
SHORT TERM

EVIDENCE-BASED

PROGRAM AGES 8–ADULT

Sam and Friends
Phonics Books

INTERVENTION







Teaching Reading Intervention ©2008, 2014, 2016, 2019, 2021, 2022 Pennington Publishing  1

Introduction and Instructional Overview  
 

 
Teaching Reading Intervention is a full-year, 55 minutes per day, evidence-based literacy 

program for students ages 8–adult. The program has been designed to weave together the word 
recognition and language comprehension strands of Scarborough’s reading rope to help 
struggling readers become increasingly fluent and strategic readers with better comprehension.  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

In 2001, Dr. Hollis Scarborough, a developmental psychologist, helped parents and 
teachers visualize the complexity, interconnectedness, and development of skilled reading over 
time with her reading rope infographic. However, the origins of the rope date back to 1992. 
 
After publishing ten journal articles over a three-year period, Dr. Scarborough became an in-
demand presenter at reading conferences. She decided to create a hand-out for non-researchers 
that would serve as a simple visual metaphor to summarize her research on reading. She first 
created a model with pipe cleaners and drew the rope in black ink “because, if you remember, 
color copies were too expensive back in the early 1990s” (August 15, 2020 Interview: 
https://www.youtube.com/watch?v=83tfzOFpBak). 
 
Regarding the strands of her rope, Dr. Scarborough comments, “The take away I would emphasize 
is reading is complicated, all strands are developing over time, [and] as they develop the bundles 
interact and influence each other. Being strong on the lower strands [word recognition] affords 
more opportunities to acquire more knowledge of the upper strands [language comprehension], 
and being strong on the upper strands has been shown to enable faster and more accurate 
decoding of unfamiliar words. Therefore, if any of the strands gets frayed it can hold back the 
development of other strands and by extension eventually weaken the entire rope.” 

  
Reading researchers and teachers point out that the separate strands of language comprehension 
and word recognition overlap and are not silos unto themselves. Again, each strand impacts the 
learning in other strands, and all strands are essential to the development of skilled reading. The 
product of the strands is fluent and strategic reading comprehension.  
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Older students ages 8-Adult, who are not reading at grade level, need an accelerated, 
evidence-based reading intervention program that applies the science of reading research and 
practice. Unlike primary grade students, these older students rarely have the luxury of a two-hour 
reading block.  
 
Grades 3–6 elementary students who struggle with reading are typically allotted 30 minutes per 
day intervention in pull-out or early-late instruction. Middle school, high school, and adult 
literacy reading intervention is often limited to a 55 minutes per day class on a traditional 
schedule or 90-120 minutes other day on a block schedule.  
 
Reading intervention teachers for older students (ages 8-Adult) need a comprehensive program 
that has been designed and field-tested within these time constraints.  
 

The program includes both digital and print options. It requires no prep. Reading may be 
“rocket science,” as Louisa Moats suggests; however, the Teaching Reading Intervention 
program does not require rocket scientists to achieve success. Both new and veteran reading 
teachers will appreciate the easy-to-follow lessons and instructional resources.  
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Word Recognition 
 

 
The Teaching Reading Intervention program provides explicit word recognition 

instruction in phonemic awareness, morphology, synthetic phonics, spelling, and sight words. 
Students practice the focus sound-spellings and sight words in decodable texts for each lesson 
with repeated readings and word fluencies. Each story includes 5 inferential comprehension 
questions, based on the SCRIP (Summarize, Connect, Re-think, Interpret, and Predict) 
Comprehension Cue Strategies. 

 
For the first 18 weeks of instruction, all students receive accelerated instruction in the word 
recognition fundamentals. Teachers and students use Google slides (or print copies) for 55 
minute, 3 days per week instruction in these 5 activities: 
 
 Phonemic and Morphological Awareness (interactive oral activity) 
 Blending, Segmenting, and Spelling (includes student spelling slides) 
 Sounds and Spellings Practice (includes interactive slides) 
 Heart Words Practice (includes interactive slides) words with non-phonetic parts. 
 Sam and Friends Phonics Books  

54 decodable stories for each daily lesson with comprehension questions, margin notes, 
and word fluency practice in multiple formats for tablets, Chromebooks, and phones. 

