Whole Class Reading Instruction

Even though the individual results of the 13 diagnostic assessments will pinpoint the diversity of reading and spelling needs within your class, not all reading intervention should consist of small group or individualized instruction. Whole class direct instruction is effective, efficient, and is conducive to behavior management.
Both non-readers and remedial reading students need the solid foundation of the alphabetic code to make significant and rapid reading progress. Frequently, poor readers have gaps in their understanding and application of the English sound-spelling system that need to be filled before they can become skillful readers. Within the first 18 weeks, students will learn all the phonics and syllabication skills to be able to decode all phonetically regular words.
The whole class reading instruction includes direct instruction in the Animal Sound-Spelling Cards, Sound-Spelling Blending, Vowel Transformers, Syllable Blending and Syllable Division Worksheets, Context Clues Vocabulary Strategies and Practice, Reading Comprehension Strategies Lessons, Guided Practice, and Worksheets, and the Reading, Spelling, and Vocabulary Card Games. 
[image: image1.jpg]



Animal Sound-Spelling Cards

Each of the 43 Animal Sound-Spelling Cards has a picture, /sound/, and the common spellings of the phoneme (the speech sound). Students must master the names and corresponding sounds of all 43 Animal Sound-Spelling Cards within the first two weeks of instruction. Students also practice, but won’t yet master, the spellings of the sounds.

To practice the names, sounds, and spellings, begin with these video resources: https://bit.ly/2V9Zwbt. 
In the first video, the “Animal Names Chant” (6:34), teach your students to chant the name of the animal when you point underneath each picture. Time your pointing to coincide with the video, so that all chant in unison. Tell your students, “Don’t shout; but don’t whisper, either. Say the name at the same time as the audio, not before or after. Use six-inch voices.”

Explain to your students that a unison response ensures that everyone will have to memorize the sounds and not simply repeat what they hear. Enforce this unison response consistently. One student can remove the effectiveness of this instruction by chanting before you point. 

When all or almost all students have mastered the 43 animal names, move on to the second video, “Animal Names and Sounds Chant” (9:12). As with the first video, point underneath the picture for the name and also point under the /sound/ as prompted. Focus on unison responses and six-inch voices. Upon the third practice session (or when a student asks), explain the different colors e.g., red for long /a/ and purple for long /oo/ represent different types of sounds.  
When most students have mastered the 43 animal names and sounds, transition to and practice with the cards themselves. All students must have mastered the names and sounds of all 43 Animal Sound-Spelling Cards by the end of the second week of instruction.
Work with individual students as necessary to achieve this goal. The names and sounds of the all 43 Animal Sound-Spelling Cards constitute the key language of instruction in the first half of the Teaching Reading Strategies program.

When all students have mastered the 43 animal names and sounds, move on to the third video, “Animal Names, Sounds, and Spellings Chant” (13:28). As with the two previous videos, continue the point underneath each name, sound, and now spellings with the unison response.   Students are not expected to memorize all the spellings, but familiarization is important. 

Before playing and practicing the third video, tell students that the blanks in the spellings mean that another letter or letters must be placed in the blanks to form a word or syllable. A syllable is simply a word part with a vowel. A blank before letters means that the spelling ends a syllable. For example, the spelling “_ck” must include other letters in the blank to form a word or syllable such as “neck” or “necklace.” Also tell students that a blank after letters shows that spelling begins or comes in the middle of a syllable. For example, the spelling “oa_” must include other letters in the blank to form a word or syllable such as “oats” or “boat.”
Sound-by-Sound Blending

Students will learn to blend all of the common sound-spellings over the first 18 weeks of instruction at a pace of three spelling sets per week. The sound-by-sound blending follows a synthetic phonics approach, and the ability to blend sounds is the foundational reading skill.
On the first three days of each week, begin the class by blending 2 or 3 words from the previous day’s blending activity. Next, display the relevant the Animal Sound-Spelling Cards and introduce the new spellings from the Sound-by-Sound Blending. Follow the Blending Script and blend the sounds. Review all three sound-spelling sets on the remaining day or days of that week (Thursday and/or Friday). 

The 54 Sam and Friends books correspond to the instructional sequence and should be read in class and assigned as homework (three books per week) after the Sound-by-Sound Blending to practice the sound-spellings introduced that day. 
Preparation and Materials

Using a dry-erase whiteboard or butcher paper, write consonant sounds in black marker and vowel sounds in red. Make sure to clip (not elongate) the consonant sounds. For example, don’t say “bah” for /b/. Follow this script for effective whole class Sound-Spelling Blending:
Blending Script

Teacher: “Today we are going to learn to blend the sounds for these spellings: a, m, t, and s. First, I write the spelling; then you say the sound. For example, if I write m [Do so], I will ask, ‘Sound?’ and you will answer ‘/m/.’ Let’s add on to that sound. [Write a on the board after m.] ‘Sound?’” [If students say long a, ask “Short sound?”]
Students: “/a/”

Teacher: [Make a left-to-right blending motion under the ma.] “Blend.”
Teacher and Students: /m/ /a/ [Blend the two sounds]

Teacher: [Write t.] “Sound?”

Students: /t/

Teacher: [Make a left-to-right blending motion under the mat.] “Blend.”
Teacher and Students: /m/ /a/ /t/ [Blend the three sounds]
Teacher: “Word?”

Students: “mat”

Teacher: [Write s.] “Sound?”

Students: /s/

Teacher: [Make a left-to-right blending motion under the mats.] “Blend.”
Teacher and Students: /m/ /a/ /t/ /s/ [Blend the four sounds]
Teacher: “Word?”

Students: “mats”

Instructional Sequence Criteria 
The Sound-by-Sound Blending sequence of instruction has been carefully designed to reflect years of reading research and teaching experience. Criteria include the following:
1. The most common sounds are introduced prior to the least common sounds.
2. Order of instruction separates letters that are visually similar e.g., p and b, m and n, v and w, u and n.
3. Order of instruction separates sounds that are similar e.g., /k/ and /g/, /u/ and /o/, /t/ and /d/, /e/ and /i/.
4. The most commonly used letters are introduced prior to the least commonly used letters.
5. Short words with fewer phonemes are introduced prior to longer words with more phonemes.
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Week 1 Sounds

Spellings


Blending Words

The maroon spellings are continuous sounds and should be elongated. The continuous consonants must stretch into connected vowels. Note that a continuous consonant at the beginning of a syllable is pronounced for more time than one at the end of a syllable. For example, the /s/ in “sat” lasts longer than the /s/ in “rams.” 

The black spellings are stop sounds and require preceding vowels to stop their sounds before pronouncing these consonant sounds. For example, /b/ /aaa/ (stop) /d/

Short vowel sounds and
a, m, t, s


at, am, mat, sat, Sam, tam, at, mat,
consonant sounds





Sam, am, sat, at, mat, sat, am, Sam









won, the









Same Heart Spelling Rhyme Words
Sam and Friends Book #1


i, f, d, r



at, am, fat, it, rid, mad, rat, sit, fit, 








did, Sam, fat, dad, ram, Tim, rid, rim
was, where

Same Heart Spelling Rhyme Words
Sam and Friends Book #2




o, g[a,o,u], l, h


ram, dim, log, gas, got, him, hid,








hit, gut, hag, fog, dog, rod, Tom
a, from

Same Heart Spelling Rhyme Words
Sam and Friends Book #3
Blending 

Week 2 Sounds

Spellings


Blending Words

Tell students that the blanks in the spellings mean that another letter or letters must be placed in the blanks. 
Short vowel sounds and
u, b, c[a,o,u], _ck

ham, cub, cat, bug, bid, rob, gum,
consonant sounds





rub, cot, bum, bat, rug, back, lock
give, to

Same Heart Spelling Rhyme Words
Sam and Friends Book #4
e (_ea), k[i,e], v, n, kn_
dig, cab, nut, nob, kid, Ken, wed, head, dead, vat, van, kit, knit, knot 
friend, of

Same Heart Spelling Rhyme Words
Sam and Friends Book #5
Pronounce the “w” as a cell phone vibrate sound to elongate the /w/ sound, as in “/www/ /e/ /b/.”




p, w, j, qu


can, cod, pen, pits, wig, web, jog,








run, jam, lips, Pam, quick, quack
love, want

Same Heart Spelling Rhyme Words
Sam and Friends Book #6
Blending 

Week 3 Sounds

Spellings


Blending Words

Pronounce the beginning “y” as a /yee/ to blend into the vowel, as in /yee/ /eee/ /sss/ “yes.”
Short vowel sounds and
y, x, z, _s, wr_


quit, box, six, yam, zip, has, is, wits
consonant sounds





fix, wrap, yes, zap, yet, yes, wreck
buy, bought

Same Heart Spelling Rhyme Words
Sam and Friends Book #7
These double consonants do not follow long vowels.

