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The Science of Reading Intervention Program 
 

 

The Science of Reading Intervention Program provides comprehensive, year-long 

reading intervention for students ages 8–adult. The three program components have been 

designed to accelerate reading achievement for students ages 8–adult with explicit, systematic, 

and scripted instruction. No training required. No prep. Minimal correction. Easy to teach. 
 

 
 

                                                               Language Comprehension 
 

                          Word Recognition 
 

                                                               Assessment-based Instruction 

 

 
 

First Half of the Year Program: Word Recognition  

 
The Science of Reading Intervention Program: Word Recognition (Phonemic Awareness, 
Spelling, Phonics) features the 6 Google Slide Activities: 1. Phonemic Awareness and 

Morphology 2. Blending, Segmenting, and Spelling 3. Sounds and Spellings (including 

handwriting) and Heart Words Practice 4. Say It! Spell It! Read It! Word Chains 5. Sam and 

Friends Phonics Books (decodables). 6. Elkonin Sound Box Spelling Dictations, Personal Sound 

Walls, and Morphology Walls. The three 90-minute lessons per week permit flexible scheduling. 

Print versions are available for all activities. 

 

Second Half of the Year Programs:  

Language Comprehension and Assessment-based Instruction  

 
The Science of Reading Intervention Program: Language Comprehension resources are 

designed for students who have completed the word recognition program or have demonstrated 

basic mastery of the alphabetic code and can read with some degree of fluency. The program 

features the 5 Weekly Language Comprehension Activities: 1. Background Knowledge 

Mentor Texts 2. Academic Language, Greek and Latin Morphology, Figures of Speech, 

Connotations, Multiple Meaning Words 3. Syntax in Reading 4. Reading Comprehension 

Strategies 5. Literacy Knowledge (Narrative and Expository). 150 minutes-per-week instruction. 

 

To supplement the language comprehension, The Science of Reading Intervention Program: 
Assessment-based Instruction provides diagnostically-based instructional resources to 

individualize instruction. The program includes 13 comprehensive assessments and matching 

instructional resources to fill in the yet-to-be-mastered gaps in phonemic awareness, alphabetic 

awareness, phonics, fluency (with YouTube modeled readings), Heart Words and Phonics 

Games, spelling patterns, grammar, usage, and mechanics, syllabication and morphology, 

executive function shills. Even though students have completed the word recognition program, 

some students will need second-chance instruction with more intense practice in easily-

managed small groups and independent practice. 120 minutes-per-week instruction.  

https://penningtonpublishing.com/collections/reading/products/the-science-of-reading-intervention-program-1
https://penningtonpublishing.com/collections/reading/products/the-science-of-reading-intervention-program-language-comprehension
https://penningtonpublishing.com/collections/reading/products/the-science-of-reading-intervention-program-language-comprehension
https://penningtonpublishing.com/collections/reading/products/the-science-of-reading-intervention-program-assessment-based-instruction
https://penningtonpublishing.com/collections/reading/products/the-science-of-reading-intervention-program-assessment-based-instruction
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Diagnostic Assessments Overview  
 

 

The diagnostic assessments will help teachers identify which literacy components have 

and have not yet been mastered. The assessment-based instructional resources match the items in 

each assessment. For example, if a student misses #21 on the Spelling Assessment, the 

corresponding Spelling Pattern Worksheet #21 will help the student practice that spelling deficit 

and complete a formative assessment to determine mastery. 

 

The Assessments 

 

These following diagnostic assessments are included in The Science of Reading 
Intervention Program: Assessment-based Instruction. Each assessment includes a 

corresponding mastery matrix to help the teacher organize instruction and monitor progress. 

 

Print versions of the assessments follow as to links to Google forms and sheets. Approximate 

administration times are included in parentheses. 
 

  Vowel Sound Phonics Assessment (10:42 audio file)  

  Consonant Sounds Phonics Assessments (12:07 audio file)  

  Syllable Awareness Assessment (5:48 audio file) 

  Syllable Rhyming Assessment (5:38 audio file) 

  Phonemic Isolation Assessment (5:54 audio file) 

  Phonemic Blending Assessment (5:53 audio file) 

  Phonemic Segmenting Assessment (5:21 audio file) 

  Alphabetic Awareness Assessments (10 minutes) 

  “Pets” Fluency Assessment (2 minutes per student) 

  Heart Words Assessment (5:48 audio file) 

  Spelling Assessment (22.38 audio file)  
  Grammar and Usage Assessment (15–20 minutes) 

  Mechanics Assessment (10–15 minutes) 

 

Assessments may be used for program placement. Not all assessments need to be completed 

prior to the beginning of instruction. Teachers may opt to layer in assessments and corresponding 

instruction. Furthermore, not all assessments need to be given to all students. 

 

The assessments may also be used as summative tests to measure growth. 
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Vowel Sounds Phonics Assessment  
 

 

The purpose of this whole class assessment is to determine which vowel sounds students 

can and cannot accurately read. Although, the test actually determines word recognition, rather 

than pronunciation, the correlation between the two is statistically significant and the results are 

valid and prescriptive. In other words, teachers can reliably use this diagnostic data to effectively 

differentiate instruction. 

 

Using nonsense words helps eliminate the variable of sight word prior knowledge. This is 

especially necessary for vulnerable reading students, who may have acquired a bank of sight 

words, but still lack decoding ability. Nonsense words help students attend to the vowel sounds 

so that the teacher can accurately assess student decoding ability. 

 

Directions, Grading, Recording 

 

Pass out the Vowel Sounds Phonics Assessment to students. Play this audio file, which includes 

the following directions and test administration: Vowel Sounds Phonics Assessment (10:42). 

Teachers may also choose to administer the assessment in self-grading Google Forms (includes 

audio file): 

https://docs.google.com/forms/d/1xCFTV9gfn91sErPAW3WiRNPM_6yASdFi2So45017KZY/c

opy  

 

“This is a short test to see if you can identify the nonsense words I say out loud. Listen carefully 

because I won’t repeat the words after the test is finished. On your test, find the first row of four 

words. [Pause] After I say each word, fill in the capital letter that best matches the spelling of 

that word I say. Let’s start with Number One. Ready? Number One is hux (repeat twice more).”  

 

Note that the teacher reads only the underlined word in each row. Follow this script for the rest 

of the test. 

 

Once the assessments have been scored using the teacher copy of the assessment, the errors 

should be recorded on the Reading Mastery Matrix with a / for each vowel sound component 

not meeting mastery criteria of 80% for each student. The numerical mastery criteria are listed in 

the right-hand margins. Teachers may also choose to upload results in Google Sheets: 

https://docs.google.com/spreadsheets/d/1sQq53Shd5CwA_T-

6MJLlUje_Edcza6s93v590HV2myE/copy  

 

Helpful Hints 

 

 Do not elongate the vowel sounds.  

 Use the (rhyme) as a key to correct pronunciation.  

 Keep a consistent pace of about seven seconds per test item. Any longer and students will 

lose their place or begin daydreaming.  

 

 

http://blog.penningtonpublishing.com/wp-content/uploads/2015/12/Vowel-Sounds-Phonics-AssessmentB.mp3
https://docs.google.com/forms/d/1xCFTV9gfn91sErPAW3WiRNPM_6yASdFi2So45017KZY/copy
https://docs.google.com/forms/d/1xCFTV9gfn91sErPAW3WiRNPM_6yASdFi2So45017KZY/copy
https://docs.google.com/spreadsheets/d/1sQq53Shd5CwA_T-6MJLlUje_Edcza6s93v590HV2myE/copy
https://docs.google.com/spreadsheets/d/1sQq53Shd5CwA_T-6MJLlUje_Edcza6s93v590HV2myE/copy
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Vowel Sounds Phonics Assessment (Teacher Pages) 
 

 

TEACHER DIRECTIONS: Read each underlined word three times. Use the (rhyme) as a key 

to correct pronunciation. Do not elongate the vowel sounds. 

 

___1. A. hox  B. hix   C. hux (ducks)  D. hax 

___2. A. pem  B. pum   C. pim   D. pom (mom) 

___3. A. gud  B. ged   C. gid (bid)  D. gad   

___4. A. meg (peg) B. mig   C. mog   D. mag   

___5. A. kes  B. kus   C. kos   D. kas (pass)  

___6. A. suef  B. seaf (deaf)  C. saef   D. sif   

      Short Vowels 5/6 Mastery ___/6 

___7. A. bin  B. bine  (fine)  C. bian   D. byan  

___8. A. diak  B. dak   C. dake (rake)  D. diek   

___9. A. yut  B. yeat   C. yute (chute)  D. yiout 

___10. A. toup  B. tope  (rope)  C. teop   D. taop    

___11. A. buot  B. buat   C. buit   D. bute  (mute)   

___12. A. fene (bean) B. feun   C. fen   D. faen   

     Consonant–Final e 5/6 Mastery ___/6 

___13. A. vaudy  B. vawdy  C. vady (lady)  D. viedy  

___14. A. fay (bay)  B. fiay   C. foay   D. fuay 

___15. A. kaek  B. keak   C. kik   D. kaik (rake) 

___16. A. bein (rain) B. boan  C. bian   D. baun 

___17. A. motfew  B. motfe (motley) C. motfeu  D. motfoa 

___18. A. jeu  B. jiu   C. jeo   D. jee (me) 

___19. A. cid  B. ceid (need)  C. cide   D. ceud  

___20. A. kybo  B. kybi   C. keby (freebie) D. keyb  

___21. A. deat (meat) B. diut   C. dight  D. diegt  

___22. A. zaen  B. zein   C. zien (bean)  D. zen 

___23. A. pioson  B. piason  C. piuson  D. pison (bison)  

___24. A. beu  B. bigh (high)  C. bei   D. bia 

___25. A. ceter  B. caeter   C. cyter (writer) D. couter 
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Vowel Sounds Phonics Assessment (Teacher Pages) 
 

 

___26. A. mip  B. miap   C. mippe  D. miep (wipe)  

___27. A. biuped  B. beoped  C. boped (moped) D. baoped  

___28. A. koel (goal) B. kuol   C. kiol   D. kaol 

___29. A. moip  B. mup   C. moop  D. moap (soap)  

___30. A. kow (show) B. kuiw  C. keiw  D. kaw   

___31. A. puwtest  B. poutest  C. poitest   D. putest (cutest)  

___32. A. kuo  B. kuh   C. kew (few)  D. kau   

___33. A. bau  B. bui    C. bue (view)  D. beo    

    Long Vowels/ Vowel Digraphs 17/21 ___/21 

___34. A. goot (boot) B. guite  C. giot   D. gueth 

___35. A. croi  B. crue (blue)  C. crau   D. criu  

___36. A. saeyt  B. soty   C. siuty  D. suty (duty)  

___37. A. taed  B. tewd (food)  C. tid   D. teed 

___38. A. wut (foot) B. waht  C. weut  D. wat 

___39. A. muek  B. mowk  C. mook (book) D. mauk 

___40. A. mayl  B. mawl  C. mool  D. mowel (towel) 

___41. A. sud  B. soad  C. soud (loud)  D. siud 

___42. A. pown  B. poun  C. poan  D. poin (coin) 

___43. A. luy  loy (boy)   C. lowy  D. luyh   

___44. A. bawn (dawn) B. ban   C. boun  D. bown   

___45. A. loind  B. loond  C. lound   D. laund (fond)  

___46. A. algo (also) B. owlgo  C. ailgo  D. argo  

___47. A. rael  B. roul   C. rall (tall)  D. rial    

       Diphthongs 11/14  ___/14 

___48. A. loirt  B. loort  C. lawrt  D. lort (sort)   

___49. A. gar  B. gur (fur)  C. gier   D. gor     

___50. A. dorb  B. dowb   C. derv (serve)  D. darb  

___51. A. tir (sir)  B. ture   C. teer   D. tier    

___52. A. morve  B. marve (carve) C. merve   D. mawrv  

       r-controlled Vowels ___/5 
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Vowel Sounds Phonics Assessment  Name _______________________ 
 

 

___1. A. hox  B. hix   C. hux   D. hax 

___2. A. pem  B. pum   C. pim   D. pom 

___3. A. gud  B. ged   C. gid   D. gad 

___4. A. meg  B. mig   C. mog   D. mag   

___5. A. kes  B. kus   C. kos   D. kas   

___6. A. suef  B. seaf   C. saef   D. sif   ___/6 

___7. A. bin  B. bine   C. bian   D. byan 

___8. A. diak  B. dak   C. dake  D. diek 

___9. A. yut  B. yeat   C. yute   E. yiout 

___10. A. toup  B. tope   C. teop   D. taop 

___11. A. buot  B. buat   C. buit   D. bute 

___12. A. fene  B. feun   C. fen   D. faen  ___/6 

___13. A. vaudy  B. vawdy  C.  vady  D. viedy 

___14. A. fay  B. fiay   C. foay   D. fuay 

___15. A. kaek  B. keak   C. kik   D. kaik 

___16. A. bein  B. boan  C. bian   D. baun 

___17. A. motfew  B. motfe  C. motfeu  D. motfoa 

___18. A. jeu  B. jiu   C. jeo   D. jee 

___19. A. cid  B. ceid   C. cide   D. ceud 

___20. A. kybo  B. kybi   C. keby  D. keyb  

___21. A. deat  B. diut   C. dight  D. diegt  

___22. A. zaen  B. zein   C. zien   D. zen  

___23. A. poison  B. piason  C. piuson  D. pison 

___24. A. beu  B. bigh   C. bei   D. bia 

___25. A. ceter  B. caeter   C. cyter   D. couter 
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Vowel Sounds Phonics Assessment  Name _______________________ 
 
 

___26. A. mip  B. miap   C. mippe  D. miep 

___27. A. biuped  B. beoped  C. boped  D. baoped   

___28. A. koel  B. kuol   C. kiol   D. kaol 

___29. A. moip  B. mup   C. moop  D. moap  

___30. A. kow  B. kuiw  C. keiw  D. kaw 

___31. A. puwtest  B. poutest  C. poitest   D. putest 

___32. A. kuo  B. kuh   C. kew   D. kau 

___33. A. bau  B. bui    C. bue   D. beo  ___/21 

___34. A. goot  B. guite  C. giot   D. gueth 

___35. A. croi  B. crue   C. crau   D. criu 

___36. A. saeyt  B. soty   C. siuty  D. suty  

___37. A. taed  B. tewd  C. tid   D. teed 

___38. A. wut  B. waht  C. weut  D. wat 

___39. A. muek  B. mowk  C. mook  D. mauk 

___40. A. mayl  B. mawl  C. mool  D. mowel 

___41. A. sud  B. soad  C. soud  D. siud 

___42. A. pown  B. poun  C. poan  D. poin 

___43. A. luy  B. loy    C. lowy  D. luyh 

___44. A. bawn   B. ban   C. boun  D. bown 

___45. A. loind  B. loond  C. lound   D. laund 

___46. A. algo  B. owlgo  C. ailgo  D. argo 

___47. A. rael  B. roul   C. rall   D. rial  ___/14 

___48. A. loirt  B. loort  C. lawrt  D. lort 

___49. A. gar  B. gur    C. gier   D. gor 

___50. A. dorb  B. dowb   C. derv   D. darb   

___51. A. tir   B. ture   C. teer   D. tier 

___52. A. morve  B. marve  C. merve   D. mawrv ___/5 
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Consonant Sounds Phonics Assessment  
 

 

Teacher Notes 

 

The purpose of this whole class assessment is to determine which common consonant 

blends students can and cannot accurately read. Although, the test actually determines word 

recognition, rather than pronunciation, the correlation between the two is statistically significant 

and the results are valid and prescriptive. In other words, teachers can reliably use this diagnostic 

data to effectively differentiate instruction. 

 

Using nonsense words helps eliminate the variable of sight word prior knowledge. This is 

especially necessary for remedial reading students, who may have acquired a bank of sight 

words, but still lack decoding ability. Nonsense words help students attend to the vowel sounds 

so that the teacher can accurately assess student decoding ability. 

 

Directions, Grading, Recording 

 

Pass out the Consonant Sounds Phonics Assessment to students. Play this audio file, which 

includes the following directions and test administration: Consonant Sounds Phonics Assessment 

(12:07). Teachers may also choose to administer the assessment in self-grading Google Forms 

(includes audio file): 

https://docs.google.com/forms/d/1z2oS5C0TLNHZknDPs5tCFFl3XYy87cChNZby8jWGQK8/c

opy  

 

“This is a short test to see if you can identify the nonsense words I say out loud. Listen carefully 

because I won’t repeat the words after the test is finished. On your test, find the first row of four 

words. [Pause] After I say each word, fill in the capital letter that best matches the word I say. 

Let’s start with Number One. Ready? Number One is shud (repeat twice more).”  

 

Note that the teacher reads only the underlined word in each row. Follow this script for the rest 

of the test. 

 

Once the assessments have been scored using the teacher copy of the assessment, the number of 

unmastered consonant blends should be recorded in the Consonant Blends Pre-test column on the 

Reading Mastery Matrix for each student as a diagnostic baseline. Teachers may also choose to 

upload results in Google Sheets: https://docs.google.com/spreadsheets/d/18u_nFc-K-
L1lR8BO4rPBk1f0gMYOdxLHYTSIwK7dFug/copy  

 

Helpful Hints 

 

 Do not elongate the sounds.  

 Keep a consistent pace of about seven seconds per test item–any longer and students will 

lose their place or begin daydreaming.  

 

http://blog.penningtonpublishing.com/wp-content/uploads/2015/12/Consonant-Sounds-Phonics.mp3
https://docs.google.com/forms/d/1z2oS5C0TLNHZknDPs5tCFFl3XYy87cChNZby8jWGQK8/copy
https://docs.google.com/forms/d/1z2oS5C0TLNHZknDPs5tCFFl3XYy87cChNZby8jWGQK8/copy
https://docs.google.com/spreadsheets/d/18u_nFc-K-L1lR8BO4rPBk1f0gMYOdxLHYTSIwK7dFug/copy
https://docs.google.com/spreadsheets/d/18u_nFc-K-L1lR8BO4rPBk1f0gMYOdxLHYTSIwK7dFug/copy
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Consonant Sounds Phonics Assessment (Teacher Pages) 
 

TEACHER DIRECTIONS: Read each underlined word three times. Do not elongate the 

consonant sounds. 
 

