRVWLF�6SHOOLQJ�$VVHVVPHQW«««««««««««««««����������������������±��
'LDJQRVWLF�6SHOOLQJ $VVHVVPHQW 0DVWHU\�0DWUL[«««««««««««««����±��
6SHOOLQJ�3DWWHUQ�&DWHJRULHV�DQG�0DVWHU\�&ULWHULD«««««««««««««� ��

6SHOOLQJ�6RUW�:RUNVKHHWV

6RXQG�6SHOOLQJ ,QVWUXFWLRQDO�6FRSH�DQG�6HTXHQFH«««««««««««««��±��
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$GGHQGXP

� 7HQ�/LWHUDF\�&HQWHU�5RWDWLRQV«««««««««««««««««������±���
� /LWHUDF\�&HQWHUV�*URXS�1RUPV�%(�+(52,&��*URXS�1RUPV«««««��� ���
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������3HQQLQJWRQ�3XEOLVKLQJ���SHQQLQJWRQSXEOLVKLQJ�FRP��� ��

'LDJQRVWLF 6SHOOLQJ�$VVHVVPHQW

�� EXPSHU 7KH�FDU�EXPSHU�KDG�D�ODUJH�GHQW� EXPSHU
�� IRJJ\ ,Q�IRJJ\�FRQGLWLRQV�LW�LV�KDUG�WR�GULYH� IRJJ\
�� EULVNO\ 7KH\�ZDONHG�EULVNO\�WKURXJK�WKH�SDUN� EULVNO\
�� PHGLFDO +LV�PHGLFDO�FRQGLWLRQ�ZRUVHQHG� PHGLFDO
�� GHILDQFH 7KH�FKLOG¶V�GHILDQFH�FUHDWHG�KHDUWDFKH� GHILDQFH
�� GUHDGIXO $�GUHDGIXO�VRXQG�FDPH�RXW�RI�WKH�WUXPSHW� GUHDGIXO 6KRUW�9RZHOV
�� SURYLGH 6KH�FDQ�SURYLGH�DOO�RI�WKH�GHWDLOV� SURYLGH
�� ODWHO\ 7KDW�KDSSHQV�D�ORW�ODWHO\� ODWHO\
�� FRPSXWH 7R�FRPSXWH�QXPEHUV�KH�XVHG�D�FDOFXODWRU� FRPSXWH
��� KRSHIXO ,�DP�KRSHIXO�WKDW�VKH�ZLOO�YLVLW�VRRQ� KRSHIXO
��� DWWLWXGH 7KH�VWXGHQW�KDG�D�ZRQGHUIXO�DWWLWXGH� DWWLWXGH
��� VXUSULVH ,W�FRXOG�QRW�KDYH�EHHQ�D�EHWWHU�VXUSULVH� VXUSULVH
��� PXIIOH 7KH KHDGSKRQHV�PXIIOH�WKH�QRLVH� PXIIOH
��� PRWLYH 7KH�ODZ\HU�IRXQG�WKH�PRWLYH�IRU�WKH�FULPH� PRWLYH
��� VXEPDULQH $�VXEPDULQH�FDQ�EH�YHU\�ORQJ� VXEPDULQH 6LOHQW�)LQDO�H
��� H\HODVKHV +HU�H\HODVKHV�ZHUH�YHU\�ORQJ� H\HODVKHV�
��� FUXWFKHV +H�KDG�WR�XVH�FUXWFKHV�EHFDXVH�RI�KLV�DQNOH� FUXWFKHV
��� K\SRWKHVLV 7KH�VFLHQWLVW¶V�K\SRWKHVLV�ZDV�WHVWHG� K\SRWKHVLV
��� FDUWZKHHO ,�FRXOG�QHYHU�GR�D�SURSHU�FDUWZKHHO� FDUWZKHHO &RQVRQDQW
��� WHOHJUDSK 7KH�WHOHJUDSK�ZDV�LQYHQWHG�LQ�WKH�����V� WHOHJUDSK 'LJUDSKV
��� SDWULRW $�SDWULRW�LV�RQH�ZKR�VXSSRUWV�KLV�FRXQWU\� SDWULRW
��� SD\PHQW ,�UHFHLYHG�KLV�SD\PHQW�ODVW�-XO\� SD\PHQW�
��� WUDLQHG 6KH�WUDLQHG�ORQJ�DQG�KDUG�IRU�WKH�2O\PSLFV� WUDLQHG�
��� QHLJKERU 0\�QHLJKERU�ZDNHV�XS�HDUO\�HDFK�PRUQLQJ� QHLJKERU� /RQJ��D��
��� PD\EH +H�WKRXJKW�PD\EH�WKH\�ZRXOG DJUHH� PD\EH
��� VHHNLQJ 7KH�FDSWDLQ�ZDV�VHHNLQJ�EXULHG�WUHDVXUH�� VHHNLQJ
��� FHLOLQJV 7KH�DSDUWPHQW�KDG�YHU\�KLJK�FHLOLQJV� FHLOLQJV�
��� OREE\LQJ 6WXGHQW�&RXQFLO�LV�OREE\LQJ�IRU�D�JDPH�GD\� OREE\LQJ�
��� FUHDWXUH 7KH�LJXDQD�LV�D�VWUDQJH�ORRNLQJ�FUHDWXUH� FUHDWXUH
��� UDGLXV 7KH�UDGLXV�RI�WKH�FLUFOH�ZDV�VL[�LQFKHV� UDGLXV /RQJ��H�
��� ELF\FOH 6KH�JRW�D�ELF\FOH�IRU�KHU�ELUWKGD\� ELF\FOH
��� GHOLJKW 7KH�QHZ�QHLJKERU�LV�VXFK�D�GHOLJKW� GHOLJKW
��� VXSSO\ $�KXJH�VXSSO\�FDPH�LQ�\HVWHUGD\� VXSSO\�
��� XQWLH ,W�WRRN�PH�D�ORQJ�WLPH�WR�XQWLH�WKH�NQRW� XQWLH /RQJ��L�
��� LQWURGXFH ,�ZRXOG�OLNH�WR�LQWURGXFH�P\�IULHQG� LQWURGXFH
��� YHWRHG 7KH�SUHVLGHQW�YHWRHG�WKH�SURSRVHG�ODZ� YHWRHG
��� VRDNLQJ :KHQ�\RX�DUH�VRDNLQJ�LQ�D�WXE��OLIH�LV�ILQH� VRDNLQJ
��� IHOORZVKLS 7KH KREELW�MRLQHG�WKH�VHFUHW�IHOORZVKLS� IHOORZVKLS /RQJ��R�
��� KXPRU 6KH�KDG�D�JUHDW�VHQVH�RI�KXPRU� KXPRU
��� IHZHU 7KHUH�DUH�IHZHU�FKRLFHV�WKDQ�,�KDG�WKRXJKW� IHZHU�
��� UHVFXHG 7KH�GRJ�UHVFXHG�WKH�FKLOG�IURP�WKH�ULYHU� UHVFXHG /RQJ��X�
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��� SRRGOH 7KH�EODFN�SRRGOH�ORYHG�WR�HDW�LFH�FUHDP� SRRGOH
��� RYHUGXH <RXU�OLEUDU\�ERRN�LV�RYHUGXH� RYHUGXH
��� GXW\ 'R�\RXU�GXW\�WR�\RXU�FRXQWU\� GXW\
��� EUHZLQJ 7KH�FRIIHH�LV�DOZD\V�EUHZLQJ�DW�KHU�KRXVH� EUHZLQJ /RQJ��RR�
��� ORRNHG +H�ORRNHG�ROGHU�WKDQ�KH�UHDOO\�ZDV� ORRNHG
��� EXWFKHU 7KH�ORFDO�EXWFKHU�ZDV�YHU\�VNLOOHG� EXWFKHU 6KRUW��RR�
��� FURZGHG 7KLV�VFKRRO�LV�YHU\�FURZGHG� FURZGHG
��� FRXQWLQJ 6KH�EHJDQ�FRXQWLQJ�RQ�KHU�ILQJHUV� FRXQWLQJ �RZ���FRZ�
��� SRLVRQHG 7KH�FKHPLFDO�SRLVRQHG�WKH�ZDWHU� SRLVRQHG
��� GHVWUR\ +H�KDG�WR�GHVWUR\�WKH�ZRUN�RI�DUW� GHVWUR\ �RL�
��� DZIXO 7KH�HQJLQH�PDGH�DQ�DZIXO�VRXQG� DZIXO
��� DXGLWRULXP 7KH�EDQG�SOD\HG�LQ�WKH�DXGLWRULXP� DXGLWRULXP
��� DOUHDG\ 0\�WHDFKHU�DOUHDG\�NQRZV�WKH�DQVZHU� DOUHDG\
��� IDOOLQJ 7KH�FKLOG�NHSW�IDOOLQJ�GRZQ�WKH�VWDLUV� IDOOLQJ �DZ�
��� FXUOLQJ 6KH�OLNHG�FXUOLQJ�KHU�KDLU�ZLWK�KHU�ILQJHUV� FXUOLQJ
��� ZLQWHU 7KLV�ZLQWHU�,�ZDQW�WR�YLVLW�WKH�EHDFK� ZLQWHU
��� ILUPO\ 7KH�VWXGHQW�KHOG�WKH�KDQGOH�ILUPO\� ILUPO\
��� DODUP $�PDQ�VHW�RII�WKH�FDU�DODUP� DODUP
��� ERULQJ 7KH WHOHYLVLRQ�VKRZ�ZDV�YHU\�ERULQJ� ERULQJ U�FRQWUROOHG
��� FXFXPEHU +H�OLNHV�FXFXPEHU�LQ�KLV�VDODG� FXFXPEHU
��� SURFHGXUH 7KH�JXDUG�IROORZHG�WKH�SURFHGXUH� SURFHGXUH
��� DJRQ\ +LV�IDFH�VKRZHG�WKH�DJRQ\�RI�GHIHDW� DJRQ\ +DUG�6RIW
��� VWUDQJHO\ +HU�FRXVLQ�EHKDYHG�YHU\�VWUDQJHO\� VWUDQJHO\ F DQG�J
��� VSLF\ 7KH�0H[LFDQ�IRRG�ZDV�VSLF\� VSLF\
��� LGHQWLI\ 1R�RQH�FRXOG�LGHQWLI\�WKH�VWUDQJHU� LGHQWLI\ 6RIW�\
��� IRUJHWWLQJ ,�NHHS�IRUJHWWLQJ�ZKHUH�,�SODFHG�P\�JODVVHV� IRUJHWWLQJ &RQVRQDQW
��� FRPPLWPHQW7KH�FRDFK�TXHVWLRQHG�KLV�FRPPLWPHQW� FRPPLWPHQW 'RXEOLQJ
��� GRGJHEDOO 7KH�FKLOGUHQ�FRXOG�QRW�SOD\�GRGJHEDOO� GRGJHEDOO
��� DGYDQWDJH :H�KDG�WKH�DGYDQWDJH�RI�SOD\LQJ�DW�KRPH� DGYDQWDJH �M�
��� EHOLHYH ,�ZLOO�EHOLHYH�LW�ZKHQ�,�VHH�LW� EHOLHYH
��� UHFHLYH 'LG�\RX�UHFHLYH�WKH�OHWWHU" UHFHLYH ³LH´�³HL´
��� UDGLRV :H�OLVWHQHG�WR�RXU�UDGLRV� UDGLRV
��� EXVKHV 7KH\�IRXQG�WKH�FKLOG�KLGLQJ�LQ�WKH�EXVKHV� EXVKHV
��� ODGLHV 7KH�ODGLHV�VRIWEDOO�WHDP�ZRQ�WKHLU�JDPH� ODGLHV
��� ERRNVKHOYHV 7KH\�GXVWHG�WKH�ERRNVKHOYHV� ERRNVKHOYHV
��� ZRPHQ 7KH�ZRPHQ�YROXQWHHUHG�IRU�WKH FDUQLYDO� ZRPHQ 3OXUDOV
��� JXLGH +HU�IDPLO\�WUDLQV�JXLGH�GRJV�IRU�WKH�EOLQG��� JXLGH
��� GHVLJQHG +HU�PRP�GHVLJQHG�WKH�QHZ�VFKRRO�VLJQ� GHVLJQHG 6LOHQW�/HWWHUV
��� VNDWLQJ ,�KDG�P\�ELUWKGD\�SDUW\�DW�WKH�VNDWLQJ�ULQN� VNDWLQJ� 'URS�.HHS�
��� ZLVHO\ 6KH�ZLVHO\�DVNHG�WKH�WHDFKHU�IRU�KHOS� ZLVHO\ )LQDO�H
��� FDWFKHU 7KH�FDWFKHU�WDJJHG�WKH�UXQQHU�RXW� FDWFKHU
��� WRXFKGRZQ 2XU�SOD\HUV�VFRUHG�WKH�ZLQQLQJ�WRXFKGRZQ� WRXFKGRZQ �FK�
��� JLJDQWLF 7KH�JLJDQWLF�ERXOGHU�EORFNHG�WKH�URDG� JLJDQWLF
��� VXQNHQ 7KH�SLUDWHV�VHDUFKHG�IRU�VXQNHQ WUHDVXUH� VXQNHQ �N�
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��� GHQLHG +H�GHQLHG�DQ\�NQRZOHGJH�RI�WKH�FULPH� GHQLHG 'URS�.HHS
��� FDUU\LQJ :H�JRW�WLUHG�RI�FDUU\LQJ�WKH�EDVNHWV� FDUU\LQJ )LQDO�\
��� KDQGFXIIV 7KH�SROLFH�RIILFHU�FDUULHG�KDQGFXIIV� KDQGFXIIV
��� FDUHIXO 3OHDVH�EH�FDUHIXO�ZLWK�WKDW�JODVV�YDVH� FDUHIXO O��I��V��]
��� UK\WKP +H�FRXOG�QRW�FODS�WR�WKH�UK\WKP�RI�WKH�VRQJ� UK\WKP *UHHN�³UK´�
��� FKRUXV 7KH�FKRUXV�RI�WKH�VRQJ�ZDV�UHSHDWHG� FKRUXV ³FK´
��� H[SORVLRQ� $�ORXG�H[SORVLRQ�IROORZHG�WKH�FDU�FUDVK� H[SORVLRQ
��� PXVLFLDQ� +H�PDGH�KLV�FDUHHU�DV�D�PXVLFLDQ� PXVLFLDQ
��� HPRWLRQDO +HU�SRHWU\�WULJJHUHG�DQ�HPRWLRQDO�UHVSRQVH� HPRWLRQDO �LRQ�
��� EXEEOH 6KH�EOHZ�D�KXJH�EXEEOH�ZLWK�KHU�JXP� EXEEOH &RQVRQDQW±
��� PLUDFOH ,W�ZDV�MXVW�D�PLUDFOH�WKDW�VKH�ILQLVKHG� PLUDFOH ³OH´
��� FRXVLQ 6KH�LQYLWHG�KHU�FRXVLQ�WR�WKH�SDUW\� FRXVLQ
��� V\PSDWK\ :H�H[SUHVVHG�RXU�V\PSDWK\�IRU�KHU�ORVV� V\PSDWK\ 6FKZD
��� ODXJKDEOH +LV�FOXPV\�UHVSRQVH�ZDV�ODXJKDEOH� ODXJKDEOH
���� HOLJLEOH ,�ZDV�QRZ�HOLJLEOH�WR�ZLQ�WKH�JUDQG�SUL]H� HOLJLEOH ³DEOH´�³LEOH´
���� VLJQLILFDQFH 7KH�VLJQLILFDQFH�RI�KHU�UHVHDUFK�ZDV�KXJH� VLJQLILFDQFH ³DQFH´�
���� FRQILGHQFH 7KH�WHDFKHU�HDUQHG�RXU�KLJKHVW�FRQILGHQFH� FRQILGHQFH ´HQFH´
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6RXQG�6SHOOLQJV /RQJ��RR� 6KRUW �RR� �RZ�����������RL���������������������DZ� U�FRQWUROOHG�9RZHOV����+DUG�6RIW�F DQG�J
DV�LQ�WKH�ZRUG�������������� URRVWHU�������������ZRRGSHFNHU�������FRZ NRL KDZN HUPLQH���������DUP���RUFD���FXW����MXLF\���JHW����JHP

:RUNVKHHW��V �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� �� ��

7HDFKHU�

BBBBBBBBBBBBBBBBBBBBBB

&ODVV

BBBBBBBBBBBBBBBBBBBBBB

6WXGHQW�1DPHV� RR BX
H

X BH
Z

RR BX
B

BR
Z

RX
B

RL
B

BR
\

DZ DX DO DO
O

X
U

HU LU DU RU +
DU
G
�F

6
RI
W�
F

+
DU
G
�J

6
RI
W�
J

7RWDOV



������3HQQLQJWRQ�3XEOLVKLQJ���SHQQLQJWRQSXEOLVKLQJ�FRP��� ��

6RXQG�6SHOOLQJ�,QVWUXFWLRQDO�3DWWHUQV�6FRSH�DQG�6HTXHQFH

6KRUW�9RZHO�6RXQGV /RQJ�L�6RXQG�9RZHOV DZ�6RXQG�9RZHOV

���X ����L ����DZ
���R ����BLJK ����DX
���L ����B\ ����DO
���H ����BLH ����DOO
���D
���HD /RQJ�R�6RXQG�9RZHOV U�FRQWUROOHG�9RZHOV

6LOHQW�)LQDO�H ����R ����XU
����BRH ����HU

���/RQJ�L�6RXQG�LBH ����RDB ����LU
���DBH ����RZ ����DU
���XBH ����RU
����RBH /RQJ�X�6RXQG�9RZHOV
����XBH� +DUG�6RIW�F�DQG�J
����BVH ����X 6RXQGV
����BOH ����BHZ
����BYH ����BXH ����+DUG�F
����/RQJ�H� LBH ����6RIW�F

RR 6RXQG�DV�LQ�URRVWHU ����+DUG�J
&RQVRQDQW�'LJUDSK�6RXQGV ����6RIW�J

����RR
����VK ����BXH 6RIW�\
����FK�DQG�BWFK ����X
����WK ����BHZ ����/RQJ��L�
����ZKB ����/RQJ��H�
����SK RR 6RXQG�DV�LQ�ZRRGSHFNHU�

&RQVRQDQW�'RXEOLQJ
/RQJ�D 6RXQG�9RZHOV ����RR

����BXB ����'RXEOHG
����D������� ����1RW�'RXEOHG
����BD\ RZ�6RXQG�DV�LQ�FRZ
����DLB �M�
����HL ����BRZ

����RXB ����³GJH´
/RQJ�H 6RXQG�9RZHOV ����³JH´

RL��6RXQG
����H ³LH´�³HL´
����BHH ����RLB
����>F@HL ����BR\ ����³LH´
����B\ ����³HL´
����HD
����L�9RZHO
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6RXQG�6SHOOLQJ�3DWWHUQV�,QVWUXFWLRQDO�6FRSH�DQG�6HTXHQFH

3OXUDOV �LRQ�

����$GG�V DIWHU�9RZHO�R�DQG�\ �����LRQ��³VLRQ´
����$GG�³HV´ DIWHU��[����FK����VK����V���DQG��]� �����LRQ��³FLDQ´
����&KDQJH�\�WR�L DQG�DGG�³HV´ �����LRQ��³WLRQ´
��� &KDQJH ³IH´ WR�³YHV´
����,UUHJXODU�3OXUDOV /RQJ�R�6RXQG�9RZHOV

6LOHQW�/HWWHUV ����6KRUW�9RZHO�&RQVRQDQW�OH
����2WKHU�9RZHOV�&RQVRQDQW�OH

����³PE´
����³JQ´ 6FKZD

)LQDO�H ����6KRUW�6FKZD
��� 'URS�)LQDO�H�EHIRUH�6XIIL[ ����/RQJ�6FKZD
����.HHS�)LQDO�H

³DEOH´�³LEOH´
�FK�

����³DEOH´
�����FK��³WFK´ �����³LEOH´
�����FK��³FK´

³DQFH´�³HQFH´
&RQVRQDQW�'LJUDSK�6RXQGV

�����³DQFH´
�����N��³F´�DQG�³FN´ �����³HQFH´
�����N��³N´

)LQDO�\

��� 'URS�)LQDO�\ EHIRUH�6XIIL[
����.HHS�)LQDO�\ EHIRUH�6XIIL[

O��I��V��]

����'RXEOH�O��I��V��]
����'URS�O�ZLWK�³DOO�´�³WLOO�´�DQG�³IXOO´

*UHHN�6SHOOLQJV

����³UK´
����³FK´
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/RQJ�D 6RXQG�³DLBB´��

)2&86 7KH�ORQJ�D VRXQG�KHDUG�LQ�DSH�FDQ�EH�VSHOOHG�³DLB´�DV�LQ�UDLQ�

6257 :ULWH�HDFK�ZRUG�LQ�WKH�FRUUHFW�FROXPQ�

VWD\ PDLQO\ HLJKW VWUDLJKW KDLU EUDLG
H[SODLQ ODWH UHLJQ EDVLF VD\LQJ FKDLU

/RQJ�D ³DLB´�6SHOOLQJV 2WKHU�³D´�6SHOOLQJV

BBBBBBBBBBBBBBBBBBBBBBBBBBBB BBBBBBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBB BBBBBBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBB BBBBBBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBB BBBBBBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBB BBBBBBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBB BBBBBBBBBBBBBBBBBBBBBBBBBBBB

-80%/( :ULWH�WKH�ZRUG�ZLWK�WKH�ORQJ�D�³DLB´�VSHOOLQJ�IRXQG�LQ�HDFK�MXPEOHG�ZRUG�

GLUED BBBBBBBBBBBBBBBBBBBBBBBBBBBB� LOWDU BBBBBBBBBBBBBBBBBBBBBBBBBBBB

PDLJQL BBBBBBBBBBBBBBBBBBBBBBBBBBBB URPVWQDLU BBBBBBBBBBBBBBBBBBBBBBBBBBBB
%RQXV

5+<0( :ULWH�D�UK\PH�ZLWK�WKH�ORQJ�D�³DLB´�VSHOOLQJ�IRU�HDFK�RI�WKHVH�ZRUGV�

VWUDLQ BBBBBBBBBBBBBBBBBBBBBBBBBBBB� DLG BBBBBBBBBBBBBBBBBBBBBBBBBBBB

IDLO BBBBBBBBBBBBBBBBBBBBBBBBBBBB DLU BBBBBBBBBBBBBBBBBBBBBBBBBBBB

:5,7( &RPSRVH�D�VHQWHQFH�XVLQJ�WKUHH�RI�\RXU�RZQ ORQJ�D ³DLB´�VSHOOLQJ�ZRUGV�

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB�
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�LRQ��³VLRQ´

)2&86 :KHQ�D�VXIIL[�VRXQGV�OLNH��VKXQ��DQG�IROORZV�DQ�O�RU�V��VSHOO�³VLRQ´ �H[SXOVLRQ��
PLVVLRQ���$OVR��ZKHQ�WKH�VXIIL[�VRXQGV�OLNH��]\XQ���VSHOO�³VLRQ´��H[SORVLRQ��

6257 :ULWH�HDFK�ZRUG�LQ�WKH�FRUUHFW�FROXPQ�

SHUPLVVLRQ FRQIXVLRQ FRPSXOVLRQ VXSHUYLVLRQ FRQYHUVLRQ FRQFHVVLRQ
LPSUHVVLRQ LQYDVLRQ GHFLVLRQ GLVFXVVLRQ GLYLVLRQ SURSXOVLRQ

�VKXQ��DIWHU�O�RU�V�³VLRQ´ 6SHOOLQJV �]\XQ��³VLRQ´ 6SHOOLQJV

BBBBBBBBBBBBBBBBBBBBBBBBBBBB BBBBBBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBB BBBBBBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBB BBBBBBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBB BBBBBBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBB BBBBBBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBB BBBBBBBBBBBBBBBBBBBBBBBBBBBB

6($5&+ ,Q�D�ERRN�ILQG IRXU�ZRUGV�ZLWK��LRQ��³VLRQ´�VSHOOLQJV�WKDW�DUH�QRW�RQ�WKLV�
ZRUNVKHHW��$IWHU�HDFK�QHZ�ZRUG��ZULWH�WKH�SDJH�QXPEHU�ZKHUH�\RX�IRXQG�WKH�ZRUG�

BBBBBBBBBBBBBBBBBBBBBBBBBBBB�S��BBB BBBBBBBBBBBBBBBBBBBBBBBBBBBB�S��BBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBB�S��BBB BBBBBBBBBBBBBBBBBBBBBBBBBBBB�S��BBB

-80%/( :ULWH�WKH�ZRUG�ZLWK�WKH��LRQ��³VLRQ´�VSHOOLQJ�IRXQG�LQ�HDFK�MXPEOHG�ZRUG�

VLRQ[HOXS BBBBBBBBBBBBBBBBBBBBBBB VVHVQLR BBBBBBBBBBBBBBBBBBBBBBB

VDVRLQS BBBBBBBBBBBBBBBBBBBBBBB QRFVRLQOXY BBBBBBBBBBBBBBBBBBBBBBB
%RQXV

:5,7( &RPSRVH�D�VHQWHQFH�XVLQJ�WKUHH�RI�\RXU�RZQ �LRQ��³VLRQ´�VSHOOLQJ�ZRUGV�

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB�
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6SHOOLQJ�6RUW���� 6SHOOLQJ�6RUW���� 6SHOOLQJ�6RUW����
ORDYHV YHWRHG NQRZQ VFRZO PXWDQW WRXJK
WRDVWHU KRXU JURZ FURZG KXPLG GXHW
IRDP\ FURZ ERZOLQJ FRZER\ FXELFOH PXVWDUG
FRDWHG PRLVWXUH ORZO\ FURZQ FRPPXWLQJ UXVW\
VRDS VWRRO VQRZHG IURZQ EXJOH WUXH
RDWPHDO VWRUH JORZLQJ FKRZGHU FXFXPEHU GXW\
-XPEOH���� -XPEOH���� -XPEOH����
FRDVW VDLOERDW JURZQ WRZLQJ SXQ\ EXWDQH
JRDWV WRSFRDW VWRZHG ERZWLH FXELF PXVLFLDQ

6SHOOLQJ�6RUW���� 6SHOOLQJ�6RUW���� 6SHOOLQJ�6RUW����
HZHV FXH IXHO VXH IRROLVK EURRN
PHZ FDVKHZ VWDWXH EOXH IRRWVWRRO VWRRG
KHZ VHZLQJ PLVFXH JOXHV ]RRP ORRNHG
IHZHU IHXG FRQWLQXH GXHWV URRWV ZRROHQ
SHZWHU� NQHZ LVVXH FOXH WRRWK KRRNHG
YLHZ FKHZ YDOXH GXH VPRRWK PLVWRRN
-XPEOH���� -XPEOH���� -XPEOH����
IHZHVW QHSKHZ DUJXH DYHQXH IRRG VSRRQIXO
FXUIHZ MHZHOHU YDOXH EDUEHFXH ERRW UDFFRRQV

6SHOOLQJ�6RUW���� 6SHOOLQJ�6RUW���� 6SHOOLQJ�6RUW����
GXHO FRQWLQXHG 3OXWR FXVKLRQ NQHZ SUHYLHZ
FOXH YDOXHG WUXO\ EXWFKHU WKUHZ VHZ
JOXH LVVXH GXWLHV VSXQ IOHZ MHZHOV
GXHV VWDWXH SUXGHQW EHDXWLIXO EOHZ IHZHU
VXHG DUJXHG VXSHU IXHOLQJ FKHZLQJ SHZ
DYHQXH JXHVV WXQLF VXJDU GHZ FXUIHZ
-XPEOH���� -XPEOH���� -XPEOH����
WUXH JOXHG UXPRU VWXGHQW GUHZ FRUNVFUHZ
GXHOV XQWUXH IXWRQ IOXHQF\ VWHZ QHZERUQ

6SHOOLQJ�6RUW���� 6SHOOLQJ�6RUW���� 6SHOOLQJ�6RUW����
ERRNHG ORRVHO\ FXVKLRQ WUXFNHU EURZQ VORZO\
KRRNV ]RRNHHSHU RFWRSXV GXVW FORZQ ERZOLQJ
EURRN FDUWRRQ SXVKSLQ PXVHXP H\HEURZ RZQHU
FURRNHG URRVWHU SXVV\FDW MXGLFLDO FKRZGHU VWRZHG
ZRRO IRRG EXWFKHU VXQVKLQH SORZ VQRZVWRUP
XQGHUVWRRG ]RRPHG VXJDU FXEH FURZQHG VKRZQ
-XPEOH���� -XPEOH���� -XPEOH����
VWRRG FRRNLQJ SXVK SXGGLQJ WRZQ YRZHO
KRRG URRIHU LQSXW URVHEXVK URZG\ FRZER\V



� *URXSV����5RWDWLRQV�����0LQXWHV�7RWDO��SHU�'D\����'D\V�SHU�:HHN��
��*UDGH�OHYHO�$FDGHPLF�/LWHUDF\�&HQWHUV�DQG���*XLGHG�5HDGLQJ�/LWHUDF\�&HQWHU�7ZLFH�SHU�:HHN

'D\����������������������������������'D\�����������������������������������'D\�����������������������������������'D\��
'ƌŽƵƉ