Ending double consonants
_ll, _ff, _ss, _zz

yap, mix, quiz, miss, well, cuff, bass,









full, buzz, ill, off, kiss, jazz, fizz
says, hour

Same Heart Spelling Rhyme Words
Sam and Friends Book #8

Ending consonant blends
_nd, _st, _xt


send, fund, and, mast, rest, text, next,








fizz, buff, dull, pass, test, mend, cost
ocean, come

Same Heart Spelling Rhyme Words
Sam and Friends Book #9
Blending 

Week 4 Sounds

Spellings


Blending Words
Ending consonant blends 
_nt (n’t), _lt


end, fast, went, can’t, punt, felt, hilt,








fund, last, bent, melt, lint, lent, hint
move, could

Same Heart Spelling Rhyme Words
Sam and Friends Book #10
_mp, _sk, _lp


ant, ump, limp, task, disk, help, gulp,





can’t, felt, hint, lamp, Alps, limp 
heard, wolf

Same Heart Spelling Rhyme Words
Sam and Friends Book #11




_ft, _ld, _ng


ask, raft, lift, held, weld, gong, lung,








wimp, task. gulp, left, sung, song
said, what

Same Heart Spelling Rhyme Words
Sam and Friends Book #12
Blending 

Week 5 Sounds

Spellings


Blending Words

Ending consonant blends
_lk, _nch, _pt


milk, elk, lunch, ranch, kept, wept,








raft, held, hung, silk, bench, kept









father, work

Same Heart Spelling Rhyme Words
Sam and Friends Book #13
_nk, _sp


hunch, silk, dunk, honk, gasp, wisp,
sunk, hulk, hasp, bunk, lisp, wept
some, money

Same Heart Spelling Rhyme Words
Sam and Friends Book #14
The voiced “th” consonant blend has a slight /uh/ sound. With consonant blends (two or more sounds), the second letter pronunciation is softer than the first.
“th” voiced 


th_



kept, this, hunk, lisp, them, than,

consonant digraph





that, ranch, they, then, held, pinch









should, does

Same Heart Spelling Rhyme Words
Sam and Friends Book #15
Blending 

Week 6 Sounds

Spellings


Blending Words

The unvoiced “th” consonant blends are made solely with air.

“th” unvoiced


th_, _th


then, that, thin, thump, path, moth,
consonant digraph 





this, they, thud, sunk, with, long
water, they
Same Heart Spelling Rhyme Words

Sam and Friends Book #16
The voiced “sh” consonant blend has a slight /uh/ sound. With consonant blends (two or more sounds), the second letter pronunciation is softer than the first.









sh









sh

clothes, people

Same Heart Spelling Rhyme Words

Sam and Friends Book #17
The unvoiced “th” consonant blends are made solely with air.

“sh” unvoiced


sh_



this, thin, shed, ship, shaft, shop,
consonant digraph 





shack, then, them, shift, shut
who, would
Same Heart Spelling Rhyme Words

Sam and Friends Book #18
Tell students that the _ed changes a verb to the past tense. The _ed is pronounced as /t/ following the unvoiced /sh/ consonant blend, and the ending /sh/, /p/, /k/, /s/, /x/ sounds. 
Base words ending
_sh, _shed, _ped,

rush, wish, cash, wished, hushed, 

in /sh/, /p/, /k/, /s/, /x/
_ked,  _sed, _xed

helped, picked, missed,  boxed

+ _ed





The _ed is pronounced as a /d/ sound if it follows a vowel or any other consonant except /t/ or /d/.





_bbed, _ffed, _gged, _illed 
fibbed, cuffed, bagged, filled,





_mmed, _nned, _ssed,

dimmed, conned, missed,





_yed, _zed


played, buzzed

Blending 

Week 7 Sounds

Spellings


Blending Words

Consonant digraphs

wh, ch, _tch, _tched

when, whiz, chat, inch, etch, fetched,  

hatched, hitch, much, check, whip
talk, walk

Same Heart Spelling Rhyme Words

Sam and Friends Book #19
Introduce with animal sound-spelling cards, but practice with consonant blend cards.

Beginning consonant 

fl_, sl_, bl_, cl_, gl_, pl_
flask, slump, blab, clasp, glint, plum,
blends.







slip, clung, pluck, flush, blimp, glad









two, month

Same Heart Spelling Rhyme Words

Sam and Friends Book #20
sm_, sn_, sp_, st_, sk_, sc_
smog, snap, spunk, stilt, skin, scat,








spend, skip, smash, snack, stint, scum

been, have

Same Heart Spelling Rhyme Words

Sam and Friends Book #21
Blending 

Week 8 Sounds

Spellings


Blending Words

br_, cr_, dr_, fr_, gr_, pr_
brim, crab, drift, frog, grin, print,








grunt, prop, frost, drop, crust, brisk

your, do

Same Heart Spelling Rhyme Words

Sam and Friends Book #22
shr_, thr_, str_, spr_, scr_
shrunk, thrift, strum, sprint, scram,
shimp, thrush, strip, sprung, script
store, sure

Same Heart Spelling Rhyme Words

Sam and Friends Book #23




sw_, tr_, tw_, spl_, squ_
swift, trend, twin, splash, squish,








split, trust, swell, twist, squid
there, are

Same Heart Spelling Rhyme Words

Sam and Friends Book #24
Blending 

Week 9 Sounds

Spellings


Blending Words

The silent final e at the end of a syllable is a holdover from Middle English. It sometimes serves three purposes. Introduce the relevant rules when the silent final e is introduced following these different sound-spellings.
1. For one, it usually indicates that the preceding vowel will be a long sound if a single consonant, but not a double consonant, is placed between the vowel and the e. Examples: stove, gazelle

2. It also ends English words ending in v and u Examples: pave, argue

3. Lastly, the final e softens the preceding /c/ and /g/ sounds. Examples: nice, cage

Long vowel sounds and
a, _ay, a_e, ai_


a, pave, stray, ray, gain, say, crate,
silent final e






late, chase, cake, pay, paid, rein
more, done

Same Heart Spelling Rhyme Words

Sam and Friends Book #25




e, _ee, ea, [c]ei

say, male, rain, tee, she, eat, theme, 




_ie_, e_e, _y


shield, tree, three, baby, receive, here
learn, almost

Same Heart Spelling Rhyme Words

Sam and Friends Book #26
i, _igh, i_e, _y, _ie
he, bee, meal, hi, sigh, light, kite, by, pie, try, tie, time, pile, lie, tight, lie
warm, were

Same Heart Spelling Rhyme Words

Sam and Friends Book #27
Blending 

Week 10 Sounds

Spellings


Blending Words

Long vowel sounds and 
o, o_e, _oe, oa_, ow

site, hi, die, clone, so, pole, toe, oat, silent final e 






own, no, globe, doe, boat, grow 
one, gone

Same Heart Spelling Rhyme Words

Sam and Friends Book #28
u, u_e, _ew, _ue
hole, doe, fume, cube, few hue, boat, mule, chew, throw, cue, fuel, robe
another, height

Same Heart Spelling Rhyme Words

Sam and Friends Book #29
Tell students that the _ed changes a verb to the past tense. The _ed is pronounced as /id/ in a separate syllable after the /d/ or /t/ sounds.
Long Vowel Review

a, _ay, a_e, ai_


bayside, rainy, radar, lately, delay,
Syllables


_ated, _aided, _aited

baby, hated, braided, waited








mother, son

Same Heart Spelling Rhyme Words

Sam and Friends Book #30
Blending 

Week 11 Sounds

Spellings


Blending Words 

Long Vowel Review 

e, _ee, ea, [c]ei

freeway, beneath, received, peachy,
Syllables 


_ie_, e_e, _y


teapot, chiefly, briefed, seaside
their, busy

Same Heart Spelling Rhyme Words

Sam and Friends Book #31




i, _igh, i_e, _y, _ie

believe, frighten, higher, cyclone, 
slightly, beside, tidy, untie, finest
again, thorough