___1. A. shud  B. sced   C. slod   D. swud 

___2. A. cwib  B. clab   C. cheb  D. creb 

___3. A. woud  B. wyed  C. wrid  D. whid 

___4. A. thog  B. trig   C. teng   D. tuog 

___5. A. teelg  B. trong  C. theeg  D. traeg 

___6. A. bwom  B. blam  C. baim  D. bhum 

___7. A. buix  B. blox   C. brux  D. beux 

___8. A. chid  B. cwed  C. clud   D. cred 

___9. A. dief  B. dref   C. dlif   D. dwof 

___10. A. clim  B. chom  C. crum  D. cwim 

___11. A. flon  B. famn  C. frun   D. foln 

___12. A. fouz  B. faez   C. fliz   D. fraz 

___13. A. ghup  B. gaep  C. glup   D. grop 

___14. A. glus  B. gres   C. ghos  D. geas 

___15. A. pwet  B. phit   C. prot   D. plit 

___16. A. plav  B. phev  C. prov  D. pouv 

___17. A. scad  B. slod   C. sted   D. smad 

___18. A. strib  B. screb  C. swelb  D. scurb 

___19. A. scrim  B. sharm  C. strem  D. shrim 

___20. A. stof  B. swif   C. skof   D. shef 

___21. A. slun  B. swun  C. ston   D. shen 

___22. A. stos  B. shas   C. snus   D. smos 

___23. A. stul  B. snul   C. smel  D. stol 

___24. A. stiv  B. scev   C. spiv   D. hov 

___25. A. sprex  B. sloux  C. scrix  D. splex 

___26. A. scret  B. sprat  C. shrut  D. smaft 

___27. A. sneb  B. smub  C. squib  D. scib 
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Consonant Sounds Phonics Assessment (Teacher Pages) 
 
 

___28. A. stog  B. scog  C. shug  D. slig 

___29. A. shrom  B. squam  C. scrim  D. stram 

___30. A. stin  B. swen  C. shon  D. sken 

___31. A. thrid  B. thold  C. trusd  D. twird 

___32. A. twaz  B. thoz   C. touz   D. troz 

___33. A. twaf  B. trif   C. thef   D. toaf 

___34. A. lult  B. lirt   C. luft   D. lest 

___35. A. perd  B. pusd  C. pand  D. peld 

___36. A. mork  B. molk  C. meck  D. mosk 

___37. A. hulm  B. horm  C. huim  D. hism 

___38. A. sawp  B. selp   C. surp   D. sesp 

___39. A. bist  B. boft   C. burt   D. bult 

___40. A. rurp  B. rilp   C. ronp  D. rimp 

___41. A. lurch  B. lonsh  C. lanch  D. lamph 

___42. A. tond  B. tuld   C. tusd   D. tord 

___43. A. malg  B. mang  C. murg  D. mumg 

___44. A. denk  B. dack  C. delk   D. dosk 

___45. A. fept  B. fost   C. funt   D. fult 

___46. A. sept  B. suft   C. sest   D. solt 

___47. A. pulk  B. pock  C. pank  D. posk 

___48. A. risp  B. rimp  C. ruwp  D. relp 

___49. A. gilt  B. gast   C. gart   D. guft 

___50. A. baln  B. bosn  C. bawn  D. birn 
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Consonant Sounds Phonics Assessment Name ____________________ 

 
 

___1. A. shud  B. sced   C. slod   D. swud 

___2. A. cwib  B. clab   C. cheb  D. creb 

___3. A. woud  B. wyed  C. wrid  D. whid 

___4. A. thog  B. trig   C. teng   D. tuog 

___5. A. teelg  B. trong  C. theeg  D. traeg 

___6. A. bwom  B. blam  C. baim  D. bhum 

___7. A. buix  B. blox   C. brux  D. beux 

___8. A. chid  B. cwed  C. clud   D. cred 

___9. A. dief  B. dref   C. dlif   D. dwof 

___10. A. clim  B. chom  C. crum  D. cwim 

___11. A. flon  B. famn  C. frun   D. foln 

___12. A. fouz  B. faez   C. fliz   D. fraz 

___13. A. ghup  B. gaep  C. glup   D. grop 

___14. A. glus  B. gres   C. ghos  D. geas 

___15. A. pwet  B. phit   C. prot   D. plit 

___16. A. plav  B. phev  C. prov  D. pouv 

___17. A. scad  B. slod   C. sted   D. smad 

___18. A. strib  B. screb  C. swelb  D. scurb 

___19. A. scrim  B. sharm  C. strem  D. shrim 

___20. A. stof  B. swif   C. skof   D. shef 

___21. A. slun  B. swun  C. ston   D. shen 

___22. A. stos  B. shas   C. snus   D. smos 

___23. A. stul  B. snul   C. smel  D. stol 

___24. A. stiv  B. scev   C. spiv   D. hov 

___25. A. sprex  B. sloux  C. scrix  D. splex 

___26. A. scret  B. sprat  C. shrut  D. smaft 
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Consonant Sounds Phonics Assessment Name ____________________ 

 
___27. A. sneb  B. smub  C. squib  D. scib 

___28. A. stog  B. scog  C. shug  D. slig 

___29. A. shrom  B. squam  C. scrim  D. stram 

___30. A. stin  B. swen  C. shon  D. sken 

___31. A. thrid  B. thold  C. trusd  D. twird 

___32. A. twaz  B. thoz   C. touz   D. troz 

___33. A. twaf  B. trif   C. thef   D. toaf 

___34. A. lult  B. lirt   C. luft   D. lest 

___35. A. perd  B. pusd  C. pand  D. peld 

___36. A. mork  B. molk  C. meck  D. mosk 

___37. A. hulm  B. horm  C. huim  D. hism 

___38. A. sawp  B. selp   C. surp   D. sesp 

___39. A. bist  B. boft   C. burt   D. bult 

___40. A. rurp  B. rilp   C. ronp  D. rimp 

___41. A. lurch  B. lonsh  C. lanch  D. lamph 

___42. A. tond  B. tuld   C. tusd   D. tord 

___43. A. malg  B. mang  C. murg  D. mumg 

___44. A. denk  B. dack  C. delk   D. dosk 

___45. A. fept  B. fost   C. funt   D. fult 

___46. A. sept  B. suft   C. sest   D. solt 

___47. A. pulk  B. pock  C. pank  D. posk 

___48. A. risp  B. rimp  C. ruwp  D. relp 

___49. A. gilt  B. gast   C. gart   D. guft 

___50. A. baln  B. bosn  C. bawn  D. birn 
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Syllable Awareness Assessment




The purpose of this whole class assessment is to determine whether students can hear 

syllables as distinct speech patterns. The words are not printed on the Syllable Awareness 

Assessment because this is a sounds recognition phonemic awareness test. Students do not clap 

during the test to prevent them from copying other students. 

 

Directions, Grading, Recording 

 

Pass out the Syllable Awareness Assessment to students. The teacher may play the audio file: 

Syllable Awareness Assessment or administer the assessment using this script: Say–“This is a 

short test to see if you can count the number of word parts in each of the words I say out loud. A 

word part is also called a syllable. Let’s practice one together. The word is table. [Do not isolate 

the syllables.] Say the word. [Wait for student response.] How many syllables did you hear? 

[Wait for student response.] There are two syllables in table.  

 

On your test, find the Example and point to it. [Confirm that students have pointed to the 

Example.] The word is gasoline. Say the word. [Wait for student response.] Shade in the number 

of syllables. [Wait for students to shade in their answers.] You should have shaded in the circle 

marked  because there are three syllables in gasoline. All the words I will say have two, three, 

or four syllables. Let’s start with Number One. Ready? The word is nation. Say the word. Shade 

in the number of syllables.” Follow this script for the rest of the test. 

 

Once the assessments have been scored, record a / on the Phonemic Awareness and Phonics 

Mastery Matrix for each student not meeting the mastery criteria of 80%. 

 

Test Items/Answers 

 

1.  nation      

2.   contribute     

3.   active      

4.   relationship    

5.  reference     

6.  dribbling     

7.  environment    

8.  upset      

9.  indecisive    

10.  lottery      

http://blog.penningtonpublishing.com/wp-content/uploads/2015/12/Syllable-Awareness.mp3
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Syllable Awareness Assessment  Name _______________________ 
 

 

Example     
 

1.     

2.     

3.     

4.     

5.     

6.     

7.     

8.     

9.     

10.     
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Syllable Rhyming Assessment 
 

 

The purpose of this whole-class assessment is to determine whether students can hear 

ending syllable rhymes. The words are not printed on the Syllable Rhyming Assessment 

because this is a sounds recognition phonemic awareness test.  
 

Directions, Grading, Recording 

 

Pass out the Syllable Rhyming Assessment to students. The teacher may play the audio file: 

Syllable Rhyming Assessment or administer the assessment using this script: Say–“This is a 

short test to see if you hear which words rhyme and which words do not. Let’s practice together. 

If the words rhyme, show me a “thumbs up;” if the words do not rhyme, show me a “thumbs 

down.” The words are match and catch. Say the words. [Wait for student response.] Thumbs up 

or thumbs down? Shhh. Don’t say it. Show it. [Wait for student response.] The correct answer is 

“thumbs up,” because the two words rhyme. Let’s try another pair. The words are late and page. 

Say the words. [Wait for student response.] Thumbs up or thumbs down? [Wait for student 

response.] The correct answer is “thumbs down,” because the two words do not rhyme.  
 

On your test, find the Example and point to it. [Confirm that students have pointed to the 

Example.] The words are fort and sport. Repeat. [Wait for student response.] Circle the “thumbs 

up” if the words rhyme or circle the “thumbs down” if the words do not rhyme. [Wait for 

students to circle their answers.] The “thumbs up” should be circled because fort and sport 

rhyme. Let’s start with Number One. Ready? The words are sad and bad. Say the words. Circle 

your answer.” Follow this script for the rest of the test. 
 

Once the assessments have been scored, record a / on the Phonemic Awareness and Phonics 

Mastery Matrix for each student not meeting the mastery criteria of 80%. 
 

Test Items/Answers 
 
 

1.   sad  bad   
2.   red  head  
3.   bit  lip   
4.   off  soft   
5.  tub  foot   
6.  may day   
7.  eat  seat   
8.  smile wide  
9.  broke soak  
10.  cute  lose   

http://blog.penningtonpublishing.com/wp-content/uploads/2015/12/Syllable-Rhyming.mp3
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Syllable Rhyming Assessment  Name _______________________ 
 

 

Example    
  

1.    

2.    

3.    

4.    

5.    

6.    

7.    

8.    

9.    

10.     

 

 

 

 



The Science of Reading Intervention Program: Assessment-based Instruction 16

Phonemic Isolation Assessment 
 

 

The purpose of this whole-class assessment is to determine whether students can hear 

isolated vowel sounds and identify placement within words. The words are not printed on the 

Phonemic Isolation Assessment because this is a sounds recognition phonemic awareness test.  

 

Directions/Recording/Mastery 

 

Pass out the Phonemic Isolation Assessment to students. The teacher may play the audio file: 

Phonemic Isolation Assessment or administer the assessment using this script: Say–“This is a 

short test to see if you can hear the same sound in a pair of words and tell if that sound is at the 

beginning, middle, or end of both words. Let’s practice together. The words are map and cat. Is 

the same sound at the beginning, middle, or end of the words? map and cat [Wait for student 

response.] The correct answer is “middle,” because the /ă/ sound is in the middle of the two 

words map and cat. Let’s try another pair. The words are blow and throw. Is the same sound at 

the beginning, middle, or end of the words? blow and throw [Wait for student response.] The 

correct answer is “end,” because the long /ō/ sound is at the end of the two words blow and throw.  

 

On your test, find the Example and point to it. [Confirm that all students have pointed to the 

Example.] Shade in the beginning circle, middle circle, or end circle to show where the same 

sound is located. The words are eat and east–Circle beginning, middle, or end–eat and east. 

[Wait for students to shade in their answers.] You should have shaded in the beginning circle 

because the /ē/ sound is at the beginning of the word. Let’s start with Number One. Ready? The 

words are stay and weigh. Circle beginning, middle, or end– stay and weigh.” Follow this script 

for the rest of the test. 

 

Once the assessments have been scored, record a / on the Phonemic Awareness and Phonics 

Mastery Matrix for each student not meeting the mastery criteria of 80%. 

 

Test Items/Answers 

 
 

1.          stay  weigh      

2.   cube  mute      

3.   act  ask      

4.   grew  threw     

5.   odd  off      

6.   sit  kick      

7.   sigh  try      

8.   egg  edge      

9.   bread  stretch     

10.  doubt loud      

http://blog.penningtonpublishing.com/wp-content/uploads/2015/12/Phonemic-Isolation.mp3
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Phonemic Isolation Assessment  Name _______________________ 
 

 

Example   B M E 

       
 

  B M E 

1.     

2.     

3.     

4.     

5.     

6.     

7.     

8.     

9.     

10.     
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Phonemic Blending Assessment 
 

 

The purpose of this whole-class assessment is to determine whether students can 

recognize words from blended letter sounds. The words are not printed on the Phonemic 

Blending Assessment because this is a sounds recognition phonemic awareness test.  

 

Directions, Grading, Recording 

 

Pass out the Phonemic Blending Assessment to students. The teacher may play the audio file: 

Phonemic Blending Assessment or administer the assessment using this script: Say–“This is a 

short test to see if you can hear words from the letter sounds that I say out loud. Let’s practice 

one together. The sounds are /t/ /r/ /ī/ /d/ [Do not add on the uh sound to the consonants/t/ /r/ /ī/ 

/d/. What is the word? [Wait for student response.] The word is tried, because /t/ /r/ /ī/ /d/ forms 

the word tried. Let’s practice another. This time, I will give you the sounds and two word 

choices. You tell me which word is formed from the sounds–the first or the second word I say. 

The sounds are /c/ /r/ /ī/ /d/. Is the word light or cried? [Wait for student response.] The second 

word is correct, because /c/ /r/ /ī/ /d/ forms the word cried.  

 

On your test, find the Example and point to it. [Confirm that students have pointed to the 

Example.] Do not say the sounds or words out loud. Shade in the circle marked , if the sounds 

form the first word I say, or , if the sounds form the second word I say. The sounds are  

/b/ /l/ /ă/ /s/ /t/. Is it blast or clap? [Wait for students to shade in their answers.] You should have 

shaded in the bubble marked  because /b/ /l/ /ă/ /s/ /t/ forms the word blast. Let’s start Number 

One. Ready? The sounds are /g/ /r/ /ā/ /t/. Is it great or skate? Shade in 1 or 2. Follow this script 

for the rest of the test. 

 

Once the assessments have been scored, record a / on the Phonemic Awareness and Phonics 

Mastery Matrix for each student not meeting the mastery criteria of 80%. 

 

Test Items/Answers 

 

1. The sounds are /g/ /r/ /ā/ /t/. Is it great or skate?   

2.  The sounds are /p/ /l/ /ē/ /z/. Is it street or please?   

3.  The sounds are /n/ /ō/ /z/. Is it most or nose?    

4.  The sounds are /ū/ /z/ /d/. Is it used or huge?   

5. The sounds are /b/ /r/ /ī/ /t/. Is it bright or dried?   

6. The sounds are /f/ /r/ /ĕ/ /n/ /d/. Is it sled or friend?   

7. The sounds are /wh/ /ĭ/ /ch/. Is it which or thick?  

8. The sounds are /c/ /l/ /ă/ /s/. Is it crash or class?   

9. The sounds are /t/ /r/ /ŭ/ /k/. Is it luck or truck?  

10. The sounds are /s/ /t/ /ŏ/ /p/. Is it stop or spot?  

http://blog.penningtonpublishing.com/wp-content/uploads/2015/12/Phonemic-Blending.mp3
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Phonemic Blending Assessment  Name _______________________ 
 

 

Example    
 

1.    

2.    

3.    

4.    

5.    

6.    

7.    

8.    

9.    

10.   
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Phonemic Segmenting Assessment 
 

 

The purpose of this whole-class assessment is to determine whether students can count 

the number of letter sounds in a given word. The words are not printed on the Phonemic 

Segmenting Assessment because this is a sounds recognition phonemic awareness test.  

 

Directions, Grading, Recording 

 

Pass out the Phonemic Segmentation Assessment to students. The teacher may play the audio 

file: Phonemic Segmenting Assessment or administer the assessment using this script: Say–

“This is a short test to see if you can count the number of letter sounds in each of the words I say 

out loud. Let’s practice one together. The word is pan. [Do not isolate the letter sounds.] Say the 

word. [Wait for student response.] How many letter sounds did you hear? [Wait for student 

response.] There are three letter sounds in pan.  

 

On your test, find the Example and point to it. [Confirm that all students have pointed to the 

Example.] The word is child. Say the word. [Wait for student response.] Shade in the number of 

letter sounds. [Wait for students to shade in their answers.] You should have shaded in the circle 

marked  because there are four letter sounds in child. All the words I will say have two, three, 

or four letter sounds. Let’s start with Number One. Ready? The word is lie. Say the word. Shade 

in 2, 3, or 4.” Follow this script for the rest of the test. 

 

Once the assessments have been scored, record a / on the Phonemic Awareness and Phonics 

Mastery Matrix for each student not meeting the mastery criteria of 80%. 

 

Test Items/Answers 

 

1.  lie     

2.   bought    

3.   way     

4.   stuck   

5.  cute     

6.  see     

7.  belt    

8.  click    

9.  past    

10.  hole    

http://blog.penningtonpublishing.com/wp-content/uploads/2015/12/Phonemic-Segmenting.mp3
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Phonemic Segmenting Assessment Name _______________________ 
 

 

Example     
 

1.     

2.     

3.     

4.     

5.     

6.     

7.     

8.     

9.     

10.     
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Alphabetic Awareness Assessments  
 

 

Teacher Notes 

 

The purpose of this whole class assessment is to determine your students’ knowledge of 

the alphabetic letters. The first section of the test requires students to sequence lower case letters. 

The second section requires students to match upper case letters to their lower case counterparts, 

including commonly-confused font variations. 

 

Preparation 

 

Print on cardstock and cut the alphabet cards found in the Addendum for each of the students 

taking the assessment. Separate the lower case and upper case cards, and shuffle each set. 

  

Administration 

 

Alphabet Letter Sequence 

 

1. Arrange desks or tables so that students will not be able to see each other’s cards.  

2. Pass out sets of the shuffled lower case cards to each student and say, “Place the 

lower case letters of the alphabet in correct order on your desk (table).” 

3. Monitor student progress, paying attention to how students arrange the cards. 

Students who arrange the cards differently than the left-right, top-down sequence may 

lack print awareness. Provide no more than five minutes for this assessment. If 

students have not yet finished, they require alphabetic awareness activities. Tell 

students to leave the cards in order on their desks. 
 

Alphabet Letter Match 

 

4. Pass out sets of the shuffled upper case cards to each student and say, “Place the 

upper case (capital) letters below their matching lower case letters on your desk 

(table).” Demonstrate how to match them. 

5. Provide no more than five minutes for this assessment. If students have not yet 

finished, they require alphabetic awareness activities. Tell students to leave the 

cards in order on their desks. 
 

Correction and Recording the Data 

 

Record letter sequence and letter matching errors with slashes (/), according to the line divisions 

on the matrix. 
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“Pets” Fluency Assessment    
 

 

The “Pets’ Fluency Assessment needs to be administered individually. As a critical 

component of reading diagnosis, teachers need to hear their students read. This assessment 

allows the teacher to assess reading ability and provides a baseline fluency rate. Additionally, the 

results will help the teacher narrow down the reading level of students to inform selection of 

books for independent reading practice.  