 
The 5 activities are formatted in Google slides to work with any instructional delivery method: 
in-class, ZOOM, hybrid, pull-out, or push-in. All activities have been designed to work equally 
well with print copies. 
 
On the last two days of the first 18 weeks, students complete these tasks: 
 
 Sound Boxes to review the weekly focus sound-spellings and Heart Words 
 Personal Sound Walls to review the weekly focus sound-spellings 
 Sam and Friends Phonics Books  

Choral reads, readers theater, independent reading, comprehension question and margin  
notes class discussion, final word fluency timings 

 Syllable Practice with whole class instruction and accompanying worksheets 
 Spelling Pattern Worksheets, assigned individually according to the diagnostic test 

 
 
 
 
 
 
 
 



✓ Phonemic and Morphological Awareness

✓ Blending, Segmenting, and Spelling

✓ Sounds and Spellings Practice

✓ Heart Words Practice

✓ Sam and Friends Phonics Books: 

Decodable stories for each daily lesson 

with comprehension questions, margin 

annotations, and word fluency practice.

✓ Sound Box and Word Wall activities.

✓ Syllable Practice

✓ Spelling Pattern Worksheets

Word Recognition Focus
First 18 Weeks, 55 Minutes per Day

Phonemic Awareness, Phonics, and Spelling 

Placement Tests

Google Slide (or Print) Activities



Google Slide (or Print) Activities

Activity #1  Phonemic Awareness and 
Morphology

In beginning lessons, students practice proper mouth 

formation and articulation of the speech sounds, 

using digital sound walls with catchy songs and 

rhymes. Print and laminate for review practice.
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Google Slide (or Print) Activities

Activity #1  Phonemic Awareness and 
Morphology

The teacher leads students (oral practice) in quick, 

daily phonemic awareness drills. The no-prep 

directions are on the slides. Simply display and teach.

Phoneme isolation, addition, deletions, substitution, 

reversals, manipulation, and segmentation. 

"There is no age where a student is 'too old' for 

phonemic awareness training‒if the skills have not 

been mastered, the student should get training" 

(Kilpatrick, 2016).
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Google Slide (or Print) Activities

Activity #1  Phonemic Awareness and 
Morphology

Students still need to develop academic language in 

reading intervention! 

In daily lessons, students learn 16 Anchor Words, 

created from 70 high frequency Greek and Latin 

prefixes, roots, and suffixes.

Comprehensive, standards-based vocabulary 

instruction is provided in the language comprehension 

components of the Teaching Reading Strategies 

program.

Teaching Reading Intervention ©2008, 2014, 2016, 2019, 2021, 2022 Pennington Publishing
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Google Slide (or Print) Activities

Activity #1  Phonemic Awareness and 
Morphology

Students still need to develop academic language in 

reading intervention! 

In daily lessons, students learn 16 Anchor Words, 

created from 70 high frequency Greek and Latin 

prefixes, roots, and suffixes.

Comprehensive, standards-based vocabulary 

instruction is provided in the language comprehension 

components of the Teaching Reading Strategies 

program.

Teaching Reading Intervention ©2008, 2014, 2016, 2019, 2021, 2022 Pennington Publishing



Google Slide (or Print) Activities

Activity #2  Blending, Segmenting, 
and Spelling

Each lesson begins with a review of the 

previous lesson focus sound-spellings.

For the new lesson, students learn the proper 

mouth formation and articulation for each of the 

focus sounds with the Animal Cards. The 

animal pictures are non-juvenile photographs, 

suitable for older students.

"Mouth positions are tangible and can be felt, 

viewed in a mirror, and analyzed by learners" 

(Ehri, 2014). 

Picture mnemonics help students learn letter-

sound associations (Ehri, Deffner, Wilce, 1984). 
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Google Slide (or Print) Activities

Activity #2  Blending, Segmenting, 
and Spelling

Each lesson includes 6–8 focus 

sound-spellings for continuous blending 

(also known as connected phonation)

practice. Display and teach.

The teacher uses the blending motion, and 

students blend through the word. Next, the 

students move their hands and blend on 

their own.