Same Heart Spelling Rhyme Words

Sam and Friends Book #32




o, o_e, _oe, oa_, ow

mighty, rosy, goalie, rowboat, 








mostly, cyclone, lowest, toenail








nothing, against

Same Heart Spelling Rhyme Words

Sam and Friends Book #33
Blending 

Week 12 Sounds

Spellings


Blending Words 
Long Vowel Review

u, u_e, _ew, _ue

oboe, utensils, rescue, dispute, puny,
Syllables 






fewest, revue, viewpoint, user
through, guess

Same Heart Spelling Rhyme Words

Sam and Friends Book #34
r – controlled vowels

ar



rescue, bar, star, army, charcoal, scar, 
farthest, varnish, barn, untrue, arm
many, live

Same Heart Spelling Rhyme Words

Sam and Friends Book #35




or



jar, fort, nor, odor, cart, motor, razor,








orbit, shortest, torn, stored, worn
only, four

Same Heart Spelling Rhyme Words

Sam and Friends Book #36
Blending 

Week 13 Sounds

Spellings


Blending Words 
r – controlled vowels

er



tenor, traitor, her, baker, meter, cuter,
order, armor, sister, cavern, bother
front, door
Same Heart Spelling Rhyme Words

Sam and Friends Book #37
ir


fighter, diner, first, bird, sir, stir, twirl, 
lower, firmly, dirty, skirt, squirt
thought, enough

Same Heart Spelling Rhyme Words

Sam and Friends Book #38




ur



twirl, hurl, churn, curly, hurt, burp,
murder, murmur, urgent, hurtful
pretty, beautiful

Same Heart Spelling Rhyme Words

Sam and Friends Book #39
Blending 

Week 14 Sounds

Spellings


Blending Words 
Diphthongs


_ow, ou_


blur, how, owl, cow, loud, foul,








clown, crowd, trout, cloud, pouch
very, any

Same Heart Spelling Rhyme Words

Sam and Friends Book #40
oo, _ue, u, u_e, _ew
frown, ousted, too, blue, duty, rude, stew, fool, clue, tutor, crude, newt
lose, guy

Same Heart Spelling Rhyme Words

Sam and Friends Book #41
oo, _u_


roommate, tube, drew, foot, look, put, 
hoof, fulfill, good, soot, wool, pull

listen, answer

Same Heart Spelling Rhyme Words

Sam and Friends Book #42
Blending 

Week 15 Sounds

Spellings


Blending Words 
Diphthongs 


oi_, _oy


hood, bull, joyful, boy, voice, choice,








wood, soy, oyster, void, spoil, coin
whole, truth

Same Heart Spelling Rhyme Words

Sam and Friends Book #43




aw, au, a[l], a[ll], augh[t]
toy, boil, paw, maul, almost, caught,








taught, raw, tall, taut, although, stall
whose, other

Same Heart Spelling Rhyme Words

Sam and Friends Book #44
Syllable Juncture

g[e,i,y], _ge,


awl, gem, badge, edge, pager, giant,

_dge



ginger, lodgepole, gender, college
build, muscle

Same Heart Spelling Rhyme Words

Sam and Friends Book #45
Blending 

Week 16 Sounds

Spellings


Blending Words 
Syllable Juncture

c[e,i,y]



germ, gist, fudgecake, cigar, saucy, 





race, cent, cell, cinch, cider, lacy
above, floor
Same Heart Spelling Rhyme Words

Sam and Friends Book #46
Long i _y, Long e _y,

cinch, cyclops, census, bypass, baby,

Long e _ing,


shiny, oxygen, mystery, dying, lying 
Short i _y


tough, world

Same Heart Spelling Rhyme Words

Sam and Friends Book #47




_le



dying, quickly, system, title, rifle,








people, uncle, poodle, table, puzzle
prove, rough

Same Heart Spelling Rhyme Words

Sam and Friends Book #48
Blending 

Week 17 Sounds

Spellings


Blending Words 
Syllable Juncture
 
Schwa a, _ai_


riddle, bugle, servant, banana, about, 
certain, vitamin, curtain, against
laugh, eye
Same Heart Spelling Rhyme Words

Sam and Friends Book #49




Schwa e


bargain, amend, open, enemy, item,








ripen, travel, celebrate, petition 
doubt, half
Same Heart Spelling Rhyme Words

Sam and Friends Book #50
Schwa i


problem, taken, pencil, animal, 




president, citizen, decimal 
break, heart

Same Heart Spelling Rhyme Words

Sam and Friends Book #51
Blending 

Week 18 Sounds

Spellings


Blending Words 
Syllable Juncture

Schwa o, _io_, ou_

stencil, capital, spacious, occur,




precious, gallop, curious, rigorous 
straight, great
Same Heart Spelling Rhyme Words

Sam and Friends Book #52
ph, ch_ (/k/), _ci_, _si_,
lotion, phone, phonic, mission, choir,
_ti_, gn


musician, condition, chaos, designer
island, country

Same Heart Spelling Rhyme Words

Sam and Friends Book #53
ough
graph, chorus, motion, rough, cough, dough, though, thought, bough
touch, cough

Same Heart Spelling Rhyme Words

Sam and Friends Book #54
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Reading, Spelling, and Vocabulary Card Games

These Reading, Spelling, and Vocabulary Card Games have been designed to helps students practice what they learn in the Teaching Reading Strategies program.

Three digital versions of the game cards are included as separate zip files. If your digital device does not have a zip app, you will need to download the free app. The games follow this section.
1. Print the Reading, Spelling, and Vocabulary Game Cards 

Open the “Game Cards Print and Cut” file to print the Reading, Spelling, and Vocabulary Game Cards back-to-back on heavy duty cardstock for each student according to the following directions. Cut and collate according to the card colors. Print extras for wear and tear. Students will use these a lot in this program, so I recommend two sets per student. The cards are business card size, which works well for playing games on student desks. 

I recommend letting the experts at office supply stores print, cut, and collate your cards. The per-copy price will be comparable to that of your school printer, and you have better things to do with your time. Also, most office stores have business card cutters and the pastel color cardstock. Ask to have the different color cards grouped with rubber bands and placed within business card boxes with your print order. Tell the associate to set the printing to “Actual Size,” and check the color and margins of a printed sample booklet before placing your order. 

Front Sides (Printed First) Pages 1–33

1. Alphabet (Yellow) with upper and lower-case font variations

2. Animal Sound-Spelling and Consonant Blends (White)

3. Outlaw Words, also known as Sight Words (Blue), with example sentences

4. Vowel Spellings (Gray) with example words

5. Consonant Spellings (Gray) with example words

6. Consonant Digraph and Consonant Blend Spellings (Green) with example words

Back Sides (Printed Last) Pages 34–66
1. Greek and Latin Prefixes and Suffixes (Yellow) with definitions and example words

2. Rimes, also known as Word Families (White) with example words

3. Outlaw Words, also known as Sight Words (Blue), with word rhymes

4. Vowel Digraph and Diphthong Spellings (Gray) with example words

5. Homonyms (Gray) with context clue sentences

6. Most-often Misspelled Challenge Words (Green) with example sentences

2. Tablet and Chromebook Display 
Device formats differ, but the PDF formatting fits most tablets, iPads, and Chromebooks.