ϭ
'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

'ƌŽƵƉ
ϭ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

'ƌŽƵƉ
ϭ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

'ƌŽƵƉ
ϭ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

'ƌŽƵƉ
Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

'ƌŽƵƉ
Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

'ƌŽƵƉ
Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

'ƌŽƵƉ
Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

'ƌŽƵƉ
ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

'ƌŽƵƉ
ϯ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

'ƌŽƵƉ
ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

'ƌŽƵƉ
ϯ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

'ƌŽƵƉ
ϰ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

'ƌŽƵƉ
ϰ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

'ƌŽƵƉ
ϰ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

'ƌŽƵƉ
ϰ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

� *URXSV����5RWDWLRQV�����0LQXWHV�7RWDO��SHU�'D\����'D\V�SHU�:HHN��
��/LWHUDF\�&HQWHUV�2QFH�SHU�:HHN

'D\����������������������������������'D\�����������������������������������'D\�����������������������������������'D\��
'ƌŽƵƉ

ϭ
>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϰ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

'ƌŽƵƉ
ϭ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

'ƌŽƵƉ
ϭ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϱ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϲ

'ƌŽƵƉ
ϭ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϳ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϴ

'ƌŽƵƉ
Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϰ

'ƌŽƵƉ
Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

'ƌŽƵƉ
Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϲ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϱ

'ƌŽƵƉ
Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϲ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϳ

'ƌŽƵƉ
ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

'ƌŽƵƉ
ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϰ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

'ƌŽƵƉ
ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϳ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϴ

'ƌŽƵƉ
ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϱ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϲ

'ƌŽƵƉ
ϰ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

'ƌŽƵƉ
ϰ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϰ

'ƌŽƵƉ
ϰ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϴ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϳ

'ƌŽƵƉ
ϰ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϴ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϱ



��*URXSV����5RWDWLRQV������0LQXWHV�7RWDO��SHU�'D\����'D\V�SHU�:HHN����*UDGH�OHYHO�$FDGHPLF�/LWHUDF\�
&HQWHUV����5HPHGLDO�/LWHUDF\�&HQWHUV��DQG���*XLGHG�5HDGLQJ�/LWHUDF\�&HQWHU

'D\��
'ƌŽƵƉ

ϭ
ZĞĂĚŝŶŐ tƌŝƚŝŶŐ >ĂŶŐƵĂŐĞ

�ŽŶǀĞŶƚŝŽŶƐ
ZĞŵĞĚŝĂů
^ƉĞůůŝŶŐ

WŚŽŶŝĐƐ 'ƌŽƵƉ
ϱ

sŽĐĂďƵůĂƌǇ ^ƉĞůůŝŶŐ�ĂŶĚ
^ǇůůĂďŝĐĂƚŝŽŶ

^ƚƵĚǇ�^ŬŝůůƐ ZĞŵĞĚŝĂů
'ƌĂŵŵĂƌ�ĂŶĚ�
DĞĐŚĂŶŝĐƐ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

'ƌŽƵƉ
Ϯ

WŚŽŶŝĐƐ ZĞĂĚŝŶŐ tƌŝƚŝŶŐ >ĂŶŐƵĂŐĞ
�ŽŶǀĞŶƚŝŽŶƐ

ZĞŵĞĚŝĂů
^ƉĞůůŝŶŐ

'ƌŽƵƉ
ϲ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

sŽĐĂďƵůĂƌǇ ^ƉĞůůŝŶŐ�ĂŶĚ
^ǇůůĂďŝĐĂƚŝŽŶ

^ƚƵĚǇ�^ŬŝůůƐ ZĞŵĞĚŝĂů
'ƌĂŵŵĂƌ�ĂŶĚ�
DĞĐŚĂŶŝĐƐ

'ƌŽƵƉ
ϯ

ZĞŵĞĚŝĂů
^ƉĞůůŝŶŐ

WŚŽŶŝĐƐ ZĞĂĚŝŶŐ tƌŝƚŝŶŐ >ĂŶŐƵĂŐĞ
�ŽŶǀĞŶƚŝŽŶƐ

'ƌŽƵƉ
ϳ

ZĞŵĞĚŝĂů
'ƌĂŵŵĂƌ�ĂŶĚ�
DĞĐŚĂŶŝĐƐ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

sŽĐĂďƵůĂƌǇ ^ƉĞůůŝŶŐ�ĂŶĚ
^ǇůůĂďŝĐĂƚŝŽŶ

^ƚƵĚǇ�^ŬŝůůƐ

'ƌŽƵƉ
ϰ

>ĂŶŐƵĂŐĞ
�ŽŶǀĞŶƚŝŽŶƐ

ZĞŵĞĚŝĂů
^ƉĞůůŝŶŐ

WŚŽŶŝĐƐ ZĞĂĚŝŶŐ tƌŝƚŝŶŐ 'ƌŽƵƉ
ϴ

^ƚƵĚǇ�^ŬŝůůƐ ZĞŵĞĚŝĂů
'ƌĂŵŵĂƌ�ĂŶĚ�
DĞĐŚĂŶŝĐƐ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

sŽĐĂďƵůĂƌǇ ^ƉĞůůŝŶŐ�ĂŶĚ
^ǇůůĂďŝĐĂƚŝŽŶ

'D\��
'ƌŽƵƉ

ϭ
sŽĐĂďƵůĂƌǇ ^ƉĞůůŝŶŐ�ĂŶĚ

^ǇůůĂďŝĐĂƚŝŽŶ
^ƚƵĚǇ�^ŬŝůůƐ ZĞŵĞĚŝĂů

'ƌĂŵŵĂƌ�ĂŶĚ�
DĞĐŚĂŶŝĐƐ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

'ƌŽƵƉ
ϱ

ZĞĂĚŝŶŐ tƌŝƚŝŶŐ >ĂŶŐƵĂŐĞ
�ŽŶǀĞŶƚŝŽŶƐ

ZĞŵĞĚŝĂů
^ƉĞůůŝŶŐ

WŚŽŶŝĐƐ

'ƌŽƵƉ
Ϯ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

sŽĐĂďƵůĂƌǇ ^ƉĞůůŝŶŐ�ĂŶĚ
^ǇůůĂďŝĐĂƚŝŽŶ

^ƚƵĚǇ�^ŬŝůůƐ ZĞŵĞĚŝĂů
'ƌĂŵŵĂƌ�ĂŶĚ�
DĞĐŚĂŶŝĐƐ

'ƌŽƵƉ
ϲ

WŚŽŶŝĐƐ ZĞĂĚŝŶŐ tƌŝƚŝŶŐ >ĂŶŐƵĂŐĞ
�ŽŶǀĞŶƚŝŽŶƐ

ZĞŵĞĚŝĂů
^ƉĞůůŝŶŐ

'ƌŽƵƉ
ϯ

ZĞŵĞĚŝĂů
'ƌĂŵŵĂƌ�ĂŶĚ�
DĞĐŚĂŶŝĐƐ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

sŽĐĂďƵůĂƌǇ ^ƉĞůůŝŶŐ�ĂŶĚ
^ǇůůĂďŝĐĂƚŝŽŶ

^ƚƵĚǇ�^ŬŝůůƐ 'ƌŽƵƉ
ϳ

ZĞŵĞĚŝĂů
^ƉĞůůŝŶŐ

WŚŽŶŝĐƐ ZĞĂĚŝŶŐ tƌŝƚŝŶŐ >ĂŶŐƵĂŐĞ
�ŽŶǀĞŶƚŝŽŶƐ

'ƌŽƵƉ
ϰ

^ƚƵĚǇ�^ŬŝůůƐ ZĞŵĞĚŝĂů
'ƌĂŵŵĂƌ�ĂŶĚ�
DĞĐŚĂŶŝĐƐ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

sŽĐĂďƵůĂƌǇ ^ƉĞůůŝŶŐ�ĂŶĚ
^ǇůůĂďŝĐĂƚŝŽŶ

'ƌŽƵƉ
ϴ

>ĂŶŐƵĂŐĞ
�ŽŶǀĞŶƚŝŽŶƐ

ZĞŵĞĚŝĂů
^ƉĞůůŝŶŐ

WŚŽŶŝĐƐ ZĞĂĚŝŶŐ tƌŝƚŝŶŐ



�� +ĂƌĚͲǁŽƌŬŝŶŐ
�Ž�ǇŽƵƌ�ďĞƐƚ�ǁŽƌŬ�ŽŶ�ĞĂĐŚ�ůĞƐƐŽŶ�Žƌ�
ĂĐƚŝǀŝƚǇ͘�tŽƌŬ�ƚŚĞ�ǁŚŽůĞ�ƚŝŵĞ͘

�� (ŶŐĂŐĞĚ
�Ž�ǇŽƵƌ�ĨĂŝƌ�ƐŚĂƌĞ�ŽĨ�ƚŚĞ�ǁŽƌŬ͘�
�ŽŵƉůĞƚĞ�ǇŽƵƌ�ĂƐƐŝŐŶĞĚ�ůĞĂĚĞƌƐŚŝƉ�
ƌŽůĞ͘

�� 5ĞƐƉŽŶƐŝďůĞ
�Ž�Ăůů�ƉĂƌƚƐ�ŽĨ�ƚŚĞ�ůĞƐƐŽŶ�Žƌ�ĂĐƚŝǀŝƚǇ�
ĨŽƌ�ĞĂĐŚ�ůŝƚĞƌĂĐǇ�ĐĞŶƚĞƌ͘ �&ŽĐƵƐ�ŽŶ�
ǇŽƵƌ�ůĞĂƌŶŝŶŐ�ĂŶĚ�ƚŚĂƚ�ŽĨ�ŽƚŚĞƌƐ�ŝŶ�
ǇŽƵƌ�ŐƌŽƵƉ͘

�� 2ƌŐĂŶŝǌĞĚ
<ĞĞƉ�Ăůů�ůĞƐƐŽŶ�Žƌ�ĂĐƚŝǀŝƚǇ�ŵĂƚĞƌŝĂůƐ�
ǁŚĞƌĞ�ƚŚĞǇ�ďĞůŽŶŐ͘��ůĞĂŶ�ƵƉ�ŶĞĂƚůǇ�
ĂŶĚ�ĐŽŵƉůĞƚĞůǇ͘

^,Kt ,ŶŝƚŝĂƚŝǀĞ �ĞŐŝŶ�ƚŚĞ�ůŝƚĞƌĂĐǇ�ĐĞŶƚĞƌ�ůĞƐƐŽŶ�Žƌ�
ĂĐƚŝǀŝƚǇ�ĂƐ�ƐŽŽŶ�ĂƐ�ǇŽƵ�Ɛŝƚ�ĚŽǁŶ͘�
�ŶĐŽƵƌĂŐĞ�ŽƚŚĞƌƐ�ƚŽ�ĐŽŵƉůĞƚĞ�ƚŚĞŝƌ�
ĂƐƐŝŐŶĞĚ�ůĞĂĚĞƌƐŚŝƉ�ƌŽůĞƐ͘

�� &ŽůůĂďŽƌĂƚŝǀĞ
tŽƌŬ�ƚŽŐĞƚŚĞƌ�ŝŶ�ƋƵŝĞƚ�ǀŽŝĐĞƐ�ĂŶĚ�
ƉƌĂĐƚŝĐĞ�ŬŝŶĚŶĞƐƐ͘�,ĞůƉ�ǁŝƚŚŽƵƚ�
ĚŽŝŶŐ�ŽƚŚĞƌƐ͛�ǁŽƌŬ͘

/LWHUDF\�&HQWHUV�*URXS�1RUPV

+(52,&�



5HDGHU ZĞĂĚ�ƚŚĞ�ůĞƐƐŽŶ�Žƌ�ĂĐƚŝǀŝƚǇ�ŽƵƚ�ůŽƵĚ�ŝŶ�Ă�
ƋƵŝĞƚ�ǀŽŝĐĞ͘�WĂƵƐĞ�ƚŽ�ĂůůŽǁ�ƚŚĞ�ŐƌŽƵƉ�ƚŽ�
ƚŚŝŶŬ�ĂŶĚ�ƌĞƐƉŽŶĚ͘�ZĞͲƌĞĂĚ�ƐĞĐƚŝŽŶƐ�ŝĨ�
ŶĞĐĞƐƐĂƌǇ͘

&ODULILHU ZĞĨĞƌ�ƚŽ�ƚŚĞ�ƚĂƐŬ�ĐĂƌĚ�ƚŽ�ďĞŐŝŶ�ƚŚĞ�
ůĞƐƐŽŶ�Žƌ�ĂĐƚŝǀŝƚǇ�ĂŶĚ�ŚĞůƉ�ƚŚĞ�ŐƌŽƵƉ�
ƉĞƌĨŽƌŵ�ŝƚƐ�ƚĂƐŬƐ͘��ƐŬ�ƚŚĞ�ƚĞĂĐŚĞƌ�ŝĨ�
ŚĞůƉ�ŝƐ�ŶĞĞĚĞĚ�ŽŶ�ƚŚĞ�ĚŝƌĞĐƚŝŽŶƐ͘

7DVN���
0DQDJHU

tƌŝƚĞ�ĚŽǁŶ�ƚŚĞ�ďĞŐŝŶŶŝŶŐ�ĂŶĚ�ĞŶĚŝŶŐ�
ƚŝŵĞƐ͘�DĂŶĂŐĞ�ŚŽǁ�ŵƵĐŚ�ƚŝŵĞ�ƐŚŽƵůĚ�
ďĞ�ƐƉĞŶƚ�ŽŶ�ĞĂĐŚ�ƉĂƌƚ�ŽĨ�ƚŚĞ�ůĞƐƐŽŶ�Žƌ�
ĂĐƚŝǀŝƚǇ͘�DĂŬĞ�ƐƵƌĞ�ƚŚĂƚ�ĞǀĞƌǇ�ƉĂƌƚ�ŝƐ�
ĐŽŵƉůĞƚĞĚ�ĂŶĚ�ĚŽŶĞ�ǁĞůů͘

3HRSOH���
0DQDJHU

<ĞĞƉ�Ăůů�ŐƌŽƵƉ�ŵĞŵďĞƌƐ�ĨŽĐƵƐĞĚ�ŽŶ�ƚŚĞ�
ůĞƐƐŽŶ�Žƌ�ĂĐƚŝǀŝƚǇ�ĂŶĚ�ƚĂůŬŝŶŐ�ŝŶ�ƋƵŝĞƚ�
ǀŽŝĐĞƐ͘�DĂŬĞ�ƐƵƌĞ�ĞǀĞƌǇ�ƐƚƵĚĞŶƚ�
ĐŽŶƚƌŝďƵƚĞƐ�ĂŶĚ�ƉĞƌĨŽƌŵƐ�ƚŚĞŝƌ�
ůĞĂĚĞƌƐŚŝƉ�ƌŽůĞƐ͘��ƐŬ�ƚŚĞ�ƚĞĂĐŚĞƌ�ĨŽƌ�
ŚĞůƉ�ŝĨ�ƚŚĞ�ŐƌŽƵƉ�ŶĞĞĚƐ�ŝƚ͘

/LWHUDF\�&HQWHUV������

/($'(56+,3�����
52/(6



6SHOOLQJ�/LWHUDF\�&HQWHU�7DVN�&DUG��
/RQJ�9RZHOV�DQG�'LSKWKRQJV�6SHOOLQJ�:RUNVKHHWV

���� D
���� BD\
��� DLB
��� HL
��� H
��� BHH
��� >F@HL
��� B\
��� HD
��� L�9RZHO
��� L
��� BLJK
��� B\
��� BLH
��� R
��� BRH

6SHOOLQJ�:RUNVKRS�'LUHFWLRQV

���7KH�7DVN�0DQDJHU�ZULWHV�GRZQ�WKH�HQGLQJ�WLPH�RI�WKH�OLWHUDF\�FHQWHU�DQG�NHHSV�WKH�
JURXS�RQ�WDVN��7KH�5HDGHU�UHDGV�WKH� VHFWLRQ�RQ�WKH�DVVLJQHG�6SHOOLQJ�3DWWHUQ�
:RUNVKHHW�RXW�ORXG��

���7KH�5HDGHU�UHDGV�WKH� DQG� GLUHFWLRQV��DQG�VWXGHQWV�ZRUN�WRJHWKHU�WR�
FRPSOHWH�WKHVH�VHFWLRQV��7KH�&ODULILHU�DVNV�WKH�WHDFKHU�IRU�KHOS�LI�QHFHVVDU\��

���7KH�7DVN�0DQDJHU�JHWV�WKH�DQVZHUV�IURP�WKH�WHDFKHU�DQG�VWXGHQWV�VHOI�FRUUHFW�DQG�
UHYLVH�WKHLU�PLVWDNHV��8SRQ�FRPSOHWLRQ��WKH�7DVN�0DQDJHU�UHWXUQV�WKH�DQVZHUV�

���7KH�5HDGHU�UHDGV�WKH� VHFWLRQ��6WXGHQWV�ZRUN�FROODERUDWLYHO\�WR�
FRPSOHWH�WKLV�VHFWLRQ��6WXGHQWV�PD\�XVH�PXOWLSOH�ERRNV�WR�FRPSOHWH�WKH� WDVN�

���:KHQ�ILQLVKHG��VWXGHQWV�FRPSOHWH�WKH� IRUPDWLYH�DVVHVVPHQW�LQGLYLGXDOO\��
:KHQ�FRPSOHWHG��VWXGHQWV�EULQJ�XS�WKHLU�ZRUNVKHHWV�WR�WKH�WHDFKHU�WR�PLQL�FRQIHUHQFH�

���,I�WLPH�SHUPLWV��WKH�JURXS�EHJLQV�D�QHZ�ZRUNVKHHW�

���7KH�3HRSOH�0DQDJHU�PDNHV�VXUH�WKDW�WKH�JURXS�FOHDQV�XS�QHDWO\�DQG�FRPSOHWHO\�
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�ƐƐĞƐƐŵĞŶƚƐ
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>ĞƐƐŽŶƐ

9&ŽƌŵĂƚŝǀĞ�
�ƐƐĞƐƐŵĞŶƚƐ



7DEOH�RI�&RQWHQWV

*UDPPDU��8VDJH��DQG�0HFKDQLFV�/LWHUDF\�&HQWHU�2YHUYLHZ«««««««««««�����
)$4V«««««««««««««««««««««««««««««««�����������
6HW�XS��'LDJQRVWLF�$VVHVVPHQWV��DQG�,QWURGXFWLRQ�RI�WKH�*UDPPDU�DQG�0HFKDQLFV««« �
*UDPPDU�DQG�0HFKDQLFV�:RUNVKRS�'LUHFWLRQV«««««««««««««««««�
'LDJQRVWLF�*UDPPDU�DQG�8VDJH�$VVHVVPHQW«««««««««««««««������������ �±��
'LDJQRVWLF�0HFKDQLFV $VVHVVPHQW««««««««««««««««««««««��±��
*UDPPDU��8VDJH��DQG�0HFKDQLFV 0DWUL[««««««««««««««««««���������±��
&RPPRQ�&RUH�6WDWH�6WDQGDUG�$OLJQPHQW�'RFXPHQWV««««««««««««««�� ��±��

*UDPPDU��8VDJH��DQG�0HFKDQLFV :RUNVKHHWV

3DUWV�RI�6SHHFK �� 3URSHU�1RXQV�
�� &RPPRQ�1RXQV
�� 3URQRXQV
�� $GMHFWLYHV�
�� 9HUEV�
�� $GYHUEV�
�� 3UHSRVLWLRQDO�3KUDVHV�
�� &RRUGLQDWLQJ�&RQMXQFWLRQV
�� 6XERUGLQDWLQJ�&RQMXQFWLRQV
��� &RUUHODWLYH�&RQMXQFWLRQV

6HQWHQFH�6WUXFWXUH ���� 6LPSOH�DQG�&RPSOHWH�6XEMHFWV
���� &RPSRXQG�6XEMHFWV
���� 6LPSOH�DQG�&RPSOHWH�3UHGLFDWHV
���� &RPSRXQG�3UHGLFDWHV
��� 6LPSOH�6HQWHQFHV���7\SHV�RI�6HQWHQFHV
���� &RPSRXQG�6HQWHQFHV
���� &RPSOH[�6HQWHQFHV
���� &RPSRXQG�&RPSOH[�6HQWHQFHV
���� )UDJPHQWV
���� 5XQ�2QV

3URQRXQ�8VDJH ���� 6XEMHFW�&DVH�3URQRXQV
���� 2EMHFW�&DVH�3URQRXQV
��� ,QWHQVLYH�DQG�5HIOH[LYH�3URQRXQV
���� 3URQRXQ$QWHFHGHQWV
���� :KR��:KRVH��:KRP��7KDW��:KLFK
���� ,QGHILQLWH�3HRSOH�3URQRXQV
���� ,QGHILQLWH�6L]H�RU�$PRXQW�3URQRXQV



*UDPPDU��8VDJH� DQG�0HFKDQLFV�:RUNVKHHWV

0RGLILHUV ���� 3DVW�3DUWLFLSOHV
���� 3UHVHQW�3DUWLFLSOHV�
��� 'DQJOLQJ���0LVSODFHG�0RGLILHUV
��� 6KRUW�&RPSDUDWLYH�0RGLILHUV
��� 6KRUW�6XSHUODWLYH�0RGLILHUV
��� /RQJ�DQG�³BBO\´�&RPSDUDWLYH�0RGLILHUV
��� /RQJ�DQG�³BBO\´�6XSHUODWLYH�0RGLILHUV

9HUE�7HQVHV�DQG�)RUPV ��� /LQNLQJ�DQG�+HOSLQJ�9HUEV
��� 0RGDOV
��� 3DVW�7HQVH�9HUEV
��� 3DVW�3URJUHVVLYH�9HUEV
��� 3DVW�3HUIHFW�9HUEV
��� 3UHVHQW�7HQVH�9HUEV
��� 3UHVHQW�3URJUHVVLYH�9HUEV
��� 3UHVHQW�3HUIHFW�9HUEV
��� )XWXUH�7HQVH�9HUEV
��� )XWXUH�3URJUHVVLYH�9HUEV
��� )XWXUH�3HUIHFW�9HUEV

&RPPDV ��� &RPPDV�ZLWK�6SHDNHU�7DJV
��� &RPPDV�ZLWK�$SSRVLWLYHV
��� &RPPDV�ZLWKLQ�6HULHV
��� &RPPDV�ZLWK�,QWURGXFWLRQV
��� &RPPDV�ZLWK�*HRJUDSK\
��� &RPPDV�ZLWK�1RXQV�RI�'LUHFW�6SHHFK
��� &RPPDV�ZLWK�&RQMXQFWLRQV
��� &RPPDV�LQ�/HWWHUV
��� &RPPDV�ZLWK�&RRUGLQDWH�$GMHFWLYHV

&DSLWDOL]DWLRQ ��� &DSLWDOL]DWLRQ�RI�3HRSOH���&KDUDFWHUV
��� &DSLWDOL]DWLRQ�RI�3ODFHV
��� &DSLWDOL]DWLRQ�RI�7KLQJV
��� &DSLWDOL]DWLRQ�RI�+ROLGD\V�DQG�'DWHV
��� &DSLWDOL]DWLRQ�RI�2UJDQL]DWLRQV�DQG�%XVLQHVVHV
��� &DSLWDOL]DWLRQ�RI�/DQJXDJH�DQG�3HRSOH�*URXSV
��� &DSLWDOL]DWLRQ�RI�(YHQWV�DQG�+LVWRULFDO�3HULRGV



*UDPPDU��8VDJH��DQG�0HFKDQLFV�:RUNVKHHWV

4XRWDWLRQ�0DUNV�DQG ��� 0RYLH�DQG�7HOHYLVLRQ�6KRZ�7LWOHV
8QGHUOLQLQJ��,WDOLFV� ��� %RRN���0DJD]LQH���1HZVSDSHU���:HEVLWH�7LWOHV

��� 6RQJ���3RHP�7LWOHV
��� 3OD\���:RUN�RI�$UW�7LWOHV�
��� %RRN�&KDSWHU�7LWOHV
��� $UWLFOH�7LWOHV
��� 6KRUW�6WRU\���'RFXPHQW�7LWOHV
��� 'LUHFW�4XRWDWLRQV

$GGLWLRQDO�3XQFWXDWLRQ ��� $SRVWURSKHV��&RQWUDFWLRQV�
��� 6HPLFRORQV
��� 3DUHQWKHVHV���'DVKHV
��� $SRVWURSKHV��6LQJXODU�3RVVHVVLYHV��
��� $SRVWURSKHV��3OXUDO�3RVVHVVLYHV��
��� &RORQV
��� 3HULRGV�ZLWK�$EEUHYLDWLRQV���,QLWLDOV���$FURQ\PV
��� ([FODPDWLRQ�3RLQWV

$GGHQGXP

� 6HYHQ�/LWHUDF\�&HQWHU�5RWDWLRQV
� /LWHUDF\�&HQWHUV�*URXS�1RUPV�%(�+(52,&��*URXS�1RUPV
� /LWHUDF\�&HQWHUV�/($'(56+,3�52/(6
� *UDPPDU��8VDJH��DQG�0HFKDQLFV�/LWHUDF\�&HQWHU�3RFNHW�&DUGV�DQG�/LWHUDF\�6LJQ

&DUGV?*UDPPDU��8VDJH��DQG�0HFKDQLFV�/LWHUDF\�&HQWHU�/LWHUDF\�&HQWHU�7DVN�&DUGV�DQG�
$QVZHUV�



*UDPPDU�DQG�0HFKDQLFV�/LWHUDF\�&HQWHU�������3HQQLQJWRQ�3XEOLVKLQJ��SHQQLQJWRQSXEOLVKLQJ�FRP�� �

'LDJQRVWLF�*UDPPDU�DQG�8VDJH�$VVHVVPHQW

'LUHFWLRQV��3ODFH�WKH�OHWWHU�LQ�WKH�VSDFH�WR�WKH�OHIW�RI�WKH�QXPEHU�WKDW�LGHQWLILHV�WKH�SDUWV�RI�
VSHHFK�LQ�WKH�VHQWHQFH�EHORZ�

$OWKRXJK�WKH\�DSRORJL]HG��HLWKHU�.LP�RU�7RP�ZDV�DOZD\V�DUULYLQJ�ODWH�IRU�WKHLU�WHDP�
SUDFWLFHV�DQG�OHDJXH�JDPHV�

BBB���7KH�SURSHU�QRXQV�LQ�WKH�VHQWHQFH�DUH�BBBBB�DQG�BBBBB�
$��SUDFWLFHV��JDPHV %��DOZD\V��ODWH &��.LP��7RP
'��WKH\��WKHLU (��7RP��JDPHV

BBB���7KH�FRPPRQ�QRXQV LQ�WKH�VHQWHQFH�DUH�BBBBB�DQG�BBBBB�
$��WHDP��SUDFWLFHV %��SUDFWLFHV��JDPHV &��.LP��7RP
'��WKH\��WKHLU (��.LP��JDPHV

BBB���7KH�SURQRXQV�LQ�WKH�VHQWHQFH�DUH�BBBBB�DQG�BBBBB�
$��WKH\��WKHLU %��.LP��7RP &��WHDP��OHDJXH
'��DSRORJL]HG��DUULYLQJ (��DOZD\V��ODWH

BBB���7KH�DGMHFWLYHV�LQ�WKH�VHQWHQFH�DUH�BBBBB�DQG�BBBBB�
$��DSRORJL]HG��DUULYLQJ %��HLWKHU��RU &��SUDFWLFHV��JDPHV
'��DOZD\V��ODWH (��WHDP��OHDJXH

BBB���7KH�YHUEV�LQ�WKH�VHQWHQFH�DUH�BBBBB�DQG�BBBBB�
$��DUULYLQJ��SUDFWLFHV %��DOZD\V��ODWH &��DSRORJL]HG��ZDV�DUULYLQJ
'��SUDFWLFHV��JDPHV (��DSRORJL]HG��SUDFWLFHV

BBB���7KH�DGYHUEV�LQ�WKH�VHQWHQFH�DUH�BBBBB�DQG�BBBBB�
$��$OWKRXJK��DOZD\V %��DOZD\V��ODWH &��WHDP��OHDJXH
'��DUULYLQJ��SUDFWLFHV (��HLWKHU��ODWH

BBB���7KH�SUHSRVLWLRQ�LQ�WKH�VHQWHQFH�LV�BBBBB�
$��IRU %��DQG &��RU
'��HLWKHU (��WKHLU

BBB���7KH�FRRUGLQDWLQJ�FRQMXQFWLRQ�LQ�WKH�VHQWHQFH�LV�BBBBB�����
$��ODWH %��RU &��HLWKHU
'��IRU (��DQG

BBB���7KH�VXERUGLQDWLQJ�FRQMXQFWLRQ�LQ�WKH�VHQWHQFH�LV�BBBBB�����
$��HLWKHU %��IRU &��$OWKRXJK
'��RU (��DQG

BBB����7KH�FRUUHODWLYH�FRQMXQFWLRQV�LQ�WKH�VHQWHQFH�BBBBB�DQG�BBBBB�
$��$OWKRXJK��HLWKHU %��HLWKHU��IRU &��RU��IRU
'��HLWKHU��RU (��IRU��DQG

3DUWV�RI�6SHHFK�0DVWHU\��������BBB���



*UDPPDU�DQG�0HFKDQLFV�/LWHUDF\�&HQWHU�������3HQQLQJWRQ�3XEOLVKLQJ��SHQQLQJWRQSXEOLVKLQJ�FRP�� ��

'LDJQRVWLF�0HFKDQLFV�$VVHVVPHQW�$QVZHUV

'LUHFWLRQV��(DFK�SUREOHP�KDV�WKH�QXPEHUHG�GLDJQRVWLF�LWHPV�LQ�HQODUJHG�EROGIDFH��,I�WKH�VWXGHQW�
PLVVHV�DQ�LWHP��PDUN�D���LQ�WKH�VDPH�QXPEHU�FROXPQ�RQ�WKH�7/6�'LDJQRVWLF�*UDPPDU��8VDJH��
DQG�0HFKDQLFV�$VVHVVPHQW�0DVWHU\�0DWUL[�

�������������������QHHGV�ERWK� ��

���D�IULHQG�QDPHG�-RKQ�VDLG� ³,�DP�JODG�, GRQ¶W�QHHG�DQ\�KHOS�RQ�P\�KRPHZRUN´

����QHHGV�ERWK��������QHHGV�ERWK���� ��

���WKDW�QHZ�VWXGHQW� SDXOD� LV�IURP�6RXWK�$IULFD� VKH�WROG�PH�VKH�KDG�QHYHU�VHHQ�WKH�VWDU�ZDUV
PRYLH�LQ�WKDW�FRXQWU\

����QHHGV�ERWK� ��

���VKH�VDZ�SLFWXUHV�RI�WKH�FRVWXPHV� URERWV� DQG�VKLS�PRGHOV�LQ�WKH�QHZVZHHN DUWLFOH�
����QHHGV�ERWK� ����QHHGV�ERWK�

�WKH�RQH�WKDW�IHDWXUHG�6SDFH�&DPS�

�� ����QHHGV�ERWK�������������������������������

���\HV� \RX�VKRXOG�OLVWHQ�WR�WKDW�VRQJ�FDOOHG�³WKH�RQH�PRQVWHU¶V�KRZO´ EHIRUH�+DOORZHHQ

������������������������������������� ��

���EULQJ�ERWK�JLUOV¶ EHVW�GUHVVHV�WR�DWODQWD� JHRUJLD�WR�VHH�WKH�SOD\�WLWOHG�ILGGOHU�RQ�WKH�URRI

�� �������QHHGV�ERWK�VHWV�� ����QHHGV�ERWK�

���MRH� SOHDVH�UHDG�WKHVH�FKDSWHUV� ³NQRWV´ DQG�³FRRNLQJ´ WR�SUHSDUH�IRU�WKH�%R\�6FRXWV�
PHHWLQJ�WRQLJKW

�� �� ����QHHGV ERWK�

���PU� ZRQJ�SXW�RQ�KLV�JODVVHV� DQG�WKHQ�KH�UHDG�WKH�PDJD]LQH�DUWLFOH�WLWOHG�³P\�GRJ�VSRNH�
��

(QJOLVK´

����QHHGV�ERWK�JUHHWLQJ�DQG�FORVLQJ�����

��� GHDU�PDU\� �� ����QHHGV�ERWK�

ZKDW�D�FRPSOHWH�VXUSULVH� QR�RQH�KDG�UHDG�WKH�VKRUW�VWRU\�WLWOHG�³\DQNHHV�
DQG�

����QR�FRPPDV�ZLWK�ZKROH�PHVV\�VWRU\��QHHGV�ERWK�FRPPDV
����QHHGV�ERWK���� ZLWK�VDG��GHSUHVVLQJ��

UHEHOV´ DERXW�WKH�&LYLO�:DU�WKH�ZKROH�PHVV\�VWRU\�ZDV VDG� GHSUHVVLQJ� DQG�WUXH
\RXUV�WUXO\�
DP\



*UDPPDU�DQG�0HFKDQLFV�/LWHUDF\�&HQWHU�������3HQQLQJWRQ�3XEOLVKLQJ��SHQQLQJWRQSXEOLVKLQJ�FRP�� ��

'LDJQRVWLF�*UDPPDU�DQG�8VDJH $VVHVVPHQW�0DVWHU\�0DWUL[

&DWHJRULHV� 3DUWV�RI�6SHHFK 6HQWHQFH�6WUXFWXUH 3URQRXQV
:RUNVKHHW��V � � � � � � � � � �� �� �� �� �� �� �� �� �� �� �� �� �� ��
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*UDPPDU�DQG�0HFKDQLFV�/LWHUDF\�&HQWHU�������3HQQLQJWRQ�3XEOLVKLQJ��SHQQLQJWRQSXEOLVKLQJ�FRP�� ��

&RPPRQ�&RUH�6WDWH�6WDQGDUGV�$OLJQPHQW

&RPPRQ�&RUH�6WDWH�6WDQGDUGV�(QJOLVK�/DQJXDJH�$UWV�DQG�/LWHUDF\�LQ�
+LVWRU\�6RFLDO�6WXGLHV��6FLHQFH��DQG�7HFKQLFDO�6XEMHFWV�/DQJXDJH�
6WUDQG

5HYLHZ�6WDQGDUGV��&RQYHQWLRQV�RI�6WDQGDUG�(QJOLVK�

&&66�(/$�/,7(5$&<�/�����'
2UGHU�DGMHFWLYHV�ZLWKLQ�VHQWHQFHV�DFFRUGLQJ�WR�FRQYHQWLRQDO�SDWWHUQV��H�J�� D�
VPDOO�UHG�EDJ UDWKHU�WKDQ D�UHG�VPDOO�EDJ��
&&66�(/$�/,7(5$&<�/�����(
)RUP�DQG�XVH�SUHSRVLWLRQDO�SKUDVHV�
&&66�(/$�/,7(5$&<�/�����)
3URGXFH�FRPSOHWH�VHQWHQFHV��UHFRJQL]LQJ�DQG�FRUUHFWLQJ�LQDSSURSULDWH�
IUDJPHQWV�DQG�UXQ�RQV�
&&66�(/$�/,7(5$&<�/�����$
8VH�FRUUHFW�FDSLWDOL]DWLRQ�
&&66�(/$�/,7(5$&<�/�����%
8VH�FRPPDV�DQG�TXRWDWLRQ�PDUNV�WR�PDUN�GLUHFW�VSHHFK�DQG�TXRWDWLRQV�IURP�
D�WH[W�
&&66�(/$�/,7(5$&<�/�����&
8VH�D�FRPPD�EHIRUH�D�FRRUGLQDWLQJ�FRQMXQFWLRQ�LQ�D�FRPSRXQG�VHQWHQFH�
&&66�(/$�/,7(5$&<�/�����%
&KRRVH�SXQFWXDWLRQ�IRU�HIIHFW�
&&66�(/$�/,7(5$&<�/�����$
([SODLQ�WKH�IXQFWLRQ�RI�FRQMXQFWLRQV��SUHSRVLWLRQV��DQG�LQWHUMHFWLRQV�LQ�
JHQHUDO�DQG�WKHLU�IXQFWLRQ�LQ�SDUWLFXODU�VHQWHQFHV�
&&66�(/$�/,7(5$&<�/�����%
)RUP�DQG�XVH�WKH�SHUIHFW��H�J�� ,�KDG�ZDONHG��,�KDYH�ZDONHG��, ZLOO�KDYH�
ZDONHG��YHUE�WHQVHV�
&&66�(/$�/,7(5$&<�/�����&
8VH�YHUE�WHQVH�WR�FRQYH\�YDULRXV�WLPHV��VHTXHQFHV��VWDWHV��DQG�FRQGLWLRQV�
&&66�(/$�/,7(5$&<�/�����'
5HFRJQL]H�DQG�FRUUHFW�LQDSSURSULDWH�VKLIWV�LQ�YHUE�WHQVH�
&&66�(/$�/,7(5$&<�/�����$
8VH�SXQFWXDWLRQ�WR�VHSDUDWH�LWHPV�LQ�D�VHULHV�
&&66�(/$�/,7(5$&<�/�����%
8VH�D�FRPPD�WR�VHSDUDWH�DQ�LQWURGXFWRU\�HOHPHQW�IURP�WKH�UHVW�RI�WKH�
VHQWHQFH�
&&66�(/$�/,7(5$&<�/�����&
8VH�D�FRPPD�WR�VHW�RII�WKH�ZRUGV \HV DQG QR �H�J�� <HV��WKDQN�\RX���WR�VHW�RII�
D�WDJ�TXHVWLRQ�IURP�WKH�UHVW�RI�WKH�VHQWHQFH��H�J�� ,W
V�WUXH��LVQ
W�LW"���DQG�WR�
LQGLFDWH�GLUHFW�DGGUHVV��H�J�� ,V�WKDW�\RX��6WHYH"��

/DQJXDJH�3URJUHVVLYH�6NLOOV

*UDPPDU��
8VDJH��DQG�
0HFKDQLFV�
:RUNVKHHW��
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������3HQQLQJWRQ�3XEOLVKLQJ���SHQQLQJWRQSXEOLVKLQJ�FRP�����������������

*UDPPDU��8VDJH��DQG�0HFKDQLFV�:RUNVKHHW���

)2&86�������3URSHU�1RXQV

$�SURSHU�QRXQ LV�WKH�QDPH�RI�D�SHUVRQ��SODFH��RU�WKLQJ��,W�FDQ�EH�DFWHG�XSRQ�DQG�LV�FDSLWDOL]HG��

&211(&7�72�:5,7,1*�

:KHQHYHU�SRVVLEOH��XVH�VSHFLILF�SURSHU�QRXQV�UDWKHU�WKDQ�FRPPRQ�QRXQV��$�SURSHU�QRXQ�PD\�EH�
D�VLQJOH�ZRUG��D�JURXS�RI�ZRUGV��ZLWK�RU�ZLWKRXW�DEEUHYLDWLRQV���RU�D�K\SKHQDWHG�ZRUG��
&DSLWDOL]H�DOO�ZRUGV�WKDW�PDNH�XS�SURSHU�QRXQV��H[FHSW�DUWLFOHV��D��DQ��DQG�WKH���SUHSRVLWLRQV��
VXFK�DV�RI��WR��DQG IURP��DQG�FRQMXQFWLRQV��VXFK�DV�DQG��RU��DQG EXW�

([DPSOHV� -RVK ZDV�KRQRUHG SHUVRQ�
DW�8�6��0HPRULDO�$XGLWRULXP SODFH�
ZLWK�WKH�6PLWK�/HH�$ZDUG� WKLQJ�

35$&7,&(

&LUFOH�RU�KLJKOLJKW�WKH�SURSHU�QRXQV�LQ�WKH�IROORZLQJ�VWRU\��

-RKQ�)UDQFLV�OHIW�KLV�KRPH�LQ�%HDWULFH��1HEUDVND�LQ�������VKRUWO\�EHIRUH�WKH�VWDUW�RI�

:RUOG�:DU�,,��7UDYHOLQJ�ILUVW�E\�EXV�WR�&KLFDJR��KH�WKHQ�ERDUGHG�WKH�6RXWKZHVWHUQ�&KLHI WR�ULGH�

WR�/RV�$QJHOHV��$W�*UDQG�&HQWUDO�6WDWLRQ��-RKQ�PHW�KLV�VLVWHU��-DQH��DQG�LPPHGLDWHO\�EHJDQ�

ORRNLQJ�IRU�SDUW�WLPH�ZRUN�DQG�DQ�DSDUWPHQW��+H�IRXQG�HPSOR\PHQW�DW�%OL[�+DUGZDUH�RQ�

:HVWHUQ�$YHQXH�DQG�D�URRP�WR�UHQW�LQ�QHDUE\�6RXWK�+ROO\ZRRG�

:KHQ�ZDU�ZDV�GHFODUHG��-RKQ�HQOLVWHG�LQ�WKH�DUP\�DQG�ZDV�VWDWLRQHG�DW�)RUW�2UG��+H�

SOD\HG�WUXPSHW�LQ�WKH�$UP\�%DQG�DQG�ZDV�SURPRWHG�WR�WKH�UDQN�RI�6WDII�6HUJHDQW��7KH�8QLWHG�

6WDWHV�ZDV�IRUWXQDWH�WR�KDYH�VR�PDQ\�\RXQJ�PHQ��OLNH�-RKQ��VHUYLQJ�WKHLU�FRXQWU\�

$IWHU�WKH�ZDU�LQ�������-RKQ�HQUROOHG�LQ�WKH�8QLYHUVLW\�RI�6RXWKHUQ�&DOLIRUQLD��SD\LQJ�KLV�

WXLWLRQ�ZLWK�PRQH\�IURP�WKH�*�,��%LOO��*UDGXDWLQJ�&XP�/DXGH�ZLWK�GHJUHHV�LQ�%XVLQHVV�DQG�

6RFLDO�6FLHQFH��KH�FRQWLQXHG�WR�SOD\�WUXPSHW�LQ�FOXEV�DOO�RYHU�6RXWKHUQ�&DOLIRUQLD��8SRQ�

PDUU\LQJ�-DQLFH�-RQHV��KH�WRRN�D�MRE�DW�&DOLIRUQLD�)HGHUDO�6DYLQJV�DQG�/RDQ�DQG�ZDV�SURPRWHG�

WR�6HQLRU�9LFH�3UHVLGHQW��+H�DQG�KLV�ZLIH�UDLVHG�WZR�FKLOGUHQ��0DUN�DQG�5RELQ�

:5,7(

&RPSRVH�\RXU�RZQ�VHQWHQFH�ZLWK�SHUVRQ��SODFH��DQG�WKLQJ�SURSHU�QRXQV��

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB



������3HQQLQJWRQ�3XEOLVKLQJ���SHQQLQJWRQSXEOLVKLQJ�FRP�����������������

*UDPPDU��8VDJH��DQG�0HFKDQLFV�:RUNVKHHW���

)2&86�������3UHSRVLWLRQDO�3KUDVHV

$�SUHSRVLWLRQ LV�D�ZRUG�WKDW�VKRZV�VRPH�UHODWLRQVKLS�WR DQ REMHFW��D�SURSHU�QRXQ��D�FRPPRQ�
QRXQ��RU�D�SURQRXQ�� 7KH�SUHSRVLWLRQ�LV�DOZD\V�SDUW�RI�D�SKUDVH��$�SKUDVH�LV�D�JURXS�RI�UHODWHG�
ZRUGV�ZLWKRXW�D�QRXQ�DQG�FRQQHFWHG�YHUE��7KH�SUHSRVLWLRQ�DVNV�³:KDW"´�DQG�WKH�REMHFW�IROORZV�
ZLWK WKH�DQVZHU� $�SUHSRVLWLRQ�WHOOV�ZKHQ��ZKHUH��RU�KRZ VRPHWKLQJ�KDSSHQV�
([DPSOHV�
:KHQ�LW�KDSSHQV�� 2XU�WHDFKHU�OHDQHG DJDLQVW WKH�ZDOO� DJDLQVW�ZKDW"�«WKH�ZDOO
:KHUH�LW�KDSSHQV� 8QGHU WKH�EHG�WKH�FDW�KLG� 8QGHU ZKDW"� «WKH�EHG
+RZ�LW�KDSSHQV� :H�WUDYHOOHG�E\�EXV� E\�ZKDW" «EXV

&211(&7�72�:5,7,1*�

:H�RIWHQ�HQG�VSRNHQ�VHQWHQFHV�ZLWK�D�SUHSRVLWLRQ��EXW�DYRLG�WKLV LQ�\RXU�ZULWLQJ��
([DPSOH� 6SRNHQ�VHQWHQFH³:KR�ZLOO�\RX�JR�WR"´�:ULWWHQ�VHQWHQFH³7R�ZKRP ZLOO�\RX�JR"´

+HUH�LV�D�OLVW�RI�FRPPRQO\�XVHG�SUHSRVLWLRQV��0HPRUL]LQJ�WKLV�OLVW�ZLOO�KHOS�\RX�QRWLFH
SUHSRVLWLRQV�LQ�\RXU�UHDGLQJ�DQG�XVH�WKHP�LQ�\RXU�ZULWLQJ��

DERDUG��DERXW��DERYH��DFFRUGLQJ�WR��DFURVV��DIWHU��DJDLQVW��DORQJ��DPRQJ��DURXQG��DV��DV�WR��DW��
EHIRUH��EHKLQG��EHORZ��EHQHDWK��EHVLGH��EHWZHHQ��EH\RQG��EXW��E\� GHVSLWH��GRZQ��GXULQJ��H[FHSW��
IRU��IURP��LQ��LQVLGH��LQVWHDG�RI��LQWR��LQ�SODFH�RI��LQ�VSLWH�RI��OLNH��QHDU��QH[W��RI��RII��RQ��RQWR�
RXWVLGH��RXW�RI��RYHU��SDVW� UHJDUGOHVV�RI��VLQFH��WKDQ� WKURXJK��WKURXJKRXW��WR��WRZDUG��XQGHU��
XQGHUQHDWK��XQOLNH� XQWLO��XS��XSRQ��ZLWK��ZLWKLQ��ZLWKRXW

35$&7,&(

8QGHUOLQH WKH�SUHSRVLWLRQV��DQG�>EUDFNHW@�WKHLU�REMHFWV��7KHQ�GUDZ�DQ�DUURZ�IURP�HDFK�
SUHSRVLWLRQ�WR�LWV�REMHFW��

³,�SOHGJH�DOOHJLDQFH�WR�WKH�IODJ�RI�WKH�8QLWHG�6WDWHV�RI�$PHULFD�DQG�WR�WKH�UHSXEOLF�IRU�

ZKLFK�LW�VWDQGV��RQH�QDWLRQ�XQGHU�*RG��LQGLYLVLEOH��ZLWK�OLEHUW\�DQG�MXVWLFH�IRU�DOO�´�7KHVH�ZRUGV�

DUH�VSRNHQ�LQ�VFKRROV�WKURXJKRXW�$PHULFD�HDFK�GD\��7KH�ULJKW�KDQG�LV�SODFHG�RYHU�WKH�KHDUW�DQG�

H\HV�DUH�IRFXVHG�RQ�WKH�IODJ��&KLOGUHQ�VWDQG�WR�VD\�WKH�SOHGJH�DQG�JLYH�UHVSHFW�WR�RXU�FRXQWU\��

:5,7(

&RPSRVH \RXU�RZQ�VHQWHQFH�RU�WZR�ZLWK�WKUHH�GLIIHUHQW�SUHSRVLWLRQDO�SKUDVHV��

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB



������3HQQLQJWRQ�3XEOLVKLQJ���SHQQLQJWRQSXEOLVKLQJ�FRP�����������������

*UDPPDU��8VDJH��DQG�0HFKDQLFV�:RUNVKHHW����

)2&86�������)XWXUH�3URJUHVVLYH�9HUEV

7KH IXWXUH�SURJUHVVLYH�YHUE�WHQVH LV�XVHG�WR�VKRZ�DQ�RQJRLQJ�DFWLRQ�LQ�WKH�IXWXUH�

&211(&7�72�:5,7,1*�

7KH�IXWXUH�SURJUHVVLYH�YHUE�WHQVH�VKRZV�DQ�DQ�RQJRLQJ�DFWLRQ�WKDW�ZLOO�EH�FRPSOHWHG�RYHU�D�
SHULRG�RI�WLPH�
([DPSOH� 'DQWH�ZLOO�EH�ZDWFKLQJ�WKH�SOD\RII�JDPH�WRQLJKW�

7KH�IXWXUH�SURJUHVVLYH�YHUE�WHQVH�FDQ�DOVR�VKRZ�D�UHSHDWHG�DFWLRQ�WKDW�ZLOO�QRW EH�FRPSOHWHG��
7KH�IXWXUH�SURJUHVVLYH�XVHV�ZLOO�EH ��WKH�EDVH�IRUP�RI�WKH�YHUE���³BBLQJ´�WR�PDWFK�ERWK�VLQJXODU�
DQG�SOXUDO�QRXQV�DQG�SURQRXQV��
([DPSOH� 7KH\�ZLOO�EH WU\LQJ VRPH�QHZ�LGHDV�LQ�WKH�FODVVURRP��

35$&7,&(

&KDQJH�WKH�YHUEV�LQ�WKH�IROORZLQJ�VHQWHQFHV�WR�WKH�IXWXUH�SURJUHVVLYH�YHUE�WHQVH�LQ�WKH�VSDFHV�
SURYLGHG�

���:H�ZLOO�UXQ�WKH�PLOH�LQ�3�(��WRGD\�

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB

���,�WKRXJKW�RI�\RX�DV�\RX�FHOHEUDWH�\RXU�ELUWKGD\�

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB

���'DQ\D�DQG�'DUOD�KDYH�ZDWFKHG�WKH�PRYLH�WRQLJKW�

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB

���7KH\�KDG�EHHQ�YROXQWHHULQJ�HYHU\�ZHHNHQG�DW�WKH�VKHOWHU�

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB

:5,7(

:ULWH \RXU�RZQ�VHQWHQFH�ZLWK�WKH�IXWXUH�SURJUHVVLYH�YHUE�WHQVH�

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB



������3HQQLQJWRQ�3XEOLVKLQJ���SHQQLQJWRQSXEOLVKLQJ�FRP�����������������

*UDPPDU��8VDJH��DQG�0HFKDQLFV�:RUNVKHHW����

)2&86�������&RPPDV�ZLWK�&RQMXQFWLRQV

8VH�FRPPDV�EHIRUH�FRQMXQFWLRQV�WR�MRLQ�WZR�FODXVHV�

&211(&7�72�:5,7,1*

$�FRPPD�LV�SODFHG�EHIRUH�WKH�FRRUGLQDWLQJ�FRQMXQFWLRQ LI�LW�MRLQV�WZR�RU�PRUH�LQGHSHQGHQW�
FODXVHV�XQOHVV�RQH�RU�ERWK�RI�WKH�FODXVHV�DUH�VKRUW��7KH�DFURQ\P��)$1%2<6��)RU�$QG�1RU�%XW�
2U�<HW�6R���PD\�KHOS�\RX�UHPHPEHU�WKH�FRPPRQ�WZR�RU�WKUHH�OHWWHU�FRRUGLQDWLQJ�FRQMXQFWLRQV��
([DPSOHV� ,�OLNHG�HYHU\WKLQJ�DERXW�KHU��DQG�VKH�DOVR�OLNHG�PH��,�OLNHG�KHU�DQG�VKH�OLNHG�PH�

$�FRPPD�LV�SODFHG�EHIRUH�WKH�VHFRQG�RI�SDLUHG�FRUUHODWLYH�FRQMXQFWLRQV��LI�WKH�FRQMXQFWLRQ�
EHJLQV DQ�LQGHSHQGHQW�FODXVH��'RQ¶W�XVH�D�FRPPD�WR�VHSDUDWH�FRUUHODWLYH�FRQMXQFWLRQV�LI�WKH\�DUH�
XVHG�ZLWKLQ�WKH�VDPH�SKUDVH�RU�FODXVH��&RUUHODWLYH�FRQMXQFWLRQV�LQFOXGH�WKH�IROORZLQJ�
ERWK«DQG HLWKHU«RU ZKHWKHU«RU QHLWKHU«QRU
([DPSOH��(LWKHU�VKH�VKRXOG�DVN�IRU�KHOS��RU�VKH�VKRXOG�UHDG�WKH�GLUHFWLRQV�DJDLQ�

$�FRPPD�LV�SODFHG�DIWHU�WKH�DGYHUELDO FODXVH��ZKLFK�EHJLQV�ZLWK�D�VXERUGLQDWLQJ�FRQMXQFWLRQ��LI�
WKH�FODXVH�GRHV�QRW�HQG�WKH�VHQWHQFH��7KLV�PHPRU\�WULFN�PD\�KHOS�\RX�UHPHPEHU�WKH�FRPPRQ�
VXERUGLQDWLQJ�FRQMXQFWLRQV��%XG�LV�ZLVH��EXW�KRW��$$$�:::

%HIRUH�XQOHVV�GHVSLWH �LQ�VSLWH�RI� LQ�RUGHU�WKDW VLQFH�ZKLOH�LI VLQFH�HYHQ�WKRXJK��LI��
EHFDXVH XQWLO WKDW KRZ RQFH WKDQ��$IWHU $OWKRXJK��WKRXJK��$V��$V�LI��$V�ORQJ�DV��$V�PXFK�DV��
$V�VRRQ�DV��$V�WKRXJK��:KHWKHU :KHQ��:KHQHYHU��:KHUH��:KHUHYHU�
([DPSOH��$V�PXFK�DV�,�OLNHG�KHU FRPSDQ\��VKH�HYHQWXDOO\�EHFDPH�WLUHVRPH�

35$&7,&(

3ODFH�FRPPDV�ZKHUH�WKH\�EHORQJ�LQ�WKH�IROORZLQJ�VHQWHQFHV�

���1HLWKHU�KH�ZDQWHG�WR�IDFH�WKH�SUREOHP�QRU�GLG�VKH�ZDQW�WR�GHDO�ZLWK�WKDW�FKDOOHQJH�

���,Q�RUGHU�WKDW�DOO�SHRSOH�ZRXOG�KDYH�WKH�VDPH�FKDQFH�WKH\�GHFLGHG�WR�GUDZ�QXPEHUV�

���5D\PRQG�VHQW�D�PHVVDJH�WR�KLV�FRXVLQ�EXW�WKH�PHVVDJH�ZDV�UHWXUQHG�XQRSHQHG��

:5,7(

&RPSRVH�WKUHH�RI�\RXU�RZQ�VHQWHQFHV��D�FRPSRXQG�VHQWHQFH�ZLWK�D�FRRUGLQDWLQJ�FRQMXQFWLRQ��D�
VHQWHQFH�ZLWK�D�SDLU�RI�FRUUHODWLYH�FRQMXQFWLRQV��DQG�D�VHQWHQFH�ZLWK�D�VXERUGLQDWLQJ�FRQMXQFWLRQ�

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB



������3HQQLQJWRQ�3XEOLVKLQJ���SHQQLQJWRQSXEOLVKLQJ�FRP�����������������

*UDPPDU��8VDJH��DQG�0HFKDQLFV�:RUNVKHHW����

)2&86�������&RPPDV�ZLWK�&RRUGLQDWH $GMHFWLYHV

8VH�FRPPDV�EHWZHHQ�FRRUGLQDWH�DGMHFWLYHV�

&211(&7�72�:5,7,1*

&RRUGLQDWH�DGMHFWLYHV�ZRUN�HTXDOO\�WR�PRGLI\�D�QRXQ��8QOLNH�KLHUDUFKLFDO�DGMHFWLYHV��ZKLFK�EXLOG�
XSRQ�HDFK�RWKHU�ZLWK�GLIIHUHQW�OHYHOV�RU�GHJUHHV�WR�PRGLI\�WKH�VDPH�QRXQ��FRRUGLQDWH�DGMHFWLYHV�
PXVW�EH�VHSDUDWHG�ZLWK�FRPPDV�

7R�GHWHUPLQH�LI�DGMHFWLYHV�DUH�FRRUGLQDWH�DGMHFWLYHV��WU\�SODFLQJ�WKH�ZRUG�DQG EHWZHHQ�WKH�
DGMHFWLYHV��6HFRQG��WU\�UHYHUVLQJ�WKHP��,I��WKH�SKUDVHV�VRXQG�ILQH�ERWK�ZD\V��WKH�DGMHFWLYHV�DUH�
FRRUGLQDWH�DGMHFWLYHV�DQG�UHTXLUH�FRPPDV�EHWZHHQ�HDFK��([DPSOH��$�WDOO��VFDU\�PDQ

35$&7,&(

3ODFH�FRPPDV�ZKHUH�WKH\�EHORQJ�LQ�WKH�IROORZLQJ�VHQWHQFHV�

���$URXQG�WKH�FRUQHU�VKH�UDQ�LQWR�D�ODUJH�DQJU\�GRJ�

���,I�,�GLGQ¶W�NQRZ�EHWWHU��,�ZRXOG�JXHVV�WKDW�WKH WLUHG�ROG�ZRPDQ�ZDV�QRW�JRLQJ�WR�OHDYH�KHU�
KRXVH�

���7KH�IXQQ\�JUHHQ�FKDUDFWHU�VDLG��³,¶P�FUD]\�VLOO\�DQG�IXOO�RI�HQHUJ\�´

���8QOHVV�,¶P�PLVWDNHQ��WKH�XVXDO�FORXG\�JUD\�PRUQLQJ�ZLOO�FKDQJH�WR�DIWHUQRRQ�VXQ�DQG�ZLQG�

���7KH�ERRN�LV�FUHDWLYH�VXUSULVLQJ�GHOLJKWIXO�DQG�FRPSOHWHO\�HQWHUWDLQLQJ�

���7KH�JLUOV�DUH�FKHHUIXO�KHOSIXO�DQG�FDUHIXO�WR�PLQG�WKHLU�PDQQHUV�

���,�OHIW�WKH�\XFN\�EOXH�DQG�ZKLWH�ERDUG�LQ�WKH�VWLQN\�GLUW\�JDUDJH�

:5,7(

&RPSRVH�\RXU�RZQ�VHQWHQFH�ZLWK�WKUHH�FRRUGLQDWH�DGMHFWLYHV�

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB



��*URXSV����5RWDWLRQV�����0LQXWHV�7RWDO��SHU�'D\����'D\V�SHU�:HHN��
��/LWHUDF\�&HQWHUV�DQG���*XLGHG�5HDGLQJ�/LWHUDF\ &HQWHU

'D\��
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ϭ
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>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

'ƌŽƵƉ�
ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

'ƵŝĚĞĚ�
ZĞĂĚŝŶŐ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

'ƌŽƵƉ�
ϰ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

>ŝƚĞƌĂĐǇ�
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>ŝƚĞƌĂĐǇ�
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>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

'ƌŽƵƉ�
Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

'ƵŝĚĞĚ�
ZĞĂĚŝŶŐ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

'ƌŽƵƉ�
ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

'ƵŝĚĞĚ�
ZĞĂĚŝŶŐ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

'ƌŽƵƉ�
ϰ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

'ƵŝĚĞĚ�
ZĞĂĚŝŶŐ

'D\��
'ƌŽƵƉ�

ϭ
'ƵŝĚĞĚ�
ZĞĂĚŝŶŐ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

'ƌŽƵƉ�
Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

'ƵŝĚĞĚ�
ZĞĂĚŝŶŐ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

'ƌŽƵƉ�
ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

'ƵŝĚĞĚ�
ZĞĂĚŝŶŐ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

'ƌŽƵƉ�
ϰ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

'ƵŝĚĞĚ�
ZĞĂĚŝŶŐ



��*URXSV����5RWDWLRQV�����0LQXWHV�7RWDO��SHU�'D\����'D\V�SHU�:HHN����/LWHUDF\�&HQWHUV�
��*XLGHG�5HDGLQJ�/LWHUDF\�&HQWHU���'D\V�SHU�:HHN
DQG���5HPHGLDO��RU�RWKHU��&HQWHU ��'D\V�SHU�:HHN