"Connected Phonation is More Effective than 

Segmented Phonation for Teaching 

Beginning Readers to Decode Unfamiliar 

Words" (Gonzalez-Frey, S. & Ehri, L., 2020). 
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Google Slide (or Print) Activities

Activity #2  Blending, Segmenting, 
and Spelling

After blending each word, students segment 

and count the sounds by tapping the sounds 

on their knees. 

"One of the most important jobs for... the 

teacher of students with reading problems is 

to foster awareness of phonemes (speech 

sounds) in words and to help children acquire 

the ability to articulate, compare, segment, 

and blend those phonemes" 

(Moats, 2004).
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Google Slide (or Print) Activities

Activity #2  Blending, Segmenting, 
and Spelling

After segmenting each blending word, 

students spell the word, using the squiggle 

tool in Google slides (or with pencil on print 

copies). Students check their spelling and 

proper letter formation with the follow-the-dot 

display. 

“Spelling and reading build and rely on the 

same mental representation of a word. 

Knowing the spelling of a word makes the 

representation of it sturdy and accessible for 

fluent reading” (Snow, 2005).
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Google Slide (or Print) Activities

Activity #2  Blending, Segmenting, 
and Spelling

Each lesson also introduces two high 

frequency Heart Words. Students blend the  

phonetically regular sound-spellings and 

map to orthographic memory "the part(s) 

you have to learn by heart." Three example 

words which share the same irregular 

sound-spellings are provided. 

According to David Kilpatrick (2015), these 

"exception words are secured in long-term 

memory by the same orthographic mapping 

process as regular words."
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Google Slide (or Print) Activities

Activity #3  Sounds and Spelling Practice

Spellings to Sounds Match 'em!

Students drag and drop sounds to match spellings.

Sounds to Spellings Match 'em!

Students drag and drop spellings to match sounds.

Sort 'em!

Students sort words or sounds by spelling patterns.

Say em' and Listen!

Students practice and listen to Weirdo Words 

(nonsense words) with the focus sound-spellings. 
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Google Slide (or Print) Activities

Activity #4  Heart Words Practice

Students also practice the two Heart Words, 

introduced in the Blending, Segmenting, and Spelling 

activity. 

First, students sort and type related Heart Words 

according to the phonetically irregular spellings. 

Next, students use hearts to identify the "part or parts 

they have to learn by heart."
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Google Slide (or Print) Activities

Activity #5  Sam and Friends Phonics Books

These 54 (1 for each lesson) decodable stories feature 

teenage characters, high-interest plots, and non-juvenile 

cartoons. The 8-page stories help students practice the 

focus sound-spellings and Heart Words in the lesson. 

Each story includes 5 embedded comprehension 

questions and comment or question margin notes 

to promote self-guided monitoring of the text. 

Additionally, each book provides word fluency 

practice. A 30-second timer helps students time 

and record their own fluency progress. 

Formats include Google slides and PDFs for 

tablets, Chromebooks, phones, and booklets.
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Google Slide (or Print) Activities

Activity #5  Sam and Friends Phonics Books
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Google Slide (or Print) Activities

Review Activities  Personal Sound Walls and Sound Boxes for Each Lesson
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Syllables Practice

Whole Class Instruction and Syllable Worksheets
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Spelling Patterns Worksheets (Assigned from Diagnostic Assessment)
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Language Comprehension Focus
Last 18 Weeks, 55 Minutes per Day

Mid-Year Assessments 

✓ Pets Fluency Assessment

✓ Academic Language Assessment 

✓ Greek and Latin Word Parts Assessment 

✓ Grammar Usage, and Mechanics Assessment 

✓ Heart Words Assessment

✓ Rimes Assessment

Plus, repeat of Phonemic Awareness, Vowel 

Sounds Phonics, and Consonant Sounds Phonics 

Placement Assessments to determine whether 

additional remediation in small group workshops is 

required.