The Digital Device Display game cards (see separate file) are in the following order:

Reading (Phonics and Sight Words)
1. Alphabet with upper and lower-case font variations
2. Animal Sound-Spelling and Consonant Blends 

3, 4. Outlaw Words, also known as Sight Words, with word rhymes
5. Rimes, also known as Word Families, with example words
Spelling
6. Vowel Spellings with example words
7. Vowel Digraph and Diphthong Spellings with example words
8. Consonant Spellings with example words
9. Consonant Digraph and Consonant Blend Spellings with example words
10. Most-often Misspelled Challenge Words with example sentences
Vocabulary
11. Homonyms with context clue sentences

12. Greek and Latin Prefixes and Suffixes with definitions and example words
3. Smartphone Display 
Device formats differ, but the PDF formatting fits most Android and iPhones nicely. Card order is the same as the Tablet and Chromebook Display (see separate file).
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Directions for Reading Games

Cards 1–43: Animal Sound-Spelling Cards

· Concentration: Divide students into groups of four or five. Two students select the 22 color Animal Sound-Spelling Cards, shuffle, and place face down on a desk or table. The other students mix the card placements. Players take turns turning two cards face-up to find and collect matches. If a match is found, the player must point to picture and say the animal name to pick up the cards. If no match is found or the student doesn’t say the name, the cards are turned over and the next player selects. Winner of the game has the most matches. When finished, two students select the 21 black Animal Sound-Spelling Cards for the next round.

· Names and Sounds: Students spread out the Animal Sound-Spelling Cards face up and in order on their desks or tables. 
Round 1 The teacher says a name; students pick up and show the card. 
Round 2 The teacher says a sound; students pick up and show the card.  
Round 3 The teacher says a name or a sound; students pick up and show the card.

· Names, Sounds, and Spellings: Students 
Students spread out the Animal Sound-Spelling Cards face up and in order on their desks or tables. 
Round 1 The teacher says a name or a sound; students pick up and show the card.

Round 2 The teacher says a spelling (say “blank” for a blank); students pick up and show the card.

Round 3 The teacher says a name, sound, or spelling; students pick up and show the card.

· Bingo: Students pick any 25 of the #s 1–43 Animal Sound-Spelling Cards and shuffle this deck. Students arrange these cards on desks or tables in 5 rows x 5 columns, except for the Reader. The Reader picks the card from the top of the deck and says the animal name, sound, or spelling and students turn over the corresponding card, etc. The first student turning over 5 in a row horizontally, vertically, or diagonally says “Bingo!” and wins the game. Spread the cards out and play again! 
· Pick the Cards: Use cards #s 14–43. The Reader is given the Weeks 4−5 Sound-by-Sound Blending Instructional Sequence from the teacher. The Reader reads any word from the Sound-by-Sound Blending (Weeks 4−5). Students find and lay out the cards which spell the word in left to right order. For example, if the Reader says, “quick,” the winner would be the first to lay out the “quail, umbrella, iguana, camel” cards from left to right. First one done is the winner for that round. Play again! 

· Plus (+) and Minus (–): Pick out and shuffle cards #s 14–43. The object of the game is to form words, using the most cards. For the first round, players draw three cards from the top of their decks, place them horizontal (left to right) on the desk or table, and rearrange the cards if they spell a word. The People Manager begins play. For the rest of the rounds, players draw and play one card per turn, but they can rearrange their cards at any time to form and re-form words. Players can add cards onto existing words to form vertical (up and down) words. When a player who has drawn and played four green short vowel cards draws the last of the five cards, the game ends and players count the number of cards they used to form words to declare the winner. 

Cards 1–43: Animal Sound-Spelling Cards
· Say and Spell: The teacher displays a yellow r-controlled vowel card or a purple vowel team card from the Sound-by-Sound Blending . Students say and spell a word with the sound.  
· Compounds: Students spread out the yellow r-controlled vowel cards and the purple vowel team cards face up on their desks or tables; the teacher says a word with two of these vowel sounds. Students pick up and show the corresponding cards. Examples: starter, newborn, author, power, afternoon, bloodhound, cowgirl, marshal, founder, boomtown, cowherd, sisterhood, footstool, gooseberry, screwball, harpoon, twirler, asteroid, hoopskirt, schoolbook, literal, moonflower, directory, overcooks, waterproof, border, armor, daughter, dirtier, harbor, darker, powder, newsboy, housework, tutor, normal, broiler, brutal, overall, turmoil, eternally, bluebird, saucer 

Cards 1–89: Animal Sound-Spelling Cards and Consonant Blend Cards

· Pick from the Pot: Students take out binder paper. The Reader selects the short vowel green cards #s 14–18 and the ending consonant blend cards #s 72–89. The Reader picks a green short vowel card and a consonant blend card and lays these cards side by side on a desk or table. Students write as many words as possible within one minute, using the sounds of both of the cards and any other letters. The student with the most words is the winner for that round. Choose two more cards and play again!

· Say the Word: The teacher shows a Consonant Blend Card from the Sound-by-Sound Blending  and the students say the sound in unison. The teacher calls on a few students who can identify a word using the consonant blend.  
· Find the Card: Students spread out the Consonant Blend Cards from the Sound-by-Sound Blending  face up and in order on their desks or tables. The teacher says a word using a consonant blend sound from the Sound-by-Sound Blending  and students pick up and show the corresponding card.

· What’s Missing: The teacher spreads out the Animal Sound-Spelling Cards and Consonant Blend Cards face up on the projector, board, or table to form a word from the Sound-by-Sound Blending  with 1 card missing. Students say the sound and identify the card that is missing. The teacher adds the missing card to the word.  

· 5−10−10: Select the 5 green short vowels, 10 black consonants, and 10 consonant blends from the Sound-by-Sound Blending  and display on the board, projector, or table. Students take out binder paper and write as many words as possible using these cards within 5 minutes. Students say each word–1 point for each word and 5 points for a word that no other student has written. 

· Scrabbled: The teacher selects the 5 green short vowels, 10 black consonants, and 10 consonant blends from the Sound-by-Sound Blending . The teacher uses the cards to form a long word on the board, projector, or table. Students take out the same 25 cards from their game card decks and form that same word in the center of their desks or tables. Students add on as many words as possible to the long word within 5 minutes in “scrabbled” format. The winner uses the most letters. Thus a “str” counts as 3.

Cards 1–89: Animal Sound-Spelling Cards and Consonant Blend Cards

· Boggle the Mind: The teacher selects the 5 green short vowels, 10 black consonants, and 10 consonant blends from the Sound-by-Sound Blending  and displays these cards on the board, projector, or table in a 5 x 5 grid of 25 cards. Students take out binder paper and write as many words as possible within 3 minutes from the horizontal, vertical, or diagonal placements. Shuffle and recreate the grid so students can play again. 

· Word Knock Out: The students form 2 equal lines. The teacher picks a green short vowel card and a consonant blend card and displays these cards on the board, projector, or table. The front 2 students each form a word from both cards. Students may reverse the order. Note that some word pairs will not form any words, so a bit of luck is involved. The student who comes up with a word first goes to the end of the line; the other student sits down. The last student in line wins. 

· Bookends: The teacher displays 1 of the 5 green short vowel cards from the Animal Sound-Spelling Cards on the projector, board, or table. Students place the same card in the center of their desks or tables and find a beginning and ending consonant blend to complete a syllable or word. The first student to form a syllable or word shouts “Bookends!” and adds the 2 consonant blend cards to the display to form the word. 

· Black and Purple: Students spread out the black consonant cards and the Consonant Blend Cards face up on their desks or tables. The teacher displays a purple vowel team card from the Animal Sound-Spelling Cards. Then students pick up and show the card(s) that adds to the purple vowel team to form a word. Students spell the words out loud.

· Sentence Making: The teacher says a short sentence. The students select the Animal Sound-Spelling Cards and Consonant Blend Cards that represent the sounds and lay them out on their desks in correct order. Students use their fingers to point underneath the correct spellings and the teacher checks and corrects for accuracy.  
Cards 1–43: Animal Sound-Spelling Cards and Outlaw Word (Sight Word) Cards
· Green Outlaws: The teacher displays a green short vowel card from the Animal Sound-Spelling Cards on the projector, board, or table. Students draw cards from the Outlaw Word Cards to match the vowel sound. 

· Circle the Spellings: Students select unknown Outlaw Word Cards from their Outlaw Word Assessment and circle the non-phonetic spellings in pencil. The teacher checks and students correct if necessary. Then students use a crayon or colored pencil to shade in the non-phonetic spelling.