'D\��
'ƌŽƵƉ�

ϭ
'ƵŝĚĞĚ�ZĞĂĚŝŶŐ ZĞĂĚŝŶŐ tƌŝƚŝŶŐ >ĂŶŐƵĂŐĞ�

�ŽŶǀĞŶƚŝŽŶƐ
'ƌŽƵƉ�

ϱ
ZĞŵĞĚŝĂů��ĞŶƚĞƌ sŽĐĂďƵůĂƌǇ ^ƉĞůůŝŶŐ�Θ�

^ǇůůĂďŝĐĂƚŝŽŶ
^ƚƵĚǇ�^ŬŝůůƐ

ZĞŵĞĚŝĂů��ĞŶƚĞƌ 'ƵŝĚĞĚ�ZĞĂĚŝŶŐ

'ƌŽƵƉ�
Ϯ

tƌŝƚŝŶŐ 'ƵŝĚĞĚ�ZĞĂĚŝŶŐ >ĂŶŐƵĂŐĞ�
�ŽŶǀĞŶƚŝŽŶƐ

ZĞĂĚŝŶŐ 'ƌŽƵƉ�
ϲ

^ƉĞůůŝŶŐ�Θ�
^ǇůůĂďŝĐĂƚŝŽŶ

ZĞŵĞĚŝĂů�
�ĞŶƚĞƌ

^ƚƵĚǇ�^ŬŝůůƐ sŽĐĂďƵůĂƌǇ

ZĞŵĞĚŝĂů�
�ĞŶƚĞƌ

'ƵŝĚĞĚ�ZĞĂĚŝŶŐ

'D\��
'ƌŽƵƉ�

ϭ
'ƵŝĚĞĚ�ZĞĂĚŝŶŐ sŽĐĂďƵůĂƌǇ ^ƉĞůůŝŶŐ�Θ�

^ǇůůĂďŝĐĂƚŝŽŶ
^ƚƵĚǇ�^ŬŝůůƐ 'ƌŽƵƉ�

ϱ
ZĞŵĞĚŝĂů��ĞŶƚĞƌ ZĞĂĚŝŶŐ tƌŝƚŝŶŐ >ĂŶŐƵĂŐĞ�

�ŽŶǀĞŶƚŝŽŶƐZĞŵĞĚŝĂů��ĞŶƚĞƌ 'ƵŝĚĞĚ�ZĞĂĚŝŶŐ

'ƌŽƵƉ�
Ϯ

^ƉĞůůŝŶŐ�Θ�
^ǇůůĂďŝĐĂƚŝŽŶ

'ƵŝĚĞĚ�ZĞĂĚŝŶŐ ^ƚƵĚǇ�^ŬŝůůƐ sŽĐĂďƵůĂƌǇ 'ƌŽƵƉ�
ϲ

tƌŝƚŝŶŐ ZĞŵĞĚŝĂů�
�ĞŶƚĞƌ

>ĂŶŐƵĂŐĞ�
�ŽŶǀĞŶƚŝŽŶƐ

ZĞĂĚŝŶŐ

ZĞŵĞĚŝĂů�
�ĞŶƚĞƌ

'ƵŝĚĞĚ�ZĞĂĚŝŶŐ

'D\��
'ƌŽƵƉ�

ϭ
'ƵŝĚĞĚ�ZĞĂĚŝŶŐ ZĞĂĚŝŶŐ tƌŝƚŝŶŐ >ĂŶŐƵĂŐĞ�

�ŽŶǀĞŶƚŝŽŶƐ
'ƌŽƵƉ�

ϱ
ZĞŵĞĚŝĂů��ĞŶƚĞƌ sŽĐĂďƵůĂƌǇ ^ƉĞůůŝŶŐ�Θ�

^ǇůůĂďŝĐĂƚŝŽŶ
^ƚƵĚǇ�^ŬŝůůƐ

ZĞŵĞĚŝĂů��ĞŶƚĞƌ 'ƵŝĚĞĚ�ZĞĂĚŝŶŐ

'ƌŽƵƉ�
Ϯ

tƌŝƚŝŶŐ 'ƵŝĚĞĚ�ZĞĂĚŝŶŐ >ĂŶŐƵĂŐĞ�
�ŽŶǀĞŶƚŝŽŶƐ

ZĞĂĚŝŶŐ 'ƌŽƵƉ�
ϲ

^ƉĞůůŝŶŐ�Θ�
^ǇůůĂďŝĐĂƚŝŽŶ

ZĞŵĞĚŝĂů�
�ĞŶƚĞƌ

^ƚƵĚǇ�^ŬŝůůƐ sŽĐĂďƵůĂƌǇ

ZĞŵĞĚŝĂů�
�ĞŶƚĞƌ

'ƵŝĚĞĚ�ZĞĂĚŝŶŐ

'D\��
'ƌŽƵƉ�

ϭ
'ƵŝĚĞĚ�ZĞĂĚŝŶŐ sŽĐĂďƵůĂƌǇ ^ƉĞůůŝŶŐ�Θ�

^ǇůůĂďŝĐĂƚŝŽŶ
^ƚƵĚǇ�^ŬŝůůƐ 'ƌŽƵƉ�

ϱ
ZĞŵĞĚŝĂů��ĞŶƚĞƌ ZĞĂĚŝŶŐ tƌŝƚŝŶŐ >ĂŶŐƵĂŐĞ�

�ŽŶǀĞŶƚŝŽŶƐZĞŵĞĚŝĂů��ĞŶƚĞƌ 'ƵŝĚĞĚ�ZĞĂĚŝŶŐ

'ƌŽƵƉ�
Ϯ

^ƉĞůůŝŶŐ�Θ�
^ǇůůĂďŝĐĂƚŝŽŶ

'ƵŝĚĞĚ�ZĞĂĚŝŶŐ ^ƚƵĚǇ�^ŬŝůůƐ sŽĐĂďƵůĂƌǇ 'ƌŽƵƉ�
ϲ

tƌŝƚŝŶŐ ZĞŵĞĚŝĂů�
�ĞŶƚĞƌ

>ĂŶŐƵĂŐĞ�
�ŽŶǀĞŶƚŝŽŶƐ

ZĞĂĚŝŶŐ

ZĞŵĞĚŝĂů�
�ĞŶƚĞƌ

'ƵŝĚĞĚ�ZĞĂĚŝŶŐ



�� +ĂƌĚͲǁŽƌŬŝŶŐ
�Ž�ǇŽƵƌ�ďĞƐƚ�ǁŽƌŬ�ŽŶ�ĞĂĐŚ�ůĞƐƐŽŶ�Žƌ�
ĂĐƚŝǀŝƚǇ͘ �tŽƌŬ�ƚŚĞ�ǁŚŽůĞ�ƚŝŵĞ͘

�� (ŶŐĂŐĞĚ
�Ž�ǇŽƵƌ�ĨĂŝƌ�ƐŚĂƌĞ�ŽĨ�ƚŚĞ�ǁŽƌŬ͘�
�ŽŵƉůĞƚĞ�ǇŽƵƌ�ĂƐƐŝŐŶĞĚ�ůĞĂĚĞƌƐŚŝƉ�
ƌŽůĞ͘

�� 5ĞƐƉŽŶƐŝďůĞ
�Ž�Ăůů�ƉĂƌƚƐ�ŽĨ�ƚŚĞ�ůĞƐƐŽŶ�Žƌ�ĂĐƚŝǀŝƚǇ�
ĨŽƌ�ĞĂĐŚ�ůŝƚĞƌĂĐǇ�ĐĞŶƚĞƌ͘ �&ŽĐƵƐ�ŽŶ�
ǇŽƵƌ�ůĞĂƌŶŝŶŐ�ĂŶĚ�ƚŚĂƚ�ŽĨ�ŽƚŚĞƌƐ�ŝŶ�
ǇŽƵƌ�ŐƌŽƵƉ͘

�� 2ƌŐĂŶŝǌĞĚ
<ĞĞƉ�Ăůů�ůĞƐƐŽŶ�Žƌ�ĂĐƚŝǀŝƚǇ�ŵĂƚĞƌŝĂůƐ�
ǁŚĞƌĞ�ƚŚĞǇ�ďĞůŽŶŐ͘��ůĞĂŶ�ƵƉ�ŶĞĂƚůǇ�
ĂŶĚ�ĐŽŵƉůĞƚĞůǇ͘

^,Kt ,ŶŝƚŝĂƚŝǀĞ �ĞŐŝŶ�ƚŚĞ�ůŝƚĞƌĂĐǇ�ĐĞŶƚĞƌ�ůĞƐƐŽŶ�Žƌ�
ĂĐƚŝǀŝƚǇ�ĂƐ�ƐŽŽŶ�ĂƐ�ǇŽƵ�Ɛŝƚ�ĚŽǁŶ͘�
�ŶĐŽƵƌĂŐĞ�ŽƚŚĞƌƐ�ƚŽ�ĐŽŵƉůĞƚĞ�ƚŚĞŝƌ�
ĂƐƐŝŐŶĞĚ�ůĞĂĚĞƌƐŚŝƉ�ƌŽůĞƐ͘

�� &ŽůůĂďŽƌĂƚŝǀĞ
tŽƌŬ�ƚŽŐĞƚŚĞƌ�ŝŶ�ƋƵŝĞƚ�ǀŽŝĐĞƐ�ĂŶĚ�
ƉƌĂĐƚŝĐĞ�ŬŝŶĚŶĞƐƐ͘�,ĞůƉ�ǁŝƚŚŽƵƚ�
ĚŽŝŶŐ�ŽƚŚĞƌƐ͛�ǁŽƌŬ͘

/LWHUDF\�&HQWHUV�*URXS�1RUPV

+(52,&�



5HDGHU ZĞĂĚ�ƚŚĞ�ůĞƐƐŽŶ�Žƌ�ĂĐƚŝǀŝƚǇ�ŽƵƚ�ůŽƵĚ�ŝŶ�Ă�
ƋƵŝĞƚ�ǀŽŝĐĞ͘�WĂƵƐĞ�ƚŽ�ĂůůŽǁ�ƚŚĞ�ŐƌŽƵƉ�ƚŽ�
ƚŚŝŶŬ�ĂŶĚ�ƌĞƐƉŽŶĚ͘�ZĞͲƌĞĂĚ�ƐĞĐƚŝŽŶƐ�ŝĨ�
ŶĞĐĞƐƐĂƌǇ͘

&ODULILHU ZĞĨĞƌ�ƚŽ�ƚŚĞ�ƚĂƐŬ�ĐĂƌĚ�ƚŽ�ďĞŐŝŶ�ƚŚĞ�
ůĞƐƐŽŶ�Žƌ�ĂĐƚŝǀŝƚǇ�ĂŶĚ�ŚĞůƉ�ƚŚĞ�ŐƌŽƵƉ�
ƉĞƌĨŽƌŵ�ŝƚƐ�ƚĂƐŬƐ͘��ƐŬ�ƚŚĞ�ƚĞĂĐŚĞƌ�ŝĨ�
ŚĞůƉ�ŝƐ�ŶĞĞĚĞĚ�ŽŶ�ƚŚĞ�ĚŝƌĞĐƚŝŽŶƐ͘

7DVN���
0DQDJHU

tƌŝƚĞ�ĚŽǁŶ�ƚŚĞ�ďĞŐŝŶŶŝŶŐ�ĂŶĚ�ĞŶĚŝŶŐ�
ƚŝŵĞƐ͘�DĂŶĂŐĞ�ŚŽǁ�ŵƵĐŚ�ƚŝŵĞ�ƐŚŽƵůĚ�
ďĞ�ƐƉĞŶƚ�ŽŶ�ĞĂĐŚ�ƉĂƌƚ�ŽĨ�ƚŚĞ�ůĞƐƐŽŶ�Žƌ�
ĂĐƚŝǀŝƚǇ͘�DĂŬĞ�ƐƵƌĞ�ƚŚĂƚ�ĞǀĞƌǇ�ƉĂƌƚ�ŝƐ�
ĐŽŵƉůĞƚĞĚ�ĂŶĚ�ĚŽŶĞ�ǁĞůů͘

3HRSOH���
0DQDJHU

<ĞĞƉ�Ăůů�ŐƌŽƵƉ�ŵĞŵďĞƌƐ�ĨŽĐƵƐĞĚ�ŽŶ�ƚŚĞ�
ůĞƐƐŽŶ�Žƌ�ĂĐƚŝǀŝƚǇ�ĂŶĚ�ƚĂůŬŝŶŐ�ŝŶ�ƋƵŝĞƚ�
ǀŽŝĐĞƐ͘�DĂŬĞ�ƐƵƌĞ�ĞǀĞƌǇ�ƐƚƵĚĞŶƚ�
ĐŽŶƚƌŝďƵƚĞƐ�ĂŶĚ�ƉĞƌĨŽƌŵƐ�ƚŚĞŝƌ�
ůĞĂĚĞƌƐŚŝƉ�ƌŽůĞƐ͘��ƐŬ�ƚŚĞ�ƚĞĂĐŚĞƌ�ĨŽƌ�
ŚĞůƉ�ŝĨ�ƚŚĞ�ŐƌŽƵƉ�ŶĞĞĚƐ�ŝƚ͘

/LWHUDF\�&HQWHUV������

/($'(56+,3�����
52/(6



*UDPPDU�DQG�0HFKDQLFV�/LWHUDF\�&HQWHU�7DVN�&DUG��
3DUWV�RI�6SHHFK

�� 3URSHU�1RXQV�
�� &RPPRQ�1RXQV
�� 3URQRXQV
�� $GMHFWLYHV�
�� 9HUEV�
�� $GYHUEV�
�� 3UHSRVLWLRQDO�3KUDVHV�
�� &RRUGLQDWLQJ�&RQMXQFWLRQV
�� 6XERUGLQDWLQJ�&RQMXQFWLRQV
��� &RUUHODWLYH�&RQMXQFWLRQV

*UDPPDU�DQG�0HFKDQLFV�:RUNVKRS�'LUHFWLRQV

���7KH�7DVN�0DQDJHU�ZULWHV�GRZQ�WKH�HQGLQJ�WLPH�RI�WKH�OLWHUDF\�FHQWHU�DQG�NHHSV�WKH�
JURXS�RQ�WDVN��7KH�5HDGHU�UHDGV�WKH� DQG�WKH�
VHFWLRQV�RQ�WKH�DVVLJQHG�*UDPPDU��8VDJH��DQG�0HFKDQLFV�:RUNVKHHW�RXW�ORXG��7KH�
&ODULILHU�SXWV�WKH�UXOH��VNLOO��RU�FRQFHSW�LQWR�KLV�RU�KHU�RZQ�ZRUGV�DQG�DVNV�WKH�WHDFKHU�
IRU�KHOS�LI�QHFHVVDU\��

���7KH�5HDGHU�UHDGV�WKH� GLUHFWLRQV��DQG�VWXGHQWV�ZRUN�WRJHWKHU�WR�
FRPSOHWH�WKLV�VHFWLRQ�XS�WR��EXW�QRW�LQFOXGLQJ�WKH� VHFWLRQ��7KH�&ODULILHU�DVNV�WKH�
WHDFKHU�IRU�KHOS�LI�QHFHVVDU\��

���7KH�7DVN�0DQDJHU�JHWV�WKH�DQVZHUV�IURP�WKH�WHDFKHU�DQG�VWXGHQWV�VHOI�FRUUHFW�DQG�
UHYLVH�WKHLU�PLVWDNHV��8SRQ�FRPSOHWLRQ��WKH�7DVN�0DQDJHU�UHWXUQV�WKH�DQVZHUV�

���6WXGHQWV�ZRUN�LQGLYLGXDOO\�WR�FRPSOHWH�WKH� VHFWLRQ�RQ�WKH�IURQW�RI�WKHLU�
ZRUNVKHHWV�

���:KHQ�ILQLVKHG��VWXGHQWV�EULQJ�XS�WKHLU�ZRUNVKHHWV�LQGLYLGXDOO\�WR�WKH�WHDFKHU�WR�PLQL�
FRQIHUHQFH�

���,I�WLPH�SHUPLWV��WKH�JURXS�EHJLQV�D�QHZ�ZRUNVKHHW�

���7KH�3HRSOH�0DQDJHU�PDNHV�VXUH�WKDW�WKH�JURXS�FOHDQV�XS�QHDWO\�DQG�FRPSOHWHO\�



*UDPPDU�DQG�0HFKDQLFV�/LWHUDF\�&HQWHU�$QVZHUV��
3DUWV�RI�6SHHFK�:RUNVKHHWV

*UDPPDU��8VDJH��DQG�0HFKDQLFV�:RUNVKHHW����3UDFWLFH�$QVZHUV

-RKQ�)UDQFLV��%HDWULFH��1HEUDVND��:RUOG�:DU�,,��&KLFDJR��6RXWKZHVWHUQ &KLHI��/RV�$QJHOHV��
*UDQG�&HQWUDO�6WDWLRQ��-RKQ��-DQH��%OL[�+DUGZDUH��:HVWHUQ�$YHQXH��6RXWK�+ROO\ZRRG��-RKQ��
)RUW�2UG��$UP\�%DQG��6WDII�6HUJHDQW��8QLWHG�6WDWHV��-RKQ��-RKQ��8QLYHUVLW\�RI�6RXWKHUQ�
&DOLIRUQLD��*�,��%LOO��&XP�/DXGH��%XVLQHVV��6RFLDO�6FLHQFH��6RXWKHUQ�&DOLIRUQLD��-DQLFH�
-RQHV��&DOLIRUQLD�)HGHUDO�6DYLQJV�DQG�/RDQ��6HQLRU�9LFH�3UHVLGHQW��0DUN��5RELQ

*UDPPDU��8VDJH��DQG�0HFKDQLFV�:RUNVKHHW����3UDFWLFH�$QVZHUV

LGHD��IULHQGVKLS��VHOI�LPDJH��IUHHGRP��VHOI�FRQILGHQFH��ZRUOG�SHDFH��
SHUVRQ��WHDFKHU��ILUH�ILJKWHU��FRXVLQ��SROLFH�RIILFHU��EURWKHU�LQ�ODZ��
SODFH��PRXQWDLQ��QHLJKERUKRRG��FRXQWU\��IRRWEDOO�VWDGLXP��IDPLO\�URRP�
WKLQJ��IRRG��WR\��URFN��ODPS�VWDQG��JUDQGIDWKHU�FORFN

*UDPPDU��8VDJH��DQG�0HFKDQLFV�:RUNVKHHW����3UDFWLFH�$QVZHUV

³+HOOR�´�VDLG�6XVDQ�
³,V�WKLV WKH�RZQHU�RI�WKH�FDU�IRU�VDOH"´�WKH�FDOOHU�DVNV�
³,W��LV�,�´�UHSOLHV�6XVDQ��³:KR LV�FDOOLQJ"´
³7KH�RQH SD\LQJ�\RX IXOO�SULFH�IRU�\RXU FDU��0\ QDPH�LV�0DUF\��:KDW¶V�\RXUV"´
³6XVDQ�´�VKH VD\V��³%XW�OHW�PH JHW�P\�KXVEDQG��$FWXDOO\��KH LV�VHOOLQJ�KLV FDU��QRW�PLQH�
³6XLW�\RXUVHOI��VD\V�0DUF\���3XW�KLP RQ�WKH�SKRQH�´�

*UDPPDU��8VDJH��DQG�0HFKDQLFV�:RUNVKHHW����3UDFWLFH�$QVZHUV

:KLFK�2QH"�WKHVH��WKDW��WKLV��WKRVH��FHUWDLQ
+RZ�0DQ\"�WZHQW\�VWRU\��PRVW��GR]HQ��IHZ��WKRXVDQGV��
:KDW�.LQG"�MXLFLHU��PXGG\��QDYHO��VSLF\��ORXG

*UDPPDU��8VDJH��DQG�0HFKDQLFV�:RUNVKHHW����3UDFWLFH�$QVZHUV

,�NQRZ��PHQWDO��WKDW�KH�KDG UXQ��SK\VLFDO��D�IXOO�PLOH�EHIRUH��EXW�KH�PLJKW EH��VWDWH�RI�EHLQJ��
WRR�WLUHG�ULJKW�QRZ��+H�GLG ZDON��SK\VLFDO��D�PLOH�\HVWHUGD\�

*UDPPDU��8VDJH��DQG�0HFKDQLFV�:RUNVKHHW����3UDFWLFH�$QVZHUV

:KDW�'HJUHH���PRVWO\��OHVV��PDLQO\�
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3KRQLFV /LWHUDF\�&HQWHU

7DEOH�RI�&RQWHQWV

6HFWLRQV 3DJHV

+RZ�WR�6HW�XS�5HPHGLDO /LWHUDF\�&HQWHUV««««««««««««««««��±�
)$4V««««««««««««««««««««««««««««««���
3KRQLFV�/LWHUDF\�&HQWHU�2YHUYLHZ««««««««««««««««««« �
'LDJQRVWLF�6FUHHQLQJ�$VVHVVPHQWV DQG�0DWHULDOV�3UHSDUDWLRQ««««««««� �±�
3UH�7HDFKLQJ�WR�WKH�:KROH�&ODVV«««««««««««««««««««����
7DVN�&DUG�'LUHFWLRQV�IRU�3KRQLFV�:RUNVKRSV««��««««««««««««��
9RZHO�6RXQGV�3KRQLFV�$VVHVVPHQW««««««««««««««««««�� �±��
&RQVRQDQW�6RXQGV�3KRQLFV�$VVHVVPHQW«««««««««««««««««��±��
3KRQLFV�0DVWHU\�0DWUL[«««««««««««««««««««««««���

3KRQLFV�/LWHUDF\ &HQWHU�:RUNVKRSV

6KRUW�9RZHOV�3KRQLFV�:RUNVKRSV«««««�«««���«««««««««« ��±��
6KRUW�9RZHOV�)RUPDWLYH�$VVHVVPHQW DQG�:RUNVKRS�$QVZHUV««««««««���±��
6LOHQW�)LQDO�H 3KRQLFV�:RUNVKRSV««««««�««««««««««««« ��±��
6LOHQW�)LQDO�H )RUPDWLYH�$VVHVVPHQW DQG�:RUNVKRS�$QVZHUV««««««««� ��±��
&RQVRQDQW�'LJUDSKV�3KRQLFV�:RUNVKRSV««««««««««««««««����±��
&RQVRQDQW�'LJUDSKV�)RUPDWLYH�$VVHVVPHQW DQG�:RUNVKRS�$QVZHUV«««««����±��
&RQVRQDQW�%OHQGV�3KRQLFV�:RUNVKRSV«««««««««««««««««� ��±��
&RQVRQDQW�%OHQGV )RUPDWLYH�$VVHVVPHQW DQG�:RUNVKRS�$QVZHUV««««««� ��±��
/RQJ�9RZHOV 3KRQLFV�:RUNVKRSV«««««««««««««««««««���±��
/RQJ�9RZHOV )RUPDWLYH�$VVHVVPHQW DQG�:RUNVKRS�$QVZHUV«««««««« ��±��
'LSKWKRQJV 3KRQLFV�:RUNVKRSV««««««««««««««««««««��±��
'LSKWKRQJV )RUPDWLYH�$VVHVVPHQW DQG�:RUNVKRS�$QVZHUV«««««««««��±��
U�DQG�O ± FRQWUROOHG�9RZHOV�3KRQLFV�:RUNVKRSV«««««««««««««�����±��
U�DQG�O ± FRQWUROOHG�9RZHOV�)RUPDWLYH�$VVHVVPHQW DQG�:RUNVKRS�$QVZHUV««�����±��

3KRQLFV�&DUG�*DPHV««««««««««««««««««««««««����±��
:RUG�0DNLQJ«««««««««««««««««««««««««««���±��

$GGHQGXP

� 7HQ�/LWHUDF\�&HQWHU�5RWDWLRQV«««««««««««««««««�����±���
� /LWHUDF\�&HQWHUV�*URXS�1RUPV�%(�+(52,&��*URXS�1RUPV«««««��� ���
� /LWHUDF\�&HQWHUV�/($'(56+,3�52/(6«««««««««««««�����
� 3KRQLFV�&HQWHU�3RFNHW�&DUGV�DQG�'LVSOD\�&DUGV««««««««««������±���
� 3KRQLFV�/LWHUDF\�&HQWHU�7DVN�&DUGV�DQG�$QVZHUV««««««««««���±���
� $QLPDO�6RXQG�6SHOOLQJ�DQG�&RQVRQDQW�%OHQG�&DUGV«««««««««���±���



������3HQQLQJWRQ�3XEOLVKLQJ���SHQQLQJWRQSXEOLVKLQJ�FRP��� ��

9RZHO�6RXQGV�3KRQLFV�$VVHVVPHQW��7HDFKHU�3DJHV�

7($&+(5�',5(&7,216��5HDG�HDFK�XQGHUOLQHG ZRUG�WKUHH�WLPHV��8VH�WKH��UK\PH��DV�D�NH\�
WR�FRUUHFW�SURQXQFLDWLRQ��'R�QRW�HORQJDWH�WKH�YRZHO�VRXQGV�

BBB�� $��KR[ %��KL[ &��KX[ �GXFNV� '��KD[

BBB�� $��SHP %��SXP &��SLP '��SRP��PRP�

BBB�� $��JXG %��JHG &��JLG �ELG� '��JDG

BBB�� $��PHJ %��PLJ &��PRJ '��PDJ

BBB�� $��NHV %��NXV &��NRV '��NDV �SDVV�

BBB�� $��VXHI %��VHDI �GHDI� &��VDHI '��VLI

6KRUW�9RZHOV�����0DVWHU\ BBB��

BBB�� $��ELQ %��ELQH �ILQH� &��ELDQ '��E\DQ

BBB�� $��GLDN %��GDN &��GDNH '��GLHN

BBB�� $��\XW %��\HDW &��\XWH �FKXWH� '��\LRXW

BBB��� $��WRXS %��WRSH �URSH� &��WHRS '��WDRS

BBB��� $��EXRW %��EXDW &��EXLW '��EXWH�PXWH�

BBB��� $��IHQH �EHDQ� %��IHXQ &��IHQ '��IDHQ

6LOHQW�)LQDO�H ����0DVWHU\ BBB��

BBB��� $��YDXG\ %��YDZG\ &��YDG\ �ODG\� '��YLHG\

BBB��� $��ID\ �ED\� %��ILD\ &��IRD\ '��IXD\

BBB��� $��NDHN %��NHDN� &��NLN '��NDLN �UDNH�

BBB��� $��EHLQ �UDLQ� %��ERDQ &��ELDQ '��EDXQ

BBB��� $��PRWIHZ %��PRWIH �PRWOH\� &��PRWIHX '��PRWIRD

BBB��� $��MHX %��MLX &��MHR '��MHH �PH�

BBB��� $��FLG %��FHLG �QHHG� &��FLGH '��FHXG

BBB��� $��N\ER %��N\EL� &��NHE\ �IUHHELH� '��NH\E�

BBB��� $��GHDW �PHDW� %��GLXW &��GLJKW '��GLHJW

BBB��� $��]HDQ %��]HLQ &��]LQH �EHDQ� '��]HQ

BBB��� $��SLRVRQ %��SLDVRQ &��SLXVRQ '��SLVRQ��ELVRQ�

BBB��� $��EHX %��ELJK �KLJK� &��EHL '��ELD

BBB��� $��FHWHU %��FDHWHU� &��F\WHU �ZULWHU� '��FRXWHU



������3HQQLQJWRQ�3XEOLVKLQJ���SHQQLQJWRQSXEOLVKLQJ�FRP��� ��

BBB��� $��PLS %��PLDS� &��PLSSH '��PLHS �ZLSH�

BBB��� $��ELXSHG %��EHRSHG &��ERSHG �PRSHG� '��EDRSHG

BBB��� $��NRHO �JRDO� %��NXRO &��NLRO '��NDRO

BBB��� $��PRLS %��PXS &��PRRS '��PRDS �VRDS�

BBB��� $��NRZ �VKRZ� %��NXLZ &��NHLZ '��NDZ

BBB��� $��SXZWHVW %��SRXWHVW &��SRLWHVW� '��SXWHVW �FXWHVW�

BBB��� $��NXR %��NXK &��NHZ �IHZ� '��NDX

BBB��� $��EDX %��EXL� &��EXH �YLHZ� '��EHR

/RQJ�9RZHOV ����� BBB���

BBB��� $��JRRW �ERRW� %��JXLWH &��JLRW '��JXHWK

BBB��� $��FURL %��FUXH �EOXH� &��FUDX '��FULX�

BBB��� $��VDH\W %��VRW\ &��VLXW\ '��VXW\ �GXW\�

BBB��� $��WDHG %��WHZG �IRRG� &��WLG '��WHHG

BBB��� $��ZXW �IRRW� %��ZDKW &��ZHXW '��ZDW

BBB��� $��PXHN %��PRZN &��PRRN �ERRN� '��PDXN

BBB��� $��PD\O %��PDZO &��PRRO '��PRZHO �WRZHO�

BBB��� $��VXG %��VRDG &��VRXG �ORXG� '��VLXG

BBB��� $��SRZQ %��SRXQ &��SRDQ '��SRLQ �FRLQ�

BBB��� $��OX\ OR\ �ER\�� &��ORZ\ '��OX\K

BBB��� $��EDZQ �GDZQ� %��EDQ &��ERXQ '��ERZQ

BBB��� $��ORLQG %��ORRQG &��ORXQG� '��ODXQG �IRQG�

BBB��� $��DOJR �DOVR� %��RZOJR &��DLOJR '��DUJR

BBB��� $��UDHO %��URXO &��UDOO �WDOO� '��ULDO

'LSKWKRQJV������� BBB���

BBB��� $��ORLUW %��ORRUW &��ODZUW '��ORUW �VRUW�

BBB��� $��JDU %��JXU �IXU� &��JLHU '��JRU

BBB��� $��GRUE %��GRZE� &��GHUY �VHUYH� '��GDUE

BBB��� $��WLU �VLU� %��WXUH &��WHHU '��WLHU

BBB��� $��PRUYH %��PDUYH �FDUYH� &��PHUYH� '��PDZUY

U�FRQWUROOHG�9RZHOV BBB��
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&RQVRQDQW 6RXQGV�3KRQLFV�$VVHVVPHQW��7HDFKHU�3DJHV�

7($&+(5�',5(&7,216��5HDG�HDFK�XQGHUOLQHG ZRUG�WKUHH�WLPHV��'R�QRW�HORQJDWH�WKH�
FRQVRQDQW�VRXQGV�

BBB�� $��VKXG %��VFHG &��VORG '��VZXG

BBB�� $��FZLE %��FODE &��FKHE '��FUHE

BBB�� $��ZRXG %��Z\HG &��ZULG '� ZKLG

BBB�� $��WKRJ %��WULJ &��WHQJ '��WXRJ

BBB�� $��WHHOJ %��WURQJ &��WKHHJ '��WUDHJ

BBB�� $��EZRP %��EODP &��EDLP '��EKXP

BBB�� $��EXL[ %��EOR[ &��EUX[ '��EHX[

BBB�� $��FKLG %��FZHG &��FOXG '��FUHG

BBB�� $��GLHI %��GUHI &��GOLI '��GZRI

BBB��� $��FOLP %��FKRP &��FUXP '��FZLP

BBB��� $��IORQ %��IDPQ &��IUXQ '��IROQ

BBB��� $��IRX] %��IDH] &��IOL] '��IUD]

BBB��� $��JKXS %��JDHS &��JOXS '��JURS

BBB��� $��JOXV %��JUHV &��JKRV '��JHDV

BBB��� $��SZHW %��SKLW &��SURW '��SOLW

BBB��� $��SODY %��SKHY &��SURY '��SRXY

BBB��� $��VFDG %��VORG &��VWHG '��VPDG

BBB��� $��VWULE %��VFUHE &��VZHOE '��VFXUE

BBB��� $��VFULP %��VKDUP &��VWUHP '��VKULP

BBB��� $��VWRI %��VZLI &��VNRI '��VKHI

BBB��� $��VOXQ %��VZXQ &��VWRQ '��VKHQ

BBB��� $��VWRV %��VKDV &��VQXV '��VPRV

BBB��� $��VWXO %��VQXO &��VPHO '��VWRO

BBB��� $��VWLY %��VFHY &��VSLY '��KRY

BBB��� $��VSUH[ %��VORX[ &��VFUL[ '��VSOH[

BBB��� $��VFUHW %��VSUDW &��VKUXW '��VPDIW



������3HQQLQJWRQ�3XEOLVKLQJ���SHQQLQJWRQSXEOLVKLQJ�FRP��� ��

BBB��� $��VQHE %��VPXE &��VTXE '��VFLE

BBB��� $��VWRJ %��VFRJ &��VKXJ '��VOLJ

BBB��� $��VKURP %��VTXDP &��VFULP '��VWUDP

BBB��� $��VWLQ %��VZHQ &��VKRQ '��VNHQ

BBB��� $��WKULG %��WKROG &��WUXVG '��WZLUG

BBB��� $��WZD] %��WKR] &��WRX] '��WUR]

BBB��� $��WZDI %��WULI &��WKHI '��WRDI

BBB��� $��OXOW %��OLUW &��OXIW '��OHVW

BBB��� $��SHUG %��SXVG &��SDQG '��SHOG

BBB��� $��PRUN %��PRON &��PHFN '��PRVN

BBB��� $��KXOP %��KRUP &��KXLP '��KLVP

BBB��� $��VDZS %��VHOS &��VXUS '��VHVS

BBB��� $��ELVW %��ERIW &��EXUW '��EXOW

BBB��� $��UXUS %��ULOS &��URQS '��ULPS

BBB��� $��OXUFK %��ORQVK &��ODQFK '��ODPSK

BBB��� $��WRQG %��WXOG &��WXVG '��WRUG

BBB��� $��PDOJ %��PDQJ &��PXUJ '��PXPJ

BBB��� $��GHQN %��GDFN &��GHON '��GRVN

BBB��� $��IHSW %��IRVW &��IXQW '��IXOW

BBB��� $��VHSW %��VXIW &��VHVW '��VROW

BBB��� $��SXON %��SRFN &��SDQN '��SRVN

BBB��� $��ULVS %��ULPS &��UXZS '��UHOS

BBB��� $��JLOW %��JDVW &��JDUW '��JXIW

BBB��� $��EDOQ %��ERVQ &��EDZQ '��ELUQ
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3KRQLFV�0DVWHU\�0DWUL[

',5(&7,216��5HFRUG�DQ\�XQ�PDVWHUHG�FRPSRQHQWV�ZLWK�D������������DQG�UHFRUG�VXEVHTXHQW�

PDVWHU\�ZLWK�D����������� 7HDFKHUV�PD\�GHFLGH�WR�SRVW�WHVW�XSRQ�FRPSOHWLRQ�RI�WKH�3KRQLFV�DQG�

6RXQG�6SHOOLQJ�&DUG�*DPHV�$FDGHPLF�/LWHUDF\�&HQWHU�
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&RQVRQDQW�%OHQGV�3KRQLFV�:RUNVKRSV

/LWHUDF\�&HQWHU��

� 7DNH�RXW�WKH�EODFN�&RQVRQDQW�%OHQG�&DUGV��WKH�³VQ´�FRQVRQDQW�EOHQG�FDUG��WKH�EOXH�ZKDOH�
DQG�FKHHWDK�FDUGV��DQG�WKH�JUHHQ�LJXDQD�FDUG�IURP�\RXU�WHDFKHU�GHFN��$VN�D�VWXGHQW�WR�
OHQG�\RX�D�VHFRQG�LJXDQD�FDUG�

� 6SUHDG�RXW�WKHVH FDUGV�LQ�RUGHU�RQ�D�GHVN��WDEOH��RU�SURMHFWRU�DV�VKRZQ�EHORZ��

� 5HPLQG VWXGHQWV�WKDW�WKH�VK� ZK� WK� DQG�FK FRQVRQDQW�GLJUDSKV DUH�WZR�RU�WKUHH�
FRQVRQDQWV�LQ�WKH�VDPH�V\OODEOH��HDFK�RI�ZKLFK�LV�D�VLQJOH�VRXQG�

� 7HOO�VWXGHQWV�WKDW�XQOLNH�FRQVRQDQW�GLJUDSKV��FRQVRQDQW�EOHQGV�DUH�WZR�RU�WKUHH�
FRQVRQDQWV�WRJHWKHU�LQ�WKH�VDPH�V\OODEOH��HDFK�RI�ZKLFK�VD\V�LWV�RZQ�VRXQG��VXFK�DV�³VQ�´

� 3RLQW�WR�HDFK�RI�WKH�VRXQGV�LQ�WKH�WRS�URZ��VD\LQJ�WKH�VRXQGV�DV�\RX�SRLQW��0DNH�VXUH�QRW�
WR�HORQJDWH�WKH��KZ��DV�KZXK RU�WKH��FK��DV�FKXK��7KHQ�WHOO�VWXGHQWV�WR�VD\�WKH�VRXQGV LQ�
WKH�WRS�URZ�DV�\RX�SRLQW�WR�HDFK�

� $VN�VWXGHQWV�ZKDW�ZRUG�LV�EOHQGHG�IURP�WKH�VRXQGV�LQ�WKH�WRS�URZ��ZKLFK��DQG�KRZ�PDQ\�
VRXQGV�DUH�LQ�WKH�WRS�URZ�����

� 3RLQW�WR�HDFK�RI�WKH�VRXQGV�LQ�WKH�ERWWRP�URZ��VD\LQJ�WKH�VRXQGV�DV�\RX�SRLQW��0DNH�VXUH�
QRW�WR�HORQJDWH�WKH�³VQ´�DV�VQXK RU�WKH��FK��DV�FKXK��7KHQ�WHOO�VWXGHQWV�WR�VD\�WKH�VRXQGV LQ�
WKH�ERWWRP�URZ�DV�\RX�SRLQW�WR�HDFK�

� $VN�VWXGHQWV�ZKDW�ZRUG�LV�EOHQGHG�IURP�WKH�VRXQGV�LQ�WKH�ERWWRP�URZ��VQLWFK��DQG�KRZ�
PDQ\�VRXQGV�DUH�LQ�WKH�ERWWRP URZ����� ([SODLQ�WKDW�WKH�WRS�URZ�KDV�RQH�OHVV�VRXQG�WKDQ�
WKH�ERWWRP�URZ�EHFDXVH�WKH��KZ��LQ�WKH�WRS�URZ�LV�D�FRQVRQDQW GLJUDSK�ZLWK�RQH�VRXQG��
ZKLOH�WKH�³VQ´�LQ�WKH�ERWWRP�URZ�LV�D�FRQVRQDQW�EOHQG�ZLWK�WZR�VRXQGV��$OVR�SRLQW�RXW�
WKDW�ZKLFK�XVHV�WKH ³FK´�VSHOOLQJ�IRU�WKH��FK��VRXQG��ZKLOH�VQLWFK XVHV�WKH�³WFK´�VSHOOLQJ�
IRU�WKH��FK��VRXQG�
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/LWHUDF\�&HQWHU����FRQWLQXHG�

� +ROG� XS� &RQVRQDQW� %OHQG� &DUGV� ���� DQG� VZHHS� \RXU� LQGH[� ILQJHU� IURP� OHIW� WR� ULJKW��
XQGHUQHDWK�WKH�E�WKHQ�O��DV�\RX�EOHQG�WKH�FRQVRQDQWV��0DNH�VXUH�QRW�WR�HORQJDWH�WKH�O�DV�
OXK��,I�XQVXUH�KRZ�WR�EOHQG�VRXQG�E\�VRXQG�VSHOOLQJV�FKHFN�RXW�WKLV�KHOSIXO�DUWLFOH�+(5(�

� 7HOO�VWXGHQWV�WR�UHSHDW \RXU�EOHQGLQJ�DV�\RX�PDNH�WKH�VDPH�PRWLRQ��6D\��³DV�LQ�EODFN�´
� 7HOO�VWXGHQWV�WKDW�&RQVRQDQW�%OHQG�&DUGV��V���±���DUH�XVHG�DW�WKH�EHJLQQLQJ�RI�V\OODEOHV�

RU�ZRUGV��ZKLOH�&RQVRQDQW�%OHQG�&DUGV��V���±���DUH�XVHG�DW�WKH�HQG��5HPRYH�DQG�KROG�
XS�&RQVRQDQW�%OHQG�&DUGV�����³BON´�DQG�WHOO�VWXGHQWV�WKDW D�YRZHO�JRHV�LQ�WKH�EODQN�

� 5HSHDW�WKH�VDPH�SURFHGXUH�IRU�DOO����&RQVRQDQW�%OHQG�&DUGV� 1RWH��6SDQLVK�GRHV�QRW�XVH�
WKH�IROORZLQJ�FRQVRQDQW�EOHQGV��VF��VFU��VN��VO��VP��VQ��VS��VSO��VSU��VTX��VW��VWU

� 7HDFK�WKH�JURXS�KRZ WR�FRPSOHWH�WKH�ZRUG�PDNLQJ�DFWLYLW\�DQG�ZULWH�D�ZRUG�V��RQ�D���[���
FDUG�IRU�WKHP�WR�PDNH�ZRUGV�

� $VVLJQ OHDGHUVKLS�UROHV�IRU�WKH�&RQVRQDQW�%OHQGV 3KRQLFV�:RUNVKRSV��

/LWHUDF\�&HQWHU��

� 7DNH�RXW�WKH�EODFN�&RQVRQDQW�%OHQG�&DUGV�IURP�\RXU�WHDFKHU�GHFN��5HPLQG�VWXGHQWV�WKDW�
FRQVRQDQW�EOHQGV�DUH�WZR�RU�WKUHH�FRQVRQDQWV�WRJHWKHU�LQ�WKH�VDPH�V\OODEOH��HDFK�RI�ZKLFK�
VD\V�LWV�RZQ�VRXQG�

� 4XLFNO\�UHSHDW�WKH�EOHQGLQJ�SURFHGXUH�ZLWK�DOO����FDUGV�DV�GHWDLOHG�LQ�/LWHUDF\�&HQWHU���
� 3DVV�RXW�WKH�:RUNVKRS��� ZRUNVKHHWV� 5HDG�WKH�'HILQLWLRQ DQG�H[SODLQ�WKH�GLUHFWLRQV�
� 6WXGHQWV�FRPSOHWH�WKH�ZRUNVKHHW FROODERUDWLYHO\��XVLQJ�WKHLU�DVVLJQHG�OHDGHUVKLS�UROHV��
� :KHQ�ILQLVKHG��WKH�7DVN�0DQDJHU�JHWV�WKH�DQVZHUV�IURP�WKH�WHDFKHU�DQG�VWXGHQWV�VHOI�

FRUUHFW�DQG�UHYLVH�WKHLU�DQVZHUV��
� :KHQ FRUUHFWLRQV�KDYH�EHHQ�FRPSOHWHG��WKH�7DVN�0DQDJHU�UHWXUQV�WKH�DQVZHUV�DQG�JHWV�

WKH�QHZ�ZRUG�V��IRU�WKH�ZRUG�PDNLQJ�DFWLYLW\�RQ�D���[���FDUG�DQG�WKH�JURXS�FRPSOHWHV�WKH�
DFWLYLW\�XQWLO�LW¶V�WLPH�WR�FOHDQ�XS�QHDWO\�DQG�FRPSOHWHO\��

/LWHUDF\�&HQWHU��

� 7HOO VWXGHQWV�WR�WDNH�RXW�WKH�EODFN�WKH�&RQVRQDQW�%OHQG�&DUGV IURP�WKHLU�FDUG�GHFNV�DQG�
WR�SUDFWLFH�EOHQGLQJ�WKH�VSHOOLQJV�DQG�WR�VD\�WKH�³DV�LQ�H[DPSOH�ZRUG´�RXW�ORXG��6WXGHQWV�
DUH�WR�FRPSOHWH�WKLV�WDVN�LQGLYLGXDOO\��2EVHUYH DQG�KHOS�VWXGHQWV�ZLWK�WKHLU�
SURQXQFLDWLRQV��,I�VWXGHQWV�DUH�QRW�\HW�PDVWHULQJ�D�KLJK�SHUFHQWDJH�RI�WKH�FDUGV��KDYH�
WKHVH�VWXGHQWV�SUDFWLFH�ZLWK�\RX�GXULQJ�WKH�ZRUG�PDNLQJ�DFWLYLW\�

� :KHQ�PRVW�RI�WKH�VWXGHQWV�DUH�ILQLVKHG��SDVV�RXW�WKH�:RUNVKRS��� ZRUNVKHHWV DQG�KDYH�
VWXGHQWV�SXW�DZD\�WKHLU FDUGV� 5HDG�WKH�'HILQLWLRQ DQG�H[SODLQ�WKH�GLUHFWLRQV�

� 5HDG�WKH�&UD]\��6FDU\��7KLHYLQJ�2OG�&ORZQ DQG�DVN�VWXGHQWV�WR�FRXQW�WKH�QXPEHU�RI�
FRQVRQDQW�EOHQGV��LQFOXGLQJ�WKH�WLWOH��DV�\RX�UHDG������

� 6WXGHQWV�FRPSOHWH�WKH�ZRUNVKHHW FROODERUDWLYHO\��XVLQJ�WKHLU�DVVLJQHG�OHDGHUVKLS�UROHV��
� :KHQ�ILQLVKHG��WKH�7DVN�0DQDJHU�JHWV�WKH�DQVZHUV�IURP�WKH�WHDFKHU�DQG�VWXGHQWV�VHOI�

FRUUHFW�DQG�UHYLVH�WKHLU�DQVZHUV��
� :KHQ FRUUHFWLRQV�KDYH�EHHQ�FRPSOHWHG��WKH�7DVN�0DQDJHU�UHWXUQV�WKH�DQVZHUV�DQG�JHWV�

WKH�QHZ�ZRUG�V��IRU�WKH�ZRUG�PDNLQJ�DFWLYLW\�RQ�D���[���FDUG�DQG�WKH�JURXS�FRPSOHWHV�WKH�
DFWLYLW\�XQWLO�LW¶V�WLPH�WR�FOHDQ�XS�QHDWO\�DQG�FRPSOHWHO\��
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/LWHUDF\�&HQWHU��

� 7HOO�VWXGHQWV�WR�WDNH�RXW�WKH�EODFN�WKH�&RQVRQDQW�%OHQG�&DUGV IURP�WKHLU�FDUG�GHFNV�DQG�
WR�SUDFWLFH�EOHQGLQJ�WKH VSHOOLQJV�DQG�WR�VD\�WKH�³DV�LQ�H[DPSOH�ZRUG´�RXW�ORXG��6WXGHQWV�
DUH�WR�FRPSOHWH�WKLV�WDVN�LQGLYLGXDOO\��2EVHUYH�DQG�KHOS�VWXGHQWV�ZLWK�WKHLU�
SURQXQFLDWLRQV��,I�VWXGHQWV�DUH�QRW�\HW�PDVWHULQJ�D�KLJK�SHUFHQWDJH�RI�WKH�FDUGV��KDYH�
WKHVH�VWXGHQWV�SUDFWLFH�ZLWK�\RX�GXULQJ�WKH�ZRUG�PDNLQJ�DFWLYLW\�

� :KHQ�PRVW�RI�WKH�VWXGHQWV�DUH�ILQLVKHG��SDVV�RXW�WKH�:RUNVKRS��� ZRUNVKHHWV DQG�KDYH�
VWXGHQWV�SXW�DZD\�WKHLU�FDUGV� 5HDG�DQG�H[SODLQ�WKH�GLUHFWLRQV� �6WXGHQWV�PD\�XVH�
PXOWLSOH�ERRNV�IRU�WKH�%RRN�6HDUFK���

� 6WXGHQWV�FRPSOHWH�WKH�ZRUNVKHHW FROODERUDWLYHO\��XVLQJ�WKHLU�DVVLJQHG�OHDGHUVKLS�UROHV��
� :KHQ�ILQLVKHG��WKH�7DVN�0DQDJHU�JHWV�WKH�QHZ�ZRUG�V��IRU�WKH�ZRUG�PDNLQJ�DFWLYLW\�RQ�D�

��[���FDUG�DQG�WKH�JURXS�FRPSOHWHV�WKH�DFWLYLW\�XQWLO�LW¶V�WLPH�WR�FOHDQ�XS�QHDWO\�DQG�
FRPSOHWHO\��

/LWHUDF\�&HQWHU��

� 7HDFK�VWXGHQWV�KRZ�WR�SOD\�RQH�RI�WKH�SKRQLFV�FDUG�JDPHV�WR�SUDFWLFH�WKHLU�VLOHQW�ILQDO�H�
VRXQG�VSHOOLQJV�

� 6WXGHQWV�JHW�WKHLU�FDUG�VHWV�DQG�SOD\�WKH�FDUG�JDPH�ZKLOH�\RX�SXOO�VWXGHQWV�IRU�WKH�TXLFN�
&RQVRQDQW�'LJUDSKV�)RUPDWLYH�$VVHVVPHQW��

� 6WXGHQWV�FOHDQ�XS�QHDWO\�DQG�FRPSOHWHO\�
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&RQVRQDQW�%OHQGV�3KRQLFV�:RUNVKRS����BBBBBBBBBBBBBBBBBBBBBB

'HILQLWLRQ��&RQVRQDQW�EOHQGV�DUH�WZR�RU�WKUHH�FRQVRQDQWV�WRJHWKHU�LQ�WKH�VDPH�V\OODEOH��HDFK�
RI�ZKLFK�VD\V�LWV�RZQ�VRXQG�

���8QGHUOLQH DOO�WKH�EHJLQQLQJ�FRQVRQDQW�EOHQGV�LQ�WKH�IROORZLQJ�ZRUGV�DQG�ZULWH�WKH�QXPEHU�RI�
VRXQGV�LQ�HDFK�ZRUG�LQ�WKH�VSDFH�SURYLGHG�

$��E O D�F�N BBB %��E U L�J�K�WBBB &��F O X�F�N BBB '��F U H�V�W BBB

(��G U L�I�W BBB )��I O D�N�H BBB *��I U L�J�K�W BBB +��J O L�G�H BBB

,��J�U�H�H�G�BBB -��S�O�R�W BBB .��S�U�R�S�BBB /��V�F�D�P�BBB

0��V F U D�S BBB 1��E�O�D�V�W BBB 2��V N X�Q�N BBB 3��V O R�E BBB

4��V P X�G�J�H BBB 5��V Q�D�L�OBBB 6��V S R�N�H BBB 7��V S O L�W BBB

8��V S U D�\ BBB 9��V T X L�V�K BBB :��V W R�F�N BBB ;��V W U X�W� BBB

<��V Z H�D�W BBB =��W K U D�V�K BBB $$��W U D P�S BBB %%��W�Z�L�Q�H�BBB

���:ULWH�WKH�ORQJHVW�VHQWHQFH�\RX�FDQ�WKLQN�RI��XVLQJ�DV�PDQ\�RI�WKH�EHJLQQLQJ�FRQVRQDQW�EOHQGV�
DV�SRVVLEOH�

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB
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&RQVRQDQW�%OHQGV�3KRQLFV�:RUNVKRS����BBBBBBBBBBBBBBBBBBBBBB

'HILQLWLRQ��&RQVRQDQW�EOHQGV�DUH�WZR�RU�WKUHH�FRQVRQDQWV�WRJHWKHU�LQ�WKH�VDPH�V\OODEOH��HDFK�
RI�ZKLFK�VD\V�LWV�RZQ�VRXQG�

���8QGHUOLQH�DOO�WKH�HQGLQJ FRQVRQDQW�EOHQGV�LQ�WKH�IROORZLQJ�ZRUGV�DQG�ZULWH�WKH�QXPEHU�RI�
VRXQGV�LQ�HDFK�ZRUG�LQ�WKH�VSDFH�SURYLGHG�

$��F�O�H�I W�BBB %��P�L�O G�BBB &��V�W�D�P S BBB '��H�O P�BBB

(��J�X�O�S�BBB )��T�X�L�O�W�BBB *��E U�D�Q G BBB +��V F U L P S BBB

,��F U�X V K BBB -��V�W�U�L�S H BBB .��W U�D�V K BBB /��E�O�X�Q W�BBB

0��O�H�D�S W�BBB 1��P�D�V N�BBB 2��J�U�D�V S�BBB 3��O�L�V W�BBB

4��G�U�X�P� BBB

���:ULWH�D�OLPHULFN��XVLQJ�DV�PDQ\�RI�WKH�HQGLQJ�FRQVRQDQW�EOHQGV�DV�SRVVLEOH�
([DPSOH�

&UD]\��6FDU\��7KLHYLQJ 2OG�&ORZQ

7KHUH�RQFH�ZDV�D FUD]\�ROG�FORZQ�
ZKR�VFDUHG�DOO�WKH�FKLOGUHQ�DURXQG�
7KH�FLUFXV�KH�OHIW
MXVW�DIWHU�KLV�WKHIW�
RI�WZHQW\�WKUHH�(QJOLVK�EORRGKRXQGV�

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB �7LWOH�

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB
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&RQVRQDQW�%OHQGV�3KRQLFV�:RUNVKRS����BBBBBBBBBBBBBBBBBBBBBB

���$GG�OHWWHUV�WR�WKH�IROORZLQJ�FRQVRQDQW�EOHQGV�WR�FRPSOHWH�UHDO�ZRUGV���

([DPSOH� BBBBBBVW�RRG�� �XQGHUVW�RRG�

BBBBBBEO�HU� EUBBBBBB FOBBBBBB BBBBBBGU�\� IOBBBBBB

BBBBBBIU�HH� BBBBBBJO�HU� JUBBBBBB BBBBBBSU�HVV� VFBBBBBB

BBBBBBVN VOBBBBBB VPBBBBBB VQBBBBBB BBBBBBVS

BBBBBBVW�HUQ� VZBBBBBB BBBBBBWU�\� VSOBBBBBB WKUBBBBBB

���%RRN�6HDUFK� )LQG�� ZRUGV�ZLWK�GLIIHUHQW�FRQVRQDQW�EOHQGV�DW�WKH�EHJLQQLQJ�RI�HDFK
ZRUG��DQG�� ZRUGV�ZLWK�GLIIHUHQW�FRQVRQDQW�EOHQGV�DW�WKH�HQG�RI�HDFK�ZRUG��

%RRN�7LWOHV��BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB

%HJLQQLQJ

���BBBBBBBBBBBBBBBBBBBBBBBBBB�S��BB

���BBBBBBBBBBBBBBBBBBBBBBBBBB�S��BB

���BBBBBBBBBBBBBBBBBBBBBBBBBB�S��BB

���BBBBBBBBBBBBBBBBBBBBBBBBBB�S��BB

(QG

���BBBBBBBBBBBBBBBBBBBBBBBBBB�S��BB

���BBBBBBBBBBBBBBBBBBBBBBBBBB�S��BB

���BBBBBBBBBBBBBBBBBBBBBBBBBB�S��BB

���BBBBBBBBBBBBBBBBBBBBBBBBBB�S��BB
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&RQVRQDQW�%OHQGV�3KRQLFV�$VVHVVPHQW

'LUHFWLRQV

7HVW�VWXGHQWV�LQGLYLGXDOO\��VD\LQJ�³3URQRXQFH�WKHVH�QRQVHQVH�ZRUGV�´�1RQVHQVH�ZRUGV�UHTXLUH�
VWXGHQWV�WR�GHFRGH��

3UHSDUDWLRQ

6HW�DVLGH�D�TXLHW�WDEOH�RU�GHVN��DZD\�IURP�RWKHU�VWXGHQWV��WR�DVVHVV�HDFK�VWXGHQW�LQGLYLGXDOO\��5XQ�
RII�HQRXJK WHDFKHU�FRSLHV�IRU�HDFK�VWXGHQW�DQG�PDNH�RQH�ODPLQDWHG�VWXGHQW�FRS\��,QIRUP�
VWXGHQWV�RI�WKH�WHVWLQJ�RUGHU�LQ�DGYDQFH��VR�WKDW�HDFK�VWXGHQW�ZLOO�DXWRPDWLFDOO\�FRPH�XS�WR�\RX�
ZLWKRXW�GLVUXSWLQJ�WKH�FODVV��7KH�WHVW�VKRXOG�RQO\�WDNH����VHFRQGV�WR�JLYH�DQG�WKHQ����VHFRQGV�WR�
JUDGH�DQG�UHYLHZ�UHVXOWV�ZLWK�WKH�VWXGHQW�

*UDGLQJ

0DUN HUURUV�ZLWK�DQ�; LQ�WKH�VSDFH�SURYLGHG�RQO\�LI�WKH�VSHFLILF�SKRQLFV�VNLOO�LV�PLVSURQRXQFHG��
,Q�RWKHU�ZRUGV��GRQ¶W�PDUN�LW�ZURQJ�LI�WKH�VWXGHQW�PLVSURQRXQFHV�SDUW�RI�WKH�ZRUG�WKDW�\RX�DUH�
QRW�DVVHVVLQJ�

0DVWHU\�&ULWHULRQ

0DVWHU\�FULWHULRQ�LV������RU���FRUUHFW�RXW�RI�����,I�WKH�UHDGLQJ�GHILFLW�KDV�EHHQ�PDVWHUHG��FKDQJH�
WKH���LQWR�DQ ; RQ�WKH 3KRQLFV�0DVWHU\�0DWUL[��6KRZ�WKH�VWXGHQW�KLV�RU�KHU�RZQ�SURJUHVV�RQ�WKH�
FKDUW��DQG�DVVLJQ�WKH�QH[W�SKRQLFV�VNLOO�WR�EH�DGGUHVVHG��LI�DQ\���

,I�WKH�VWXGHQW�GRHV�QRW�PHHW�WKH�PDVWHU\�FULWHULRQ��LQIRUP�WKH�VWXGHQW�WKDW�WKLV�SKRQLFV�VNLOO�ZLOO�
EH�UHYLHZHG�ODWHU��5HPLQG�WKH�VWXGHQW��DQG�\RXUVHOI��WKDW�VRPHWLPHV�PDVWHULQJ�D�VNLOO�VLPSO\�
WDNHV�PRUH�SUDFWLFH��5HWXUQ�WR�WKH�XQ�PDVWHUHG�SKRQLFV�VNLOO��XVLQJ�WKH�VDPH�OHVVRQV�DIWHU�RQH�RI�
WKH�RWKHU�SKRQLFV�VNLOOV�LV�PDVWHUHG�WR�EXLOG�VWXGHQW�VHOI�FRQILGHQFH�

6WXGHQW�1DPH�BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB�7HVW�'DWH�BBBBBBBBBBBBBBB