✓ Background Knowledge

▪ Background Knowledge: Mentor Text and 

Response

✓ Vocabulary Knowledge

▪ Academic Language Words*

✓ Language Structures

▪ Syntax in Reading*

▪ Greek and Latin Word Parts*

▪ Pragmatics, Executive Functions, and 

Rhetorical Stance

Language Comprehension Focus
Last 18 Weeks, 55 Minutes per Day

Lessons



✓ Verbal Reasoning

▪ Figures of Speech, Connotations, Multiple 

Meaning Words, Context Clues

▪ Expository Reading Fluency* 

▪ Reading Comprehension Strategies and 

Comprehension Worksheets

✓ Literacy Knowledge

▪ Text Structure, Organizational Patterns, 

and Literary Features

Language Comprehension Focus
Last 18 Weeks, 55 Minutes per Day

Lessons
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Language Comprehension 

 

The last 18 weeks of the Teaching Reading Intervention program provides extensive 

resources to improve the language comprehension of older students in reading intervention 

classes. If the purpose of becoming a skilled reader is to comprehend text well (it is), teachers 

must move beyond instruction in word recognition (the focus of the program’s first 18 weeks) to 

weave in the other strands of language comprehension. This rationale, with different degrees of 

emphasis, has long been accepted by all camps in the never-ending reading wars: 

“…The dominant factor driving reading comprehension transforms to become language 

comprehension (Foorman, Francis, Shaywitz, Shaywitz, & Fletcher, 1997). The reason for this 

boils down to one word—knowledge. Once students can read the words, they extract meaning 

from texts using their overall knowledge and experiences (background knowledge), their 

knowledge of words (vocabulary), and their knowledge of how words go together to create 

meaning (language comprehension).” 

 

The Teaching Reading Intervention program provides the following twice-per-week lessons to 

teach language comprehension during the last 18 weeks of the program, while students continue 

to practice and develop increasingly automatic word recognition: 

 
✓ Background Knowledge 

▪ Background Knowledge: Mentor Text and Response 

✓ Vocabulary Knowledge 

▪ Academic Language Words* 

✓ Language Structures 

▪ Syntax in Reading* 

▪ Greek and Latin Word Parts* 

▪ Pragmatics, Executive Functions, and Rhetorical Stance 

✓ Verbal Reasoning 

▪ Figures of Speech, Connotations, Multiple Meaning Words, Context Clues 

▪ Expository Reading Fluency*  

▪ Reading Comprehension Strategies and Comprehension Worksheets 

✓ Literacy Knowledge 

▪ Text Structure, Organizational Patterns, and Literary Features 

 

*These instructional resources include mid-year diagnostic assessments to afford teachers 

the options of differentiated instruction and/or whole class instruction. Note that the 

phonemic awareness and phonics placement assessments should also be given mid-year to 

determine if remediation is required in small group workshops. This second chance 

instruction will also address the needs of new transfer students who were not exposed to the 

explicit word recognition instruction of the first 18 weeks. Additional Heart Words and 

Rimes Assessments with corresponding instructional resources are provided for students 

assigned to word recognition workshops. 
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Expository Reading Fluency 
 

 

Purpose and Rationale 

 

Increased fluency rate and accuracy are highly correlated with increased reading 

comprehension. With a solid phonics foundation, students can increase their fluency levels by 

practicing repeated readings along with modeled readings at their appropriate challenge levels.  

 

Assigning Students to Leveled Reading Fluency Practice 

 

The teacher assigns students to one of three Reading Fluency Levels (A, B, or C), according to 

their scores on the “Pets” Individual Fluency Assessment. Students will practice along with 

modeled readings at their appropriate challenge levels.  

 
Assigned  “Pets” Score  Assessment  Challenge Level 
Fluency Level  Two Minute       Words per       Words per 
Groups  Assessment  Minute  Minute 
 

Level A  < 190    <95    95−115  

Level B  191−239  96−119   115−135 

Level C  >240   >120    135−155 

 

The Animal Fluency Articles 

 

The Animal Fluency Articles are high-interest expository articles, featuring the same text as the 

SCRIP Comprehension Worksheets. Each of the 43 articles has from 350−450 words, ideal for 

two-minute timings. Word counts are provided in the left margin for fluency timings.  

 

Designed for struggling older readers, each article includes challenge words to pre-teach 

pronunciation. Readers learn about the physical characteristics of the animal, the animal's 

habitat, what the animal eats, the animal's family, interesting facts, and the status of the species, 

whether endangered or not.  