· Match the Sound: The teacher displays a green short vowel card from the Animal Sound-Spelling Cards on the projector, board, or table. Students draw cards from the Outlaw Word Cards to match the vowel sound. 

· Make ‘em Legal: Students select an unknown Outlaw Word Card from the Outlaw Word Assessment and place it on the desks or tables. Students use the Animal Sound-Spelling Cards to form the phonetic pronunciation of the word. 

· Sort the Outlaws: Sort unknown Outlaw Word Cards from the Outlaw Word Assessment by their vowel sound-spellings.

· Write on the Cards: The object of this game is to help students understand why each Outlaw Word breaks the phonics rules. Identifying why the Outlaw Words are irregular helps students focus on the code-breaking portion of the word. To identify the troublesome letters, students circle them on the cards and write how the Outlaw Word should be spelled, according to the spellings on the Animal Sound-Spelling Cards, below the word rhymes on the cards. For example, the Outlaw Word, should, has a short /u/ sound and a silent “l.” The word should be spelled “shud” or “shood.”

Cards 1–43: Animal Sound-Spelling Cards and Rime (Word Family) Cards
· Rhyme with the Rimes: Students take out binder paper. The teacher displays a Rime Card on the projector, board, or table. Students write as many words as possible within one minute. Students say each word–1 point for each word; 2 points for a word using a consonant blend; and 5 points for a word that no other student has written. Continue with different Rime Cards. Winner is the student with the most points.

· Rimes Sort: Students lay out 5 green short vowel and 5 red long vowel sound cards. The students shuffle the Rime Cards and sort each card on top of its matching vowel sound. 

· Sentence Rimes: Students take out binder paper. Students select, shuffle, and lay out 10 Rime Cards on their desks or tables. Students form a sentence with as many of the Rime Cards as possible. Students earn 1 point for a 3-word sentence; 2 points for a 4-word sentence; 4 points for a 5 word or longer sentence; and 10 points for the longest sentence in the class. Allow 5 minutes for students to form their sentences.

· Spider Webs: Students select an unknown Rime Card from the Rimes Assessment and place it in the center of their desks or tables. Students use the Animal Sound-Spelling Cards and Consonant Blend Cards to form as many words as possible with the rime.

Cards 1–89: Animal Sound-Spelling Cards, Consonant Blend Cards, Greek and Latin Prefix and Suffix Cards
· Root ‘em Out: Students take out binder paper. The teacher writes a root on the board or projector. Here are some of the most common roots: aud (hear), miss, mit (send), fer, port (carry), scrib(p) (write), dict (say), counter (against), spect (see), log(ue) (word), gen (people), path (feeling), med (middle), struct (build), pos(e) (put), astro (star), ped (foot), bio (life), geo (earth), meter (measure), min (little) Students select 10 Greek and Latin Prefix and 10 Greek and Latin Suffix Cards and writes as many words as possible which combine the prefix and root, root and suffix, and prefix, root, and suffix. After one minute the teacher adds another root, etc. After time runs out the winner is the student with the most word parts.

· It Takes Two: Students take out binder paper. The teacher displays 2 Greek and Latin Game Cards on the projector, board, or table. Students write as many words using the Greek and Latin word parts within a given time.

· Quick Match: The teacher displays a Greek and Latin Prefix and Suffix Card on the projector, board, or table. Students shout out a word which uses the word part. Scorekeeper awards a point to the student whom answers first. The teacher verifies the word.

· Prefix and Suffix Monsters: Students name, create, and illustrate a monster using their Greek and Latin Prefix and Suffix Cards and the common roots listed on the board or projector.

· Word Chain: The teacher places the cards to form a word from the Sound-by-Sound Blending  on the projector, board, or table. Students a word chain by adding words onto the beginning and ending of the teacher’s word. For example, the teacher selects “sheep” and students form a word chain of cra-sheep-lus-ent. Students earn 2 points for each connecting consonant blend and 1 point for each consonant.
· Theme Word Challenge: Students select cards to form as many theme words as possible within 10 minutes. The teacher displays the red and green vowel cards on the projector, board, or table for students to “borrow from once” to form additional words. Try these themes: colors, sports terms, animals.
Directions for Spelling Games

· Consonant Blend Longest Word: The teacher displays a Consonant Blend (or Consonant Digraph) Spelling Card. Students take out this card and place it on their desk or table. Students also take out the Consonant, Vowel, and Vowel Digraph and Diphthong Spelling Cards. The object of this game is to create the longest word, including the consonant blend or digraph, with the cards. The winner writes the word on the white board. Note that students may include other consonant blends or digraphs in their words by combining Consonant Spelling Cards.
· Vowel Team Longest Word: The teacher displays a Vowel Digraph and Diphthong Spelling Card. Students take out this card and place it on their desk or table. Students also take out the Consonant, Consonant Digraph and Consonant Blend, and Vowel Spelling Cards. The object of this game is to create the longest word, including the vowel team, with the cards. The winner writes the word on the white board. Note that students may include other vowel teams in their words by combining Vowel Spelling Cards.
· Rime Race: Students take out their Rime (Word Family) Cards. The teacher displays a Consonant Digraph and Consonant Blend Card and students race to find the Rime Cards which form a word with the consonant digraph or consonant blend. Allow one minute per consonant blend and announce the winning student(s) with the most words.
· Spell It Wrong: Students take out their Most-often Misspelled Challenge Word Cards. People misspell words words for a variety of reasons. Often the spellings are phonetically irregular, but the word might also be challenging because it derives from a foreign language influence. Sometimes we confuse the spelling with another word, or misspell the word because we mispronounce the word. The object of this game is to analyze why we misspell selected words. Students select words which they often misspell and write how they misspell the words on top of the spelling words on the cards. 
· Circle and Draw: Students take out their Most-often Misspelled Challenge Word Cards. The object of this game is to help students identify the letter combinations which make the spellings of some words difficult and to apply a visual prompt to help students remember how to spell the words. Circle the troublesome spellings, such as the “o” in the middle of chocolate. Draw candles on top of that middle “o” for a chocolate birthday cake.
· Spelling Baseball: Students take out their Most-often Misspelled Challenge Word Cards. Divide your students into two teams and establish four bases. When in the field, students sit in seats; when up to bat, the students stand in line waiting their turns to bat. Select a student to serve as scorekeeper. Select two students to serve as pitchers for their teams.
Play ball! The first batter for the visiting team steps up to the plate. The home team pitcher shuffles the cards and picks the top card. The pitcher announces the spelling word. The teacher announces a single, double, triple, or home run, according to the difficulty of the spelling. Hint: Have many more singles cards than the others. The batter must correctly spell the word within ten seconds or the batter is out. Three outs per inning.
· Spelling Knock-out: The students stand in a single-file line. The teacher draws the first card from the Most-often Misspelled Challenge Word Cards and announces the spelling word.  If the first student in line spells it right within five seconds, the student goes to the back of the line and remains standing; if not, the student sits. Last one standing wins.  

Directions for Vocabulary Games

Quick Picks: Students and the teacher take out their Greek and Latin Prefix and Suffix Cards.
The object of this game is to help students recognize the use of Greek and Latin word parts within words. The teacher shuffles the cards and selects one card. The teacher announces a word (other than the card example word) and the students race to find the matching card. First correct card shown in the air by a student is the winner. The teacher reads the card and explains how the prefix or suffix suggests meaning in the announced word. For example, for the card: pre means before as in preview, the teacher might announce prediction. After a student identifies the card, the teacher reads the card and says, “The pre in prediction means to guess before something happens.”