 

The “Pets” fluency passage is leveled in a unique pyramid design: the first paragraph is at the 

first grade (Fleish-Kincaid) reading level; the second paragraph is at the second-grade level; the 

third paragraph is at the third-grade level; the fourth paragraph is at the fourth grade level; the 

fifth paragraph is at the fifth grade level; the sixth paragraph is at the sixth grade level; and the 

seventh paragraph is at the seventh grade level. Thus, the reader begins practice at an easier level 

that builds confidence and then moves to more difficult academic language through successive 

approximation.  

 

Materials, Instructional Setting, Preparation 

 

Laminate one copy of the “Pets” Fluency Assessment for students. Run off enough copies of the 

same assessment for each student. Use a stopwatch to ensure that the two-minute timings will be 

accurate. Set aside a table or two desks in a corner of the room or just outside the door, if 

practical. Have desks or chairs facing each other.  
 

Announce to the class that you will have students quietly read to you for two-minute reading 

fluency timings. Say, “Please don’t interrupt the fluency timings, unless there is an emergency. 

We want to complete these timings quickly, so this is how we will organize things: I will pick 

one student to read. The first to read will be ____________. Please sit here. When 

____________ has finished, she will use the stopwatch to time the next reader, who will be  

____________. From now on, the student who does the timing will quietly go get the next 

reader. Any questions?” 
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“Pets” Fluency Assessment    
 

 

Directions, Grading, Recording 

 

1. Say–“I’m going to have you read out loud for two minutes. Read quickly, but say the words 

correctly. The title of this article is ‘Pets.’ Point to the first word of the article on the student’s 

copy and say ‘Ready, begin.’” 

 

2. As the student reads, mark a slash on the teacher’s copy for mispronounced words, omitted 

words, added words, and words not correctly pronounced within three seconds. Say the word for 

the student after three seconds and then say “Next,” if the student does not continue to read. Be 

consistent in test administration regarding marking (or not marking) dialect differences, word 

repetitions, pre-practice of difficult words, reversals, and self-corrections. 

 

3. Mark a bracket after the last word the student reads correctly when two minutes have elapsed. 

Say, “Stop.” Record the total number of words read, less errors at the bottom left of the page and 

the name of the student. Say, “Thank you. Now, you will be the timer. When I say ‘begin,’ push 

this button. After two minutes, say ‘stop,’ and push the button again. After the timing has been 

completed, say “Please go tell _________ that he or she is ‘on deck.’” 

 

Once the assessments have been completed, record the = Total Number of Words in the Fluency 

Words Pre-test column on the Reading Mastery Matrix for each student. 

 

Program Placement Criteria 

 

For program placement, if a student scores less than the two-minute Pets Fluency Assessment 

WCPM*, remediate with modeled readings and repeated reading fluency practice. Assign 

practice in ability level fluency groups or individual practice with the YouTube modeled 

readings. Directions follow in the Fluency Remediation section.  

 

50
th

 Percentile Oral Reading Fluency Grade Level Norms: Words Correct per Minute (WCPM) 

 

Grade Fall  Pets Fluency  

Assessment* 

Winter Spring 

4 94 <168 Remediate 112 139 

5 121 <222 Remediate 127 150 

6 132 <244 Remediate 140 150 

7 128 <236 Remediate 136 151 

8 133 <246 Remediate 146 123 

 

Hasbrouck, J. & Tindal, G. (2017). Jan Hasbrouck suggests fluency remediation if the student 

scores more than 10 words below the grade-level 50
th

 percentile. *10 words less than the fall 

score x 2 = suggested reading fluency remediation when students score below this WCPM. 

Note the middle school “slump” at grades 7 and 8 or, perhaps, the influence of increasingly 

difficult reading levels.  
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 “Pets” Fluency Assessment    Name _______________________ 
 

 

 

11 

21 

32 

44 

57 

63 

74 

86 

96 

109 

125 

141 

154 

170 

188 

205 

219 

234 

244 

259 

275 

290 

303 

309 

325 

338 

354 

371 

383 

Pets are nice. Pets live with us. They can be good 

friends. Pets make people happy. They can be very fun. 
Some pets are very smart. Many can be trained to do 

what people say. Pets may come to us when we call. Some 

can do special tricks. Some even seem to talk to us with a 

“bark,” a “meow,” or a “chirp.”  
Many people enjoy life more with pets. Pets can be good 

company. Pets can help people feel less lonely. Some pets help us 

feel better. Pets can even help us get more exercise. 
         Not all animals make good pets. Most wild animals are afraid of people. 

Others could be dangerous, like large cats or bears. It would be too hard to care 

for some animals. They might need a special place to live or special food to eat.  

Pets and owners must make a good match. People need to think carefully 

about some things before getting a pet. A pet owner needs to have a good place 

for a pet to live. A small apartment may be perfect for a fish or hamster, but not 

for a large dog or cat. Also, some pets cost more to keep than others. Large pets 

eat more than small ones, and their cost of medical care can be expensive. 

People need to consider how much time they will be able to spend with their 

pets. Pets need plenty of human attention to stay happy.   
The most popular pets worldwide are dogs and cats. There are slightly more cats than 

dogs. Birds, hamsters, turtles, snakes, lizards, and fish are also the pets of choice for many 

people. In the last few years pets have become more “exotic.” Many people are now keeping 

ferrets and monkeys as pets. Most local governments have laws restricting which pets are 

acceptable in their communities. 

Pet owners need to be responsible with their pets. Adult pets need to be spayed or 

neutered to prevent unplanned litters. According to the Humane Society, over three million 

unwanted pets are put to sleep each year. Also, mixed breed cats and dogs can make 

wonderful pets. In fact, some of the best pets can be adopted from local animal shelters at 

little cost. Pets are valuable friends and need our very best care. 

 Total Number of Words Read Total Number of Words Read  

 -  Total Number of Mistakes -  Total Number of Mistakes  

 = Total Number of Words Read = Total Number of Words Read  
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Pets 
 

Pets are nice. Pets live with us. They can be good 

friends. Pets make people happy. They can be very fun. 
Some pets are very smart. Many can be trained to do what 

people say. Pets may come to us when we call. Some can do 

special tricks. Some even seem to talk to us with a “bark,” a 

“meow,” or a “chirp.”  
Many people enjoy life more with pets. Pets can be good company. 

Pets can help people feel less lonely. Some pets help us feel better. Pets 

can even help us get more exercise. 
         Not all animals make good pets. Most wild animals are afraid of people. 

Others could be dangerous, like large cats or bears. It would be too hard to care for 

some animals. They might need a special place to live or special food to eat.  

Pets and owners must make a good match. People need to think carefully 

about some things before getting a pet. A pet owner needs to have a good place for 

a pet to live. A small apartment may be perfect for a fish or hamster, but not for a 

large dog or cat. Also, some pets cost more to keep than others. Large pets eat 

more than small ones, and their cost of medical care can be expensive. People need 

to consider how much time they will be able to spend with their pets. Pets need 

plenty of human attention to stay happy.   
The most popular pets worldwide are dogs and cats. There are slightly more cats than 

dogs. Birds, hamsters, turtles, snakes, lizards, and fish are also the pets of choice for many 

people. In the last few years pets have become more “exotic.” Many people are now keeping 

ferrets and monkeys as pets. Most local governments have laws restricting which pets are 

acceptable in their communities. 

Pet owners need to be responsible with their pets. Adult pets need to be spayed or neutered to 

prevent unplanned litters. According to the Humane Society, over three million unwanted pets 

are put to sleep each year. Also, mixed breed cats and dogs can make wonderful pets. In fact, 

some of the best pets can be adopted from local animal shelters at little cost. Pets are valuable 

friends and need our very best care. 
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Heart Words Assessment     
 

 

The purpose of this whole class assessment is to determine which of the 108 high 

frequency Heart Words students can and cannot accurately read. Teachers may also choose to 

dictate the words as a spelling assessment. 

 

Directions 

 

Pass out the Heart Words Assessment to students. Say–“This is a test to see if you can identify 

the words I say out loud and the letters which do not match their usual spellings. Listen carefully 

because I won’t repeat the words after the test is finished. On your test, find the first row of four 

words [Pause]. Fill in the capital letter that best matches the word I say.” 

 

Let’s start with Number One. Ready?  

Number One is won won  

The swimmer won the gold medal.  won  

Note that an example sentence is required because won is a homonym.  

Example sentences are not necessary for all words in this assessment.) 

 

Option:  

 

In addition to identifying the Heart Words, teachers may also choose to assess their students’ 

abilities to identify the non-phonetic sound-spellings in the words. 

 

Now, underline the spellings which do not match their usual sounds. In other words, the part or 

parts you have to know by heart.  

 

Watch how I do this. [Print on the board to demonstrate.] 

 

For example, in the word, won, underline the o, because the the o spelling does not match the 

usual sound for the o spelling. If a word has more parts which do not match their sounds, 

underline each of these letters. 

 

Grading and Recording 

 

Grade the assessments with slashes through the numbered test items for student errors, and 

record the number of mastered Heart Words in the pre-test column on the Reading Mastery 

Matrix for each student.  

 

Practice Preparation 

 

Pass the graded test back to your students, along with sets of the Heart Words Game Cards, 

found in the Addendum. I suggest printing the cards on cardstock prior to cutting. Instruct 

students to remove the cards that they need to master as sight words (the student errors indicated 

by slashes) and recycle those that they have already mastered. 
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Heart Words Assessment (Teacher Pages)  
 

 

___1. A. won  B. wun   C. wone  D. wune 

___2. A. though  B. thu   C. the   D. thuh 

___3. A. was  B. wus   C. wuz   D. waz 

___4. A. were  B. whare  C. where  D. war 

___5. A. u   B. ah   C. oh   D. a 

___6. A. frum  B. from  C. frome  D. frume 

___7. A. giv  B. give   C. gave  D. gib 

___8. A. tooh  B. toe   C. tu   D. to 

___9. A. friend  B. freind  C. frend  D. frind 

___10. A. ov  B. uv   C. of   D. uf  

___11. A. love  B. luv   C. luve   D. lov 

___12. A. whont  B. wawnt  C. wont  D. want 

___13. A. bi   B. buy   C. bay   D. bigh 

___14. A. what  B. whut  C. wat   D. wut   

___15. A. ses  B. seys   C. says   D. sez 

___16. A. ower  B. hour  C. huor  D. howr 

___17. A. oshun  B. ochan  C. osean  D. ocean 

___18. A. come  B. cume  C. cuhm  D. com 

___19. A. move  B. muv   C. muve  D. mov 

___20. A. cuold  B. could  C. cud   D. coud 

___21. A. hurd  B. haerd  C. heard  D. huerd 

___22. A. wulf  B. wolf  C. wuf   D. woff 

___23. A. sed  B. siad   C. sead   D. said 

___24. A. yoo  B. yu   C. yuo   D. you 

___25. A. father  B. fathur  C. fahther  D. fawther 

___26. A. wurk  B. wourk  C. work  D. wuerk 

___27. A. sume  B. some  C. soum  D. som 

___28. A. muny  B. monney  C. muney  D. money 

___29. A. shuold  B. should  C. shuld  D. shud 
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___30. A A. duz  B. deos  C. does  D. dus 

___31. A. water  B. whater  C. wader  D. whader 

___32. A. thay  B. they   C. thaigh  D. theigh 

___33. A. closed  B. cloths  C. clozed  D. clothes 

___34. A. peple  B. peeple  C. people  D. peopel 

___35. A. hoo  B. who   C. whoo  D. hou 

___36. A. would  B. woud  C. wuould  D. wud 

___37. A. tok  B. tolk   C. tawk  D. talk 

___38. A. wolk  B. walk  C. wok   D. wak 

___39. A. two  B. tou   C. twu   D. tuo 

___40. A. wash  B. whash  C. wach  D. wosh 

___41. A. bein  B. been  C. bene  D. bin 

___42. A. hav  B. haf   C. hafe   D. have   

___43. A. yor  B. yuor  C. your  D. yuor 

___44. A. du  B. dou   C. do   D. doo 

___45. A. don’t  B. doen’t  C. doun’t  D. done’t 

___46. A. woun’t  B. wown’t  C. woen’t  D. won’t 

___47. A. thare  B. thay’re  C. thier  D. there 

___48. A. ar   B. are   C. aire   D. arre 

___49. A. dun  B. done  C. dune  D. doen 

___50. A. fiend  B. feind  C. find   D. fynd  

___51. A. learn  B. lern   C. leren  D. laern 

___52. A. kiend  B. kind   C. kined  D. kynd  

___53. A. warm  B. worm  C. wurm  D. warem  

___54. A. where  B. werre  C. whur  D. were 

___55. A. wun  B. whun  C. one   D. oene   

___56. A. gune  B. gon   C. gone  D. gun 

___57. A. hight  B. height  C. hieght  D. hite 

___58. A. bouth  B. boath  C. both   D. bothe 
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___59. A. mother  B. muther  C. mudder  D. mothur 

___60. A. son  B. sune  C. sone  D. suen 

___61. A. old  B. owld  C. olde   D. ould 

___62. A. busy  B. bissy  C. bizzy  D. busey 

___63. A. agin  B. agan  C. agun  D. again 

___64. A. becuz  B. becuse  C. because  D. becuase 

___65. A. nuthing  B. nothing  C. nouthing  D. notheng 

___66. A. aganst  B. against  C. aginst  D. agunst 

___67. A. thru  B. throuh  C. thorough  D. through 

___68. A. gess  B. guese  C. guess  D. geuss 

___69. A. meny  B. many  C. manny  D. menny  

___70. A. liv  B. love   C. live   D. life 

___71. A. onle  B. oanly  C. ownly  D. only 

___72. A. fuor  B. fur   C. four   D. fore 

___73. A. front  B. frunt  C. frount  D. fruent 

___74. A. door  B. dor   C. dore   D. dour 

___75. A. thot  B. thought  C. thout  D. thuoght 

___76. A. enuogh  B. enuff  C. enouff  D. enough 

___77. A. priety  B. prity  C. pretty  D. pritty 

___78. A. cerry  B. carry  C. carey  D. cary 

___79. A. vary  B. verry  C. viry   D. very 

___80. A. any  B. eny   C. eney  D. aney 

___81. A. luz  B. lose   C. loose  D. looze 

___82. A. gigh  B. gai   C. guy   D. gey 

___83. A. listen  B. lissen  C. lisen  D. listun 

___84. A. answir  B. anser  C. annser  D. answer 

___85. A. whol  B. whole  C. hol   D. houle 

___86. A. trooth  B. thouth  C. truth  D. truthe 

___87. A. hoose  B. huse  C. whose  D. whoose 
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___88. A. othur  B. other  C. uther  D. other 

___89. A. build  B. beld   C. bild   D. biuld 

___90. A. thou  B. though  C. thogh  D. tho 

___91. A. abuve  B. abouv  C. abov  D. above 

___92. A. flor  B. flour  C. floor  D. flore 

___93. A. tough  B. tuff   C. tuogh  D. tugh 

___94. A. werld  B. wourld  C. world  D. wurld 

___95. A. pruffe  B. pruve  C. prove  D. prufe 

___96. A. rouff  B. rough  C. ruogh  D. ruff 

___97. A. laffe  B. laugh  C. lauff  D. luagh 

___98. A. eye  B. eiy   C. igh   D. eeye 

___99. A. doubt  B. dowt  C. dout   D. dowbt 

___100. A. haff  B. halve  C. haugh  D. half 

___101. A. braek  B. break  C. brak   D. breake 

___102. A. hart  B. haert  C. heart  D. harte 

___103. A. strat  B. strayed  C. straight  D. strate 

___104. A. great  B. grat   C. graet  D. grait 

___105. A. iland  B. islend  C. ailand  D. island 

___106. A. cuntry  B. cuountry  C. countree  D. country 

___107. A. tutch  B. toutch  C. touch  D. tuch 

___108.   A. cough  B. coff   C. caugh  D. couff  
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Heart Words Assessment    Name _______________________  
 

 

___1. A. won  B. wun   C. wone  D. wune 

___2. A. though  B. thu   C. the   D. thuh 

___3. A. was  B. wus   C. wuz   D. waz 

___4. A. were  B. whare  C. where  D. war 

___5. A. u   B. ah   C. oh   D. a 

___6. A. frum  B. from  C. frome  D. frume 

___7. A. giv  B. give   C. gave  D. gib 

___8. A. tooh  B. toe   C. tu   D. to 

___9. A. friend  B. freind  C. frend  D. frind 

___10. A. ov  B. uv   C. of   D. uf  

___11. A. love  B. luv   C. luve   D. lov 

___12. A. whont  B. wawnt  C. wont  D. want 

___13. A. bi   B. buy   C. bay   D. bigh 

___14. A. what  B. whut  C. wat   D. wut   

___15. A. ses  B. seys   C. says   D. sez 

___16. A. ower  B. hour  C. huor  D. howr 

___17. A. oshun  B. ochan  C. osean  D. ocean 

___18. A. come  B. cume  C. cuhm  D. com 

___19. A. move  B. muv   C. muve  D. mov 

___20. A. cuold  B. could  C. cud   D. coud 

___21. A. hurd  B. haerd  C. heard  D. huerd 

___22. A. wulf  B. wolf  C. wuf   D. woff 

___23. A. sed  B. siad   C. sead   D. said 

___24. A. yoo  B. yu   C. yuo   D. you 

___25. A. father  B. fathur  C. fahther  D. fawther 

___26. A. wurk  B. wourk  C. work  D. wuerk 

___27. A. sume  B. some  C. soum  D. som 

___28. A. muny  B. monney  C. muney  D. money 

___29. A. shuold  B. should  C. shuld  D. shud 
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___30. A. duz  B. deos  C. does  D. dus 

___31. A. water  B. whater  C. wader  D. whader 

___32. A. thay  B. they   C. thaigh  D. theigh 

___33. A. closed  B. cloths  C. clozed  D. clothes 

___34. A. peple  B. peeple  C. people  D. peopel 

___35. A. hoo  B. who   C. whoo  D. hou 

___36. A. would  B. woud  C. wuould  D. wud 

___37. A. tok  B. tolk   C. tawk  D. talk 

___38. A. wolk  B. walk  C. wok   D. wak 

___39. A. two  B. tou   C. twu   D. tuo 

___40. A. wash  B. whash  C. wach  D. wosh 

___41. A. bein  B. been  C. bene  D. bin 

___42. A. hav  B. haf   C. hafe   D. have   

___43. A. yor  B. yuor  C. your  D. yuor 

___44. A. du  B. dou   C. do   D. doo 

___45. A. don’t  B. doen’t  C. doun’t  D. done’t 

___46. A. woun’t  B. wown’t  C. woen’t  D. won’t 

___47. A. thare  B. thay’re  C. thier  D. there 

___48. A. ar   B. are   C. aire   D. arre 

___49. A. dun  B. done  C. dune  D. doen 

___50. A. fiend  B. feind  C. find   D. fynd  

___51. A. learn  B. lern   C. leren  D. laern 

___52. A. kiend  B. kind   C. kined  D. kynd  

___53. A. warm  B. worm  C. wurm  D. warem  

___54. A. where  B. werre  C. whur  D. were 

___55. A. wun  B. whun  C. one   D. oene   

___56. A. gune  B. gon   C. gone  D. gun 

___57. A. hight  B. height  C. hieght  D. hite 

___58. A. bouth  B. boath  C. both   D. bothe 
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___59. A. mother  B. muther  C. mudder  D. mothur 