 

The articles are leveled in a unique pyramid design: the first two paragraphs are at third grade 

(Fleish-Kincaid) reading; the next two paragraphs are at fifth-grade reading level; and the last 

two are at seventh-grade reading level. The reader begins practice at an easier level to build 

confidence and then moves to more difficult academic language and sentence length.  

 

Teaching Procedures 

 

Students access the Animal Fluency Articles on YouTube. First, students complete a cold two-

minute reading timing (unpracticed) and record their score in blue on the Animal Fluency 

Timing Sheets. Next, students press play and complete repeated readings, along with the 

modeled reading, until the teacher instructs them to complete a hot two-minute reading timing 

and record their score in red. 
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Animal Fluency Article Timings Name ________________________ 
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“The Ape” Reading Fluency #1  
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16 

25 

32 
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The ape is a very interesting animal. One  

type of ape is the orangutan. Male orangutans  

can weigh as much as two normal size humans.  

Females weigh about half as much. Orangutans 

have long, strong arms and their hands and feet 

are shaped like hooks. They are shaggy and have  

red hair. 

Orangutans used to live all over Southeast                            

Asia. Now they only live in a few rain forests on the islands of 

Sumatra and Borneo. Orangutans swing from tall trees to move 

around. It is warm where these animals live, but not too warm. There 

is a lot of rain there, so trees and plants grow very tall and big. 
Orangutans are omnivores, since they eat some birds and small 

mammals. However, they mostly eat plants, like fruit and leaves, instead of 

meat. Their diet consists of mostly fruit. The fruits they tend to prefer have a 

lot of sugar in them. Figs are the favorite fruit of the orangutans. Figs come 

from trees and they are easy for orangutans to pick and eat. Orangutans also 

eat lots of young leaves from many trees in their habitat. 

Unlike many other animals, orangutans are single adults, so they have 

no family structure. Mother orangutans raise their children one at a time. The 

baby rides on its mother’s back for three years at the start of its life. There, it 

learns how to pick food and protect itself from danger. Female orangutans 

usually have one baby every six years. Older male orangutans may fight each 

other for the attention of the available female orangutans. 
The territory of an adult orangutan is not clearly established, as is the case with many animals. Often, 

orangutan territories will overlap. However, this does not mean that orangutans are social animals. They limit 

their social interaction to feeding, mating, and calling each other. Only rarely will orangutans get in fights with 

each other over food or territory. In these fights, the apes will demonstrate their strength by destroying 

branches, charging at each other, and biting each other until one gives up. 

Due to deforestation of the rain forest (cutting down trees for grazing or farmland), orangutans are 

becoming more and more endangered with each day. Palm oil farmers have cut down much of the forest on 

Sumatra and Borneo. Some people even capture orangutans to use them as pets in their homes. Orangutans are 

already on international endangered species lists, and their habitat has been increasingly threatened by 

humans, mainly through the deforestation of the rain forest. 

 Total Number of Words Read Total Number of Words Read  

 -  Total Number of Mistakes -  Total Number of Mistakes  

 = Total Number of Words Read = Total Number of Words Read  

orangutan 

Sumatra 

Borneo 

omnivore 

endangered 

species 
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“The Wolf” Reading Fluency #36  
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Wolves are a lot like dogs. But, they are 

bigger and stronger than most dogs. Wolves have  

strong legs and bodies. They run very fast. They  

also run for a long time without being tired.  

Wolves have strong paws. They can run on ice  

and rocks. Wolves have very furry coats. Their  

coats can have shades of gray, white, brown, red,  

or black.  

Wolves live in almost all parts of the world. They like colder 

areas, but they can live in warm areas, too. Some wolves live in 

forests. Others live in the mountains. Wolves live almost anywhere 

except the rainforest and desert.  
Wolves like to eat sheep, goats, and deer. Since they are fast and strong, 

wolves are able to hunt prey much larger than they are. Sometimes, wolves 

will eat small prey, too. Wolf packs use strategic hunting to surround their prey 

and strike at the perfect time. Wolves do not chase their prey. If they cannot 

catch it at first, they will usually let it go. Wolves also practice “surplus 

killing,” in which they kill many animals at once and save them for meals 

later. But, wolves do not need to eat even for long periods of time. They have 

been known to go up to seventeen days without a meal!  

