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The SCRIP Comprehension Cues 
 

 
A claim often made by knowledge advocates is that strategy teaching is ineffective. That 

isn’t the case. The claim confuses strategies with skills. Strategies help, skills not so 

much.  

 

The basic premise of strategies is that readers need to actively think about the ideas in 

text if they are going to understand. And, since determining how to think about a text 

involves choices, strategies are tied up in meta-cognition (that is, thinking about 

thinking). 

 

Tim Shanahan, 2018 

 

“Knowledge advocates,” such as Daniel Willingham, professor of cognitive psychology at the 

University of Virginia, suggests that reading comprehension strategies are better thought of 

as tricks, rather than as skill-builders. They work because they make plain to readers that it’s a 

good idea to monitor whether they understand as they read. 

 

“Strategies” or “tricks?” In large measure these two reading researchers both agree that some 

instruction is needed to help readers practice and internalize active engagement with text. In their 

words: to “think about” and “monitor” what they read. 

Now, moving beyond research into practice: Are there any reading pedagogies which do this job 

more effectively than others? 

 

According to my favorite teacher-researcher, Nate Joseph, his meta-analysis on Reading 

Comprehension Pedagogies Ranked by Effect Size on Standardized Assessments ranks 

Reciprocal Reading (Palinscar and Brown 1994) as the pedagogy with the highest mean affect 

size. Metacognitive strategies come in second. It would seem that Doctors Shanahan’s and 

Willingham’s research analyses on reading comprehension are validated by the highest ranked 

pedagogies. 

 

Simply put, Reciprocal Reading teaches students to apply four reading tasks in heterogeneous 

small groups. The tasks are cued by these four verbs: 1. Predict  2. Question  3. Clarify   

4. Summarize. Note that plenty of authors have added their own methodologies to these tasks. 

 

Each of the four Reciprocal Reading cues require students to “think about” and “monitor” what 

they read. Both teacher and students in the group scaffold instruction and learning. The end goal 

is to help individual students develop the habit of applying the cues on their own. It does work! 

 

As an upper elementary and secondary reading intervention specialist, I’ve also found significant 

value in adopting these comprehension cues as a unified language of instruction within a class 

and among content area classes when teachers and students “talk the same talk.” 

 

However, not to reinvent the wheel, but to refine the Reciprocal Reading cues to better fit more 

complex expository and narrative texts, I developed the SCRIP Comprehension Cues. 

https://www.teachingbyscience.com/reading-comprehension?fbclid=IwAR3VEdOoSMKsh7iYBnEsGJ1B4RNlbikNKfPfunqpjgdtgznvyMvatB2OIBw
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The SCRIP acronym stands for Summarize, Connect, Re-think, Interpret, and Predict. 

 Summarize: Put the big idea and key details of a reading section into your own words. 

 Connect: Note transition words and relate one part of the text to another. Activate your 

prior knowledge. 

 Re-think: Re-read and visualize to clarify meaning, and ask questions about the reading. 

Examine what the author says in a different way or from another point of view. 

 Interpret: Decide what the author means, and judge how, where, when, or why it was said 

and by whom. Draw a conclusion about what the author implies (suggests). 

 Predict: Based upon what has happened or what has been said, guess what will happen or 

what the author will say next. 

 

How to Introduce the SCRIP Comprehension Cues  

 
1. Read and explain the purpose of the focus comprehension cue. 
 
2. Pre-teach the three bolded vocabulary words in the focus comprehension cue fairy tale.  
 
3. Complete a think aloud for the focus comprehension cue fairy tale to demonstrate how to 
“think about” and “monitor” one’s comprehension during the reading.  
 

 Tell students that they will have a chance to listen to your thoughts as a reader. Share 

with them that your thoughts will not be the same thoughts as theirs. 
 

 Remind students that reading is not just pronouncing words; it is making meaning out of 

what the author has written. Tell students that they can improve their reading 

comprehension by learning to talk silently to the text and author as they read. 
 

 Begin reading the text for a few lines and then alter your voice (raise the pitch, lower the 

volume, or use an accent) to model what you are thinking. Stop and explain what the 

voice altering meant and continue the back and forth reading and thinking out loud for 

the rest of the fairy tale. 
 

 Keep your thoughts concise and on the focus of the reading. Don’t ramble on with 

personal anecdotes. Comment much more on the text than on your personal connection 

with the text. 
 

 Don’t over-do sharing your thoughts. Once every paragraph or two is about right. Don’t 

interrupt the flow of the reading and lose sight of the textual meaning. 
 

 Ask students if they think they understood the text better because of your verbalized 

thoughts than just by passively reading without active thoughts. Their answer will be 

“Yes,” if you have done an effective think aloud. 
 

 Have students practice their own think alouds in pairs. 




















