___60. A. son  B. sune  C. sone  D. suen 

___61. A. old  B. owld  C. olde   D. ould 

___62. A. busy  B. bissy  C. bizzy  D. busey 

___63. A. agin  B. agan  C. agun  D. again 

___64. A. becuz  B. becuse  C. because  D. becuase 

___65. A. nuthing  B. nothing  C. nouthing  D. notheng 

___66. A. aganst  B. against  C. aginst  D. agunst 

___67. A. thru  B. throuh  C. thorough  D. through 

___68. A. gess  B. guese  C. guess  D. geuss 

___69. A. meny  B. many  C. manny  D. menny  

___70. A. liv  B. love   C. live   D. life 

___71. A. onle  B. oanly  C. ownly  D. only 

___72. A. fuor  B. fur   C. four   D. fore 

___73. A. front  B. frunt  C. frount  D. fruent 

___74. A. door  B. dor   C. dore   D. dour 

___75. A. thot  B. thought  C. thout  D. thuoght 

___76. A. enuogh  B. enuff  C. enouff  D. enough 

___77. A. priety  B. prity  C. pretty  D. pritty 

___78. A. cerry  B. carry  C. carey  D. cary 

___79. A. vary  B. verry  C. viry   D. very 

___80. A. any  B. eny   C. eney  D. aney 

___81. A. luz  B. lose   C. loose  D. looze 

___82. A. gigh  B. gai   C. guy   D. gey 

___83. A. listen  B. lissen  C. lisen  D. listun 

___84. A. answir  B. anser  C. annser  D. answer 

___85. A. whol  B. whole  C. hol   D. houle 

___86. A. trooth  B. thouth  C. truth  D. truthe 

___87. A. hoose  B. huse  C. whose  D. whose 
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___88. A. othur  B. other  C. uther  D. other 

___89. A. build  B. beld   C. bild   D. biuld 

___90. A. thou  B. though  C. thogh  D. tho 

___91. A. abuve  B. abouv  C. abov  D. above 

___92. A. flor  B. flour  C. floor  D. flore 

___93. A. tough  B. tuff   C. tuogh  D. tugh 

___94. A. werld  B. wourld  C. world  D. wurld 

___95. A. pruffe  B. pruve  C. prove  D. prufe 

___96. A. rouff  B. rough  C. ruogh  D. ruff 

___97. A. laffe  B. laugh  C. lauff  D. luagh 

___98. A. eye  B. eiy   C. igh   D. eeye 

___99. A. doubt  B. dowt  C. dout   D. dowbt 

___100. A. haff  B. halve  C. haugh  D. half 

___101. A. braek  B. break  C. brak   D. breake 

___102. A. hart  B. haert  C. heart  D. harte 

___103. A. strat  B. strayed  C. straight  D. strate 

___104. A. great  B. grat   C. graet  D. grait 

___105. A. iland  B. islend  C. ailand  D. island 

___106. A. cuntry  B. cuountry  C. countree  D. country 

___107. A. tutch  B. toutch  C. touch  D. tuch 

___108.   A. cough  B. coff   C. caugh  D. couff  
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Spelling Patterns Assessment  
 

 

Teacher Notes 

 

The purpose of this whole class assessment is to determine which of the kindergarten–

seventh grade spelling patterns students have and have not been mastered. The multi-syllabic 

words prevent students from identifying the words by “sight spellings” and require recognition 

of the sound-spelling patterns within the context of syllables. 

 

Preparation 

 

Pass out binder paper and pencils. Model how to number the test items on the board and tell 

students to number accordingly.  

  

Directions 

 

Play this audio file, which includes the following directions and test administration:  

Spelling Patterns Assessment (22.38) or introduce the Diagnostic Spelling Assessment to 

students. Say— 

 

“This is a test to see if you can accurately spell the words I say out loud. I will first say the 

spelling word; then repeat it; then use it in a sentence; and then repeat the spelling word once 

more. Listen carefully because I won’t repeat the words after the test is finished. Please print the 

spelling words.”  

 

Don’t elongate the vowel or consonant sounds to emphasize spellings. Keep a consistent pace of 

about seven seconds per test item. Any longer and students will lose their place or begin 

daydreaming. Since this is a long test, teachers may elect to take a short stretch break in the 

middle of the test administration. 

 

Correction  

 

Grade the assessment, marking only the specified sound-spelling pattern for each word.  In other 

words, don’t mark the word wrong because of other spelling errors in the word. For example, if 

the sound-spelling pattern is Long /a/ “__ay” and the word is “payment,” the student spelling of 

“paiment” would be wrong, but “paymunt” would be right. This selective grading isolates the 

sound-spelling pattern problem areas for each student. 

 

Recording the Data  

 

Write down the names of your students in alphabetical order on the Diagnostic Spelling 

Assessment Mastery Matrix. Record a slash (/) for each sound-spelling error. Leave the box 

blank for each correctly spelled sound-spelling. 

 

http://blog.penningtonpublishing.com/wp-content/uploads/2015/12/Diagnostic-Spelling-AssessmentB.mp3
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1. bumper The car bumper had a large dent.  bumper 

2. foggy In foggy conditions it is hard to drive. foggy 

3. briskly They walked briskly through the park. briskly 

4. medical His medical condition worsened.  medical 

5. defiance The child’s defiance created heartache. defiance  

6. dreadful A dreadful sound came out of the trumpet. dreadful Short Vowels 

7. provide She can provide all the details.  provide  

8. lately That happens a lot lately.   lately  

9. compute To compute numbers he used a calculator. compute 

10. hopeful I am hopeful that she will visit soon.  hopeful  

11. attitude The student had a wonderful attitude.  attitude 

12. surprise It could not have been a better surprise. surprise 

13. muffle The headphones muffle the noise.  muffle    

14. motive The lawyer found the motive for the crime. motive   

15. submarine A submarine can be very long.  submarine  Silent Final e  

16. eyelashes Her eyelashes were very long.  eyelashes  

17. crutches He had to use crutches because of his ankle. crutches 

18. hypothesis The scientist’s hypothesis was tested.  hypothesis  

19. cartwheel I could never do a proper cartwheel.  cartwheel Consonant 

20. telegraph  The telegraph was invented in the 1800s. telegraph Digraphs 

21. patriot A patriot is one who supports his country. patriot    

22. payment I received his payment last July.  payment  

23. trained She trained long and hard for the Olympics. trained   

24. neighbor My neighbor wakes up early each morning. neighbor  Long /a/  

25. maybe He thought maybe they would agree.  maybe   

26. seeking The captain was seeking buried treasure.  seeking 

27. ceilings The apartment had very high ceilings. ceilings  

28. lobbying Student Council is lobbying for a game day. lobbying  

29. creature The iguana is a strange-looking creature. creature  

30. radius The radius of the circle was six inches. radius  Long /e/ 

31. bicycle She got a bicycle for her birthday.  bicycle 

32. delight The new neighbor is such a delight.  delight 

33. supply A huge supply came in yesterday.  supply    

34. untie  It took me a long time to untie the knot. untie  Long /i/ 

35. introduce I would like to introduce my friend.  introduce 

36. vetoed The president vetoed the proposed law. vetoed   

37. soaking When you are soaking in a tub, life is fine. soaking  

38. fellowship The hobbit joined the secret fellowship. fellowship Long /o/ 

39. humor She had a great sense of humor.  humor 

40. fewer There are fewer choices than I had thought. fewer    

41. rescued The dog rescued the child from the river. rescued Long /u/ 
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42. poodle The black poodle loved to eat ice cream. poodle   

43. overdue Your library book is overdue.   overdue 

44. duty  Do your duty to your country.  duty   

45. brewing The coffee is always brewing at her house. brewing Long /oo/ 

46. looked He looked older than he really was.  looked   

47. butcher The local butcher was very skilled.  butcher Short /oo/ 

48. crowded This school is very crowded.   crowded  

49. counting She began counting on her fingers.  counting /ow/ (cow) 

50. poisoned The chemical poisoned the water.  poisoned  

51. destroy He had to destroy the work of art.  destroy  /oi/ 

52. awful The engine made an awful sound.  awful 

53. auditorium The band played in the auditorium.  auditorium 

54. already My teacher already knows the answer. already   

55. falling The child kept falling down the stairs. falling  /aw/ 

56. curling She liked curling her hair with her fingers. curling   

57. winter This winter I want to visit the beach.  winter 

58. firmly The student held the handle firmly.  firmly    

59. alarm A man set off the car alarm.   alarm    

60. boring The television show was very boring. boring  r-controlled 

61. cucumber He likes cucumber in his salad.  cucumber  

62. procedure The guard followed the procedure.  procedure  

63. agony His face showed the agony of defeat.  agony  Hard/Soft 

64. strangely Her cousin behaved very strangely.  strangely c and g 

65. spicy The Mexican food was spicy.   spicy   

66. identify No one could identify the stranger.  identify Soft y 

67. forgetting I keep forgetting where I placed my glasses. forgetting Consonant 

68. commitment The coach questioned his commitment. commitment Doubling 

69. dodgeball The children could not play dodgeball. dodgeball  

70. advantage We had the advantage of playing at home. advantage /j/ 

71. believe I will believe it when I see it.   believe   

72. receive Did you receive the letter?   receive  “ie”/“ei” 

73. radios We listened to our radios.   radios   

74. bushes They found the child hiding in the bushes. bushes 

75. ladies The ladies softball team won their game. ladies  

76. bookshelves They dusted the bookshelves.   bookshelves  

77. women The women volunteered for the carnival. women  Plurals 

78. guide Her family trains guide dogs for the blind.   guide   

79. designed Her mom designed the new school sign. designed Silent Letters  

80. skating I had my birthday party at the skating rink. skating  Drop/Keep  

81. wisely She wisely asked the teacher for help. wisely  Final e  

82. catcher The catcher tagged the runner out.  catcher   

83. touchdown Our players scored the winning touchdown. touchdown /ch/ 
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Spelling Patterns Assessment (Teacher Pages) 
 

 

84. gigantic The gigantic boulder blocked the road. gigantic 

85. sunken The pirates searched for sunken treasure. sunken  /k/ 

86. denied He denied any knowledge of the crime. denied  Drop/Keep 

87. carrying We got tired of carrying the baskets.  carrying Final y  

88. handcuffs The police officer carried handcuffs.  handcuffs  

89. careful Please be careful with that glass vase. careful  l, f, s, z  

90. rhythm He could not clap to the rhythm of the song. rhythm  Greek “rh”/ 

91. chorus The chorus of the song was repeated.  chorus  “ch”  

92. explosion  A loud explosion followed the car crash. explosion  

93. musician  He made his career as a musician.  musician 

94. emotional Her poetry triggered an emotional response. emotional /ion/ 

95. bubble She blew a huge bubble with her gum. bubble  Consonant– 

96. miracle It was just a miracle that she finished. miracle “le”  

97. cousin She invited her cousin to the party.  cousin   

98. sympathy We expressed our sympathy for her loss. sympathy Schwa 

99. laughable His clumsy response was laughable.  laughable  

100. eligible I was now eligible to win the grand prize. eligible “able”/“ible” 

101. significance The significance of her research was huge. significance “ance”/ 

102. confidence The teacher earned our highest confidence. confidence ”ence”  
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Grammar and Usage Assessment  
 

 

Teacher Notes 
 

The purpose of these assessments is to determine which of the previous grade-level 

grammar, usage, and mechanics CCSS L.1,2,3 standards have and have not been mastered.  
 

Assessment Formats and Preparation 

 

Choose the assessment format which best suits your needs. Each assessment includes 45 

grammar and usage test items and 32 mechanics test items. 

 

1. The Google forms format consists of one Diagnostic Grammar, Usage, and Mechanics 

Assessment. All test items are multiple-choice. 

 

2. The printable PDF format consists of two tests: the Grammar and Usage Assessment 

(multiple-choice) and the Mechanics Assessment (sentence re-writes). 

 

Administration 

 

Say—“These test items will help me learn which concepts and skills have and have not yet been 

mastered. If unsure of the answer, please don’t guess. Read each set of directions before reading 

the test items.”  

 

The assessments are given “whole class” and are un-timed. Most students finish the Grammar 

and Usage Assessment in 15−20 minutes. The Mechanics Assessment takes about 10−15 minutes 

to complete. 

 

Correction 

 

The Google forms format auto-corrects the Diagnostic Grammar, Usage, and Mechanics 

Assessment. Or grade the paper copies of the Grammar and Usage Assessment and the 

Mechanics Assessment (answers follow), marking errors.  

 

Recording the Data 

 

Upload the tests to the Diagnostic Grammar, Usage, and Mechanics Assessment Mastery Matrix 

Google sheets. Or if using the printable PDF, write the names of your students in alphabetical 

order on the recording matrix. Record the grammar and usage deficits for each student on the 

Grammar, Usage, and Mechanics Assessment Mastery Matrix. Mark a / for each error in the 

student’s row on the matrix. Grade-level CCSS Standards are listed on the matrix.  

 

 
 

https://docs.google.com/forms/d/1QNKbLz5yDqse1JfSvrchYNLRW0w2uN5IUPsRHC2duEo/copy
https://docs.google.com/forms/d/1QNKbLz5yDqse1JfSvrchYNLRW0w2uN5IUPsRHC2duEo/copy
https://docs.google.com/spreadsheets/d/17ZcElFHznjgXLTCfTw2MzjsuiVAZf8vgX8Sbm8Vj1J0/copy
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Grammar and Usage Assessment  
 

 

Directions: Place the letter in the space to the left of the number that identifies the parts of 

speech in the sentence below. 

 

Although they apologized, either Kim or Tom was always arriving late for their team 

practices and league games. 

 

___1. The proper nouns in the sentence are _____ and _____. 

A. practices, games  B. always, late   C. Kim, Tom   

D. they, their   E. Tom, games 

___2. The common nouns in the sentence are _____ and _____.  

A. team, practices  B. practices, games  C. Kim, Tom   

D. they, their   E. Kim, games  

___3. The pronouns in the sentence are _____ and _____.  

A. they, their   B. Kim, Tom   C. team, league  

D. apologized, arriving E. always, late 

___4. The adjectives in the sentence are _____ and _____.   

A. apologized, arriving B. either, or   C. practices, games  

D. always, late   E. team, league 

___5. The verbs in the sentence are _____ and _____.   

A. arriving, practices  B. always, late   C. apologized, was arriving  

D. practices, games   E. apologized, practices 

___6. The adverbs in the sentence are _____ and _____.           

A. Although, always  B. always, late   C. team, league  

D. arriving, practices  E. either, late 

___7. The preposition in the sentence is _____.  

A. for    B. and    C. or   

D. either   E. their 

___8. The conjunction in the sentence is _____.      

A. late    B. or    C. either  

D. for    E. and 

___9. The subordinating conjunction in the sentence is _____.      

A. either   B. for    C. Although  

D. or    E. and 

___10. The paired conjunctions in the sentence _____ and _____.  

A. Although, either  B. either, for   C. or, for 

D. either, or   E. for, and 
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Grammar and Usage Assessment  
 

 

Directions: Place the letter in the space to the left of the number that best matches or completes 

each sentence. 

 

___11. Identify the subject in this sentence: She watched the movie three times. 

A. She    B. watched   C. movie  

D. three   E. times 

___12. Identify the compound subjects in this sentence: The train and ship arrived at noon. 

A. The train   B. ship        C. noon  

D. at noon   E. train and ship  

___13. Identify the simple predicate in this sentence: The clown was smiling at the children.  

A. was         B. clown was   C. children  

D. smiling   E. was smiling  

___14. Identify the compound predicates in this sentence: Mariel sat down and crossed her legs. 

A. sat down      B. crossed    C. sat, crossed  

D. sat, and   E. down and crossed 

___15. Mr. Nelson looked at the photograph. This type of sentence is a _______.    

A. statement   B. exclamation   C. command 

D. question   E. passive construction 

___16. She failed the test twice, but she passed it the third time. This is a _______ sentence. 

 A. simple   B. complex    C. compound   

D. run-on   E. compound-complex  

___17. Carla went to the store after she watched the television show. This is a _______ sentence. 

A. simple   B. complex    C. compound   

D. run-on   E. compound-complex  

___18. Although it may be dated, Tom Sawyer is still an enjoyable book, and its humor stands 

the test of time. This is a _______ sentence. 

A. simple   B. compound    C. complex   

D. run-on   E. compound-complex 

___19. Identify the best way to fix this sentence problem: While we waited in line for our lunch  

and the principal spoke to us.     

A. While we waited in line the principal spoke to us for our lunch.    

B. The principal speaking to us while we waited in line for our lunch.   

C. While the principal spoke to us and we waited in line for our lunch.   

D. The principal spoke to us while we waited in line for our lunch. 

E. While we waited for our lunch our principal spoke in line to us.  

___20. Identify the best way to fix this sentence problem: That was a great movie, I really  

enjoyed the popcorn.  

A. That was a great movie I really enjoyed the popcorn.  

B. A great movie that was, I really enjoyed the popcorn. 

C. That was a great movie, and I really enjoyed the popcorn. 

D. That was a great movie, because I really enjoyed the popcorn. 

E. I really enjoyed the popcorn, that was a great movie. 
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Grammar and Usage Assessment  
 

 

Directions: Place the letter in the space to the left of the number that best matches or completes 

each sentence. 

 

___21. The students who got into trouble are _____.       

A. them      B. those     C. I and he     

D. they       E. me and she    

___22. The teacher yelled at two students, Rachel and _____.    

A. I       B. me      C. it      

D. he       E. us    

___23. They _____ had never sailed a boat by _____.      

A. themself; them     B. themselves; themselves  C. theirselves; theirself    

 D. them; theirself     E.  theirselves; theirselves 

___24. He stirred the sauce, and then let John taste _____.       

A. them      B. this      C. it      

D. these      E. that    

___25. That movie _____we watched was entertaining. 

A. who      B. whose    C. it     

D. which     E. that   

___26. _____who wants to try out for the team can do so, but not _____ is chosen. 

A. Anyone; everybody    B. Everyone; both  C. Someone; one 

 D. Everyone; others    E. Others; neither   

___27. _____of the candy is on the counter, though _____ is free. 

A. Some; fewer     B. Plenty; little    C. Many; nothing    

D. All; none     E. A large amount; few      

___28. She should _____ for her school pictures. 

 A. have smiled     B. is smiling      C. had smiled  

D. smiled      E. has smiled  

___29. Jamie _____ three miles around the track for the fundraiser. 

A. walk   B. has walk    C. is walking    

D. walking      E. had walking  

___30.  The cat played with its stuffed mouse, and _____ went outside to chase birds. 

 A. it    B. then it   C. then they  

D. it then      E. then the cat  

___31. Compared to her happy sister, she is _____.      

 A. happier   B. most happy        C. happiest       

D. more happier  E. most happiest 

___32. Of all the happy people, he was _____.      

 A. happier   B. most happy        C. happiest       

D. more happier  E. most happiest 

___33. Compared to last time, this work is definitely _____.   

 A. most difficult     B. more difficulter     C. difficultest    

D. more difficult    E. difficulter 
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Grammar and Usage Assessment  
 

 

Directions: Place the letter in the space to the left of the number that best matches or completes 

each sentence. 