Put-Togethers: Students and the teacher take out their Greek and Latin Prefix and Suffix, their Outlaw Word (Sight Word), and their Vowel Spelling Cards. The object of this game is to put together word parts to form multi-syllabic words. The Vowel Spelling Cards are used if connecting vowels are used in the spellings. Award one point for a two-syllable word, three points for a three-syllable word, and five points for a word no one else has.
Spell and Define Challenge Bowl: One student and the teacher take out their Greek and Latin Prefix and Suffix Cards. The object of this game is to help students practice the spelling and vocabulary of the Greek and Latin prefixes and suffixes. Divide your students into two teams and select one student as the host. The host shuffles the Greek and Latin Prefix and Suffix Cards. Students stand next to their desks. The host flips a coin to determine which group goes first. The host calls on a student at random from the first team and reads a word part from the card and the example word. The chosen student must first spell then define the word part. If the student is unsure of either the spelling or definition, he or she may use a “lifeline” to ask another group member for assistance, but only once per game. If the student gets both the spelling and definition correct, he or she remains standing and the host choses another student at random from the first team for the next word part; if incorrect, the student takes a seat and the next word goes to the opposing team. The team with the last student standing wins. 
Invented Vocabulary: Students and the teacher take out their Greek and Latin Prefix and Suffix Cards. The object of the game is to help students master the definitions of the Greek and Latin prefixes and suffixes. Students take out binder paper and write the word part which the teacher displays. Students add real word parts before or after the displayed Greek or Latin prefix or suffix to form an invented (not real word). Next, students use the invented word in a sentence that uses context clues to show the meaning of the nonsense word. The teacher calls on students to share their words and context clue sentences. The teacher guesses the intended meaning of the invented word. If the teacher guesses correctly, according to the student, the teacher earns a point; if not, the class earns a point. 
Vocabulary Basketball: Students and the teacher take out their Greek and Latin Prefix and Suffix Cards. You will need a small plastic ball or beanbag to shoot baskets. Use blue tape to form a two-foot by two-foot square on the opposing walls of your classroom for the baskets.
Divide your students into two teams. When on defense, students sit in seats; when on offense, the students stand up. Select a student to serve as scorekeeper. 
The teacher shuffles the cards and announces the definition of the prefix or suffix of the selected card. The teacher tosses the basketball to a student playing offense. The student has ten seconds to identify the word part and use an example word. If the identification and example word are correct, the team scores two points and the player gets to shoot the ball at the basket. If the ball lands within the basket, the team scores three points. Then toss the ball to the opposing team.
Knock-out Vocabulary: The teacher takes out and shuffles the Greek and Latin Prefix and Suffix Cards. The students stand in a single-file line. The teacher draws the first card and announces the vocabulary word part or definition.  If the first student in line give the correct definition or word part within five seconds, the student goes to the back of the line and remains standing; if not, the student sits. Last one standing wins. Option: Two students take out and shuffle their High Frequency Greek and Latin Prefix and Suffix Cards. Divide your students into two teams and have the two students draw and announce the cards for their lines.
Homonym Reversals: Students take out their Homonym Cards. The object of this game is to help students learn the definitions of each homonym and understand the relationship (if any) of one word to the other. Students take out binder paper and write the homonym pair in reverse and an original sentence using the last homonym before the first. For example, for affect effect How did his loss affect him and what effect will it have? the student might write effect affect The bad girls affect the behavior of the class, and the effect is less recess time. Tell students that they may add on inflections to the words in their sentences. Call on students to share their favorites.
Circle the Differences: Students take out their Homonym Cards. The object of this game is to help students identify the spelling differences between the paired homonyms. Students circle the letter combinations which are different between the two words.
Context Clues Vocabulary Strategies and Practice

Using context clues to figure out the meaning of unknown words as you read will help build your vocabulary and increase your reading comprehension. The FP’S BAG SALE STRATEGIES will improve your ability to use context clues.
When you come to an unknown word, first apply these steps: FP’S BAG.

Finish the sentence.

See how the word fits into the whole sentence.

Pronounce the word out loud. 

Sometimes hearing the word will give you a clue to meaning.

Syllables‒Examine each word part.

Word parts can be helpful clues to meaning.

Before‒Read the sentence before the unknown word.

The sentence before can hint at what the word means.

After‒Read the sentence after the unknown word.

The sentence after can define, explain, or provide an example of the word.

Grammar‒Determine the part of speech.

Pay attention to where the word is placed in the sentence, the ending of the word, and its grammatical relationship to other known words for clues to meaning.

Next search for surrounding word clues which identify one of the SALE (Synonym, Antonym, Logic, Example) context clues categories. Knowing the category the unknown word belongs to will help you define the unknown word.

Synonym‒Sometimes an unknown word is defined by the use of a word that is similar in 

meaning. Synonyms may appear in apposition, in which case commas, dashes, or parentheses are used.
Example: The wardrobe, or closet, was filled with clothes.



Often a sentence will have two clauses with one clause listing the word and the other clause defining it.

Example: Spaghetti is a carbohydrate, a rich source to provide energy.

Antonym‒Sometimes an unknown word is defined by the use of word that is different or 

opposite in meaning. Antonym clues will often use Transition Words e.g. however, not, but, in contrast, etc.

Example: He signaled a looey, not a right turn.

Logic‒Sometimes an unknown word is explained by the use of other words. Your own knowledge 

about the content and text structure may provide clues to meaning.

Example: He petted the canine, and then made her sit up and beg for a bone.

Example‒Sometimes an unknown word is defined by example words or is used as part of list of 

similar examples. Example clues will often use Transition Words e.g. for example.

Example: Adventurous, rowdy, and crazy pioneers all found their way out West.
Put together the FP’S BAG SALE clues to guess the meaning of the unknown word.
Context Clues Practice #1

Directions: After each unknown word, write the definition of the word in the first blank and the SALE context clues category which best informs your choice of the definition in the second blank. Answers are provided for the first unknown word to get you started.
SALE Context Clues
Synonym—Sometimes an unknown word is defined by the use of a word that is similar in meaning.

Antonym—Sometimes an unknown word is defined by the use of word that is different or opposite in meaning.

Logic—Sometimes an unknown word is explained by the use of other words.

Example—Sometimes an unknown word is defined by example words or is used as part of list of similar examples. 

Take Me out to the Mofftof
“Get your ice-cold youngol!”          soda               Example  _ the vendor 

shouted. All 50,000 fans were lucky to have tickets and were just thrilled to be sitting in the 

coratong _________________ _________________ for the final game of the play-offs. I was 

amazed to see how well-kept the goper _________________ _________________
remained after all these years. The grass was cut evenly, the mound shaped to perfection, and

the baselines were chalked without error. Our excellent seats were right behind the third base 

bonxite _________________ _________________ where the players watch the game. 

The hozejoy, _________________ _________________ not the visiting team was 

favored to win the series. With the fastest munzer _________________ _________________
in the league on the mound, the Tigers liked their chances.

The first rockham _________________ _________________ of the game hit a deep 

homer into the left field grandstand. We had to leave early after only four of nine

verwasps _________________ _________________ because we had the baby with us.

Context Clues Practice #1 Answers

Correction Note: Many times a combination of context clue categories may help readers find the meaning of unknown words. Students may wish to share why they identified a different SALE context clues category. 

SALE Context Clues
Synonym—Sometimes an unknown word is defined by the use of a word that is similar in meaning.

Antonym—Sometimes an unknown word is defined by the use of word that is different or opposite in meaning.

Logic—Sometimes an unknown word is explained by the use of other words.

Example—Sometimes an unknown word is defined by example words or is used as part of list of similar examples. 

Take Me out to the Mofftof
“Get your ice-cold youngol!”        soda              Example     the vendor      
shouted. All 50,000 fans were lucky to have tickets and were just thrilled to be sitting in the 

coratong       stadium              Logic        for the final game of the play-offs. I was 

amazed to see how well-kept the goper          field              Example     remained

after all these years. The grass was cut evenly, the mound shaped to perfection, and the

baselines were chalked without error. Our excellent seats were right behind the third base 

bonxite       dugout      ,     Synonym     where the players watch the game. 

The hozejoy,      visitors    ,    Antonym     not the home team was 

favored to win the series. With the fastest munzer       pitcher            Example     g                  
in the league on the mound, the Tigers liked their chances.

The first rockham        batter              Logic        of the game hit a deep 

homer into the left field grandstand. We had to leave early after only four of nine

verwasps       innings             Example     because we had the baby with us.

Context Clues Practice #2

Directions: After each unknown word, write the definition of the word in the first blank and the SALE context clues category which best informs your choice of the definition in the second blank. Answers are provided for the first unknown word to get you started.
SALE Context Clues
Synonym—Sometimes an unknown word is defined by the use of a word that is similar in meaning.

Antonym—Sometimes an unknown word is defined by the use of word that is different or opposite in meaning.