A group of wolves is called a pack. A mother and father pair leads each 

wolf pack. This pair solves any problems within the group and they control the 

food. Most of these pairs stay together for their entire lives. They have babies, 

called pups, and raise them within the pack. Wolves are ranked within a pack 

by fighting each other. In large packs, the ranking of different wolves may 

change often. Packs can contain up to twenty wolves, but they most commonly 

consist of just eight.  
Wolves often howl to communicate with each other. Howling allows packs of wolves to 

communicate with each other, because they can hear each other even through very thick forests. Sometimes, 

wolves howl for no apparent reason. Scientists think that they may howl to bond with each other in a form of 

friendship. Scientists compare this type of howling to human singing. 

For years, wolves were hunted to protect farmers’ livestock. Laws were passed to protect wolves and 

these animals were reintroduced in some areas. There are now over 9,000 wolves in the United States alone. 

Recently, wolves were officially taken off the U.S. Endangered Species List. 

 

 Total Number of Words Read Total Number of Words Read  

 -  Total Number of Mistakes -  Total Number of Mistakes  

 = Total Number of Words Read = Total Number of Words Read  

strategic 

surplus 

entire 

apparent 

friendship 
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Literacy Knowledge 
 

 

Literacy knowledge refers to how language and text are organized to communicate. Children begin 

acquiring literacy knowledge even before their first “Once upon a time…” story.  

 

If students are exposed to significant amounts of oral language, they begin to recognize and 

manipulate the spoken parts of sentences and words. This ability is known as phonological 

awareness. The last stage of phonological awareness, in which pre-readers are able to recognize 

and manipulate individual speech sounds (phonemes) is called phonemic awareness. Phonemic 

awareness is a pre and co-requisite to reading and is both caught and taught. Students from literacy 

rich households tend to have greater mastery of phonemic awareness skills, such as phoneme 

manipulation, blending, and segmenting.  

 

With respect to text, students must learn print awareness to know how to hold a book, scroll a 

screen, and read from top to bottom and left to right in English. Children acquire print awareness 

from modeling and repeated practice. Without such exposure, children won’t be able to apply the 

sounds they are learning to the print in a book or the text on a screen. 

 

When students are able to access and apply both their prior knowledge of print and phonemic 

awareness, they are ready to learn how to decode (phonics) and encode (spelling) the written 

representation of phonemes (graphemes). 

 

Of course, not all children and adults learn to connect sounds to print in this linear manner. Many 

older students in reading intervention classes have gaps in language comprehension and word 

recognition, which impedes their ability to comprehend oral and written language. 

 

While students are learning to read and write, they must be exposed to different reading genre, 

varied organizational patterns of text, and the literary features that are characteristic of each 

genre. Accessing this prior literacy knowledge will build reading comprehension in a wide 

variety of texts. 

 

Teaching Procedures 

 

The following resources provide lessons on literary knowledge to help students learn to identify 

and apply varied textual organization patterns and literary features found in a variety of genre. 

Each lesson features connections and practice in both reading and writing. 

 

In twice-per-week lessons, the teacher explains and provides examples of the lesson focus, and 

students practice the focus skills in reading texts and written response. 
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Literacy Knowledge: Expository Text Structure 
 

 

Expository paragraphs in reports, essays, articles, and research papers include sentences with 

different functions. To identify them, it is helpful to assign them numbers for their functions. 

 

The (1) refers to introductory statements; the (2) refers to the thesis statement or claim, which 

tells the purpose or point of view of the writing. The (3) topic sentence serves as the main idea of 

each body paragraph. The specific (4) concrete detail sentences “talk about,” add detail to, give a 

reason for, or include a fact about the (3) sentence. The (5) sentences that “talk about,” explain, 

interpret, or provide an  opinion about each of the (4) concrete detail sentences. Many teachers 

refer to the (5) sentences as commentary, because they comment upon the concrete details from 

the writer’s point of view. The (6) conclusion statements comment on the whole. 