 

___34. He is the _____ student in his class.  

 A. most intelligent     B. more intelligent     C. intelligentest    

D. more intelligent   E. intelligenter 

___35. Dennis _____ ready and he _____ prepared well.      

 A. seem; has   B. seems; have       C. seems; has    

D. seems; was      E. seem; is 

___36. She _____ passed the test, but she didn’t study.     

 A. did have   B. could have    C. should of      

D. did might       E. would of 

___37. She _____ hard for the test last night.  

 A. studied   B. did studied    C. study  

D. had studying  E. have studied 

___38. She _____ hard for the test last night when she fell asleep.   

 A. studied   B. was studied    C. was studying  

D. studying   E. have studied 

___39. She _____ for two hours when I called.       

A. will have been studying B. will study   C. study     

D. had studied      E. studied 

___40. She always _____ hard for tests.     

 A. study   B. will studied    C. studies      

D. are studied       E. will be studied 

___41.  Today she _____ hard for the test     

A. will have been studying B. had studied     C. study    

D. is studied      E. is studying 

___42.  This whole morning she _____ hard for the test     

A. will have studied  B. has studied     C. had studied    

D. is studied      E. have studying 

___43. We _____ more later this afternoon.  

 A. will have been studying B. will study   C. study     

D. are studied       E. have studied  

___44. She _____ for the test the whole night.     

 A. will have studying  B. will be studying  C. have studied  

D. are studied    E. have studying 

___45. By the time the clock strikes three, we _____ for four long hours.     

 A. have studied  B. will study   C. study     

D. are studied       E. will have studied 
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Grammar and Usage Assessment Answers  
 

 

Directions: If the student misses an item, mark a / in the same number column on the Diagnostic 

Grammar, Usage, and Mechanics Assessment Mastery Matrix. 

 

1. C  16. C  31. A 

 

2. B  17. B  32. C 

 

3. A  18. E  33. D 

 

4. E  19. D  34. A 

 

5. C  20. C  35. C 

 

6. B  21. D  36. B 

 

7. A  22. B  37. A 

 

8. E  23. B  38. C 

 

9. C  24. C  39. D 

 

10. D  25. D  40. C 

 

11. A  26. A  41. E 

 

12. E  27. D  42. B 

 

13. E  28. A  43. B 

 

14. C  29. C  44. B 

 

15. A  30. E  45. E 
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Mechanics Assessment  
 

 

Directions: Rewrite each of the following with correct punctuation and capitalization. Do not 

add, remove, or switch around any words. Carefully proofread your work when finished. 

 

1. a friend named john said I am glad I dont need any help on my homework  

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

2. that new student paula is from south africa she told me she had never seen the star wars movie 

in that country Note: Don’t place a comma or a period after “africa.” 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

3. she saw pictures of the costumes robots and ship models in the newsweek article the one that 

featured space camp Note: Don’t place a comma or colon after “article.” 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

4. yes you should listen to that song called the one monsters howl sometime before halloween 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

 

5. bring both girls best dresses to atlanta georgia to see the play titled fiddler on the roof  

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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Mechanics Assessment  
 

 

Directions: Rewrite each of the following with correct punctuation and capitalization. Do not 

add, remove, or switch around any words. Carefully proofread your work when finished. 

 

6. joe please read these chapters knots and cooking to prepare for the boy scouts meeting tonight  

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

7. mr wong put on his glasses and then he read the magazine article titled my dog spoke english 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

8.  dear mary 

 

what a complete surprise no one had read the short story titled yankees and rebels 

about the civil war the whole messy story was sad depressing and true 

 

 yours truly 

 

 amy 

  

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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Mechanics Assessment Answers 
 

 

Directions: Each problem has the numbered diagnostic items in enlarged boldface. If the student 

misses an item, mark a / in the same number column on the TLS Diagnostic Grammar, Usage, 

and Mechanics Assessment Mastery Matrix. 

 

       55          46 69 (needs both)  70 

1. a friend named John said, “I am glad I don’t need any help on my homework”  
  

                   47 (needs both)   56 (needs both) 71          62 
2. that new student, paula, is from South Africa; she told me she had never seen the star wars 

movie in that country 
 

            48 (needs both)               63     

3. she saw pictures of the costumes, robots, and ship models in the newsweek article  

72 (needs both)              57 (needs both) 

(the one that featured Space Camp) 

 

        49                         64 (needs both) 73                         58 

4. yes, you should listen to that song called “the one monster’s howl” before Halloween 

 

      74                                 50          65 

5. bring both girls’ best dresses to atlanta, georgia to see the play titled fiddler on the roof 

 

        51       75 66 (needs both sets)          59 (needs both) 
6. joe, please read these chapters: “knots” and “cooking” to prepare for the Boy Scouts 

meeting tonight 

 

       76    52      67 (needs both) 

7. mr. wong put on his glasses, and then he read the magazine article titled “my dog spoke  

60 

English” 

 

                53 (needs both greeting and closing)               

8.  dear mary,     77                      68 (needs both) 

what a complete surprise! no one had read the short story titled “yankees and  

                                 54 (no commas with whole messy story; needs both commas 

         61 (needs both)    with sad, depressing,)   

rebels” about the Civil War the whole messy story was sad, depressing, and true 

 yours truly,   

amy 



The Science of Reading Intervention Program: Assessment-based Instruction ©2022 Pennington Publishing        49                                                                                                       

Reading Assessment Mastery Matrix  

 
                 Record unmastered components with a            and subsequent mastery with a            .                             

  
Teacher  

 

______________________ 

 

Class 

 

______________________ 

 

Student Names/Notes S
h

o
rt

 V
o
w

el
s 

C
o
n

so
n

a
n

t–
F

in
a
l 

e 

C
o
n

so
n

a
n

t 
  

D
ig

ra
p

h
s 

L
o
n

g
 V

o
w

el
s 

D
ip

h
th

o
n

g
s 

r 
-c

o
n

tr
o
ll

ed
 

V
o
w

el
s 

S
y
ll

a
b

le
 A

w
a
re

n
es

s 

S
y
ll

a
b

le
 R

h
y
m

in
g
 

P
h

o
n

em
ic

 I
so

la
ti

o
n

 

P
h

o
n

em
ic

 B
le

n
d

in
g
 

P
h

o
n

em
ic

 

S
eg

m
en

ti
n

g
 

C
o
n

so
n

a
n

t 
S

o
u

n
d

s 

P
re

-t
es

t 
/5

0
 

C
o
n

so
n

a
n

t 
S

o
u

n
d

s 

P
o
st

-t
es

t 
/5

0
 

H
ea

rt
 W

o
rd

s 

P
re

-t
es

t 
/1

0
8
 

H
ea

rt
 W

o
rd

s 

P
o
st

-t
es

t 
/1

0
8
 

F
lu

en
cy

 P
re

-t
es

t 

F
lu

en
cy

 P
o
st

-t
es

t 

                  

                  

                  

                  

                  

                  

                  

                  

                  

                  

                  

                  

                  

                  

                  

                  

                  

Totals                  
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Alphabetic Awareness Assessment Mastery Matrix 
 
 

                 Record unmastered components with a            and subsequent mastery with a            .          

 
Teacher  

 

______________________ 

 

Class 

 

______________________ 

 

Student Names/Notes L
et

te
r 

S
eq

u
en

ce
 

a
b

cd
ef

g
 

L
et

te
r 

S
eq

u
en

ce
 

h
ij

k
lm

n
 

L
et

te
r 

S
eq

u
en

ce
 

o
p

q
 

L
et

te
r 

S
eq

u
en

ce
 

rs
t 

L
et

te
r 

S
eq

u
en

ce
 

u
v
w

 

L
et

te
r 

S
eq

u
en

ce
 

x
y
x

 

L
et

te
r 

M
a
tc

h
 

a
b

cd
ef

g
  

A
B

C
D

E
F

G
 

L
et

te
r 

M
a
tc

h
 

h
ij

k
lm

n
  

H
IJ

K
L

M
N

 

L
et

te
r 

M
a
tc

h
 

o
p

q
  

O
P

Q
 

L
et

te
r 

M
a
tc

h
 

rs
t 

 R
S

T
 

L
et

te
r 

M
a
tc

h
 

u
v
w

  
U

V
W

 

L
et

te
r 

M
a
tc

h
 

x
y
x

  
X

Y
Z

 

             

             

             

             

             

             

             

             

             

             

             

             

             

             

             

             

             

Totals             
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Spelling Mastery Matrix       Record unmastered spellings with a            and subsequent mastery with a            .        

                     
Sound-Spellings:       Short Vowels                   Silent Final e                           Consonant Digraphs     

Worksheet #s 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 

Teacher  

 

____________________ 

 

Class 

 

____________________ 

 

Student Names  u
 

o
 

i e a
 

ea
  

a
s 

in
 b

re
a
d

 

i_
e 

 L
o
n

g
 i

  
S

o
u

n
d

 

a
_
e 

 L
o
n

g
 a

 S
o
u

n
d

 

u
_
e 

  
L

o
n

g
 u

 S
o
u

n
d

  

o
_
e 

 L
o
n

g
 o

 S
o
u

n
d

 

u
_
e 

 o
o
  
a
s 

in
 r

o
o
st

er
 

_
se

  
z 

a
s 

in
 e

a
se

 

_
le

  
l 

a
s 

in
 l

io
n

 

_
v
e 

 v
 a

s 
in

 v
u

lt
u

re
 

i_
e 

 L
o
n

g
 e

  

sh
 

ch
 a

n
d

 _
tc

h
 

th
 

w
h

 

p
h

 

                     

                     

                     

                     

                     

                     

                     

                     

                     

                     

                     

                     

                     

                     

                     

                     

                     
Totals                     
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Spelling Mastery Matrix       Record unmastered spellings with a            and subsequent mastery with a            .        

                     
Sound-Spellings:              Long /a/                  Long /e/                           Long /i/                   Long /o/               Long /u/  

Worksheet #s 21 22 23 24 25 26 27 28 29 30 31 32 33 34 35 36 37 38 39 40 41 

Teacher  

 

_____________________ 

 

Class 

 

_____________________ 

 

Student Names  a
 

_
a
y
 

a
i_

 

ei
 

e _
ee

 

[c
] 

ei
 

_
y
 

ea
 

i-
V

o
w

el
 

i _
ig

h
 

_
y
 

_
ie

 

o
 

_
o
e 

o
a
_
 

o
w

 

u
 

_
ew

 

_
u

e 

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

Totals                      
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Spelling Mastery Matrix       Record unmastered spellings with a            and subsequent mastery with a            .        

                     
Sound-Spellings            Long /oo/        Short /oo/     /ow/         /oi/                   /aw/                 r-controlled Vowels    Hard/Soft c and g 
as in the word:                  rooster             woodpecker       cow   koi   hawk         ermine         arm   orca   cut    juicy   get    gem 

Worksheet #s 42 43 44 45 46 47 48 49 50 51 52 53 54 55 56 57 58 59 60 61 62 63 64 

Teacher  

 

_____________________ 

 

Class 

 

_____________________ 

 

Student Names  o
o
 

_
u

e 

u
 

_
ew

 

o
o
 

_
u

_
 

_
o
w

 

o
u

_
 

o
i_

 

_
o
y
 

a
w

 

a
u

 

a
l 

a
ll

 

u
r 

er
 

ir
 

a
r 

o
r 

H
a
rd

 c
 

S
o
ft

 c
 

H
a
rd

 g
 

S
o
ft

 g
 

                        

                        

                        

                        

                        

                        

                        

                        

                        

                        

                        

                        

                        

                        

                        

                        

                        

Totals                        
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Spelling Mastery Matrix       Record unmastered spellings with a            and subsequent mastery with a            .        

                     
Sound-Spellings:       Soft y  C. Doubling     /j/     “ie” “ei”                Plurals            Silent Letters Final e    /ch/         /k/ 

Worksheet #s 65 66 67 68 69 70 71 72 73 74 75 76 77 78 79 80 81 82 83 84 85 

Teacher  

 

_____________________ 

 

Class 

 

_____________________ 

 

Student Names  S
o
ft

 y
 L

o
n

g
 /

e/
 

S
o
ft

 y
 L

o
n

g
 /

i/
 

D
o
u

b
le

 C
o
n

so
n

a
n

t 

b
ef

o
re

 S
u

ff
ix

 

S
in

g
le

 C
o
n

so
n

a
n

t 

b
ef

o
re

 S
u

ff
ix

 

/j
/ 

“
d

g
e”

 

/j
/ 

“
g
e”

 

i 
b

ef
o
re

 e
 

e 
b

ef
o
re

 i
 

A
d

d
 s

 a
ft

er
 

V
o
w

el
-o

 a
n

d
 y

 

A
d

d
 “

es
”

 a
ft

er
 /

x
/,

 

/c
h

/,
 /

sh
/,

 /
s/

, 
a
n

d
 /

z/
 

C
h

a
n

g
e 

y 
to

 i
 a

n
d

 

a
d

d
 “

es
”

 

C
h

a
n

g
e 

“
fe

”
 t

o
 “

v
es

”
 

Ir
re

g
u

la
r 

P
lu

ra
ls

 

S
il

en
t 

V
o
w

el
 L

et
te

rs
 

S
il

en
t 

C
o
n

so
n

a
n

t 

L
et

te
rs

  

D
ro

p
 F

in
a
l 

e 

b
ef

o
re

 S
u

ff
ix

 

K
ee

p
 F

in
a
l 

e 

b
ef

o
re

 S
u

ff
ix

 

/c
h

/ 
“
tc

h
”
 

/c
h

/ 
“
ch

”
 

/k
/ 

“
c”

 a
n

d
 “

ck
”
 

/k
/ 

“
k

”
 

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

Totals                      
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Spelling Mastery Matrix       Record unmastered spellings with a            and subsequent mastery with a            .        

                     
Sound-Spellings:      Final y      l, f, s, z  “rh” “ch”        /ion/            C.–le      Schwa   “able”“ible”“ance”“ence” 

Worksheet #s 86 87 88 89 90 91 92 93 94 95 96 97 98 99 100 101 102 

Teacher  

 

_____________________ 

 

Class 

 

_____________________ 

 

Student Names  D
ro

p
 F

in
a
l 

y 

b
ef

o
re

 S
u

ff
ix

 

K
ee

p
 F

in
a
l 

y 

b
ef

o
re

 S
u

ff
ix

 

D
o
u

b
le

 l
, 
f,

 s
, 
z 

D
ro

p
 l

 w
it

h
 “

a
ll

,”
 

“
ti

ll
,”

 a
n

d
 “

fu
ll

”
 

G
re

ek
 /

er
/ 

“
rh

”
 

G
re

ek
 /

k
/ 

“
ch

”
 

/i
o
n

/ 
 “

si
o
n

”
 

/i
o
n

/ 
 “

ci
a
n

”
 

/i
o
n

/ 
 “

ti
o
n

”
 

S
h

o
rt

 V
o
w

el
- 

C
o
n

so
n

a
n

t-
le

 

O
th

er
 V

o
w

el
s-

 

C
o
n

so
n

a
n

t-
le

 

S
h

o
rt

 S
ch

w
a
 

L
o
n

g
 S

ch
w

a
 

“
a
b

le
”
 

“
ib

le
”
 

“
a
n

ce
”

 

“
en

ce
”

 

                  

                  

                  

                  

                  

                  

                  

                  

                  

                  

                  

                  

                  

                  

                  

                  

                  

                  

Totals                  
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Grammar, Usage, and Mechanics Assessment Mastery Matrix 
 
 

Categories:            Parts of Speech                      Sentence Structure          

Worksheet #s 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 

Teacher  

 

_____________________ 

 

Class 

 

_____________________ 

 

Student Names  P
ro

p
er

 N
o
u

n
s 

C
o
m

m
o
n

 N
o
u

n
s 

P
ro

n
o
u

n
s 

A
d

je
ct

iv
es

 

V
er

b
s 

A
d

v
er

b
s 

P
re

p
o
si

ti
o
n

s 

C
o
o
rd

in
a
ti

n
g
 

C
o
n

ju
n

ct
io

n
s 

S
u

b
o
rd

in
a
ti

n
g
 

C
o
n

ju
n

ct
io

n
s 

P
lu

ra
l 

N
o
u

n
s 

S
im

p
le

 a
n

d
 C

o
m

p
le

te
 

S
u

b
je

ct
s 

C
o
m

p
o
u

n
d

 S
u

b
je

ct
s 

S
im

p
le

 a
n

d
 C

o
m

p
le

te
 

P
re

d
ic

a
te

s 

C
o
m

p
o
u

n
d

 P
re

d
ic

a
te

s 

S
im

p
le

 S
en

te
n

ce
s 

/ 

T
y
p

es
 o

f 
S

en
te

n
ce

s 

C
o
m

p
o
u

n
d

 S
en

te
n

ce
s 

C
o
m

p
le

x
 S

en
te

n
ce

s 

F
in

d
in

g
 F

ra
g
m

en
ts

 

F
ix

in
g
 F

ra
g
m

en
ts

 

F
in

d
in

g
 R

u
n

-O
n

s 

F
ix

in
g
 R

u
n

-O
n

s 

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

Totals                      
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Grammar, Usage, and Mechanics Assessment Mastery Matrix 
 
 

Categories:                       Pronouns                      Modifiers                       Verb Tenses and Forms 

Worksheet #s 22 23 24 25 26 27 28 29 30 31 32 33 34 35 36 37 38 39 40 41 42 

Teacher  

 

_____________________ 

 

Class 

 

_____________________ 

 

Student Names  S
u

b
je

ct
 C

a
se

 

P
ro

n
o
u

n
s 

O
b

je
ct

 C
a
se

 P
ro

n
o
u

n
s 

P
ro

n
o
u

n
‒

A
n

te
ce

d
en

ts
 

W
h

o
, 

W
h

o
se

, 
W

h
o
m

, 

T
h

a
t,

 W
h

ic
h

 

In
d

ef
in

it
e 

P
eo

p
le

 

P
ro

n
o
u

n
s 

In
d

ef
in

it
e 

S
iz

e 
o
r 

A
m

o
u

n
t 

P
ro

n
o
u

n
s 

P
a
st

 P
a
rt

ic
ip

le
s 

P
re

se
n

t 
P

a
rt

ic
ip

le
s 

S
h

o
rt

 C
o
m

p
a
ra

ti
v
e 

M
o
d

if
ie

rs
 

S
h

o
rt

 S
u

p
er

la
ti

v
e 

M
o
d

if
ie

rs
 

L
o
n

g
 C

o
m

p
a
ra

ti
v
e 

M
o
d

if
ie

rs
 

L
o
n

g
 S

u
p

er
la

ti
v
e 

M
o
d

if
ie

rs
 

L
in

k
in

g
 a

n
d

  