Logic—Sometimes an unknown word is explained by the use of other words.

Example—Sometimes an unknown word is defined by example words or is used as part of list of similar examples. 

The Laurho Dinner Party


Last Ertoke     December        Synonym    , just before Christmas, I had the 

extreme pleasure of boarding Air Force One and flying across the Atlantic to attend an important 

government dinner in a distant laurho _________________ _________________. What a party

it was with delicious swenjusa _________________ _________________ and festive drinks! 

The dining room was beautifully decorated and tinsel, lights, and bulbs hung splendidly on the 

twenty-foot Christmas terraza _________________ _________________. 

The dress was yontuk _________________, _________________ not formal, and the 

ladies enjoyed wearing their floor-length goreds _________________ _________________.

After dinner a young westy _________________, _________________ Princess Styvault,

sang a wonderful selection of show tunes and folk songs, accompanied by the brilliant Monsieur 

Pierrot, who tinkled the ivories on the grand soto _________________ _________________.

Context Clues Practice #2 Answers

Correction Note: Many times a combination of context clue categories may help readers find the meaning of unknown words. Students may wish to share why they identified a different SALE context clues category. 

SALE Context Clues
Synonym—Sometimes an unknown word is defined by the use of a word that is similar in meaning.

Antonym—Sometimes an unknown word is defined by the use of word that is different or opposite in meaning.

Logic—Sometimes an unknown word is explained by the use of other words.

Example—Sometimes an unknown word is defined by example words or is used as part of list of similar examples. 

The Laurho Dinner Party


Last Ertoke     December          Synonym    , just before Christmas, I had the 

extreme pleasure of boarding Air Force One and flying across the Atlantic to attend an important 

government dinner in a distant laurho      country              Logic        What a party

it was with delicious swenjusa         food              Example     and festive drinks! 

The dining room was beautifully decorated and tinsel, lights, and bulbs hung splendidly on the 

twenty-foot Christmas terraza         tree               Example    .
The dress was yontuk       casual       ,      Antonym     not formal, and the 

ladies enjoyed wearing their floor-length goreds       dresses             Logic        .

After dinner a young westy       woman      ,      Synonym     Princess Styvault,

sang a wonderful selection of show tunes and folk songs, accompanied by the brilliant Monsieur 

Pierrot, who tinkled the ivories on the grand soto        piano             Example    .

Context Clues Practice #3

Directions: After each unknown word, write the definition of the word in the first blank and the SALE context clues category which best informs your choice of the definition in the second blank. Answers are provided for the first unknown word to get you started.
SALE Context Clues
Synonym—Sometimes an unknown word is defined by the use of a word that is similar in meaning.

Antonym—Sometimes an unknown word is defined by the use of word that is different or opposite in meaning.

Logic—Sometimes an unknown word is explained by the use of other words.

Example—Sometimes an unknown word is defined by example words or is used as part of list of similar examples. 

Hiking in the Mountains
There is nothing quite like the smell of pine trees, the sound of a stream trickling down 

from the edge of  a crystal clear lake, or the werpdug         sight              Example     of a 

black bear scratching on a granite boulder directly in front of the latrick
_________________ _________________ you walk. The adventure I’m describing is hiking in 

the mountains. 

To enjoy triting _________________ _________________, you need some equipment. 

Good suties _________________ _________________ will support your ankles so you won’t

slip. Wearing polyester clothes and socks will help keep them from sticking to the skin when 

your body starts moting _________________ _________________. Bringing a compass and a 

ying _________________ _________________ of the area will help you stay on the trail and not 

get jith _________________ _________________. The most important thing to pack is water. 

Water keeps hikers hydrated, not futed _________________ _________________, and prevents 

heat exhaustion. Plus, mountain water is not always safe to drink.
Context Clues Practice #3 Answers

Correction Note: Many times a combination of context clue categories may help readers find the meaning of unknown words. Students may wish to share why they identified a different SALE context clues category. 

SALE Context Clues
Synonym—Sometimes an unknown word is defined by the use of a word that is similar in meaning.

Antonym—Sometimes an unknown word is defined by the use of word that is different or opposite in meaning.

Logic—Sometimes an unknown word is explained by the use of other words.

Example—Sometimes an unknown word is defined by example words or is used as part of list of similar examples. 

Hiking in the Mountains
There is nothing quite like the smell of pine trees, the sound of a stream trickling down 

from the edge of  a crystal clear lake, or the werpdug         sight              Example     of a 

black bear scratching on a granite boulder directly in front of the latrick
        trail                 Logic         you walk. The adventure I’m describing is hiking in 

the mountains. 

To enjoy triting        hiking             Synonym    , you must need some equipment. 

Good suties         boots                Logic        will support your ankles so you won’t 

slip. Wearing polyester clothes and socks will help keep them from sticking to the skin when 

your body starts moting      sweating              Logic       . Bringing a compass and a 

ying         map               Example     of the area will help you stay on the trail and not 

get jith          lost               Antonym    . The most important thing to pack is water. 

Water keeps hikers hydrated, not futed        thirsty            Antonym    , and prevents 

heat exhaustion. Plus, mountain water is not always safe to drink.
Context Clues Practice #4

Directions: After each unknown word, write the definition of the word in the first blank and the SALE context clues category which best informs your choice of the definition in the second blank. Answers are provided for the first unknown word to get you started.
SALE Context Clues
Synonym—Sometimes an unknown word is defined by the use of a word that is similar in meaning.

Antonym—Sometimes an unknown word is defined by the use of word that is different or opposite in meaning.

Logic—Sometimes an unknown word is explained by the use of other words.

Example—Sometimes an unknown word is defined by example words or is used as part of list of similar examples. 

My Mom’s Good Cooking
My mom only knows how to cook one bingalong         meal                Logic       . My 

fod _________________ _________________, not my mom, does the day-to-day cooking. 

This arrangement works well for our zetti _________________ _________________.

My mom grew up as the daughter of a foreign diplomat. Diplomats are government 

workers who live in another stoy _________________ _________________ as representatives  

of their home country. Because diplomats are guests in their assigned country, often their 

housing, schooling, and meals are nated _________________ _________________ for their 

families. My mom didn’t cook because her family always had bunits
_________________ _________________ assigned to them. And they were great chefs!

When my mom’s family lived in China, her father (my ochoa
_________________ _________________) asked the chef to teach my mom how to make 

Peking duck. Once a month my mom got to cook that meal. Now we continue the tradition in 

our family. Although my mom doesn’t cook her meal every week, she does make her Peking 

duck once every chut _________________ _________________. It’s always my favorite meal.
Context Clues Practice #4 Answers

Correction Note: Many times a combination of context clue categories may help readers find the meaning of unknown words. Students may wish to share why they identified a different SALE context clues category. 

SALE Context Clues
Synonym—Sometimes an unknown word is defined by the use of a word that is similar in meaning.

Antonym—Sometimes an unknown word is defined by the use of word that is different or opposite in meaning.

Logic—Sometimes an unknown word is explained by the use of other words.

Example—Sometimes an unknown word is defined by example words or is used as part of list of similar examples. 

My Mom’s Good Cooking
My mom only knows how to cook one bingalong          meal               Logic       . My 

fod         father             Antonym    , not my mom, does the day-to-day cooking. 

This arrangement works well for our zetti        family             Example    .    
My mom grew up as the daughter of a foreign diplomat. Diplomats are government 

workers who live in another stoy       country            Synonym      as representatives 

of their home country. Because diplomats are guests in their assigned country, often their 

housing, schooling, and meals are nated       provided            Logic       for their 

families. My mom didn’t cook because her family always had bunits 

        cooks              Synonym    fassigned to them. And they were great chefs!