 

The Number Pattern for Expository Writing 

 

(1) Introduction Statements 

(2) Thesis Statements or Claims 

 (3) Topic Sentence 

  (4) Concrete Detail 

   (5) Concrete Detail 

(4) Concrete Detail 

   (5) Concrete Detail 

(6) Conclusion Statements 

 

Reading Connection 

 

Knowing how body paragraphs are organized and the functions of sentences will help you 

identify which sentences are topic sentences, concrete details, and commentaries as you read. 

 

Text Practice: A Body Paragraph in an Argumentative Essay 

 

Directions: Highlight the key words which identify the function of each sentence in the 

following (3)-(4)-(5)-(4)-(5) paragraph. 

 

(3) Of all the books by Mark Twain, two works stand out as his best. (4) Twain’s  

description of life as a riverboat captain in Life on the Mississippi both entertains and informs.  

(5) To explain, Twain tells humorous stories and describes how a riverboat operates. (4) A 

second novel, Huckleberry Finn, shows how badly people can treat those who are different from 

themselves. (5) The book’s hero, Huck Finn, learns that the color of one’s skin is not as 

important as one’s character. 
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Literacy Knowledge: Expository Text Structure  
 

 

Text Practice: A Body Paragraph in an Informational/Explanatory Essay 

 

Directions: Number the following expository paragraph to identify the sentence functions. The 

(3) topic sentence serves as the main idea of the paragraph. The specific (4) concrete detail 

sentences “talk about,” add detail to, give a reason for, or include a fact about the (3) sentence.  

 

(   ) Running 100 miles in one stretch seems beyond the imagination of most Americans.  

 

(   ) These lengthy endurance runs continue to grow in popularity throughout the country.  

 

(   ) Triathlons also draw many athletes to compete in three difficult events. (   ) Running,  

 

swimming, and biking require months of difficult cross-training to prepare for these events.    

 

(   ) American sports enthusiasts have found challenging new events for which to train.  

 

Directions: Now, re-write the following mixed-up paragraph in the same order as the above 

paragraph and number each sentence. 

 

With an active volcano frequently lighting up the evening sky, residents and visitors see nature in 

action. Hawaii has become a major tourist attraction due to its natural wonders. Waikiki has 

miles of white sand and gentle surf. Hawaiian beaches never fail to impress tourists. Residents 

have evacuated their homes on several occasions since Hawaii became a state. 

 

 

___________________________________________________           

___________________________________________________

___________________________________________________

___________________________________________________

___________________________________________________

___________________________________________________

___________________________________________________ 

___________________________________________________ 
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Literacy Knowledge: Narrative (Story) Structure 
 

 

Character Roles, Traits, and Development  
 

Students will be able to identify the types of character roles and character development. Students 

will also be able to identify the techniques authors use to demonstrate character traits. 

 

Recognizing the roles which characters are assigned by an author should shape the reader’s 

expectations and understanding of the characters’ motivations and actions. Knowing the 

techniques which authors use to demonstrate character traits will help careful readers define 

characters and see how they develop within the story.  
 

Following are types of character roles found in many stories, plays, poems, movies, and 

television shows:  

 

▪ The protagonist is the main character who is involved in the primary conflict. Usually, 

the protagonist is the hero of the story. Often, a protagonist has a character flaw which 

influences the plot.  

▪ The antagonist is the character who opposes the protagonist in the conflict. The 

antagonist may act as the villain or bad guy in the story.  

▪ A foil character may be used to demonstrate a sharp contrast to another character, such as 

the protagonist, in order to clearly define the other.  

▪ Minor characters do not play the essential roles in the story. 
 

Character traits (what makes each character unique) are shared through both direct and indirect 

characterization: Direct characterization tells the reader about the character traits through 

description. Example: Mr. Tang was patient and focused on the present. Indirect 

characterization shows the character traits through the plot, dialogue, action, and other 

characters. Example: His tie was perfectly placed, not too short and not too long.  
 

Authors use the STEAL techniques to create interesting characters. 

 

▪ Speech (how and what the characters say in dialogue) 

▪ Thought (what the characters think)  

▪ Effect on others (how the characters relate to one another)  

▪ Action (what the characters do and the how they respond to the consequences of their 

actions) 

▪ Looks (the appearance of the characters)  
 

Authors use different means of character development. A dynamic character changes 

significantly throughout the story. The character is complex with multiple traits and learns and 

grows throughout the story. A static character remains the same throughout the narrative. A flat 

character is a simple, minor character with one character trait.  
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Text Practice: A Story Excerpt 

 

Directions: From the story selection on the next page, answer the following questions:  

 

Who is the protagonist? ___________________________ 

 

What direct and indirect characterization identifies the character traits of this role? 