H
el

p
in

g
 V

er
b

s 

M
o
d

a
ls

 

P
a
st

 T
en

se
 V

er
b

s 

P
a
st

 P
ro

g
re

ss
iv

e 

V
er

b
s 

P
re

se
n

t 
T

en
se

 V
er

b
s 

P
re

se
n

t 
P

ro
g
re

ss
iv

e 

V
er

b
s 

F
u

tu
re

 T
en

se
 V

er
b

s 

F
u

tu
re

 P
ro

g
re

ss
iv

e 

V
er

b
s 

Ir
re

g
u

la
r 

V
er

b
s 

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

Totals                      
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Grammar, Usage, and Mechanics Assessment Mastery Matrix 
 
 

Categories:                   Commas              Capitalization / Underlining (Italics) / Quotation Marks / Other Punctuation 

Worksheet #s 43 44 45 46 47 48 49 50 51 52 53 54 55 56 57 58 59 60 61 62 63 

Teacher  

 

_____________________ 

 

Class 

 

_____________________ 

 

Student Names  S
p

ea
k

er
 T

a
g
s 

G
eo

g
ra

p
h

y
 

N
o
u

n
s 

o
f 

D
ir

ec
t 

A
d

d
re

ss
 

C
o
n

ju
n

ct
io

n
s 

L
et

te
rs

 

P
eo

p
le

 /
 C

h
a
ra

ct
er

s 

P
la

ce
s 

T
h

in
g
s 

H
o
li

d
a
y
s/

D
a
te

s 

O
rg

a
n

iz
a
ti

o
n

s 
/ 

B
u

si
n

es
se

s 

L
a
n

g
u

a
g
es

 /
 P

eo
p

le
 

G
ro

u
p

s 

B
o
o
k

 /
 M

a
g
a
zi

n
e 

/ 

N
ew

sp
a
p

er
 T

it
le

s 

B
o
o
k

 C
h

a
p

te
r 

T
it

le
s 

S
h

o
rt

 S
to

ry
 /

 

D
o
cu

m
en

t 
T

it
le

s 

D
ir

ec
t 

Q
u

o
ta

ti
o
n

s 

A
p

o
st

ro
p

h
es

 
(C

o
n

tr
a
c
ti

o
n

s)
 

P
a
re

n
th

es
es

 

A
p

o
st

ro
p

h
es

  
(S

in
g
u

la
r
 P

o
ss

e
ss

iv
e
s)

 

A
p

o
st

ro
p

h
es

  
(P

lu
r
a
l 

P
o
ss

e
ss

iv
e
s)

 

P
er

io
d

s 
(A

b
b

r
e
v
ia

ti
o
n

s 
/ 

In
it

ia
ls

 /
 A

c
r
o
n

y
m

s)
 

E
x
cl

a
m

a
ti

o
n

 P
o
in

ts
 

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

                      

Totals                      
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Phonemic Awareness Lessons   

 

 

The daily phonemic awareness activities are designed to fill in the gaps indicated by the mid-

year diagnostic phonemic awareness assessments. For students still learning the names of the 

alphabetic symbols and how to print the lower and upper case alphabetic letters, activities are 

provided at the end of this section and alphabetic cards are included for practice.  

 

Spend about 10 minutes leading students in oral practice. 

 

Phonemic Awareness Instructional Sequence  

 

After completing the phonemic awareness assessments, grade and record any unmastered 

phonemic awareness components for each student on the Reading Mastery Matrix. Mastery 

criteria are 80%. Then, establish small groups to teach the Phonemic Awareness  in this order: 

 

 Rhyming Awareness  

 Syllable Awareness and Syllable Manipulation 

 Phonemic Isolation 

 Phonemic Blending 

 Phonemic Segmentation 

 Alphabetic Awareness (technically not phonemic awareness) 

 

*Spanish pronounces vowels as the following: a as /aw/, e as /ā/ or /ě/, i as /ē/, o as /ō/, u as long 

/oo/ (rooster). 

** Spanish pronounces consonants as the following: g as /g/ or /h/, j as /h/, q as /k/, /y/ as /ē/. The 

h is silent. 

*** The only vowel teams in Spanish are diphthongs. There are no Vowel Teams. Every written 

vowel is pronounced except for the u after g before e or i, “gue” or “gui” in which the u is 

usually silent. 

****Spanish does not have r and l-controlled vowels. 

 

 

 

 

 

 

 

 

 

  



The Science of Reading Intervention Program: Assessment-based Instruction  ©2022 Pennington Publishing 60 

Rhyming Awareness     

 

 

Form a group of students who did not achieve mastery (80%) on the Rhyming 

Awareness Assessment. Tell these students that they will practice identifying words that sound 

alike. Explain that when the ending part of a word sounds the same as another ending part of a 

word, this is called a rhyme.  

 

Odd Word Out 

 

Teacher asks, “Which one doesn’t rhyme?”  Students respond with the non-rhyming word. 

Teacher asks, “Know another rhyme?” Individual students respond with rhyming words. Accept 

nonsense word rhymes.  

 

back, rack, dock  had, mad, bed   ham, gum, jam  

cap, up, gap   cash, lash, hush  men, can, fan    

send, band, hand  dunk, sank, tank  got, at, cat   

bed, led, sad   bell, doll, fell   men, ten, can   

last, rest, test    rat, met, net   kick, sick, duck   

kid, bad, lid   hill, mill, fall   been, chin, win   

pop, lip, ship   it, pit, sat   tub, job, rob   

pack, lock, sock  cod, God, bad    tip, mop, pop   

hot, lot, cat   mug, pig, rug   bump, chimp, dump   

ranch, bunch, hunch   tank, bunk, junk  cut, hut, put   

fade, made, tide  fell, pail, rail   chain, bone, gain   

bait, set, wait   bake, cake, soak  tell, bale, sale   

gate, sight, late  pay, boy, say   bead, paid, lead   

deal, heal, mile  rate, cheat, neat  feed, seed, load   

goose, dice, nice  side, tide, food    wheat, fight, sight   

dine, tune, line   kite, goat, site   oak, soak, bike  

fine, loan, moan  choke, bake, woke  bold, cold, held   

bone, main, cone  row, show, new  meat, boot, root   

cute, sweet, mute  bar, car, fur   bark, dark, work   

chart, hurt, dart  more, chair, fair,   care, dare, rear   

sure, bear, wear  hear, near, sir    car, deer, cheer   

earn, born, learn  fir, sir, door    snarl, girl, whirl   

dirt, sort, shirt   chore, core, pure  yarn, born, corn   

fort, cart, sort   churn, torn, burn  boy, say, joy   

oil, boil, tall    cow, show, now  paw, claw, tow 
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A Bean May Be Green 

 

Teacher says, “I’m going to say a little poem, but leave off the last word for you to to 

rhyme. Let’s try one. A bean may be green, but a hat is not fat. See how both bean and green 

sound the same? We call that rhyming. The words hat and fat are rhymes, too. Let’s try some on 

your own. A bean may be green, but a (word selected from list below) is not...” Nonsense words 

are accepted, but real words are encouraged. Give only the first word in the pair. Rhymed words 

are provided to prompt students, if necessary, or as a second round of the activity. 

 

back, rack   had, mad   ham, jam   cap, gap    

cash, lash  can, fan   band, hand  sank, tank   

at, cat    bed, led   bell, fell   men, ten   

rest, test  met, net   kick, sick   kid, lid    

hill, mill   chin, win   lip, ship   it, pi    

job, rob   lock, sock   cod, God   mop, pop   

hot, lot   mug, rug   bump, dump  bunch, hunch   

bunk, junk   cut, hut   fade, made   pail, rail   

chain, gain   bait, wait   bake, cake   bale, sale   

gate, late   pay, say   bead, lead   deal, heal    

cheat, neat   feed, seed   dice, nice   side, tide     
fight, sight   dine, line   kite, site   oak, soak   

loan, moan   choke, woke   bold, cold   bone, cone   

row, show  boot, root   cute, mute   bar, car    

bark, dark   chart, dart  chair, fair    care, dare   

bear, wear   hear, near   deer, cheer  earn, learn    

fir, sir    girl, whirl   dirt, shirt   chore, core   

born, corn   fort, sort   churn, burn   boy, joy    

oil, boil   cow, now   paw, claw  low, grow 

 

Rhyme Out 

 

Shuffle the Rime Study cards and pick the first card. Teacher creates a word to be rhymed from 

the selected rime and calls on the first student to produce a rhyme. If the rhyme is correct, the 

teacher calls on the next student for a rhyme. If the student says a word that is not a rhyme, the 

teacher suggests another rhyme of the word and then calls on the next student. The last student to 

produce a rhyme is the winner. 

 

Picture Pick-up 

 

Have students cut out pictures from magazines and cooperatively pair pictures that represent 

words that rhyme. Continue until at least 12 rhyming pairs are found. Then, place pictures face 

up, but scattered, on a table. Students take turns picking up pairs. If a student correctly selects a 

rhyming pair, he or she must say the rhyming words, then picks again. Proceed to the next 

student, etc. until all pairs are selected. Make sure to save good rhyming pair pictures for future 

games. 
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Limerick Challenge 

 

Teach students the rhyming format of a limerick with the following Example: from Edward 

Lear: 

 

Limericks are short poems that consist of five lines. 

Lines 1, 2, and 5 have seven to ten syllables and rhyme with one another.  

Lines 3 and 4 have five to seven syllables and also rhyme with each other. 

 

There was a Young Lady whose eyes, 

Were unique as to color and size; 

When she opened them wide, 

People all turned aside, 

And started away in surprise. 
 

Teacher supplies the first line of a limerick in oral and written forms. Individual students add on 

the second line and the group decides on the best to be added onto the written form. Next, 

teacher supplies the third line and individual students add on the fourth line with the group 

deciding on the favorite. Finally, individual students add on the fifth line in the same manner. 

Teacher should freely edit to assist with meter and grammar to make the limerick work. Chorally 
read through the completed limerick several times. Finish by writing down and practicing the 

rhyming words. Students can individually perform the limericks. 

 

Example:: 

 

Teacher: There once was a frog named Lou 

Student: who didn’t have nothing to do. 

Teacher: I gave him a job, 

Student: but my money he rob, 

Student: so I cooked up his frog legs, it’s true. 

 

Picture Quick Picks 

 

Have students cut out pictures from magazines and cooperatively pair pictures that represent 

words that rhyme. Continue until at least 12 rhyming pairs are found. Then, place pictures face 

up, but scattered, on a table. Teacher says, “Ready, quick pick.” Students pick up rhyming pairs. 

If a student correctly selects a rhyming pair, he or she must say the rhyming words, and the 

student is awarded one point. If the student incorrectly selects a pair that does not rhyme, he or 

she loses a point. Scatter the cards and play at least twice more; then tally the points and declare 

a winner. Make sure to save good rhyming pair pictures for future games. 

 

Rap Rhymes 

 

Have students bring in their favorite rhyming raps and write down and rehearse lines that rhyme. 

Students can individually or chorally perform the rap lines that rhyme.   
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Picture Concentration 

 

 Have students cut out pictures from magazines and cooperatively pair pictures that 

represent words that rhyme. Continue until at least 12 rhyming pairs are found. Then, place 

pictures face down and scattered on a table. Students take turns picking up pairs. If a student 

correctly selects a rhyming pair, he or she must say the rhyming words, then picks again. 

Proceed to the next student, etc. until all pairs are selected. Make sure to save good rhyming pair 

pictures for future games. 

 

Pattern Books and Nursery Rhymes 

 

Read rhyming pattern books such as those by Dr. Seuss and nursery rhymes. Leave off end 

rhyming words and have students produce the answers. Encourage alternative rhymes for fun. 

 

Example: 
 

Little Jack Horner sat in a corner,  

eating his Christmas pie.  

He put in his thumb and pulled out a plum  

and said, "What a good boy am I!" 
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Syllable Awareness and Syllable Manipulation   

 

 

Form a group of students who did not achieve mastery (80%) on the Syllable Awareness 

Assessment. Tell these students that they will practice putting together and breaking apart word 

parts. Explain that some of the word parts will be whole words and these are called base words; 

others are only parts of words and these are called prefixes, incomplete roots, and suffixes.  

  

Use the following word list for the Make ‘em Count! Say and Divide, and Drop It workshop 

activities. Some of the syllables have been divided by pronunciation or inflected endings e.g., 

start-ed, and some of the syllables have been chiefly divided by morphemes i.e., meaning-based 

word parts. 

 

ab-stract  mi-cro-phone  ac-tion   pro-to-type 

arch-way  ad-ding  au-to-mat-ic  ben-e-fit 

be-fore   bi-ol-o-gy  cir-cle   col-umn   

com-ment  chron-ol-o-gy  het-er-o-ge-ne-ous psych-ol-o-gist 

con-vince  cur-rent  de-feat   dif-fer 

dis-pute  quad-run-ner  du-et   dis-con-nect-ing 

en-ter   ex-it   hy-per-ac-tiv-it-y sub-mar-ine 

pro-tect  quad-plex  kil-o-me-ter  re-peat    

dis-pro-por-tion-ate sub-tract-ion  sum-mit  sur-vi-vor   

trans-por-ta-tion tri-bal   un-der-stand  with-out   

fac-tion  for-give-ness  im-prove-ment mid-dle   

mis-use  pan-cake  sup-ply  in-va-der 

per-fect-ly  por-tion  post-age  pre-view 

lime-ade  ad-age   dis-a-ble  im-par-tial 

cra-dle   free-dom  col-lect-ive  eat-en 

ap-pear-ance  mut-ant  smart-est  fin-ess 

dark-ness  blank-et-ed  traf-fic   mis-fit 

pan-ic   rad-ish   ac-tive-ly  wrin-kle 

hope-less-ness  out-let   slow-ly  pave-ment 

full-ness  joy-ous-ly  debt-or   ma-ple 

friend-ship  hand-some-ly  na-tion   men-tor-ing 

in-vent-or  by-ways  han-dle  cir-cum-vent-ed 

 

Make ‘em Count! 

 

Teacher: “Let’s see if you can count the number of word parts in the word I say. A word part is 

also called a syllable. Let’s practice. I’ll say the word and you repeat it. The word is table.” [Do 

not isolate the syllables.]  

Students: “table” 

Teacher: “How many?”  

Students: “Two” 

 

 



The Science of Reading Intervention Program: Assessment-based Instruction  ©2022 Pennington Publishing 65 

Say and Divide 

  

Teacher: “I’m going to say a whole word and ask you to divide it into syllables. Let’s practice. 

I’ll say the word and you repeat it. The word is table.” [Do not isolate the syllables.] 

Students: “table” 

Teacher: “Say and clap.” 

Students: “ta-ble” [clap-clap] 

 

Drop It 

 

Teacher: “I’m going to say a word, ask you to drop one of its syllables, and then say what 

remains. Let’s practice. I’ll say the word and you repeat it. The word is table.” [Do not isolate 

the syllables.] 

Students: “table” 
Teacher: “Drop the ‘ta’ and what remains?” 

Students: “ble” 

 

Add it to the Start 

 

Teacher: “I’ll say a word part and you add on a word part to the beginning. A beginning word 

part is called a prefix. Let’s practice. The word part is fix. Add on ‘pre’ and what’s the word?”  

Students: “prefix” 

 

ab-stract  ac-tion   arch-way  ad-ding 

be-fore   cir-cle   col-umn  com-ment 

con-vince  cur-rent  de-feat   dif-fer 

dis-pute  du-et   en-ter   ex-it 

pro-tect  quad-plex  re-peat   sub-tract 

sum-mit  sur-vive  trans-port  tri-bal 

un-der   with-out  fac-tion  for-give 

im-prove  mid-dle  mis-use  pan-cake 

 

Add it to the End 

 

Teacher: “I’ll say a word part and you add on a word part to the end. An ending word part is 

called a suffix. Let’s practice. The word part is suf. Add on ‘fix’ and what’s the word?” 

Students: “suffix” 

 

lime-ade  ad-age   a-ble   par-tial 

cra-dle   free-dom  col-lect  eat-en 

ap-pear  mut-ant  smart-est  fin-ess 

dark-en  blank-et  traf-fic   mis-fit 

hand-ful  de-fied   gar-gle   child-hood 

pan-ic   rad-ish   ac-tive   wrin-kle 

hope-less  out-let   slow-ly  pave-ment 

full-ness  joy-ous  debt-or   ma-ple 
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Phonemic Isolation     

 

 

Form a group of students who did not achieve mastery (80%) on the Phonemic Isolation 

Assessment. Tell these students that they will practice putting together sounds to produce words.  

 

Beginning Fruits, Nuts, and Vegetables 

 

Pass out the Phonemic Isolation Boxes and three markers to each student. Students place their 

markers in the bottom boxes. 

 

Teacher says, “I will say three words: the first is a fruit, the second is a nut, and the third is a 

vegetable. Move the the two markers to the top boxes that have the same beginning sounds. 

 

apple, acorn, asparagus     cherry, butternut, broccoli  

cantaloupe, cashew, celery    fig, filbert, bitterleaf 

grape, mongongo, gourd    mango, kola nut, kale 

lemon, hazelnut, lettuce    kiwi, macadamia, mushroom 

watermelon, pistachio, pumpkin   strawberry, paradise nut, spinach  

tangerine, butternut, turnip    honeydew, walnut, watercress  

banana, chestnut, chicory    orange, almond, orache  

 

Ending Fruits, Nuts, and Vegetables 

 

Pass out the Phonemic Isolation Boxes and three markers to each student. Students place their 

markers in the bottom boxes. 

 

Teacher says, “I will say three words: the first is a fruit, the second is a nut, and the third is a 

vegetable. Move the two markers to the top boxes that have the same ending sounds. 

 

strawberry, hickory, pumpkin    orange, peanut, cabbage 

watermelon, acorn, zucchini     apple, almond, lentil 

plum, mongongo, yam    avocado, pistachio, spinach 

grape, paradise nut, turnip    pear, butternut, bell pepper 

apricot, walnut, watercress    papaya, macadamia, corn   

cashew, pecan, jambu     rhubarb, juniper, cucumber  

peach, beech, potato     squash, hazelnut, radish   
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What’s Missing? 

 

Teacher says, “Let’s see if you can hear the sound that is missing. I will say a word and then the 

sounds that make up that word, but I will leave one sound out. You say the sound that is missing. 

 

me  /m/   drain  /d/ /a/ /n/   when  /ě/ /n/   

say  /a/   chalk  /ch/ /aw/   go  /o/   

start  /s/ /ar/ /t/  hog  /ŏ/ /g/    she /sh/   

desk  /d/ /ě/ /k/  fox /f/ /ŏ/    when  /wh/ /ě/  

far  /f/   thank  /a/ /n/ /k/   mount  /m/ /ow/ /t/  

sir  /er/   sat  /s/ /ă/    oil  /oi/  

game  /a/ /m/   vent  /v/ /ě/ /t/   her  /er/   

yell /ě/ /l/   ant /ă/ /n/    bleed  /b/ /e/ /d/  

end  /ě/ /n/   fleck /l/ /ě/ /k/   inch  /ĭ/ /ch/ 

 

Beginning, Middle, or End? 