When my mom’s family lived in China, her father (my ochoa
  grandfather          Logic       ) asked the chef to teach my mom how to make 

Peking duck. Once a month my mom got to cook that meal. Now we continue the tradition in 

our family. Although my mom doesn’t cook her meal every week, she does make her Peking 

duck once every chut        month             Antonym    . It’s always my favorite meal.
Vowel Transformers

Vowel Transformers is an interactive whole class activity designed to teach the open, closed, silent final e, and vowel team syllable rules. The rules are learned inductively through examples. Nonsense syllables are used in the activity because remedial readers frequently have extensive sight word vocabularies. Begin this activity in the ninth week of instruction. 
Preparation

A doc camera is required for this activity. Cut out a card from black construction paper with one corner cut off as a rectangle to isolate each word part. Also cut a bottom flap to easily slide the card. Make several of these cards.



bab














Directions
1. Isolate each syllable on the display. Students say the word part, as soon as the syllable is isolated on the display. Use the whole class responses to adjust to the correct pronunciation.

2. Remind students to “Don’t shout, but don’t whisper. Use your six-inch voices.” 

3. Don’t state the syllable rule until the whole class has mastered the examples. 

4. Mark where you leave off to know where to begin instruction the next time. 
Week 9: Open and Closed Syllables
A vowel at the end of a syllable (CV) usually has a long vowel sound. This pattern is called an open syllable. The syllable following begins with a consonant. Example: be-low. 
A vowel before a syllable-ending consonant (VC) is usually short. This pattern is called a closed syllable. The syllable following begins with a consonant. Example: bas-ket.
Weeks 10–11: Silent Final e Syllable Rule 
The silent final e makes the vowel before a long sound, if only one consonant sound is between the two (VCe). For example, lately.
Weeks 12–13: Vowel Teams Syllable Rule 
Usually keep vowel teams together in the same syllable. For example, beau-ty.
Open and Closed Syllables 
ba-bab

  gleb-gle

bi-bif

clob-clo
  bu-bub

blad-bla


de-dem

  sid-si


stod-sto

plud-plu
  fa-fam

cref-cre


fi-fid

  fo-fom

bruf-bru

dag-da

  ge-ged

smig-smi


stog-sto

gu-gud

ska-skaf

strek-stre

kli-klib

ko-kom

Open and Closed Syllables
luk-lu

   bla-blan
drel-dre


cli-clig

   frol-fro

clu-clus

sma-smat
   trem-tre
   
mi-min



mo-mog
   grum-gru
sna-snax


flen-fle

   ni-nib

tron-tro


nu-nud  
   blap-bla
drep-dre

spi-spim
   glop-glo
pu-pud



pra-prat
   swer-swe
mir-mi

Open and Closed Syllables
stro-strok
   ru-rud

sa-saf


ves-ve

   sti-stig

wros-wro


su-sug

   ta-tam

gret-gre


ti-tis


   brot-bro
stu-stux
va-vaz

   vev-ve

vi-vit



vo-vos

   cruv-cru
za-zan



prez-pre
   dwiz-dwi
zo-zog



bame-ba-bam

gleb-gle-glebe


Open and Closed Syllables and Silent Final e
biffe-bife-bif

clobe-clob-clo


bu-bukke-buke
crad-cra-crade


de-dem-deme

sik-sike-sikke stode-stod-sto

plud-plu-plude

fabbe-fabe-fab

cref-cre-crefe


fidde-fid-fie


fome-fo-fom


bruf-brufe-bru

dag-da-dage

ge-gedde-gede

stog-stoge-sto


Open and Closed Syllables
smige-smig-smi
gu-gud-gude


strek-stre-streke
kli-klib-klie



skafe-ska-skaf

ko-kom-kome

lupe-lup-luppe

bla-blan-blane drele-drel-dre

cli-cligge-clie frol-frole-fro

clu-clus-cluse


smate-sma-smat
trem-treme-tre


minne-min-mie
mo-mog-moe


Open and Closed Syllables
grum-grume-gru
flene-flen-fle

sna-snade-snad
ni-nibbe-nibe


tron-trone-tro

nufe-nuffe-nuf

blap-bla-blape

pu-pud-pude

drep-drepe-dre

pra-prat-prate

spime-spi-spim
mirre-mi-mie


glop-glope-glo

rudde-rue-rud


swer-swe-swee
sa-sabbe-sabe


Open and Closed Syllables
stroe-stro-strok
ves-vesse-vese wros-wrose-wro
stie-sti-stigge

susse-sus-suse

ta-tafe-taffe



gret-grete-grette
tisse-tis-tise


brot-brote-bro

stu-stut-stute va-vazze-vaze

veve-vev-ve



vitte-vite-vit


vo-vosse-voe


cruv-cru-cruve

za-zanne-zane


Open and Closed Syllables
dwiz-dwi-dwize
preze-prez-pre


wruz-wru-wruze
zoge-zo-zogge

Open and Closed Syllables, Silent Final e, and Vowel Teams 

bame-ba-bam-baim-bamme
gleb-gleeb-gle-glebe-glebbe


bi-bife-bif-biffe-boif 


clobbe-clobe-clob-cloab-clo


bu-bukke-buk-buke-bauk


craid-crad-cradde-cra-crade


de-deem-dem-demme-deme

sik-sike-soik-si-sikke
Open and Closed Syllables, Silent Final e, and Vowel Teams 

stode-stodde-stod-sto-stoid


pludde-plud-plu-plude-plue


fa-fabe-fay-fab-fabbe


cref-cre-creffe-crefe-creef


fi-fid-fie-faid-fidde



fomme-fome-foy-fo-fom


brufe-bruf-brue-bruffe-bru


dag-da-dagge-dage-daw

Open and Closed Syllables, Silent Final e, and Vowel Teams 

ge-gedde-ged-gede-geed


smige-smig-smi-smoig-smigge 

stog-stoge-sto-stogg-stoy


gudde-gu-gud-gued-gude

skafe-ska-skaf-skaffe-skay


strek-stre-stroik-streke-strekke   

kli-klib-klaib-klibbe-klie


ko-komme-kom-koam-kome

Open and Closed Syllables, Silent Final e, and Vowel Teams 

lupe-lup-luppe-lu-lue



bla-blaw-blanne-blan-blane


drele-drel-drewl-dre-drelle


cli-cloig-clig-clie-cligge


frol-frole-fro-froy


clusse-clu-clus-claus-cluse   

smate-smaut-smatte-sma-smat  

trem-treme-tre-treem-tremme


Open and Closed Syllables, Silent Final e, and Vowel Teams 

moi-minne-mi-min-mie


mo-mog-moy-mogge-moe


grumme-grum-grue-gru-grume


sna-snade-snad-snadde-snay


flene-fleen-flen-fle-flenne


noib-nibbe-ni-nib-nibe


tron-trone-tro-tronne-troan


nue-nu-nud-nudde-naud

Open and Closed Syllables, Silent Final e, and Vowel Teams 

blap-bla-blape-blay-blappe


drep-drepe-dreep-dreppe-dre


spime-spi-spim-spoam-spimme

gloap-gloppe-glop-glope-glo

pudde-pu-pud-paud-pude


prait-pra-pratte-prat-prate


swer-swe-swee-swew-swete


mir-mi-mair-mirre-mie


Open and Closed Syllables, Silent Final e, and Vowel Teams 

stroe-stror-stro-strok-strokke


raud-rudde-ru-rue-rud


sa-saib-sab-sabe-sabbe


ves-ve-vew-vese


stie-sti-stig-stigge-staig


wros-wrose-wro-wroam-wrosse   

su-sus-suse-susse-saus


ta-tafe-taf-taw-taffe



Open and Closed Syllables, Silent Final e, and Vowel Teams 

gret-grette-grete-gre-grue


ti-tis-tise-tois-tisse



brott-brot-broat-brote-bro


staux-stu-stux-stue-stuxxe

vay-va-vaz-vaze-vazze


vevve-veve-vev-vew-ve


vi-vite-vitte-vit-vait



vo-vos-voy-voe-vosse


Open and Closed Syllables, Silent Final e, and Vowel Teams 

cruvve-cruv-crauv-cru-crue



za-zan-zane-zawn-zanne 


prew-preze-prez-prezze-pre 

dwiz-dwoiz-dwi-dwize-dwizze


zoge-zo-zogge-zog-zoig


wruzze-wruz-wru-wrue-wrauz

� HYPERLINK "https://blog.penningtonpublishing.com/reading/how-to-do-sound-by-sound-spelling-blending/" ��Review the Sound-by-Sound Blending Instructional Video (3:34).�
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Put Togethers
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