 

Direct ________________________________________________________________________ 

 

______________________________________________________________________________ 

 

Indirect _______________________________________________________________________ 

 

______________________________________________________________________________ 

 

List the character traits of the cowboy, the old woman, the trail boss, and Sheriff Tom James. 
 
Who is the antagonist? ___________________________ 

 

What direct and indirect characterization identifies the character traits of this role? 

 

Direct ________________________________________________________________________ 

 

______________________________________________________________________________ 

 

Indirect _______________________________________________________________________ 

 

______________________________________________________________________________ 

 

Minor Characters _______________________________________________________________ 

 

Who are the dynamic characters and why are they dynamic? _____________________________ 

 

______________________________________________________________________________ 

 

Who is the static character and why is the character static? ______________________________ 

 

______________________________________________________________________________ 

 

Is there a flat character? __________________________________________________________ 

 

If so, why is the character a flat character? ___________________________________________ 

 

______________________________________________________________________________ 
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The lone cowboy rode his 
well-groomed horse into town. The 
town was busy with horses, wagons, 
and buggies raising up dust on the 
dirt street. An old woman, wishing to 
cross the street, stepped back quickly 
onto the sidewalk as a wagon rushed 
past. The cowboy jumped off his 
horse and tied it to the hitching 
post. He took off the saddlebags and 
rushed to the old woman. 
 “Ma’am, may I assist? This 
street’s downright dangerous.” 
 “Why thank you, young 
man,” she replied. “You’re new in 
town. Would you allow me to buy 
you a cold lemonade?” 
“I reckon a quick drink would do 
me some good,” he said. “But if 
you’d mind waiting on me a few 
minutes, I really must get these 
 

here saddlebags over to the bank. 
My trail boss trusted me with all the 
money from our last cattle drive, 
and I’m just itching to get rid of that 
load.” 
 “Oh, I see,” said the old 
woman, thinking quickly. She was 
poor and desperate. Suddenly, she 
began to sway back and forth and 
fainted into his arms. 
 “Golly!” said the cowboy. He 
began fanning her face with his ten-
gallon hat until her eyes opened. 
“Are you alright?” 
 “I think so. But you had best 
get me out of the sun. Help me into 
this saloon here and we’ll get our 
lemonades. Don’t you worry now. 
This town is safe under Sheriff Tom 
James. Your saddlebags will be just 
fine, and by now the bank is closed 
for lunch anyway.” 
 



 

 

Teaching Reading Intervention ©2008, 2014, 2016, 2019, 2021, 2022 Pennington Publishing  

Literacy Knowledge: Genre Comparisons  
 

 

Narrative and Informational/Explanatory Text  

 
Definition: The informational/explanatory genre examines an idea or issue with an analytical 

thesis, designed to inform the reader. 

 

Directions: Change the form of the following narrative (story) excerpt to analyze why the 

Greeks won the Trojan War in the spaces after the story.  

 

The Trojan Horse 

 

For ten long years the Greeks had tried to conquer the city of Troy without success. The 

city walls were so thick and high that the Greeks could not enter the Trojan fortress through  

force. Then one day the Greeks thought of a clever plan. They built a giant, wooden horse with a  

hollow belly. A small group of Greek soldiers climbed into the hollow opening and sealed it up.  

The wooden horse was wheeled to the front of the city gates. Meanwhile, the rest of the  

Greeks went back to their ships and appeared to sail away.  

Thinking that the horse was a gift left to honor the brave people of Troy, the Trojans  

brought the horse into their city and began to celebrate. In the early hours of the morning, while 

everyone was asleep, the Greeks unsealed the belly of the horse, and climbed down from it.  

Silently, they killed the Trojan guards at all the city gates. The gates were then opened and the  

Greeks, who had only pretended to sail for home, captured the city and won the Trojan War. 

 

 The Greeks won the Trojan War because ______________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 
 