 

Pass out the Phonemic Isolation Boxes and three markers to each student. Students place their 

markers in the bottom boxes. 

 

Teacher says, “Let’s see if you can hear the sounds in these words. I will say a sound and a word 

that has that sound. You move the beginning marker if the sound is at the beginning of the word. 

Move the middle marker if the sound is in the middle of the word. Move the end marker if the 

sound is at the end of the word.” 

 

Where do you hear the /a/ in x-ray?     Where do you hear the /ă/ in elephant?  

Where do you hear the /b/ in bear?    Where do you hear the /s/ in centipede?   

Where do you hear the /d/ in toad?    Where do you hear the /e/ in eagle?  

Where do you hear the /ě/ in ferret?    Where do you hear the /f/ in giraffe?    

Where do you hear the /g/ in frog?    Where do you hear the /j/ in jackrabbit?   

Where do you hear the /h/ in hyena?    Where do you hear the /i/ in ibex?     

Where do you hear the /ĭ/ in cricket?    Where do you hear the /k/ in kangaroo?   

Where do you hear the /l/ in camel?    Where do you hear the /m/ in chimpanzee?   

Where do you hear the /n/ in panda?    Where do you hear the /o/ in okapi?    

Where do you hear the /ŏ/ in ostrich?   Where do you hear the /p/ in leopard?   

Where do you hear the /q/ in quail?    Where do you hear the /r/ in parrot?    

Where do you hear the /s/ in bison?    Where do you hear the /t/ in cheetah?  

Where do you hear the /u/ in mule?    Where do you hear the /ŭ/ in seagull?  

Where do you hear the /v/ in vulture?   Where do you hear the /w/ in wolf?  

Where do you hear the /x/ in ox?    Where do you hear the /y/ in yak?  

Where do you hear the /z/ in zebra?    Where do you hear the /oo/ in woodpecker?   

Where do you hear the /oi/ in oyster?   Where do you hear the /oo/ in raccoon? 

Where do you hear the /ow/ in mouse?   Where do you hear the /er/ in tiger?  

Where do you hear the /or/ in condor?   Where do you hear the /aw/ in jackdaw? 

Where do you hear the /sh/ in fish?    Where do you hear the /ar/ in armadillo? 

Where do you hear the /wh/ in whale?   Where do you hear the /ch/ in chicken?  
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Phonemic Isolation Boxes 

 

    Fruit         Nut       Vegetable 

 
 

Phonemic Isolation Boxes 

 

 Beginning             Middle          End 
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Phonemic Blending     

 

 

Form a group of students who did not achieve mastery (80%) on the Phonemic Blending 

Assessment. Tell students that they will practice putting together and breaking apart words. The 

purpose of this whole class assessment is to determine whether students can recognize words 

from blended letter sounds. The words are not printed on the Phonemic Blending Student 

Answer Sheet because this is a sounds recognition phonological awareness test.  

 

When you are teaching a letter sound, be careful not to add an "uh" sound at the end of the letter. 

For Example:, don’t blend cat as “kuh,” “aah,' and “tuh.” those sounds will not come together to 

say cat! For vowel sounds and /m/, /s/, and /f/, hold onto the sound into the next one; for all other 

sounds, clip the sound (e.g., /mmm/ /aaa/ /t/ for mat).  

 

Syllable-by-Syllable Blending 

 

Teacher: “Now we are going to work on blending, in which you will put together parts of words 

to make whole words. I will say the word parts; you put them together into a word. As I say each 

word part, I will move my hand about six inches from your left-to-right. For Example:, after I 

say ‘cray-on…’ I say ‘Word?’ and you say crayon.” 

 

Some of the syllables have been divided by pronunciation or inflected endings (e.g., start-ed), 

and some of the syllables have been divided by morphemes i.e., meaning-based word parts. 

 

ab-stract  mi-cro-phone  ac-tion   pro-to-type 

arch-way  ad-ding  au-to-mat-ic  ben-e-fit 

be-fore   bi-ol-o-gy  cir-cle   col-umn   

com-ment  chron-ol-o-gy  het-er-o-ge-ne-ous psych-ol-o-gist 

con-vince  cur-rent  de-feat   dif-fer 

dis-pute  quad-run-ner  du-et   dis-con-nect-ing 

en-ter   ex-it   hy-per-ac-tiv-it-y sub-mar-ine 

pro-tect  quad-plex  kil-o-me-ter  re-peat    

dis-pro-por-tion-ate sub-tract-ion  sum-mit  sur-vi-vor   

trans-por-ta-tion tri-bal   un-der-stand  with-out   

fac-tion  for-give-ness  im-prove-ment mid-dle   

mis-use  pan-cake  sup-ply  in-va-der 

per-fect-ly  por-tion  post-age  pre-view 

lime-ade  ad-age   dis-a-ble  im-par-tial 

cra-dle   free-dom  col-lect-ive  eat-en 

ap-pear-ance  mut-ant  smart-est  fin-ess 

dark-ness  blank-et-ed  traf-fic   mis-fit 

pan-ic   rad-ish   ac-tive-ly  wrin-kle 

hope-less-ness  out-let   slow-ly  pave-ment 

full-ness  joy-ous-ly  debt-or   ma-ple 

friend-ship  hand-some-ly  na-tion   men-tor-ing 

in-vent-or  by-ways  han-dle  cir-cum-vent-ed 
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Consonant Onset-Rime Blending 

 

Teacher: “Now we are going to work on blending, in which you will put together sounds to 

make words. I will say the sounds; you put them together into a word. As I say each sound, I will 

move my hand about six inches from your left-to-right. For Example:, after I say ‘/b/ “ang”’ I 

say ‘Word?’ and you say bang.” 

 

 /r/-ack, /m/-ock /m/-ad, /b/-ed  /j/-am, /g/-um  /g/-ap, /p/-up 

 /l/-ash, /m/-esh /f/-an, /m/-en   /h/-and, /b/-end /t/-ank, /d/-unk

 /c/-at, /b/-et   /r/-od, /s/-ad  /f/-ell, /m/-all  /t/-en, /s/-un 

 /t/-est, /l/-ast  /n/-et, /f/-at  /s/-ick, /d/-uck  /l/-id, /r/-ude 

 /h/-ill, /m/-ale  /w/-ipe, /t/-ape  /p/-it, /h/-ot  /r/-ib, /c/-ab  

 /l/-ock, /s/-ack  /p/-od, /h/-id   /m/-op, /p/-ipe  /l/-ot, /c/-at 

 /p/-ig, /r/-ug  /l/-imp, /d/-ump /r/-anch, /h/-unch /h/-ut, /p/-it 

 /m/-ade, /t/-ide  /r/-ail, /t/-ool  /b/-one, /g/-ain  /w/-ait, /c/-oat 

 /c/-ake, /s/-oak  /s/-ight, /m/eat  /b/-oy, /s/-ay  /l/-ead, /p/-ike   

 /h/-eal, /m/-ile  /s/-eed, /l/-oad  /d/-ense, /n/-ice /f/-ood, /f/-eud   

 /t/-une, /l/-ine  /g/-oat, /c/-ute  /b/-ike, /b/-ake  /m/-oon, /m/-oan 

 /b/-ake, /r/-eak  /c/-old, /h/-eld  /m/-ain, /l/-ean  /l/-ow, /n/-ew 

 /r/-oot, /m/-ute  /c/-ar, /f/-ur  /d/-ark, /w/-ork /h/-urt, /d/-art 
 /d/-are, /r/-ear  /b/-ore, /s/-ir   /b/-orn, /l/-earn /g/-irl, /c/-url 

 /d/-irt, /c/-art,  /p/-ure, /f/-ar  /b/-arn, /c/-orn  /s/-ang, /s/-ong 

 

Sound-by-Sound Blending 

 

Teacher: “Now we are going to work on blending, in which you will put together sounds to make 

words. I will say the sounds; you put them together into a word. As I say each sound, I will move 

my hand about six inches from your left-to-right. For Example:, after I say ‘/sss/ /ăăă/ /t/…’ I 

say ‘Word?’ and you say sat.” 

 

/m/ /e/  me  /s/ /a/  say  /g/ /o/  go 

/sh/ /e/  she  /b/ /o/  bow  /f/ /ar/  far 

/s/ /er/  sir  /h/ /er/  her  /oi/ /l/  oil 

/y/ /ě/ /l/ yell  /ě/ /n/ /d/ end  /g/ /a/ /m/ game   

/s/ /ă/ /t/ sat  /h/ /ŏ/ /g/ hog  /ĭ/ /n/ /ch/  inch   

/f/ /ŏ/ /x/  fox  /ă/ /n/ /t/ ant  /wh/ /ě/ /n/ when 

/th/ /a/ /n/ /k/ thank  /d/ /ě/ /s/ /k/ desk  /v/ /ě/ /n/ /t/ vent 

/ch/ /aw/ /l/ /k/ chalk  /s/ /t/ /ar/ /t/ start  /b/ /l/ /e/ /d/ bleed 

/d/ /r/ /a/ /n/ drain  /f/ /l/ /ě/ /k/ fleck  /m/ /ow/ /n/ /t/ mount 
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I See Something You Don’t See 

 

Find items in the room that are clearly visible. Say the sounds and students silently blend and 

then point to the object. 

 

Examples: 
 

/b/ /aw/ /l/   -ball  /c/ /r/ /a/ /ŏ/ /n/  -crayon  

/p/ /ě/ /n/ /s/ /ĭ/ /l/  -pencil  /p/ /a/ /p/ /er/   -paper   

/d/ /ě/ /s/ /k/   -desk  /t/ /e/ /ch/ /er/   -teacher   

/m/ /ar/ /k/ /er/   -marker /s/ /m/ i/ /l/    -smile  

/c/ /l/ /ŏ/ /k/   -clock  /s/ /t/ /oo as in food /l/  -stool 

  

Say the Word 

 

Teacher says the first two rhyming words, then the phoneme. Students respond by blending the 

phoneme and rime.  

 

back, rack, /sh/ _____  had, mad, /s/ _____  ram, jam, /j/ _____   

cap, gap, /l/ _____  cash, lash, /d/ _____  can, fan, /r/ _____   

band, hand, /s/ _____  sank, tank, /th/ _____  at, cat, /th/ _____   

bed, led, /r/ _____  bell, fell, /sh/ _____  men, ten, /wh/ _____   

rest, test, /b/ _____  met, net, /b/ _____  tick, sick, /k/ _____   

kid, lid, /r/ _____  hill, mill, /w/ _____  chin, win, /sh/ _____   

lip, ship, /wh/ _____  it, pit, /f/ _____  mob, rob, /j/ _____   

lock, sock, /d/ _____  cod, God, /p/ _____   mop, pop, /sh/ _____   

hot, lot, /p/ _____  mug, rug, /h/ _____  bump, dump, /l/ _____  

bunch, hunch, /m/ _____ bunk, junk, /s/ _____  cut, hut, /sh/ _____  

fade, made, /w/ _____  pail, rail, /t/ _____  rain, gain, /ch/ _____  

bake, cake, /t/ _____  bale, sale, /g/ _____  gate, late, /d/ _____   

pay, say, /w/ _____  bead, lead, /r/ _____  deal, heal, /m/ _____ 

cheat, neat, /h/ _____  feed, seed, /d/ _____  dice, nice, /r/ _____   

side, tide, /w/ _____   fight, sight, /l/ _____  dine, line, /f/ _____   

kite, site, /wh/ _____  poke, woke, /ch/ _____ bold, cold, /m/ _____   

bone, cone, /l/ _____  row, show, /b/ _____  boot, root, /sh/ _____   

bar, car, /f/ _____  bark, dark, /sh/ _____  tart, dart, /ch/ _____   

chair, fair, /h/ _____   care, dare, /sh/ _____  tear, wear, /b/ _____   

hear, near, /t/ _____  fir, sir, /wh/ _____  girl, whirl, /g/ _____   

dirt, flirt, /sh/ _____  sore, core, /ch/ _____  born, corn, /h/ _____   

fort, sort, /sh/ _____  churn, burn, /t/ _____  boy, joy, /c/ _____   

oil, boil, /c/ _____  cow, now, /ch/ _____  paw, claw, /th/ _____ 
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Phonemic Segmentation     

 

 

Form a group of students who did not achieve mastery (80%) on the Phonemic Segmentation 

Assessment. Tell these students that they will practice breaking words into sounds. 
 

Which is It? Onset and Rime 
 

The teacher says, “Let’s see if you can choose which word I am saying. I say the word, and then 

I sound-out that word in two different ways. If the first way is correct, hold up one finger; if the 

second way is correct, show me two fingers.” 

 

rack /r/-ack, /m/-ock bed /m/-ad, /b/-ed  gum /j/-am, /g/-um   

pup /g/-ap, /p/-up  lash /l/-ash, /m/-esh men /f/-an, /m/-en    

hand /h/-and, /b/-end dunk /t/-ank, /d/-unk bet /c/-at, /b/-et    
sad /r/-od, /s/-ad  mall /f/-ell, /m/-all  sun /t/-en, /s/-un   

last /t/-est, /l/-ast  fat /n/-et, /f/-at  sick /s/-ick, /d/-uck   

rude /l/-id, /r/-ude  male /h/-ill, /m/-ale  wipe /w/-ipe, /t/-ape   

pit /p/-it, /h/-ot  cab /r/-ib, /c/-ab  sack /l/-ock, /s/-ack   

hid /p/-od, /h/-id   pipe /m/-op, /p/-ipe  lot /l/-ot, /c/-at   

rug /p/-ig, /r/-ug  limp /l/-imp, /d/-ump hunch /r/-anch, /h/-unch  

hut /h/-ut, /p/-it  tide /m/-ade, /t/-ide  tool /r/-ail, /t/-ool   

bone /b/-one, /g/-ain  coat /w/-ait, /c/-oat  soak /c/-ake, /s/-oak   

sight /s/-ight, /m/eat  soy /b/-oy, /s/-ay  pike /l/-ead, /p/-ike   

mile /h/-eal, /m/-ile  load /s/-eed, /l/-oad  dense /d/-ense, /n/-ice  

food /f/-ood, /f/-eud  line t/-une, /l/-ine  cute /g/-oat, /c/-ute   

bake /b/-ike, /b/-ake  moan /m/-oon, /m/-oan reak /b/-eck, /r/-eak   

held /c/-old, /h/-eld  main /m/-ain, /l/-ean  new /l/-ow, /n/-ew   

mute /r/-oot, /m/-ute  fur /c/-ar, /f/-ur  dark /d/-ark, /w/-ork  

dart /h/-urt, /d/-art  reat /d/-are, /r/-ear  sir /b/-ore, /s/-ir    

born /b/-orn, /l/-earn curl /g/-irl, /c/-url  dirt /d/-irt, /c/-art,   

pure p/-ure, /f/-ar  barn /b/-arn, /c/-orn  sang /s/-ang, /s/-ong 

 

Which Word is It? Sound by Sound 
 

Teacher: “Now we are going to work on identifying words from their sounds. I will say the 

sounds that make up a word; then you say the word.”  

 

/m/ /e/  me  /s/ /a/  say  /g/ /o/  go 

/sh/ /e/  she  /b/ /o/  bow  /f/ /ar/  far 

/s/ /er/  sir  /h/ /er/  her  /oi/ /l/  oil 

/y/ /ě/ /l/ yell  /ě/ /n/ /d/ end  /g/ /a/ /m/ game   

/s/ /ă/ /t/ sat  /h/ /ŏ/ /g/ hog  /ĭ/ /n/ /ch/  inch   

/f/ /ŏ/ /x/  fox  /ă/ /n/ /t/ ant  /wh/ /ě/ /n/ when 

/th/ /a/ /n/ /k/ thank  /d/ /ě/ /s/ /k/ desk  /v/ /ě/ /n/ /t/ vent 

/ch/ /aw/ /l/ /k/ chalk  /s/ /t/ /ar/ /t/ start  /b/ /l/ /e/ /d/ bleed 

/d/ /r/ /a/ /n/ drain  /f/ /l/ /ě/ /k/ fleck  /m/ /ow/ /n/ /t/ mount 
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Is There? 

 

The teacher says, “Let’s see if you can hear sounds in different parts of a word. Give a 

thumbs up if you hear the sound and a thumbs down if you don’t. I will first say the sound and 

then the word. Let’s try one together. /c/    cat. You should have your thumbs up because there is 

a /c/ in cat. Let’s try another. /d/    frog. You should have your thumbs down because there is no 

/d/ in frog. 

 

long /a/  ape, x-ray, sheep   short /a/  elephant, slug, anteater 

/b/  bear, rooster, duck  /c/  hawk, camel, centipede 

/d/  toad, dog, bear   long /e/  iguana, chimpanzee, eagle 

short /e/  elephant, ibex, yak  /f/  fox, gorilla, vulture   

/g/  goose, frog, giraffe  /h/  camel, horse, frog   

long /i/  ibex, seal, goat  short /i/  jackrabbit, iguana, cheetah  

/j/  jackrabbit, badger, rat  /l/  lion, seagull, parrot    

/m/  cobra, mouse, newt  /n/  lion, newt, coyote   

long /o/  okapi, armadillo, beaver short /o/  otter, gazelle, python   

/p/  antelope, pig, cat  /q/  quail, duck, wolverine   

/r/  tiger, raccoon, gnu  /s/  seagull, goose, penguin  

/t/  turtle, tiger, elephant  long /u/  mule, ape, orangutan    
short /u/ umbrella, seagull, deer /v/  vulture, panda, anaconda  

/w/  wolf, vulture, muskrat  /x/  x-ray, ibex, moose  

/y/  yak, monkey, salmon  /z/  zebra, bees, tuna  

long /oo/ raccoon, rooster, lizard short /oo/ otter, woodpecker, dog  

/oi/  coy, oyster, ox   /ow/  cow, mouse, robin  

/er/  tiger, ermine, raven  /aw/  hawk, stork, eel  

/or/  orca, tiger, condor   /ar/  armadillo, shark, leopard 

/sh/  goldfish, sheep, squirrel /hw/  whale, wolf, bat 

/ch/  cheetah, chimp, aardvark /th/  python, chipmunk, bat 
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Toward the Start or Toward the End? 

 

Teacher: “Let’s see if you can hear where sounds are located in a word. I will tell you a sound 

and then a word. If it’s toward the start of the word, say ‘start;’ if it’s at the end of a word, say 

‘end.’ Let’s try one: long /i/  ibex.” 

Students: “Start.” 

Teacher: “Correct. Let’s try another one: long /oo/    cockatoo.” 

Students: “End.” 

Teacher: “Correct. Here are some more words.” 