%HJLQQLQJ (QG

BBBB���� BBBB���� SULFK

BBBB���� BBBB���� WZDQJ

BBBB���� BBBB���� VNXPS

BBBB���� BBBB���� WKUHON

BBBB���� BBBB���� FUDGJH
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&RQVRQDQW�%OHQGV�3KRQLFV�$VVHVVPHQW

���SULFK

���WZDQJ�

���VNXPS

���WKUHON

���FUDGJH
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3KRQLFV�/LWHUDF\�&HQWHU�$QVZHUV��
&RQVRQDQW�%OHQGV�3KRQLFV�:RUNVKRSV

&RQVRQDQW�%OHQGV�3KRQLFV�:RUNVKRS���

��� $��E�O�D�F�N��� %��E�U�L�J�K�W��� &��F�O�X�F�N��� '��F�U�H�V�W���
(��G�U�L�I�W��� )��I�O�D�N�H��� *��I�U�L�J�K�W��� +��J�O�L�G�H���
,��J�U�H�H�G � -��S�O�R�W����� .��S�U�R�S��� /��V�F�D�P���
0��V�F�U�D�S��� 1��E�O�D�V�W���� 2��V�N�X�Q�N��� 3��V�O�R�E���
4��V�P�X�G�J�H��� 5��V�Q�D�L�O��� 6��V�S�R�N�H��� 7��V�S�O�L�W���
8��V�S�U�D�\��� 9��V�T�X�L�V�K��� :��V�W�R�F�N��� ;��V�W�U�X�W� �
<��V�Z�H�D�W��� =��W�K�U�D�V�K��� $$��W�U�D�P�S��� %%��W�Z�L�Q�H���

&RQVRQDQW�%OHQGV�3KRQLFV�:RUNVKRS���

��� $��F�O�H�I�W��� %��P�L�O�G��� &��V�W�D�P�S��� '��H�O�P���
(��J�X�O�S��� )��T�X�L�O�W��� *��E�U�D�Q�G��� +��V�F�U�L�P�S���
,��F�U�X V�K��� -��V�W�U�L�S�H��� .��W�U�D�V�K��� /��E�O�X�Q�W���
0��O�H�D�S�W��� 1��P�D�V�N��� 2��J�U�D�V�S��� 3��O�L�V�W���
4��G�U�X�P���

&RQVRQDQW�%OHQGV�3KRQLFV�:RUNVKRS���

1R�$QVZHUV
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:RUG�0DNLQJ

6RXQG�6SHOOLQJV 8QVFUDPEOHG�:RUGV :RUG�-XPEOHV

/RQJ�9RZHOV

/RQJ�D�6RXQG�

³D´ VWDEOHG GOHWEDV
³BBD\´ EHWUD\DO W\ODDHEU
³DBBH´� FDUHIXOO\ \OXIODUHF
³DLBB´ VWUDLQLQJ JLQLDQUWV

/RQJ�H�6RXQG�

³H´ UHVLVW VLVWHU
³BBHH´ PHHWLQJV PWVJQLHH
³>F@HL´ UHFHLYLQJ YLHQJLFHU
³BBLHBB´ EHOLHYHG YGHHLHOE
³HD´ WHDFKHUV VUHKFDHW
³BB\´� OHLVXUHO\ \OXUHOLHV

/RQJ�L�6RXQG

³L´ WULF\FOHV \OFFHLUWV
³BBLJK´� IULJKWHQHG WQGHHKJLUI
³LBBH´� SURYLGHG GLGHSUYR
³BB\´ EHDXWLI\ I\LDXHWE
³BBLH´ XQWLHG WHXQGL

/RQJ�R�6RXQG

³R´ FRFRQXW XFRQRWF
³RBBH´� KRSHIXO SOHIXRK
³BBRH´ PLVWOHWRH VWHOLPHRW
³RDBB´ JURDQHG DQRGHJU
³RZ´ RZQHUVKLS SKLVHUQRZ

/RQJ�X�6RXQG�

³X´ PXVLFDO FVXDOLP
³XBBH´� XVHIXOQHVV XHIHVVOQVX
³BBHZ´ FXUIHZ IXUFZH
³BXH´ IXHOLQJ LQXIHJO



� *URXSV����5RWDWLRQV�����0LQXWHV�7RWDO��SHU�'D\����'D\V�SHU�:HHN��
��*UDGH�OHYHO�$FDGHPLF�/LWHUDF\�&HQWHUV�DQG���*XLGHG�5HDGLQJ�/LWHUDF\�&HQWHU�7ZLFH�SHU�:HHN

'D\����������������������������������'D\�����������������������������������'D\�����������������������������������'D\��
'ƌŽƵƉ

ϭ
'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

'ƌŽƵƉ
ϭ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

'ƌŽƵƉ
ϭ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

'ƌŽƵƉ
ϭ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

'ƌŽƵƉ
Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

'ƌŽƵƉ
Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

'ƌŽƵƉ
Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

'ƌŽƵƉ
Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

'ƌŽƵƉ
ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

'ƌŽƵƉ
ϯ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

'ƌŽƵƉ
ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

'ƌŽƵƉ
ϯ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

'ƌŽƵƉ
ϰ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

'ƌŽƵƉ
ϰ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

'ƌŽƵƉ
ϰ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

'ƌŽƵƉ
ϰ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

� *URXSV����5RWDWLRQV�����0LQXWHV�7RWDO��SHU�'D\����'D\V�SHU�:HHN��
��/LWHUDF\�&HQWHUV�2QFH�SHU�:HHN

'D\����������������������������������'D\�����������������������������������'D\�����������������������������������'D\��
'ƌŽƵƉ

ϭ
>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϰ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

'ƌŽƵƉ
ϭ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

'ƌŽƵƉ
ϭ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϱ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϲ

'ƌŽƵƉ
ϭ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϳ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϴ

'ƌŽƵƉ
Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϰ

'ƌŽƵƉ
Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

'ƌŽƵƉ
Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϲ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϱ

'ƌŽƵƉ
Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϲ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϳ

'ƌŽƵƉ
ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

'ƌŽƵƉ
ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϰ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

'ƌŽƵƉ
ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϳ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϴ

'ƌŽƵƉ
ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϱ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϲ

'ƌŽƵƉ
ϰ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϯ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�Ϯ

'ƌŽƵƉ
ϰ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϭ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϰ

'ƌŽƵƉ
ϰ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϴ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϳ

'ƌŽƵƉ
ϰ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϴ

>ŝƚĞƌĂĐǇ�
�ĞŶƚĞƌ�ϱ



��*URXSV����5RWDWLRQV������0LQXWHV�7RWDO��SHU�'D\����'D\V�SHU�:HHN����*UDGH�OHYHO�$FDGHPLF�/LWHUDF\�
&HQWHUV����5HPHGLDO�/LWHUDF\�&HQWHUV��DQG���*XLGHG�5HDGLQJ�/LWHUDF\�&HQWHU

'D\��
'ƌŽƵƉ

ϭ
ZĞĂĚŝŶŐ tƌŝƚŝŶŐ >ĂŶŐƵĂŐĞ

�ŽŶǀĞŶƚŝŽŶƐ
ZĞŵĞĚŝĂů
^ƉĞůůŝŶŐ

WŚŽŶŝĐƐ 'ƌŽƵƉ
ϱ

sŽĐĂďƵůĂƌǇ ^ƉĞůůŝŶŐ�ĂŶĚ
^ǇůůĂďŝĐĂƚŝŽŶ

^ƚƵĚǇ�^ŬŝůůƐ ZĞŵĞĚŝĂů
'ƌĂŵŵĂƌ�ĂŶĚ�
DĞĐŚĂŶŝĐƐ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

'ƌŽƵƉ
Ϯ

WŚŽŶŝĐƐ ZĞĂĚŝŶŐ tƌŝƚŝŶŐ >ĂŶŐƵĂŐĞ
�ŽŶǀĞŶƚŝŽŶƐ

ZĞŵĞĚŝĂů
^ƉĞůůŝŶŐ

'ƌŽƵƉ
ϲ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

sŽĐĂďƵůĂƌǇ ^ƉĞůůŝŶŐ�ĂŶĚ
^ǇůůĂďŝĐĂƚŝŽŶ

^ƚƵĚǇ�^ŬŝůůƐ ZĞŵĞĚŝĂů
'ƌĂŵŵĂƌ�ĂŶĚ�
DĞĐŚĂŶŝĐƐ

'ƌŽƵƉ
ϯ

ZĞŵĞĚŝĂů
^ƉĞůůŝŶŐ

WŚŽŶŝĐƐ ZĞĂĚŝŶŐ tƌŝƚŝŶŐ >ĂŶŐƵĂŐĞ
�ŽŶǀĞŶƚŝŽŶƐ

'ƌŽƵƉ
ϳ

ZĞŵĞĚŝĂů
'ƌĂŵŵĂƌ�ĂŶĚ�
DĞĐŚĂŶŝĐƐ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

sŽĐĂďƵůĂƌǇ ^ƉĞůůŝŶŐ�ĂŶĚ
^ǇůůĂďŝĐĂƚŝŽŶ

^ƚƵĚǇ�^ŬŝůůƐ

'ƌŽƵƉ
ϰ

>ĂŶŐƵĂŐĞ
�ŽŶǀĞŶƚŝŽŶƐ

ZĞŵĞĚŝĂů
^ƉĞůůŝŶŐ

WŚŽŶŝĐƐ ZĞĂĚŝŶŐ tƌŝƚŝŶŐ 'ƌŽƵƉ
ϴ

^ƚƵĚǇ�^ŬŝůůƐ ZĞŵĞĚŝĂů
'ƌĂŵŵĂƌ�ĂŶĚ�
DĞĐŚĂŶŝĐƐ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

sŽĐĂďƵůĂƌǇ ^ƉĞůůŝŶŐ�ĂŶĚ
^ǇůůĂďŝĐĂƚŝŽŶ

'D\��
'ƌŽƵƉ

ϭ
sŽĐĂďƵůĂƌǇ ^ƉĞůůŝŶŐ�ĂŶĚ

^ǇůůĂďŝĐĂƚŝŽŶ
^ƚƵĚǇ�^ŬŝůůƐ ZĞŵĞĚŝĂů

'ƌĂŵŵĂƌ�ĂŶĚ�
DĞĐŚĂŶŝĐƐ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

'ƌŽƵƉ
ϱ

ZĞĂĚŝŶŐ tƌŝƚŝŶŐ >ĂŶŐƵĂŐĞ
�ŽŶǀĞŶƚŝŽŶƐ

ZĞŵĞĚŝĂů
^ƉĞůůŝŶŐ

WŚŽŶŝĐƐ

'ƌŽƵƉ
Ϯ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

sŽĐĂďƵůĂƌǇ ^ƉĞůůŝŶŐ�ĂŶĚ
^ǇůůĂďŝĐĂƚŝŽŶ

^ƚƵĚǇ�^ŬŝůůƐ ZĞŵĞĚŝĂů
'ƌĂŵŵĂƌ�ĂŶĚ�
DĞĐŚĂŶŝĐƐ

'ƌŽƵƉ
ϲ

WŚŽŶŝĐƐ ZĞĂĚŝŶŐ tƌŝƚŝŶŐ >ĂŶŐƵĂŐĞ
�ŽŶǀĞŶƚŝŽŶƐ

ZĞŵĞĚŝĂů
^ƉĞůůŝŶŐ

'ƌŽƵƉ
ϯ

ZĞŵĞĚŝĂů
'ƌĂŵŵĂƌ�ĂŶĚ�
DĞĐŚĂŶŝĐƐ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

sŽĐĂďƵůĂƌǇ ^ƉĞůůŝŶŐ�ĂŶĚ
^ǇůůĂďŝĐĂƚŝŽŶ

^ƚƵĚǇ�^ŬŝůůƐ 'ƌŽƵƉ
ϳ

ZĞŵĞĚŝĂů
^ƉĞůůŝŶŐ

WŚŽŶŝĐƐ ZĞĂĚŝŶŐ tƌŝƚŝŶŐ >ĂŶŐƵĂŐĞ
�ŽŶǀĞŶƚŝŽŶƐ

'ƌŽƵƉ
ϰ

^ƚƵĚǇ�^ŬŝůůƐ ZĞŵĞĚŝĂů
'ƌĂŵŵĂƌ�ĂŶĚ�
DĞĐŚĂŶŝĐƐ

'ƵŝĚĞĚ
ZĞĂĚŝŶŐ

sŽĐĂďƵůĂƌǇ ^ƉĞůůŝŶŐ�ĂŶĚ
^ǇůůĂďŝĐĂƚŝŽŶ

'ƌŽƵƉ
ϴ

>ĂŶŐƵĂŐĞ
�ŽŶǀĞŶƚŝŽŶƐ

ZĞŵĞĚŝĂů
^ƉĞůůŝŶŐ

WŚŽŶŝĐƐ ZĞĂĚŝŶŐ tƌŝƚŝŶŐ



�� +ĂƌĚͲǁŽƌŬŝŶŐ
�Ž�ǇŽƵƌ�ďĞƐƚ�ǁŽƌŬ�ŽŶ�ĞĂĐŚ�ůĞƐƐŽŶ�Žƌ�
ĂĐƚŝǀŝƚǇ͘�tŽƌŬ�ƚŚĞ�ǁŚŽůĞ�ƚŝŵĞ͘

�� (ŶŐĂŐĞĚ
�Ž�ǇŽƵƌ�ĨĂŝƌ�ƐŚĂƌĞ�ŽĨ�ƚŚĞ�ǁŽƌŬ͘�
�ŽŵƉůĞƚĞ�ǇŽƵƌ�ĂƐƐŝŐŶĞĚ�ůĞĂĚĞƌƐŚŝƉ�
ƌŽůĞ͘

�� 5ĞƐƉŽŶƐŝďůĞ
�Ž�Ăůů�ƉĂƌƚƐ�ŽĨ�ƚŚĞ�ůĞƐƐŽŶ�Žƌ�ĂĐƚŝǀŝƚǇ�
ĨŽƌ�ĞĂĐŚ�ůŝƚĞƌĂĐǇ�ĐĞŶƚĞƌ͘ �&ŽĐƵƐ�ŽŶ�
ǇŽƵƌ�ůĞĂƌŶŝŶŐ�ĂŶĚ�ƚŚĂƚ�ŽĨ�ŽƚŚĞƌƐ�ŝŶ�
ǇŽƵƌ�ŐƌŽƵƉ͘

�� 2ƌŐĂŶŝǌĞĚ
<ĞĞƉ�Ăůů�ůĞƐƐŽŶ�Žƌ�ĂĐƚŝǀŝƚǇ�ŵĂƚĞƌŝĂůƐ�
ǁŚĞƌĞ�ƚŚĞǇ�ďĞůŽŶŐ͘��ůĞĂŶ�ƵƉ�ŶĞĂƚůǇ�
ĂŶĚ�ĐŽŵƉůĞƚĞůǇ͘

^,Kt ,ŶŝƚŝĂƚŝǀĞ �ĞŐŝŶ�ƚŚĞ�ůŝƚĞƌĂĐǇ�ĐĞŶƚĞƌ�ůĞƐƐŽŶ�Žƌ�
ĂĐƚŝǀŝƚǇ�ĂƐ�ƐŽŽŶ�ĂƐ�ǇŽƵ�Ɛŝƚ�ĚŽǁŶ͘�
�ŶĐŽƵƌĂŐĞ�ŽƚŚĞƌƐ�ƚŽ�ĐŽŵƉůĞƚĞ�ƚŚĞŝƌ�
ĂƐƐŝŐŶĞĚ�ůĞĂĚĞƌƐŚŝƉ�ƌŽůĞƐ͘

�� &ŽůůĂďŽƌĂƚŝǀĞ
tŽƌŬ�ƚŽŐĞƚŚĞƌ�ŝŶ�ƋƵŝĞƚ�ǀŽŝĐĞƐ�ĂŶĚ�
ƉƌĂĐƚŝĐĞ�ŬŝŶĚŶĞƐƐ͘�,ĞůƉ�ǁŝƚŚŽƵƚ�
ĚŽŝŶŐ�ŽƚŚĞƌƐ͛�ǁŽƌŬ͘

/LWHUDF\�&HQWHUV�*URXS�1RUPV

+(52,&�



5HDGHU ZĞĂĚ�ƚŚĞ�ůĞƐƐŽŶ�Žƌ�ĂĐƚŝǀŝƚǇ�ŽƵƚ�ůŽƵĚ�ŝŶ�Ă�
ƋƵŝĞƚ�ǀŽŝĐĞ͘�WĂƵƐĞ�ƚŽ�ĂůůŽǁ�ƚŚĞ�ŐƌŽƵƉ�ƚŽ�
ƚŚŝŶŬ�ĂŶĚ�ƌĞƐƉŽŶĚ͘�ZĞͲƌĞĂĚ�ƐĞĐƚŝŽŶƐ�ŝĨ�
ŶĞĐĞƐƐĂƌǇ͘

&ODULILHU ZĞĨĞƌ�ƚŽ�ƚŚĞ�ƚĂƐŬ�ĐĂƌĚ�ƚŽ�ďĞŐŝŶ�ƚŚĞ�
ůĞƐƐŽŶ�Žƌ�ĂĐƚŝǀŝƚǇ�ĂŶĚ�ŚĞůƉ�ƚŚĞ�ŐƌŽƵƉ�
ƉĞƌĨŽƌŵ�ŝƚƐ�ƚĂƐŬƐ͘��ƐŬ�ƚŚĞ�ƚĞĂĐŚĞƌ�ŝĨ�
ŚĞůƉ�ŝƐ�ŶĞĞĚĞĚ�ŽŶ�ƚŚĞ�ĚŝƌĞĐƚŝŽŶƐ͘

7DVN���
0DQDJHU

tƌŝƚĞ�ĚŽǁŶ�ƚŚĞ�ďĞŐŝŶŶŝŶŐ�ĂŶĚ�ĞŶĚŝŶŐ�
ƚŝŵĞƐ͘�DĂŶĂŐĞ�ŚŽǁ�ŵƵĐŚ�ƚŝŵĞ�ƐŚŽƵůĚ�
ďĞ�ƐƉĞŶƚ�ŽŶ�ĞĂĐŚ�ƉĂƌƚ�ŽĨ�ƚŚĞ�ůĞƐƐŽŶ�Žƌ�
ĂĐƚŝǀŝƚǇ͘�DĂŬĞ�ƐƵƌĞ�ƚŚĂƚ�ĞǀĞƌǇ�ƉĂƌƚ�ŝƐ�
ĐŽŵƉůĞƚĞĚ�ĂŶĚ�ĚŽŶĞ�ǁĞůů͘

3HRSOH���
0DQDJHU

<ĞĞƉ�Ăůů�ŐƌŽƵƉ�ŵĞŵďĞƌƐ�ĨŽĐƵƐĞĚ�ŽŶ�ƚŚĞ�
ůĞƐƐŽŶ�Žƌ�ĂĐƚŝǀŝƚǇ�ĂŶĚ�ƚĂůŬŝŶŐ�ŝŶ�ƋƵŝĞƚ�
ǀŽŝĐĞƐ͘�DĂŬĞ�ƐƵƌĞ�ĞǀĞƌǇ�ƐƚƵĚĞŶƚ�
ĐŽŶƚƌŝďƵƚĞƐ�ĂŶĚ�ƉĞƌĨŽƌŵƐ�ƚŚĞŝƌ�
ůĞĂĚĞƌƐŚŝƉ�ƌŽůĞƐ͘��ƐŬ�ƚŚĞ�ƚĞĂĐŚĞƌ�ĨŽƌ�
ŚĞůƉ�ŝĨ�ƚŚĞ�ŐƌŽƵƉ�ŶĞĞĚƐ�ŝƚ͘

/LWHUDF\�&HQWHUV������

/($'(56+,3�����
52/(6



3KRQLFV�/LWHUDF\�&HQWHU�7DVN�&DUG��
6LOHQW�)LQDO�H�3KRQLFV�:RUNVKRSV

6LOHQW�)LQDO�H�3KRQLFV�:RUNVKRS���

���7KH�7DVN�0DQDJHU�ZULWHV�GRZQ�WKH�HQGLQJ�WLPH�RI�WKH�OLWHUDF\�FHQWHU�DQG�NHHSV�WKH�
JURXS�RQ�WDVN��7KH�5HDGHU�UHDGV�WKH� DQG�WKH�
([DPSOHV�RXW�ORXG��7KH�&ODULILHU�SXWV�WKH�UXOH�LQWR�KLV�RU�KHU�RZQ�ZRUGV�DQG�DVNV�WKH�
WHDFKHU�IRU�KHOS�LI�QHFHVVDU\��
���7KH�5HDGHU�UHDGV�WKH�GLUHFWLRQV��DQG�VWXGHQWV�ZRUN�WRJHWKHU�WR�FRPSOHWH�WKH�UHVW�RI�
WKH�ZRUNVKHHW��7KH�&ODULILHU�DVNV�WKH�WHDFKHU�IRU�KHOS�LI�QHFHVVDU\��
���8SRQ�FRPSOHWLRQ�WKH�7DVN�0DQDJHU�JHWV�WKH�ZRUG�PDNLQJ�MXPEOH�IURP�WKH�WHDFKHU�
���7KH�3HRSOH�0DQDJHU�PDNHV�VXUH�WKDW�WKH�JURXS�FOHDQV�XS�QHDWO\�DQG�FRPSOHWHO\�

6LOHQW�)LQDO�H�3KRQLFV�:RUNVKRS���

���7KH�7DVN�0DQDJHU�ZULWHV�GRZQ�WKH�HQGLQJ�WLPH�RI�WKH�OLWHUDF\�FHQWHU�DQG�NHHSV�WKH�
JURXS�RQ�WDVN��
���7KH�&ODULILHU�DVNV�VWXGHQWV�WR�VNLP�WKH� DQG�VHH�ZKDW�WKHVH�ZRUGV�
KDYH�LQ�FRPPRQ"�7KH�&ODULILHU�DVNV�WKH�WHDFKHU�LI�WKH�JURXS�FDQQRW�SURYLGH�DQ�DQVZHU�
���7KH�5HDGHU�UHDGV�WKH� DQG�VWXGHQWV�ZRUN�WRJHWKHU�WR�FRPSOHWH�WKH�
ZRUNVKHHW��7KH�&ODULILHU�DVNV�WKH�WHDFKHU�IRU�KHOS�LI�QHFHVVDU\��
���7KH�7DVN�0DQDJHU�JHWV�WKH�DQVZHUV�IURP�WKH�WHDFKHU�DQG�VWXGHQWV�VHOI�FRUUHFW�DQG�
UHYLVH�WKHLU�PLVWDNHV��8SRQ�FRPSOHWLRQ��WKH�7DVN�0DQDJHU�UHWXUQV�WKH�DQVZHUV�DQG�JHWV�
WKH�ZRUG�PDNLQJ�MXPEOH�IURP�WKH�WHDFKHU�
���7KH�3HRSOH�0DQDJHU�PDNHV�VXUH�WKDW�WKH�JURXS�FOHDQV�XS�QHDWO\�DQG�FRPSOHWHO\�

6LOHQW�)LQDO�H�3KRQLFV�:RUNVKRS���

���7KH�7DVN�0DQDJHU�ZULWHV�GRZQ�WKH�HQGLQJ�WLPH�RI�WKH�OLWHUDF\�FHQWHU�DQG�NHHSV�WKH�
JURXS�RQ�WDVN��7KH�5HDGHU�UHDGV�WKH�GLUHFWLRQV�DQG�WKH� ��6WXGHQWV�UHSHDW�
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���7KH�7DVN�0DQDJHU�JHWV�WKH�DQVZHUV�IURP�WKH�WHDFKHU�DQG�VWXGHQWV�VHOI�FRUUHFW�DQG�
UHYLVH�WKHLU�PLVWDNHV��8SRQ�FRPSOHWLRQ��WKH�7DVN�0DQDJHU�UHWXUQV�WKH�DQVZHUV�DQG�JHWV�
WKH�ZRUG�PDNLQJ�MXPEOH�IURP�WKH�WHDFKHU�
���7KH�3HRSOH�0DQDJHU�PDNHV�VXUH�WKDW�WKH�JURXS�FOHDQV�XS�QHDWO\�DQG�FRPSOHWHO\�
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*XLGHG�5HDGLQJ�3KRQLFV�%RRNV

7DEOH�RI�&RQWHQWV

,QVWUXFWLRQDO�&RPSRQHQW 3DJHV

,QWURGXFWLRQ««««««««««««««««««««««««««««�
'HVLJQ�DQG�,QVWUXFWLRQDO�&RPSRQHQWV«««««««««««««««««�� �
'LDJQRVWLF�$VVHVVPHQWV�IRU�6FUHHQLQJ�DQG�*XLGHG�5HDGLQJ�3ODFHPHQW««««�� �
5XQQLQJ�5HFRUGV�$VVHVVPHQWV««««««««««««««««««««�� �í�
3UH�WHDFKLQJ«««««««««««««««««««««««««««��� �
+RZ�WR�7HDFK�D�*XLGHG�5HDGLQJ�*URXS�ZLWK WKH«««««««««««««���

*XLGHG�5HDGLQJ�3KRQLFV�%RRNV
+RZ�WR�3ULQW WKH *XLGHG�5HDGLQJ�3KRQLFV�%RRNV««� �

6RXQG�6SHOOLQJV�DQG�6LJKW�:RUGV ,QVWUXFWLRQDO�6HTXHQFH

&ROOHFWLRQ�$��6KRUW�9RZHOV�DQG�&RQVRQDQWV %RRNV����««««««««««����
&ROOHFWLRQ�%��&RQVRQDQW�%OHQGV�DQG�'LJUDSKV��3DUW����%RRNV�����««««««���
&ROOHFWLRQ�&��&RQVRQDQW�%OHQGV�DQG�'LJUDSKV��3DUW����%RRNV������«««««�����
&ROOHFWLRQ�'��/RQJ�9RZHOV�DQG�6LOHQW�)LQDO�H�%RRNV������«««««««««���
&ROOHFWLRQ�(��U�FRQWUROOHG�9RZHOV�DQG�'LSKWKRQJV�%RRNV������«««««««���
&ROOHFWLRQ�)��6\OODEOH�-XQFWXUH�DQG�'HULYDWLRQDO�,QIOXHQFHV %RRNV������«««�����

'LDJQRVWLF�$VVHVVPHQWV

9RZHO�6RXQGV�3KRQLFV�$VVHVVPHQW««««««««««««««««««�� ��í��
&RQVRQDQW�6RXQGV�3KRQLFV�$VVHVVPHQW«««««««««««««««««��í��

/LWHUDF\�&HQWHU�5RWDWLRQV««««««««««««««««««««««�� ��í��

3UH�7HDFKLQJ�WKH�6&5,3�&RPSUHKHQVLRQ�6WUDWHJLHV�ZLWK���)DLU\�7DOHV««««�����í��

6DP�DQG�)ULHQGV 3KRQLFV�%RRNV

*XLGHG�5HDGLQJ�3KRQLFV�%RRNV«««««««««��í���
5XQQLQJ�5HFRUGV««««««««««««««««««««««««««���í���

*XLGHG�5HDGLQJ�3KRQLFV�%RRNV�5HVRXUFHV�IRU�/LWHUDF\�&HQWHUV�«««««««����í���



*XLGHG�5HDGLQJ�3KRQLFV�%RRNV ������3HQQLQJWRQ�3XEOLVKLQJ���SHQQLQJWRQSXEOLVKLQJ�FRP����������������� ��

9RZHO�6RXQGV�3KRQLFV�$VVHVVPHQW��7HDFKHU�3DJHV�

7($&+(5�',5(&7,216��5HDG�HDFK�XQGHUOLQHG ZRUG�WKUHH�WLPHV��8VH�WKH��UK\PH��DV�D�NH\�
WR�FRUUHFW�SURQXQFLDWLRQ��'R�QRW�HORQJDWH�WKH�YRZHO�VRXQGV�

BBB�� $��KR[ %��KL[ &��KX[ �GXFNV� '��KD[

BBB�� $��SHP %��SXP &��SLP '��SRP��PRP�

BBB�� $��JXG %��JHG &��JLG �ELG� '��JDG

BBB�� $��PHJ %��PLJ &��PRJ '��PDJ

BBB�� $��NHV %��NXV &��NRV '��NDV �SDVV�

BBB�� $��VXHI %��VHDI �GHDI� &��VDHI '��VLI

3KRQLFV�%RRNV �V��ï� 6KRUW�9RZHOV�����0DVWHU\ BBB��

BBB�� $��ELQ %��ELQH �ILQH� &��ELDQ '��E\DQ

BBB�� $��GLDN %��GDN &��GDNH '��GLHN

BBB�� $��\XW %��\HDW &��\XWH �FKXWH� '��\LRXW

BBB��� $��WRXS %��WRSH �URSH� &��WHRS '��WDRS

BBB��� $��EXRW %��EXDW &��EXLW '��EXWH�PXWH�

BBB��� $��IHQH �EHDQ� %��IHXQ &��IHQ '��IDHQ

3KRQLFV�%RRNV �V���ï�� 6LOHQW�)LQDO�H ����0DVWHU\ BBB��

BBB��� $��YDXG\ %��YDZG\ &��YDG\ �ODG\� '��YLHG\

BBB��� $��ID\ �ED\� %��ILD\ &��IRD\ '��IXD\

BBB��� $��NDHN %��NHDN� &��NLN '��NDLN �UDNH�

BBB��� $��EHLQ �UDLQ� %��ERDQ &��ELDQ '��EDXQ

BBB��� $��PRWIHZ %��PRWIH �PRWOH\� &��PRWIHX '��PRWIRD

BBB��� $��MHX %��MLX &��MHR '��MHH �PH�

BBB��� $��FLG %��FHLG �QHHG� &��FLGH '��FHXG

BBB��� $��N\ER %��N\EL� &��NHE\ �IUHHELH� '��NH\E�

BBB��� $��GHDW �PHDW� %��GLXW &��GLJKW '��GLHJW

BBB��� $��]HDQ %��]HLQ &��]LQH �EHDQ� '��]HQ

BBB��� $��SLRVRQ %��SLDVRQ &��SLXVRQ '��SLVRQ��ELVRQ�

BBB��� $��EHX %��ELJK �KLJK� &��EHL '��ELD

BBB��� $��FHWHU %��FDHWHU� &��F\WHU �ZULWHU� '��FRXWHU



*XLGHG�5HDGLQJ�3KRQLFV�%RRNV ������3HQQLQJWRQ�3XEOLVKLQJ���SHQQLQJWRQSXEOLVKLQJ�FRP����������������� ��

BBB��� $��PLS %��PLDS� &��PLSSH '��PLHS �ZLSH�

BBB��� $��ELXSHG %��EHRSHG &��ERSHG �PRSHG� '��EDRSHG

BBB��� $��NRHO �JRDO� %��NXRO &��NLRO '��NDRO

BBB��� $��PRLS %��PXS &��PRRS '��PRDS �VRDS�

BBB��� $��NRZ �VKRZ� %��NXLZ &��NHLZ '��NDZ

BBB��� $��SXZWHVW %��SRXWHVW &��SRLWHVW� '��SXWHVW �FXWHVW�

BBB��� $��NXR %��NXK &��NHZ �IHZ� '��NDX

BBB��� $��EDX %��EXL� &��EXH �YLHZ� '��EHR

3KRQLFV�%RRNV �V���ï�� /RQJ�9RZHOV ����� BBB���

BBB��� $��JRRW �ERRW� %��JXLWH &��JLRW '��JXHWK

BBB��� $��FURL %��FUXH �EOXH� &��FUDX '��FULX�

BBB��� $��VDH\W %��VRW\ &��VLXW\ '��VXW\ �GXW\�

BBB��� $��WDHG %��WHZG �IRRG� &��WLG '��WHHG

BBB��� $��ZXW �IRRW� %��ZDKW &��ZHXW '��ZDW

BBB��� $��PXHN %��PRZN &��PRRN �ERRN� '��PDXN

BBB��� $��PD\O %��PDZO &��PRRO '��PRZHO �WRZHO�

BBB��� $��VXG %��VRDG &��VRXG �ORXG� '��VLXG

BBB��� $��SRZQ %��SRXQ &��SRDQ '��SRLQ �FRLQ�

BBB��� $��OX\ OR\ �ER\�� &��ORZ\ '��OX\K

BBB��� $��EDZQ �GDZQ� %��EDQ &��ERXQ '��ERZQ

BBB��� $��ORLQG %��ORRQG &� ORXQG� '��ODXQG �IRQG�

BBB��� $��DOJR �DOVR� %��RZOJR &��DLOJR '��DUJR

BBB��� $��UDHO %��URXO &��UDOO �WDOO� '��ULDO

BBB��� $��ORLUW %��ORRUW &��ODZUW '��ORUW �VRUW�

BBB��� $��JDU %��JXU �IXU� &��JLHU '��JRU

BBB��� $��GRUE %��GRZE� &��GHUY �VHUYH� '��GDUE

BBB��� $��WLU �VLU� %��WXUH &��WHHU '��WLHU

BBB��� $��PRUYH %��PDUYH �FDUYH� &��PHUYH� '��PDZUY

3KRQLFV�%RRNV��V���ï��

'LSKWKRQJV DQG�U±FRQWUROOHG�9RZHOV ����� BBB���



*XLGHG�5HDGLQJ�3KRQLFV�%RRNV ������3HQQLQJWRQ�3XEOLVKLQJ���SHQQLQJWRQSXEOLVKLQJ�FRP����������������� ��

&RQVRQDQW 6RXQGV�3KRQLFV�$VVHVVPHQW��7HDFKHU�3DJHV�

7($&+(5�',5(&7,216��5HDG�HDFK�XQGHUOLQHG ZRUG�WKUHH�WLPHV��'R�QRW�HORQJDWH�WKH�
FRQVRQDQW�VRXQGV�

BBB�� $��VKXG %��VFHG &��VORG '��VZXG

BBB�� $��FZLE %��FODE &��FKHE '��FUHE

BBB�� $��ZRXG %��Z\HG &��ZULG '��ZKLG

BBB�� $��WKRJ %��WULJ &��WHQJ '��WXRJ

BBB�� $��WHHOJ %��WURQJ &��WKHHJ '��WUDHJ

BBB�� $��EZRP %��EODP &��EDLP '��EKXP

BBB�� $��EXL[ %��EOR[ &��EUX[ '��EHX[

BBB�� $��FKLG %��FZHG &��FOXG '��FUHG

BBB�� $��GLHI %��GUHI &��GOLI '��GZRI

BBB��� $��FOLP %��FKRP &��FUXP '��FZLP

BBB��� $��IORQ %��IDPQ &��IUXQ '��IROQ

BBB��� $��IRX] %��IDH] &��IOL] '��IUD]

BBB��� $��JKXS %��JDHS &��JOXS '��JURS

BBB��� $��JOXV %��JUHV &��JKRV '��JHDV

BBB��� $��SZHW %��SKLW &��SURW '��SOLW

BBB��� $��SODY %��SKHY &��SURY '��SRXY

BBB��� $��VFDG %��VORG &��VWHG '��VPDG

BBB��� $��VWULE %��VFUHE &��VZHOE '��VFXUE

BBB��� $��VFULP %��VKDUP &��VWUHP '��VKULP

BBB��� $��VWRI %��VZLI &��VNRI '��VKHI

BBB��� $��VOXQ %��VZXQ &��VWRQ '��VKHQ

BBB��� $��VWRV %��VKDV &��VQXV '��VPRV

BBB��� $��VWXO %��VQXO &��VPHO '��VWRO

BBB��� $��VWLY %��VFHY &��VSLY '��KRY

BBB��� $��VSUH[ %��VORX[ &��VFUL[ '��VSOH[

BBB��� $��VFUHW %��VSUDW &��VKUXW '��VPDIW

BBB��� $��VQHE %��VPXE &��VTXE '��VFLE



*XLGHG�5HDGLQJ�3KRQLFV�%RRNV ������3HQQLQJWRQ�3XEOLVKLQJ���SHQQLQJWRQSXEOLVKLQJ�FRP����������������� ��

BBB��� $��VWRJ %��VFRJ &��VKXJ '��VOLJ

BBB��� $��VKURP %��VTXDP &��VFULP '��VWUDP

BBB��� $��VWLQ %��VZHQ &��VKRQ '��VNHQ

BBB��� $��WKULG %��WKROG &��WUXVG '��WZLUG

BBB��� $��WZD] %��WKR] &��WRX] '��WUR]

BBB��� $��WZDI %��WULI &��WKHI '��WRDI

3KRQLFV�%RRNV��V���ï��

&RQVRQDQW�%OHQGV�DQG�'LJUDSKV��3DUW��� ����� BBB���

BBB��� $��OXOW %��OLUW &��OXIW '��OHVW

BBB��� $��SHUG %��SXVG &��SDQG '��SHOG

BBB��� $��PRUN %��PRON &��PHFN '��PRVN

BBB��� $��KXOP %��KRUP &��KXLP '��KLVP

BBB��� $��VDZS %��VHOS &��VXUS '��VHVS

BBB��� $��ELVW %��ERIW &��EXUW '��EXOW

BBB��� $��UXUS %��ULOS &��URQS '��ULPS

BBB��� $��OXUFK %��ORQVK &��ODQFK '��ODPSK

BBB��� $��WRQG %��WXOG &��WXVG '��WRUG

BBB��� $��PDOJ %��PDQJ &��PXUJ '��PXPJ

BBB��� $��GHQN %��GDFN &��GHON '��GRVN

BBB��� $��IHSW %��IRVW &��IXQW '��IXOW

BBB��� $��VHSW %��VXIW &��VHVW '��VROW

BBB��� $��SXON %��SRFN &��SDQN '��SRVN

BBB��� $��ULVS %��ULPS &��UXZS '��UHOS

BBB��� $��JLOW %��JDVW &��JDUW '��JXIW

BBB��� $��EDOQ %��ERVQ &��EDZQ '��ELUQ

3KRQLFV�%RRNV��V��ï��

&RQVRQDQW�%OHQGV�DQG�'LJUDSKV��3DUW��� ����� BBB���
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^ƚƵĚǇ�^ŬŝůůƐ sŽĐĂďƵůĂƌǇ

'ƌŽƵƉ�
ϯ

ZĞĂĚŝŶŐ >ĂŶŐƵĂŐĞ�
�ŽŶǀĞŶƚŝŽŶƐ

'ƵŝĚĞĚ�
ZĞĂĚŝŶŐ

tƌŝƚŝŶŐ 'ƌŽƵƉ�
ϳ

sŽĐĂďƵůĂƌǇ ^ƚƵĚǇ�^ŬŝůůƐ ZĞŵĞĚŝĂů�
�ĞŶƚĞƌ

^ƉĞůůŝŶŐ�Θ�
^ǇůůĂďŝĐĂƚŝŽŶ

'ƌŽƵƉ�
ϰ

^ƚƵĚǇ�^ŬŝůůƐ tƌŝƚŝŶŐ sŽĐĂďƵůĂƌǇ 'ƵŝĚĞĚ�
ZĞĂĚŝŶŐ

'ƌŽƵƉ�
ϴ

>ĂŶŐƵĂŐĞ�
�ŽŶǀĞŶƚŝŽŶƐ

^ƉĞůůŝŶŐ�Θ�
^ǇůůĂďŝĐĂƚŝŽŶ

ZĞĂĚŝŶŐ ZĞŵĞĚŝĂů�
�ĞŶƚĞƌ



*XLGHG�5HDGLQJ�3KRQLFV�%RRNV ������3HQQLQJWRQ�3XEOLVKLQJ���SHQQLQJWRQSXEOLVKLQJ�FRP����������������� ��

´7KH�%R\�:KR�&ULHG�:ROIµ

7KHUH�RQFH�ZDV�D�QDXJKW\�VKHSKHUG�ER\�ZKR�
OLYHG�LQ�D�VPDOO�YLOODJH� 2QH�GD\�WKLV�ER\�ZDV�VLWWLQJ�DW�
WKH�WRS�RI�D�KLOO�DQG�ZDV�YHU\�ERUHG��$V�KH�ZDWFKHG�WKH�
VKHHS�XQGHU�KLV�FDUH��KH�FDPH�XS�ZLWK�DQ�LGHD�WR�
HQWHUWDLQ�KLPVHOI��+H�WXUQHG�LQ�WKH�GLUHFWLRQ�RI�WKH�
YLOODJH�DQG�DW�WKH�WRS�RI�KLV�OXQJV�KH�EHJDQ�VFUHDPLQJ��
�:ROI��:ROI��7KH�:ROI�LV�DIWHU�WKH�VKHHS���

7KH�YLOODJHUV�LPPHGLDWHO\�OHIW�WKHLU�EXVLQHVV�
DQG�FDPH�UXQQLQJ�XS�WKH�KLOO�WR�KHOS�WKH�ER\�VFDUH�WKH�
ZROI�DZD\��%XW�ZKHQ�WKH\�PDGH�LW�WR�WKH�WRS�RI�WKH�KLOO��
WKH\�IRXQG�QR�ZROI��,QVWHDG��WKH\�IRXQG�WKH�QDXJKW\�ER\�
ODXJKLQJ�DW�WKH�MRNH�WKDW�KH�SOD\HG�RQ�WKHP�

�1HYHU�FU\�
ZROI
�¶�VKHSKHUG�ER\���VFROGHG WKH�
YLOODJHUV���ZKHQ�WKHUH
V�QR�ZROI���7KH\�ZHQW�EDFN�WR�WKH�
YLOODJH�YHU\�DQJU\��

7KH�YHU\�QH[W�GD\��WKH�QDXJKW\�ER\�ZDV�ERUHG�
DJDLQ��³,�ZRQGHU�LI�WKH�WULFN�ZLOO�ZRUN�DJDLQ´�KH�
WKRXJKW��+H�ZHQW�XS�WR�WKH�WRS�RI�WKH�KLOO��WXUQHG�WRZDUG�
WKH�YLOODJH��DQG�RQFH�DJDLQ�VFUHDPHG���:ROI��:ROI��7KH�
ZROI�LV�DIWHU�WKH�VKHHS���2QFH�DJDLQ��KH�KRZOHG�ZLWK�
ODXJKWHU�DV�KH�ZDWFKHG�WKH�YLOODJHUV�UXQ�XS�WKH�KLOO�WR�
KHOS�KLP�VFDUH�WKH�ZROI�DZD\��

:KHQ�WKH�YLOODJHUV�DJDLQ�IRXQG�QR�ZROI��WKH\�
VFROGHG�WKH�ER\�RQFH�PRUH�VD\LQJ���6DYH�\RXU�
VFUHDPLQJ�IRU ZKHQ�WKHUH�UHDOO\�LV�VRPHWKLQJ�ZURQJ��
'RQ
W�HYHU�FU\�
ZROI
�ZKHQ�WKHUH�LV�QR�ZROI���%XW�WKH�
ER\�MXVW�ODXJKHG�DQG�ZDWFKHG�WKHP�JR�GRZQ�WKH�KLOO�WR�
WKH�YLOODJH�RQFH�PRUH��

7KH�QH[W�GD\��WKH�QDXJKW\�VKHSKHUG�ER\�ZDV�
DJDLQ�YHU\�ERUHG��$V�KH�ZDV�GUHDPLQJ�XS�PRUH�
PLVFKLHI��KH�KHDUG�WKH�EOHDWLQJ�RI�KLV�VKHHS��+H�UDQ�
WRZDUG�WKH�VRXQG�DQG�WKHQ�KH�VDZ�ZKDW�FDXVHG�WKH�
VKHHS�WR�FU\��$�KXJH�ZROI�ZDV�SURZOLQJ DERXW�KLV�IORFN�
RI�VKHHS��2QFH�DJDLQ��KH�UDQ�WR�WKH�WRS�RI�WKH�KLOO�DQG�
VKRXWHG���:ROI��:ROI��7KH�ZROI�LV�DIWHU�WKH�VKHHS��

%XW�WKH�YLOODJHUV�KDG�OHDUQHG�WKHLU�OHVVRQ��7KH\�
DOO�VDLG��³7KHUH�JRHV�WKDW�QDXJKW\�VKHSKHUG�ER\�SOD\LQJ�
KLV�JDPHV�RQFH�DJDLQ�´�6R�WKH�YLOODJHUV�GLGQ
W�FRPH��$W�
VXQVHW��VRPH�RI�WKH�YLOODJHUV�ZRQGHUHG�ZK\�WKH�
VKHSKHUG�ER\�KDGQ
W�\HW�EURXJKW�WKH�VKHHS�GRZQ�WR�WKH�
YLOODJH��7KH\�ZHQW�XS�WKH�KLOO�WR�ILQG�WKH�ER\��7KH\�
IRXQG�KLP�ZLWK�KLV�KHDG�GRZQ�FU\LQJ��7KHQ�WKH\�IRXQG�
RXW�ZK\�KH�ZDV�FU\LQJ��7KH�IORFN�ZDV�VFDWWHUHG
HYHU\ZKHUH�DQG�WZR�VKHHS�ZHUH�GHDG�

�,�FULHG�RXW���:ROI���:K\�GLGQ
W�\RX�KHOS�PH"��
$Q�ROG�PDQ�UHVSRQGHG��³7KDW¶V�ZKDW�

KDSSHQV�WR�WKRVH�ZKR�OLH��6RRQHU�RU�ODWHU��QR�RQH�
EHOLHYHV�WKHP�´

����6XPPDUL]H�ZK\�WKH�ER\�
OLHG�

BBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBB

����6XPPDUL]H�KRZ�WKH�
YLOODJHUV�UHVSRQGHG�WR�WKH�
ER\¶V�OLHV�

BBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBB

6XPPDUL]H

6XPPDUL]H



1DPH1DPH1DPH1DPH�BBBBBBBBBBBBBBBBBBBBBBBBBBB�

BVK�XQYRLFHG� � � ZKR� � ZRXOG

:RUG�)OXHQF\:RUG�)OXHQF\:RUG�)OXHQF\:RUG�)OXHQF\�

IULHQG�� FORWKHV� PDVK�� VKXVK�� PRYH�

JRVK� � IURP� � JLYH� � SHRSOH� ZRQ�

ZDQW� � PHVK� � ORYH� � ZRXOG�� RI�

ZLVK� � ERXJKW� VD\V� � KRXU� � VKLQ�

ZKR� � RFHDQ�� VKDFN�� ZKHUH�� FRPH�

FRXOG�� FDVK� � KHDUG�� ZROI� � ZKR�

VDLG� � ZRXOG�� ZRUN� � ODVK� � VKXW�

ZDWHU�� VKRXOG� IDWKHU�� GRHV� � KRXU�

PRQH\� JXVK� � ZKR� � ZRXOG�� VKRW�

���6HFRQG�7LPLQJV����RI�:RUGV�&RUUHFW����6HFRQG�7LPLQJV����RI�:RUGV�&RUUHFW����6HFRQG�7LPLQJV����RI�:RUGV�&RUUHFW����6HFRQG�7LPLQJV����RI�:RUGV�&RUUHFW��

BBBBB�� � BBBBB�� � BBBBB�� � BBBBB�� � BBBBB��

BBBBB�� � BBBBB�� � BBBBB�� � BBBBB�� � BBBBB��

�ŽƉǇƌŝŐŚƚ�Ξ�ϮϬϭϱ�WĞŶŶŝŶŐƚŽŶ�WƵďůŝƐŚŝŶŐ

�ůů�ZŝŐŚƚƐ�ZĞƐĞƌǀĞĚ͘�WĞƌŵŝƐƐŝŽŶ�ŝƐ�ŚĞƌĞďǇ�ŐƌĂŶƚĞĚ�ƚŽ�ƚŚĞ�ŝŶĚŝǀŝĚƵĂů�ƉƵƌĐŚĂƐĞƌ�ƚŽ�ƌĞƉƌŽĚƵĐĞ�ƐƚƵĚĞŶƚ�ŵĂƚĞƌŝĂůƐ�ŝŶ�ƚŚŝƐ�ďŽŽŬ�ĨŽƌ��������

ŶŽŶĐŽŵŵĞƌĐŝĂů�ŝŶĚŝǀŝĚƵĂů�Žƌ�ĐůĂƐƐƌŽŽŵ�ƵƐĞ�ŽŶůǇ͘��ŽŽŬ�ĂŶĚ�ĂĐĐŽŵƉĂŶǇŝŶŐ�ƌĞƐŽƵƌĐĞƐ�ĂƌĞ�ŶŽƚ�ĨŽƌ�ƌĞƐĂůĞ͘KƚŚĞƌ�ƚŚĂŶ�ƚŚĞ��ŚĞƌĞƚŽĨŽƌĞ�

ƐƉĞĐŝĨŝĞĚ�ůŝŵŝƚĞĚ�ƉĞƌŵŝƐƐŝŽŶ�ĨŽƌ�ƌĞƉƌŽĚƵĐƚŝŽŶ͕�ƚŚĞ�ƚĞǆƚ�ŽĨ�ƚŚŝƐ�ƉƵďůŝĐĂƚŝŽŶ͕�Žƌ�ĂŶǇ�ƉĂƌƚ�ƚŚĞƌĞŽĨ͕�ŵĂǇ�ŶŽƚ�ďĞ�ƌĞƉƌŽĚƵĐĞĚ�Žƌ�ƚƌĂŶƐŵŝƚƚĞĚ�ŝŶ�

ĂŶǇ�ĨŽƌŵ�Žƌ�ďǇ�ĂŶǇ�ŵĞĂŶƐ͕�ĞůĞĐƚƌŽŶŝĐƐ�Žƌ�ŵĞĐŚĂŶŝĐĂů͕�ŝŶĐůƵĚŝŶŐ�ƉŚŽƚŽĐŽƉǇŝŶŐ͕�ƌĞĐŽƌĚŝŶŐ͕�ƐƚŽƌĂŐĞ�ŝŶ�ĂŶ�ŝŶĨŽƌŵĂƚŝŽŶ�ƌĞƚƌŝĞǀĂů�ƐǇƐƚĞŵ͕�Žƌ�

ŽƚŚĞƌǁŝƐĞ͕�ǁŝƚŚŽƵƚ�ƉƌŝŽƌ�ǁƌŝƚƚĞŶ�ƉĞƌŵŝƐƐŝŽŶ�ŽĨ�ƚŚĞ�ƉƵďůŝƐŚĞƌ͘�dŚĞ�WƵďůŝƐŚĞƌ�ŵĂŬĞƐ�ŶŽ�ƌĞƉƌĞƐĞŶƚĂƚŝŽŶ�Žƌ�ǁĂƌƌĂŶƚŝĞƐ�ŽĨ�ĂŶǇ�ŬŝŶĚ͕���

ŝŶĐůƵĚŝŶŐ�ďƵƚ�ŶŽƚ�ůŝŵŝƚĞĚ�ƚŽ͕�ƚŚĞ�ǁĂƌƌĂŶƚŝĞƐ�ŽĨ�ĨŝƚŶĞƐƐ�ĨŽƌ�ƉĂƌƚŝĐƵůĂƌ�ƉƵƌƉŽƐĞ�Žƌ�ŵĞƌĐŚĂŶƚĂďŝůŝƚǇ͕�ŶŽƌ�ĂƌĞ�ĂŶǇ�ƐƵĐŚ�ƌĞƉƌĞƐĞŶƚĂƚŝŽŶƐ�

ŝŵƉůŝĞĚ�ǁŝƚŚ�ƌĞƐƉĞĐƚ�ƚŽ�ƚŚĞ�ŵĂƚĞƌŝĂů�ƐĞƚ�ĨŽƌƚŚ�ŚĞƌĞŝŶ͕�ĂŶĚ�ƚŚĞ�ƉƵďůŝƐŚĞƌ�ƚĂŬĞƐ�ŶŽ�ƌĞƐƉŽŶƐŝďŝůŝƚǇ�ǁŝƚŚ�ƌĞƐƉĞĐƚ�ƚŽ�ƐƵĐŚ�ŵĂƚĞƌŝĂů͘�dŚĞ�

ƉƵďůŝƐŚĞƌ�ƐŚĂůů�ŶŽƚ�ďĞ�ůŝĂďůĞ�ĨŽƌ�ĂŶǇ�ƐƉĞĐŝĂů͕�ĐŽŶƐĞƋƵĞŶƚŝĂů͕�Žƌ�ĞǆĞŵƉůĂƌǇ�ĚĂŵĂŐĞƐ�ƌĞƐƵůƚŝŶŐ͕�ŝŶ�ǁŚŽůĞ�Žƌ�ƉĂƌƚ͕�ĨŽƌ�ƚŚĞ�ƌĞĂĚĞƌƐ͛�Žƌ��

ƐƚƵĚĞŶƚƐ͛�ƌĞůŝĂŶĐĞ�ƵƉŽŶ͕�ƚŚŝƐ�ŵĂƚĞƌŝĂů͘��ŶǇ�ƐŝŵŝůĂƌŝƚǇ�ƚŽ�ĂŶǇ�ƉƌŝŶƚĞĚ�ŵĂƚĞƌŝĂů�ŝƐ�ƉƵƌĞůǇ�ĐŽŝŶĐŝĚĞŶƚĂů͘

&Žƌ�ŽƌĚĞƌŝŶŐ�ŝŶĨŽƌŵĂƚŝŽŶ͕�ĐĂůů�ϭͲϴϴϴͲϱϲϱͲϭϲϯϱ�Žƌ�ǀŝƐŝƚ�ƉĞŶŶŝŶŐƚŽŶƉƵďůŝƐŚŝŶŐ͘ĐŽŵ��

6DP�DQG�

)ULHQGV�

��
0DUN�3HQQLQJWRQ0DUN�3HQQLQJWRQ0DUN�3HQQLQJWRQ0DUN�3HQQLQJWRQ�

,OOXVWUDWHG�E\�'DYLG�5LFNHUW,OOXVWUDWHG�E\�'DYLG�5LFNHUW,OOXVWUDWHG�E\�'DYLG�5LFNHUW,OOXVWUDWHG�E\�'DYLG�5LFNHUW�



'HE�ZDV�VDG��DQG�.LW�ZDV�PDG��7KH�
IULHQGV�ZHQW�EDFN�WR�7KH�&ORWKHV�6KHG��
$QG�D�FRS�ZHQW�ZLWK�WKHP��
ǂǂǂǂǂǂǂǂǂǂǂǂǂǂǂǂǂǂ
� 7KH�IULHQGV�KDG�OHIW�7KH�&ORWKHV�6KHG�
ZLWK�D�EDJ�IXOO�RI�FORWKHV�WR�KDYH�OXQFK�RQ�
WKH�GRFN��7KH\�VDW�RQ�D�EHQFK�WR�KDYH�
OXQFK��'HE�SXW�WKH�EDJ�RI�FORWKHV�QH[W�WR�
WKHP�RQ�WKH�GHFN��
� Ǉ'HE�IHOW�D�EXPS�ǈ�VDLG�.LW�WR�WKH�
FRS��
� Ǉ$QG�WKHQ�ZKDW"ǈ�DVNV�WKH�FRS��
� Ǉ6RPH�PDQ�JRW�WKH�EDJ�DQG�UDQ�SDVW�
XV�WR�WKH�HQG�RI�WKH�GRFN�ǈ�VDLG�'HE��Ǉ,W�
ZDV�D�PDQ�ZKR�KDV�D�ELJ�JDVK�RQ�KLV�OHIW�
OHJ��XS�RQ�WKH�VKLQ�ǈ�VDLG�.LW��

,QWHUSUHW���,QWHUSUHW���,QWHUSUHW���,QWHUSUHW��� :K\�GLG�'HE�JHW�EXPSHG" 6XPPDUL]H6XPPDUL]H6XPPDUL]H6XPPDUL]H�� 5H�WHOO�WKLV�VWRU\�LQ�\RXU�RZQ�ZRUGV�

7RP��6DP��DQG�3XJ�ZDON�WR�7KH�&ORWKHV�
6WRUH�ZLWK�WKH�FRS��%DFN�DW�7KH�&ORWKHV�6KRS��
WKH�FRS�JLYHV�WKH�EDJ�RI�FORWKHV�WR�'HE��
� Ǉ7KLV�GRJ�JRW�WKH�PDQ�ZKR�KDG�WKH�EDJ�
RI�FORWKHV�ǈ�VD\V�WKH�FRS��
� Ǉ3XJ�GLG"ǈ�DVNV�.LW��
� Ǉ<HV��WKDW�GRJ�GLG�ǈ�VD\V�WKH�FRS��
� 'HE�JLYHV�3XJ�D�ELJ�KXJ��



%DFN�DW�6DPǅV��7RP�WH[WV�6DP�DQG�DVNV�LI�
6DP�ZDQWV�WR�ILVK�DW�WKH�GRFNV��6DP�GRHV��7KH�
IULHQGV�SLFN�ORQJ�URGV�IRU�RFHDQ�ILVK�DQG�MXPS�
LQ�7RPǅV�YDQ�ZLWK�3XJ��7KHQ�WKH\�KHDG�WR�WKH�
RFHDQ��
� 7KH�IULHQGV�JRW�WR�WKH�GRFNV�DQG�VDW�RQ�D�
EHQFK�WR�ILVK��3XJ�ZDV�ZLWK�WKHP�QH[W�WR�WKH�
EHQFK��
� Ǉ,I�3XJ�JRW�KLV�ZLVK��WKDW�GRJ�ZRXOG�ILVK�
ZLWK�XV�ǈ�VDLG�7RP��

5H5H5H5H����WKLQN�����WKLQN�����WKLQN�����WKLQN�����'R�7RP�DQG�6DP�NQRZ�WKDW�'HE�DQG�.LW�DUH�DW�WKH�GRFNV"

$�PDQ�ZLWK�D�EDJ�LQ�KLV�KDQG�UXQV�SDVW�
6DP��7RP��DQG�3XJ��RQ�WKH�GRFN��7KHQ�D�FRS�
UXQV�SDVW�WKHP�DQG�VD\V��Ǉ*HW�WKDW�PDQ�ǈ�
� 6DP�VD\V��Ǉ*HW�KLP��3XJ�ǈ�3XJ�LV�TXLFN�DQG�
UXQV�IDVW���

3UHGLFW����3UHGLFW����3UHGLFW����3UHGLFW���� :KDW�ZLOO�3XJ�GR"�



1DPH1DPH1DPH1DPH�BBBBBBBBBBBBBBBBBBBBBBBBBBB�

6FKZD� H��BHDB�� � ����GRXEW� KDOI�

:RUG�)OXHQF\:RUG�)OXHQF\:RUG�)OXHQF\:RUG�)OXHQF\�

ZKRVH� RWKHU� � IUR]HQ� LWHP� � ODXJK�

WUDYHO�� RQO\� � RFHDQ�� IRXU� � IURQW�

KDOI� � RSHQ� � ODXJK�� VWUDWHJ\� ZDQW�

WDNHQ�� H\H� � GRXEW�� FHUWDLQO\� SURYH�

ODEHO� � URXJK�� FXUWDLQ� WRXJK�� KDOI�

YHU\� � VWROHQ�� ZRUOG�� DERYH�� GRXEW�

WLQVHO� � IORRU� � H\H� � KLGGHQ� DERXW�

EXLOG� � KDOI� � HQHP\� PXVFOH� GRXEW�

ZKROH�� SUREOHP� GDPSHQ� HQDPHO� DORQH�

���6HFRQG�7LPLQJV����RI�:RUGV�&RUUHFW����6HFRQG�7LPLQJV����RI�:RUGV�&RUUHFW����6HFRQG�7LPLQJV����RI�:RUGV�&RUUHFW����6HFRQG�7LPLQJV����RI�:RUGV�&RUUHFW��

BBBBB�� � BBBBB�� � BBBBB�� � BBBBB�� � BBBBB��

BBBBB�� � BBBBB�� � BBBBB�� � BBBBB�� � BBBBB��

�ŽƉǇƌŝŐŚƚ�Ξ�ϮϬϭϱ�WĞŶŶŝŶŐƚŽŶ�WƵďůŝƐŚŝŶŐ

�ůů�ZŝŐŚƚƐ�ZĞƐĞƌǀĞĚ͘�WĞƌŵŝƐƐŝŽŶ�ŝƐ�ŚĞƌĞďǇ�ŐƌĂŶƚĞĚ�ƚŽ�ƚŚĞ�ŝŶĚŝǀŝĚƵĂů�ƉƵƌĐŚĂƐĞƌ�ƚŽ�ƌĞƉƌŽĚƵĐĞ�ƐƚƵĚĞŶƚ�ŵĂƚĞƌŝĂůƐ�ŝŶ�ƚŚŝƐ�ďŽŽŬ�ĨŽƌ��������

ŶŽŶĐŽŵŵĞƌĐŝĂů�ŝŶĚŝǀŝĚƵĂů�Žƌ�ĐůĂƐƐƌŽŽŵ�ƵƐĞ�ŽŶůǇ͘��ŽŽŬ�ĂŶĚ�ĂĐĐŽŵƉĂŶǇŝŶŐ�ƌĞƐŽƵƌĐĞƐ�ĂƌĞ�ŶŽƚ�ĨŽƌ�ƌĞƐĂůĞ͘KƚŚĞƌ�ƚŚĂŶ�ƚŚĞ��ŚĞƌĞƚŽĨŽƌĞ�

ƐƉĞĐŝĨŝĞĚ�ůŝŵŝƚĞĚ�ƉĞƌŵŝƐƐŝŽŶ�ĨŽƌ�ƌĞƉƌŽĚƵĐƚŝŽŶ͕�ƚŚĞ�ƚĞǆƚ�ŽĨ�ƚŚŝƐ�ƉƵďůŝĐĂƚŝŽŶ͕�Žƌ�ĂŶǇ�ƉĂƌƚ�ƚŚĞƌĞŽĨ͕�ŵĂǇ�ŶŽƚ�ďĞ�ƌĞƉƌŽĚƵĐĞĚ�Žƌ�ƚƌĂŶƐŵŝƚƚĞĚ�ŝŶ�
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6DP�DQG�

)ULHQGV�

��
0DUN�3HQQLQJWRQ0DUN�3HQQLQJWRQ0DUN�3HQQLQJWRQ0DUN�3HQQLQJWRQ�

,OOXVWUDWHG�E\�'DYLG�5LFNHUW,OOXVWUDWHG�E\�'DYLG�5LFNHUW,OOXVWUDWHG�E\�'DYLG�5LFNHUW,OOXVWUDWHG�E\�'DYLG�5LFNHUW�



7KH�ZLQWHU�VHDVRQ�VHHPV�VKRUW�WKLV�\HDU��7RP��
.LW��6DP��DQG�'HE�DUH�DOO�EXV\�ZLWK�EDQG��VSRUWV��
VFKRRO��RU�MREV���

.LWǅV�YDUVLW\�EDVNHWEDOO�WHDP�PDGH�WKH�SOD\RIIV�
ZLWK�HOHYHQ�ZLQV�DQG�VHYHQ�ORVVHV�DQG�ZRQ�LWV�ILUVW
SOD\RII�JDPH�DJDLQVW�0DUNHEHUU\�3UHS���

,Q�WKH�VHFRQG�SOD\RII�JDPH�DJDLQVW�IDYRUHG������
%UDQGHPDQ�7HFKQLFDO��.LW�VFRUHG�VHYHQWHHQ�SRLQWV�WR
OHDG�WKH�7URMDQV�LQ�D�FRPH�IURP�EHKLQG�YLFWRU\���

1RZ�WKH�7URMDQV�KDYH�D�FKDQFH�WR�PDNH�KLVWRU\��
7KH\�DUH�SOD\LQJ�IRU�WKH�VWDWH�FKDPSLRQVKLS��

7KLV�)ULGD\�WKH�7URMDQV�SOD\�IRU�WKH�VWDWH��������
FKDPSLRQVKLS�DJDLQVW�QXPEHU�RQH�UDQNHG�%RQQHYLOOH�
+LJK�6FKRRO��7KH�ORFDO�WHOHYLVLRQ�VWDWLRQ�KDV�FKRVHQ�WR�
LQWHUYLHZ�.LW�DERXW�WKH�XSFRPLQJ�JDPH��

,QWHUSUHW��,QWHUSUHW��,QWHUSUHW��,QWHUSUHW�� :K\�ZDV�.LW�FKRVHQ�WR�EH�LQWHUYLHZHG" 6XPPDUL]H6XPPDUL]H6XPPDUL]H6XPPDUL]H 5H�WHOO�WKLV�VWRU\�LQ�\RXU�RZQ�ZRUGV�

7KH�2DNKLOOV�SOD\HU�LQERXQGV�WKH�EDOO�WR�.LW�DW�PLG�
FRXUW�DV�WKH�FRDFK�VDLG��EXW�WKH�%RQQHYLOOH�FHQWHU�ILJKWV�
WKURXJK�WKH�VFUHHQ�DW�WKH�IUHH�WKURZ�OLQH�DQG�WKHUH�LV�QR�
RQH�WR�SDVV�WR��7KH�FURZG�LV�RQ�WKHLU�IHHW��FRXQWLQJ�GRZQ�
WKH�VHFRQGV��Ǉ6L[��ILYH��IRXU��WKUHHǍ��ǈ�

.LW�JODQFHV�DW�6DP��VWDQGLQJ�LQ�WKH�VWDQGV��DQG�
KHDYHV�WKH�EDOO�IURP�KDOI�FRXUW��,WǅV�D�EX]]HU�EHDWHU��$�
WKUHH�SRLQW�VKRW�DQG�2DNKLOOV�KDV�ZRQ�WKH�VWDWH����
FKDPSLRQVKLS��.LW�LV�WKH�KHUR��



2DNKLOOV�SOD\V�WRXJK�ZLWKRXW�WKHLU�VWDUWLQJ�SRLQW�
JXDUG�DQG�WKH�WZR�RWKHU�JXDUGV�ZKR�IRXOHG�RXW��
%RQQHYLOOH�LV�DKHDG�E\�WKUHH�SRLQWV�ZLWK�RQO\�VL[��
VHFRQGV�UHPDLQLQJ�LQ�WKH�JDPH�ZKHQ�WKHLU�FHQWHU���
GHOLYHUV�D�KDUG�IRXO�RQ�WKH�2DNKLOOV�EDFN�XS�SRLQW�
JXDUG��7KH�UHIHUHHV�FDOO�IRU�DQ�LQMXU\�WLPHRXW�ZKLOH�WKH�
2DNKLOOV�IDQV�DOO�ERR�WKH�$OO�$PHULFDQ�FHQWHU��7RP�
ERRV�WKH�ORXGHVW�DQG�EDQJV�RQ�KLV�EDVV�GUXP�XQWLO�
WKH�UHIHUHH�ZDUQV�KLP�WR�VWRS��7KH�LQMXUHG�SOD\HU�LV�
FDUULHG�RII�WKH�IORRU���

7KH�2DNKLOOV�FRDFK�ORRNV�RYHU�DW�.LW�DQG�VKDNHV�
KLV�KHDG��Ǉ1R�ǈ�.LW�SXOOV�RII�WKH�LFH�EDJ�DQG�OLPSV�WR�
WKH�VFRUHUǅV�WDEOH�WR�FKHFN�LQWR�WKH�JDPH��.LW�VWHSV�XS�
WR�WKH�IUHH�WKURZ�OLQH�WR�VKRRW�IRU�WKH�LQMXUHG�SOD\HU�
DQG�VZLVKHV�KHU�VKRW��2DNKLOOV�LV�QRZ�GRZQ�E\�MXVW�
WZR�SRLQWV�ZLWK�VL[�VHFRQGV�VWLOO�RQ�WKH�FORFN��DQG
2DNKLOOV�ZLOO�WDNH�RXW�WKH�EDOO�DW�KDOI�FRXUW��

7KH�2DNKLOOV�FRDFK�FDOOV�KLV�ODVW�WLPHRXW�DQG�
GUDZV�XS�D�GHVSHUDWLRQ�SOD\�WR�WLH�WKH�JDPH�DQG�VHQG�
LW�LQWR�RYHUWLPH���

Ǉ:H�RQO\�KDYH�WLPH�IRU�RQH�TXLFN�SDVV�DIWHU�WKH�
LQERXQG�ǈ�H[SODLQV�WKH�FRDFK��Ǉ.LW��\RX�ZLOO�WDNH�WKH�
LQERXQG�SDVV�DW�PLGFRXUW�DQG�ORE�WKH�EDOO�LQWR�RXU�
FHQWHU�EHKLQG�WKH�VFUHHQ�DW�WKH�IUHH�WKURZ�OLQH��&DWFK�
DQG�UHOHDVH�ǈ�

&RQQHFW&RQQHFW&RQQHFW&RQQHFW :K\�LV�6DP�JRLQJ�WR�JLYH�3XJ�D�EDWK"

5H5H5H5H����WKLQN�����WKLQN�����WKLQN�����WKLQN�����:K\�GLG�WKH�FRDFK�ORRN�RYHU�DW�.LW�RQ�WKH�EHQFK"�

Ǉ7KLV�LV�UHSRUWHU�6DP�&RVWHGDOH�IRU�.*$*�QHZV������
LQWHUYLHZLQJ�WKH�VWDUWLQJ�SRLQW�JXDUG�RQ�WKH�/DG\��
7URMDQV�9DUVLW\�%DVNHWEDOO�7HDP��.LW��\RX�KDYH�\RXU
ELJJHVW�FKDOOHQJH�RI�WKH�VHDVRQ�WKLV�)ULGD\�QLJKW��IDFLQJ�
XQEHDWHQ�%RQQHYLOOH�RQ�WKHLU�KRPH�FRXUW��+RZ�KDV�\RXU�
FRDFK�SUHSDUHG�\RXU�WHDP�WR�IDFH�RII�DJDLQVW�WKH�EHVW�
SOD\HU�LQ�WKH�VWDWH"ǈ�

Ǉ,WǅV�JRLQJ�WR�EH�WRXJK��QR�GRXEW��3OD\LQJ�DJDLQVW�
D�VL[�IRRW�IRXU�$OO�$PHULFDQ�FHQWHU�ZRXOG�EH�D�FKDOOHQJH�
IRU�DQ\�WHDP��HVSHFLDOO\�LQ�WKDW�%RQQHYLOOH�J\P��%XW��RXU�
FRDFK�KDV�D�JDPH�SODQ�DQG�ZH�PLJKW�MXVW�KDYH�D�IHZ�
WULFNV�XS�RXU�VOHHYHV�ǈ�

Ǉ:HOO��WKDW�VRXQGV�LQWHUHVWLQJ��.LW��.*$*�ZLOO�EH�
WHOHYLVLQJ�WKH�JDPH��VR�WXQH�LQ�2DNKLOOV�VSRUWV�IDQV��7KLV�
)ULGD\�QLJKW�DW�VHYHQ��7KLV�LV�6DP�&RVWHGDOH��OLYH�DW��
2DNKLOOV�+LJK�6FKRRO�ǈ�



3UHGLFW���3UHGLFW���3UHGLFW���3UHGLFW��� :LOO�2DNKLOOV�ZLQ�WKH�VWDWH�FKDPSLRQVKLS"

6DP�WH[WV�KLV�JLUOIULHQG��.LW��Ǉ<RX�ZHUH�JUHDW�LQ�
WKH�LQWHUYLHZ��,�PLVV�\RX�ǈ��.LWǅV�FRDFK�KDV�EHHQ��
UXQQLQJ�WZR�D�GD\�SUDFWLFHV�IRU�WKH�ODVW�ZHHN�DQG�6DP�
KDVQǅW�VHHQ�.LW�RXWVLGH�RI�VFKRRO�HYHU�VLQFH��

.LW�LV�KDSS\�WR�NQRZ�WKDW�6DP�PLVVHV�KHU��6KH�
WHOOV�KLP�WKDW�DIWHU�WKH�VHDVRQ�LV�RYHU�RQ�)ULGD\�WKH\�
ZLOO�EH�DEOH�WR�VSHQG�PRUH�WLPH�WRJHWKHU��

.LWǅV�IULHQGV�DUH�VR�H[FLWHG�IRU�KHU��'HE�SRVWV�WKH
LQWHUYLHZ�RQ�KHU�)DFHERRN�SDJH�DQG�KLJKOLJKWV�RI�.LWǅV�
VHDVRQ�RQ�,QVWDJUDP��7RP�KDV�VHHQ�HYHU\�RQH�RI�.LWǅV�
JDPHV�EHFDXVH�KH�LV�LQ�WKH�SHS�EDQG��+H�FDQ�UHFLWH�DOO�
RI�KHU�VWDWLVWLFV��.LW�LV�DYHUDJLQJ�VL[WHHQ�SRLQWV��WHQ��
DVVLVWV��DQG�WKUHH�VWHDOV�SHU�JDPH��

)ULGD\�QLJKW�DUULYHV�DQG�WKH�%RQQHYLOOH�+LJK�
6FKRRO�J\P�LV�SDFNHG�IRU�WKH�VWDWH�FKDPSLRQVKLS�
JDPH���

%RQQHYLOOH�JHWV�RII�WR�DQ�HDUO\�OHDG�WKDQNV�WR�
WKHLU�$OO�$PHULFDQ�FHQWHUǅV�WZHQW\�SRLQWV�E\�KDOIWLPH��
2DNKLOOV�KDV�JRWWHQ�WRR�PDQ\�IRXOV��WU\LQJ�WR�JXDUG�KHU��

,Q�WKH�VHFRQG�SHULRG��WZR�RI�WKH�2DNKLOOV�JXDUGV�
KDYH�IRXOHG�RXW��%XW�WKH�2DNKLOOV�WHDP�KDV�QDUURZHG
WKH�SRLQW�PDUJLQ��.LW�KDV�WHQ�DVVLVWV�WR�JR�ZLWK�KHU�HOHY�
HQ�SRLQWV��2Q�D�GULYLQJ�OD\�XS�.LW�HYHQV�WKH�VFRUH�DW���ǁ
����EXW�VKH�WZLVWV�KHU�DQNOH�RQ�WKH�SOD\��7KH�FRDFK�FDOOV�
D�WLPHRXW�DQG�SXOOV�KHU�RXW�RI�WKH�JDPH��.LW�VLWV�RQ�WKH�
EHQFK�ZLWK�DQ�LFH�EDJ�WR�ZDWFK�WKH�UHVW�RI�WKH�JDPH��
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*XLGHG�5HDGLQJ�3KRQLFV�%RRNV�5XQQLQJ�5HFRUG
&ROOHFWLRQ�&��&RQVRQDQW�%OHQGV�DQG�'LJUDSKV��3DUW����%RRN����
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( 6& (
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6&
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'HE�ZDV�VDG��DQG�.LW�ZDV�PDG��7KH�IULHQGV�ZHQW�EDFN�

WR�7KH�&ORWKHV�6KHG��$QG�D�FRS�ZHQW�ZLWK�WKHP�

7KH�IULHQGV�KDG�OHIW�7KH�&ORWKHV�6KHG�ZLWK�D�EDJ�IXOO�RI�

FORWKHV�WR KDYH�OXQFK�RQ�WKH�GRFN��7KH\�VDW�RQ�D�EHQFK�WR�KDYH�

OXQFK��'HE�SXW�WKH�EDJ�RI�FORWKHV�QH[W�WR�WKHP�RQ�WKH�GHFN�

³'HE�IHOW�D�EXPS�´�VDLG�.LW�WR�WKH�FRS�

³$QG�WKHQ�ZKDW"´�DVNV�WKH�FRS�

³6RPH�PDQ�JRW�WKH�EDJ�DQG�UDQ�SDVW�XV�WR�WKH�HQG�RI�

WKH�GRFN�´�VDLG�'HE��³,W�ZDV�D�PDQ�ZKR�KDV�D�ELJ�JDVK�RQ�KLV�OHIW�

OHJ��XS�RQ�WKH�VKLQ�´�VDLG�.LW�

7KH�FRSV�ZDQW�WR�JHW�WKDW�PDQ��7KH�PDQ�UREV�SHRSOH�

ZKR�VKRS�DW�7KH�&ORWKHV�6KHG�

7KH�FRS�VDLG�WKDW�WKH\�ZRXOG�SXW�D�FRS�RQ�WKH�GRFNV��

DQG�ZLWK�VRPH�OXFN��'HE�ZRXOG�JHW�EDFN WKH�EDJ�RI�FORWKHV�

%DFN�DW�6DP¶V��7RP�WH[WV�6DP�DQG�DVNV�LI�6DP�ZDQWV�

WR�ILVK�DW�WKH�GRFNV��6DP�GRHV��7KH�IULHQGV�SLFN�ORQJ�URGV�IRU�

RFHDQ�ILVK�DQG�MXPS�LQ�7RP¶V�YDQ�ZLWK�3XJ��7KHQ�WKH\�KHDG�WR�

WKH�RFHDQ�

7KH�IULHQGV�JRW�WR�WKH�GRFNV�DQG�VDW�RQ@����

(�5DWH $�5DWH 6&�5DWH 7RWDO 7RWDO :RUG�)OXHQF\
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Ƒ�7H[W�GHSHQGHQFH��OLWWOH�UHOLDQFH�RQ�FRQWH[W�RU�SLFWXUH�FOXHV
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*XLGHG�5HDGLQJ�3KRQLFV�%RRNV�5XQQLQJ�5HFRUG
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7KH�ZLQWHU�VHDVRQ�VHHPV�VKRUW�WKLV�\HDU��7RP��.LW��

6DP��DQG�'HE�DUH�DOO�EXV\�ZLWK�EDQG��VSRUWV��VFKRRO��RU�MREV��

.LW¶V�YDUVLW\�EDVNHWEDOO�WHDP�PDGH�WKH�SOD\RIIV�ZLWK�

HOHYHQ�ZLQV�DQG�VHYHQ�ORVVHV�DQG�ZRQ�LWV�ILUVW�SOD\RII�JDPH�

DJDLQVW�0DUNHEHUU\�3UHS��

,Q�WKH�VHFRQG�SOD\RII�JDPH�DJDLQVW�IDYRUHG�%UDQGHPDQ�

7HFKQLFDO��.LW�VFRUHG�VHYHQWHHQ�SRLQWV�WR�OHDG�WKH�7URMDQV�LQ�D�

FRPH�IURP�EHKLQG�YLFWRU\��

1RZ�WKH�7URMDQV�KDYH�D�FKDQFH�WR�PDNH�KLVWRU\��7KH\�

DUH�SOD\LQJ�IRU�WKH�VWDWH�FKDPSLRQVKLS�

7KLV�)ULGD\�WKH�7URMDQV�SOD\�IRU�WKH�VWDWH�FKDPSLRQVKLS�

DJDLQVW�QXPEHU�RQH�UDQNHG�%RQQHYLOOH�+LJK�6FKRRO��7KH�ORFDO�

WHOHYLVLRQ�VWDWLRQ�KDV�FKRVHQ�WR�LQWHUYLHZ�.LW�DERXW�WKH�XSFRPLQJ�JDPH�

³7KLV�LV�UHSRUWHU�6DP�&RVWHGDOH�IRU�.*$*�QHZV��

LQWHUYLHZLQJ�WKH�VWDUWLQJ�SRLQW�JXDUG�RQ�WKH�/DG\�7URMDQV�9DUVLW\�

%DVNHWEDOO�7HDP��.LW��\RX�KDYH�\RXU�ELJJHVW�FKDOOHQJH�RI�WKH�

VHDVRQ�WKLV�)ULGD\�QLJKW��IDFLQJ�XQEHDWHQ�%RQQHYLOOH�RQ�WKHLU�

KRPH�FRXUW��+RZ�KDV�\RXU�FRDFK�SUHSDUHG�\RXU�WHDP�WR�IDFH�RII�

DJDLQVW�WKH�EHVW�SOD\HU�LQ�WKH�VWDWH"´

³,W¶V�JRLQJ�WR�EH�WRXJK��QR�GRXEW��3OD\LQJ�DJDLQVW�D�VL[�

IRRW�IRXU�$OO�$PHULFDQ�FHQWHU ZRXOG�EH�D�FKDOOHQJH�IRU�DQ\�WHDP��

HVSHFLDOO\�LQ�WKDW�%RQQHYLOOH�J\P��%XW��RXU�FRDFK�KDV�D�JDPH�

SODQ�DQG�ZH�PLJKW@����

(�5DWH $�5DWH 6&�5DWH 7RWDO 7RWDO :RUG�)OXHQF\

(� �BBB����� ����± �(�·���� �BBB� 6&���(�·�6&� ��� BBB BBB���&RUUHFW

5XQQLQJ�5HFRUG�2EVHUYDWLRQV Ƒ�3KRQLFV�IRFXV�PDVWHU\ Ƒ�6LJKW ZRUGV�IRFXV�PDVWHU\

Ƒ�5HDG�LQ�PHDQLQJIXO�ZRUG�JURXSV��QRW�ZRUG�E\�ZRUG Ƒ�5HDG�ZLWK�DXWRPDWLFLW\��OLWWOH�VRXQGLQJ�RXW�

Ƒ�5HDG�ZLWK�LQIOHFWLRQ��QRW�PRQRWRQH Ƒ 3DXVHG�DW�FRPPDV�DQG�VWRSSHG�DW�SHULRGV

Ƒ *RRG�FRQFHQWUDWLRQ��QRW�GLVWUDFWHG Ƒ�*RRG�SRVWXUH Ƒ�*RRG�WUDFNLQJ��PLQLPDO�H\H�PRYHPHQW

Ƒ�7H[W�GHSHQGHQFH��OLWWOH�UHOLDQFH�RQ�FRQWH[W�RU�SLFWXUH�FOXHV

:KROH�6WRU\�5H�WHOO�DQG�RU�6&5,3�FRPSUHKHQVLRQ�TXHVWLRQV�FRPPHQWV��BBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB

&RPPHQWV�,QWHUYHQWLRQV�5HVRXUFHV��BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB $
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�� +ĂƌĚͲǁŽƌŬŝŶŐ
�Ž�ǇŽƵƌ�ďĞƐƚ�ǁŽƌŬ�ŽŶ�ĞĂĐŚ�ůĞƐƐŽŶ�Žƌ�
ĂĐƚŝǀŝƚǇ͘ �tŽƌŬ�ƚŚĞ�ǁŚŽůĞ�ƚŝŵĞ͘

�� (ŶŐĂŐĞĚ
�Ž�ǇŽƵƌ�ĨĂŝƌ�ƐŚĂƌĞ�ŽĨ�ƚŚĞ�ǁŽƌŬ͘�
�ŽŵƉůĞƚĞ�ǇŽƵƌ�ĂƐƐŝŐŶĞĚ�ůĞĂĚĞƌƐŚŝƉ�
ƌŽůĞ͘

�� 5ĞƐƉŽŶƐŝďůĞ
�Ž�Ăůů�ƉĂƌƚƐ�ŽĨ�ƚŚĞ�ůĞƐƐŽŶ�Žƌ�ĂĐƚŝǀŝƚǇ�
ĨŽƌ�ĞĂĐŚ�ůŝƚĞƌĂĐǇ�ĐĞŶƚĞƌ͘ �&ŽĐƵƐ�ŽŶ�
ǇŽƵƌ�ůĞĂƌŶŝŶŐ�ĂŶĚ�ƚŚĂƚ�ŽĨ�ŽƚŚĞƌƐ�ŝŶ�
ǇŽƵƌ�ŐƌŽƵƉ͘

�� 2ƌŐĂŶŝǌĞĚ
<ĞĞƉ�Ăůů�ůĞƐƐŽŶ�Žƌ�ĂĐƚŝǀŝƚǇ�ŵĂƚĞƌŝĂůƐ�
ǁŚĞƌĞ�ƚŚĞǇ�ďĞůŽŶŐ͘��ůĞĂŶ�ƵƉ�ŶĞĂƚůǇ�
ĂŶĚ�ĐŽŵƉůĞƚĞůǇ͘

^,Kt ,ŶŝƚŝĂƚŝǀĞ �ĞŐŝŶ�ƚŚĞ�ůŝƚĞƌĂĐǇ�ĐĞŶƚĞƌ�ůĞƐƐŽŶ�Žƌ�
ĂĐƚŝǀŝƚǇ�ĂƐ�ƐŽŽŶ�ĂƐ�ǇŽƵ�Ɛŝƚ�ĚŽǁŶ͘�
�ŶĐŽƵƌĂŐĞ�ŽƚŚĞƌƐ�ƚŽ�ĐŽŵƉůĞƚĞ�ƚŚĞŝƌ�
ĂƐƐŝŐŶĞĚ�ůĞĂĚĞƌƐŚŝƉ�ƌŽůĞƐ͘

�� &ŽůůĂďŽƌĂƚŝǀĞ
tŽƌŬ�ƚŽŐĞƚŚĞƌ�ŝŶ�ƋƵŝĞƚ�ǀŽŝĐĞƐ�ĂŶĚ�
ƉƌĂĐƚŝĐĞ�ŬŝŶĚŶĞƐƐ͘�,ĞůƉ�ǁŝƚŚŽƵƚ�
ĚŽŝŶŐ�ŽƚŚĞƌƐ͛�ǁŽƌŬ͘

/LWHUDF\�&HQWHUV�*URXS�1RUPV
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5HDGHU ZĞĂĚ�ƚŚĞ�ůĞƐƐŽŶ�Žƌ�ĂĐƚŝǀŝƚǇ�ŽƵƚ�ůŽƵĚ�ŝŶ�Ă�
ƋƵŝĞƚ�ǀŽŝĐĞ͘�WĂƵƐĞ�ƚŽ�ĂůůŽǁ�ƚŚĞ�ŐƌŽƵƉ�ƚŽ�
ƚŚŝŶŬ�ĂŶĚ�ƌĞƐƉŽŶĚ͘�ZĞͲƌĞĂĚ�ƐĞĐƚŝŽŶƐ�ŝĨ�
ŶĞĐĞƐƐĂƌǇ͘

&ODULILHU ZĞĨĞƌ�ƚŽ�ƚŚĞ�ƚĂƐŬ�ĐĂƌĚ�ƚŽ�ďĞŐŝŶ�ƚŚĞ�
ůĞƐƐŽŶ�Žƌ�ĂĐƚŝǀŝƚǇ�ĂŶĚ�ŚĞůƉ�ƚŚĞ�ŐƌŽƵƉ�
ƉĞƌĨŽƌŵ�ŝƚƐ�ƚĂƐŬƐ͘��ƐŬ�ƚŚĞ�ƚĞĂĐŚĞƌ�ŝĨ�
ŚĞůƉ�ŝƐ�ŶĞĞĚĞĚ�ŽŶ�ƚŚĞ�ĚŝƌĞĐƚŝŽŶƐ͘

7DVN���
0DQDJHU

tƌŝƚĞ�ĚŽǁŶ�ƚŚĞ�ďĞŐŝŶŶŝŶŐ�ĂŶĚ�ĞŶĚŝŶŐ�
ƚŝŵĞƐ͘�DĂŶĂŐĞ�ŚŽǁ�ŵƵĐŚ�ƚŝŵĞ�ƐŚŽƵůĚ�
ďĞ�ƐƉĞŶƚ�ŽŶ�ĞĂĐŚ�ƉĂƌƚ�ŽĨ�ƚŚĞ�ůĞƐƐŽŶ�Žƌ�
ĂĐƚŝǀŝƚǇ͘�DĂŬĞ�ƐƵƌĞ�ƚŚĂƚ�ĞǀĞƌǇ�ƉĂƌƚ�ŝƐ�
ĐŽŵƉůĞƚĞĚ�ĂŶĚ�ĚŽŶĞ�ǁĞůů͘

3HRSOH���
0DQDJHU

<ĞĞƉ�Ăůů�ŐƌŽƵƉ�ŵĞŵďĞƌƐ�ĨŽĐƵƐĞĚ�ŽŶ�ƚŚĞ�
ůĞƐƐŽŶ�Žƌ�ĂĐƚŝǀŝƚǇ�ĂŶĚ�ƚĂůŬŝŶŐ�ŝŶ�ƋƵŝĞƚ�
ǀŽŝĐĞƐ͘�DĂŬĞ�ƐƵƌĞ�ĞǀĞƌǇ�ƐƚƵĚĞŶƚ�
ĐŽŶƚƌŝďƵƚĞƐ�ĂŶĚ�ƉĞƌĨŽƌŵƐ�ƚŚĞŝƌ�
ůĞĂĚĞƌƐŚŝƉ�ƌŽůĞƐ͘��ƐŬ�ƚŚĞ�ƚĞĂĐŚĞƌ�ĨŽƌ�
ŚĞůƉ�ŝĨ�ƚŚĞ�ŐƌŽƵƉ�ŶĞĞĚƐ�ŝƚ͘

/LWHUDF\�&HQWHUV������
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