 

long /a/  ape, x-ray    short /a/  elephant, anteater 

/b/  bear, caribou   /k/  hawk, camel 

/d/  cod, dog   long /e/  chimpanzee, eagle 

short /e/  elephant, ibex   d/  toad, dog 

/f/  fox, wolf   /g/  goose, frog 

long /i/  bison, crocodile  short /i/  jackrabbit, iguana  

/j/  jackrabbit, badger  /l/  lion, seagull   

/m/  ram, mouse    /n/  lion, newt   

long /o/  okapi, armadillo  short /o/  otter, python   

/p/  ape, pig    /r/  tiger, raccoon 
/s/  seagull, goose   /t/  tiger, elephant 

short /u/ umbrella, seagull  /x/  x-ray fish, ibex 

long /oo/ raccoon, rooster  /or/  orca, condor    

/er/  tiger, ermine   /aw/  hawk, macaw  

/ar/  armadillo, jaguar  /sh/  goldfish, sheep  

/ch/  leech, cheetah   /th/  python, sloth 

 

Which Sound Begins and Which Sound Ends? 

 

Teacher shares Example: and then uses the same script for the follow word pairs. Students 

answer out loud. 

 

Example: Which sound begins turtle and tooth? Answer: /t/ 

 

 yell, yes  egg, end  gas, game  sad, same 

 no, not   inch, it   fox, foam  ant, axe 

 ouch, out  chin, cheek  pull, poke  ate, aid 

 own, oak  hot, hike  kick, kite  tall, take 

 zoo, zoom  what, when  less, light  run, rake 

 desk, dart  us, up   urge, urn  oink, oil 

 quack, quake  cake, cast  eat, eek  wait, went 

 that, then  shake, shin  mouse, make  base, bought 

 ice, isle  vent, vase  old, oats  jump, jack 

 use, you  on, odd  thank, thought  or, orb 
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Example: Which sound ends lake and clock?  Answer: /k/  

 

rack, mock  mad, bed  jam, gum  gap, up    

lash, mesh  fan, men  hand, end  tank, dunk   

cat, bet   led, rod  fell, mall  ten, sun   

test, last  net, fat   sick, duck  lid, rude   

hill, male  chin, won  ship, wipe  pit, hot    

rib, cab  lock, sack  God, hid   mop, pipe   

lot, cat   pig, rug  chimp, dump  ranch, hunch    

bank, junk  hut, pit   made, tide  pale, rail   

bone, gain  set, wait  cake, soak  ball, sale   

sight, late  boy, say  paid, lead  heal, mile   

cheat, night  seed, load  dense, nice  tide, food   

fought, sight  tune, line  goat, site  soak, bike   

line, moan  bake, woke  cold, held  main, cone   

show, new  boat, root  sweet, mute  car, fur    

dark, work  hurt, dart  chair, far   dare, rear   

bore, wear  near, sir  far, cheer  born, learn   

sir, door  girl, whirl  sort, shirt  core, pure   

barn, corn  cart, sort  torn, burn  say, joy   

boil, tall   show, now  claw, tow  sang, song 

 

How Many? 

 

Let’s see if you can count the number of letter sounds in each of the words I say out loud. Let’s 

practice one together. The word is pan. [Do not isolate the letter sounds.] Repeat the word. [Wait 

for student response.] How many letter sounds did you hear? [Wait for student response.] There 

are three letter sounds in pan.  

 

The word is child. Repeat the word. [Wait for student response.] Quietly count the number of 

letter sounds. [Wait for students to quietly count.] How Many? [Wait for student response.] The 

answer is four, because there are four letter sounds in child. All the words I will say have two, 

three, or four letter sounds. 

 

me (2) /m/ /e/   drain (4) /d/ /r/ /a/ /n/  when (3) /wh/ /ě/ /n/   

say (2) /s/ /a/   chalk (4) /ch/ /aw/ /l/ /k/ go (2) /g/ /o/   

start (4) /s/ /t/ /ar/ /t/  hog (3) /h/ /ŏ/ /g/  she (2) /sh/ /e/    

desk (4) /d/ /ě/ /s/ /k/  fox (3) /f/ /ŏ/ /x/   when (3) /wh/ /ě/ /n/   

far (2) /f/ /ar/   thank (4) /th/ /a/ /n/ /k/ mount (4) /m/ /ow/ /n/ /t/  

sir (2) /s/ /er/   sat (3) /s/ /ă/ /t/  oil (2) /oi/ /l/  

game (3) /g/ /a/ /m/  vent (4) /v/ /ě/ /n/ /t/  her (2) /h/ /er/    

yell (3)  /y/ /ě/ /l/  ant (3)  /ă/ /n/ /t/  bleed (4) /b/ /l/ /e/ /d/  

end (3) /ě/ /n/ /d/  fleck (4) /f/ /l/ /ě/ /k/  inch (3) /ĭ/ /n/ /ch/   
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Say em’! 

 

Teacher says, “Let’s see if you can say each of the sounds in these words. I say the word and you 

say the sounds. Let’s try one: What sounds do you hear in the word pig?” Students should 

answer /p/ /i/ /g/. 

 
me  /m/   drain  /d/ /a/ /n/   when  /ě/ /n/   

say  /a/   chalk  /ch/ /aw/   go  /o/   

start  /s/ /ar/ /t/  hog  /ŏ/ /g/    she /sh/   

desk  /d/ /ě/ /k/  fox /f/ /ŏ/    when  /wh/ /ě/  

far  /f/   thank  /a/ /n/ /k/   mount  /m/ /ow/ /t/  

sir  /er/   sat  /s/ /ă/    oil  /oi/  

game  /a/ /m/   vent  /v/ /ě/ /t/   her  /er/   

yell /ě/ /l/   ant /ă/ /n/    bleed  /b/ /e/ /d/  

end  /ě/ /n/   fleck /l/ /ě/ /k/   inch  /ĭ/ /ch/ 

  

Change the Beginning 

 

Teacher says, “What would the word sound like if you changed the first sound in hen to an /m/?” 

Students should answer men. “Let’s try some more. I will say a word and then a new sound. You 

replace the first sound in the word with the new sound.” 

Teacher: “cat-/b/” 

Students: “bat” 

Teacher: Correct. Let’s try some more. 

 

rack-/sh/     (shack) mad-/s/     (sad) ram-/j/     (jam) gap-/l/     (lap)   

lash-/d/     (dash) fan-/r/     (ran)  hand-/s/     (sand) tank-/th/     (thank)  

cat-/th/     (that) led-/r/     (red)  fell-/sh/     (shell) ten-/wh/     (when)  

test-/b/     (best) net-/b/     (bet)  sick-/k/     (kick) lid-/r/     (rid)   

mill-/w/     (will) win-/sh/     (shin) ship-/wh/     (whip) pit-/f/     (fit)   

rob-/j/     (job)  sock-/d/     (dock) cod-/p/     (pod) pop-/sh/     (shop)  

lot-/p/     (pot)  rug-/h/     (hug) dump-/l/     (lump) hunch-/m/     (munch)  

junk-/s/     (sunk) cut-/sh/     (shut) made-/w/     (wade) rail-/t/     (tail)   

gain-/ch/     (chain) cake-/t/     (take) sale-/g/     (gale) late-/d/     (date)  

say-/w/     (way) lead-/r/     (read) heal-/m/     (meal) neat-/h/     (heat) 

seed-/d/     (deed) nice-/r/     (rice) tide-/w/     (wide) sight-/l/     (light) 

line-/f/     (fine) site-/wh/     (white) woke-/ch/     (choke) cold-/m/     (mold)  

cone-/l/     (lone) show-/b/     (bow) root-/sh/     (shoot) bar-/f/     (far)  

bark-/sh/     (shark) tart-/ch/     (chart) chair-/h/     (hair)  dare-/sh/     (share) 

wear-/b/     (bear) near-/t/     (tear) sir-/wh/     (whir) whirl-/g/     (girl)  

dirt-/sh/     (shirt) sore-/ch/     (chore) corn-/h/     (horn) fort-/sh/     (short) 

burn-/t/     (turn) boil-/c/     (coil) now-/ch/     (chow) claw-/th/     (thaw) 
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Change the Middle 

 

Teacher says, “What would the word sound like if you changed the middle vowel sound in send 

to an /ă/?” Students should answer sand. “Let’s try some more. I will say a word and then a new 

sound. You replace the middle vowel sound in the word with the new sound.” 

Teacher: “bat /ě/” 

Students: “bet” 

Teacher: Correct. Let’s try some more. 

 

rack-/ě/   mad-/ŭ/  ram-/ĭ/  trap-/ĭ/   fan-/ŭ/  write-/o/  

pled-/ŏ/  tall-/a/  ten-/o/  sick-/ă/  lid-/e/   mill-/u/   

swim-/ă/ rob-/ĭ/  sock-/ĭ/  dump-/ă/ gain-/ŭ/ sale-/o/    

lead-/o/ woke-/a/ heal-/a/ tide-/o/  sight-/oo/ line-/a/  

show-/oo/ star-/er/ chair-/or/  fuel-/oi/ stark-/or/ barn-/er/ 

clean-/ow/ hawk-/i/ fought-/oo/ still-/aw/ shun-/i/ coil-/aw/ 

  

Change the End 

 

Teacher says, “What would the word sound like if you changed the ending sound in send to an 

/t/?” Students should answer sent. “Let’s try some more. I will say a word and then a new sound. 

You replace the ending sound in the word with the new sound.” 

Teacher: “mail /d/” 

Students: “made” 

Teacher: Correct. Let’s try some more. 

 

rack-/t/   mad-/n/  ram-/p/  gap-/sh/  lash-/w/ fan-/d/   

hand-/g/  led-/t/   fell-/ch/ stick-/ch/ win-/th/ rob-/d/   

sock-/b/ cod-/n/  pop-/t/  lot-/g/  rug-/b/  dump-/b/ 

hunch-/t/ junk-//  gain-/t/  say-/e/  lead-/f/  heal-/r/ 

neat-/r/  seed-/k/ show-/oo/  root-/d/ bar-/oi/  sir-/oo/   

corn-/d/ fort-/k/   now-/e/ claw-/a/ shark-/p/ rain-/d/ 
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Take Away 

 

Teacher says, “What would the word sound like if you took away the /h/ in hen?” Students 

should answer /ěn/. “Let’s try some more. I will say a word and then a sound. You say the word 

without the sound.” 

Teacher: “fine-/f/” 

Students: “ine” 

Teacher: Correct. Let’s try another. “fine-/n/” 

Students: “fi” 

 

rack-/r/   mad-/d/  ram-/r/  gap-/g/  lash-/sh/ fan-/f/   

handshake-/k/  tank-/n/ chatter-/er/ led-/l/   fellow-/o/ claw-/c/  

tense-/s/ network-/n/ sickly-/k/ test-/s/   lid-/l/   illness-/s/       

wind-/n/ ship-/sh/  pity-/e/  problem-/b/ socket-/s/ modern-/er/   

popcorn-/r/ plot-/l/  shrug-/r/ dump-/m/ hunch-/n/ junk-/j/    

cut-/c/  made-/m/ trail-/r/  grain-/n/ cake-/k/ sale-/s/    

crate-/t/ say-/s/  lead-/d/ heal-/h/ neat-/n/ seed-/d/   

nice-/s/  tide-/d/    insight-/s/ line-/n/  site-/t/   awoke-/k/   

cold-/l/  cone-/n/ show-/sh/  root-/t/  star-/s/  spark-/p/   

start-/s/ chair-/ch/  dare-/d/ wear-/w/  boil-/l/  now-/n/  
clear-/c/ stir-/t/   whirl-/l/ dirt-/r/   store-/s/ corn-/n/ 
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Alphabetic Awareness     

 

 

Reading in English requires mastery of the alphabetic code. The 26 letters of the alphabet 

represent the written form of the 40+ speech sounds (phonemes) and their spellings comprise the 

1,000,000-word English lexicon. However, many of your students may not be primary English 

speakers, readers, or writers and their written language may not have been based on the 

alphabetic system. For Example:, the Chinese connect vocabulary to symbols in a logographic 

system of writing, while Ethiopians use symbols for syllables.  

 

All students need to master the alphabet because the letter names and graphical representations 

are key components of the language of instruction in both reading and spelling. Students need to 

be able to recognize and pronounce both upper and lower-case letters. Additionally, students 

need to be able to match each upper and lower-case pair, including common font variations. 

Finally, students need to be able to sequence the letters of the alphabet.  

 

Say the Letter 

 

From the Alphabet Study Cards, select only those lower-case cards comprising the Letter 

Sequence deficits indicated on the Alphabetic Awareness Assessment for each student. Include 

the font variation cards, if in the group(s). Letters should be studied in each group to mastery 

before proceeding to the next group. Students with these deficits should be paired with helpful 

students who have complete alphabetic mastery or tutors for practice.  

  

The student shuffles the letter sequence group of study cards and spreads them out on the 

desk/table. A partner says a letter and the student picks up the card. If the wrong card is chosen, 

the partner corrects and then re-shuffles and places the cards again. The game continues until all 

cards are picked correctly. Then, the student continues with the next letter sequence group. 

 

Pick a Match 

 

From the Alphabet Study Cards, select only those upper and lower-case cards comprising the 

Letter Sequence deficits indicated on the Alphabetic Awareness Assessment for each student. 

Include the font variation cards, if in the group(s). Letters should be studied in each group to 

mastery before proceeding to the next group. Students with these deficits should be paired with 

helpful students who have complete alphabetic mastery or tutors for practice.  

  

The student shuffles the letter sequence group of upper and lower-case study cards and then 

spreads them out on the desk/table. The partner picks up a lower or upper-case letter and the 

student picks up the matching lower-case card. Tell the partner to alternate lower and upper-case 

selections. If the wrong match is chosen, the partner corrects and takes the correct pair. After all 

cards are picked, the partner shuffles the cards incorrectly identified and places them. The 

student selects the matches until all are correctly identified. Then, the student re-shuffles and 

places again. The game continues until all cards are picked correctly the first round. Then, the 

student continues with the next letter sequence group.  
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Match the Teacher 

 

 Display the “New Alphabet Song” on the projector and number each row. Tell students 

which row numbers they are to match based up their letter sequence deficits indicated on the 

Alphabetic Awareness Assessment. Include the font variation cards, if in the group(s). Students 

are to lay out their assigned rows just like that on the display. Include the font variation cards, if 

in the group(s) below their matching letters.  

  

Once the layouts of the student cards match those of the display, shut off the projector. Tell 

students to pick up the cards from their desks or tables, shuffle, and place the cards back in order.   

 

Before and After 

 

Teacher says a letter and individual students write or say the letter than comes before and the 

letter that comes after. For Example:, the teacher says m, and the students write or say l, n. 

 

The New Alphabet Song 

 

For upper elementary, middle, high school, and adult students, use a less melodic chant, but still 

hit the key notes of the traditional melody to access prior knowledge and improve memorization. 

This version will be perceived as less juvenile and will meet with less resistance from these 

learners. Avoid slurring the letters and encourage students to enunciate precisely. Point to the 

lower-case alphabetic letters as you lead the singing or rapping.  

  

Reading specialists recommend avoiding the “l-m-n-o-p” slurring syndrome of the traditional 

alphabet song by reassigning some of the letters to different parts of the melody. To demonstrate, 

the “Twinkle Twinkle, Little Star” song, which uses the same melody, has also been revised 

alongside the “New Alphabet Song.” Check out the author’s rendition of the “New Alphabet 

Song” here: https://blog.penningtonpublishing.com/reading/how-to-teach-the-alphabet/  

 

“Twinkle Twinkle, Little Star”     “New Alphabet Song” 

 

Twinkle twinkle, little star,      a   b   c   d   e   f   g    

How I wonder what you are.      h   i    j    k   l   m  n 

Up above        o   p   q 

Earth so high,        r    s   t 

Shining brightly in the sky.      u   v   w   x   y   z 

 

Match the Song 

 

Students lay out the five lines of the “New Alphabet Song” in columns and rows, then sing or 

say the alphabet while pointing to each card. If necessary, students revise the lines and try again. 
         

https://blog.penningtonpublishing.com/reading/how-to-teach-the-alphabet/
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 New Alphabet Song 

 

 a    b   c   d   e   f   g 
 h   i     j  k  l m n 
 o    p    q 
 r    s    t 
 u    v    w 
 x    y    z 
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Phonics Lessons   

 

 

Despite the consistent research validation over the last half-century that explicit, systematic 

phonics instruction is linked to positive reading outcomes, many teachers remain unconvinced. 

Some have disputed the seminal findings of the National Reading Panel (2000) regarding the 

essential role of decoding in reading instruction 

 

Reading researcher and teacher, Nate Joseph, recently conducted a meta-analysis of 61 language 

program studies completed since the original NRP meta-analysis. Joseph concludes, 

 
“I found the identical mean effect size for phonics, of .45. I also conducted a secondary  

meta-analysis of 13 phonics meta-analyses conducted over the last 25 years, which  

found a mean effect size of phonics, of .43. This helps to show that despite the fact that  

the NRP meta-analysis was conducted 20 years ago, its findings are still valid today.  

 

Phonics interventions showed efficacious results, both for early primary instruction, 

and for older students with reading deficits. This suggests that students should receive 

phonics instruction during their foundational education years and that if they miss this 

instruction that they benefit from getting it later on.” 

 

The Phonics Lessons are designed to fill in the gaps indicated by the mid-year diagnostic phonics 

assessments: the Vowel Sounds Phonics Assessment and Consonant Sound Phonics Assessment.  

 

The Phonics Lessons are scheduled each day during the final 18 weeks of instruction after 

students have completed the phonemic awareness lesson activities. Students are placed in both 

phonemic awareness and Phonics Lessons based upon the diagnostic assessment data.  

 

The Phonics Lessons take about 15 minutes to complete. 

 

Phonics Lessons Instructional Sequence   
 

Using the diagnostic data from the Vowel Sounds Phonics Assessment and the Consonant 

Sounds Phonics Assessment to form small groups to teach Phonics Lessons in this order: 
 

1. Short Vowel Sounds 2. Consonant–Final e   3. Consonant Digraphs 

4. Consonant Blends  5. Long Vowels/Vowel Digraphs 

6. Vowel Diphthongs  7. r and l-controlled vowels 
 

*Spanish pronounces vowels as the following: a as /aw/, e as /ā/ or /ě/, i as /ē/, o as /ō/, u as long 

/oo/ (rooster). 

** Spanish pronounces consonants as the following: g as /g/ or /h/, j as /h/, q as /k/, /y/ as /ē/. The 

h is silent. 

*** The only vowel teams in Spanish are diphthongs. There are no vowel digraphs. Every 

written vowel is pronounced except for the u after g before e or i, “gue” or “gui” in which the u 

is usually silent. 

****Spanish does not have r and l-controlled vowels. 

https://www.pedagogynongrata.com/science-of-reading-articles
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Directions 

 

Use the diagnostic data from the Vowel Sounds Phonics Assessment and the Consonant Sounds 

Phonics Assessment to form groups of students for one or more Phonics Lessons.  

 

The Phonics Lessons consist of the following: Short Vowel Sounds, Consonant–Final e, 

Consonant Digraphs, Consonant Blends, Long Vowels, Diphthongs, and r and l-controlled 

Vowels. Teachers should teach the Phonics Lessons in this order.  

 

Not all students participate in each phonics lesson. Students should only be assigned to the 

Phonics Lessons indicated as un-mastered by the diagnostic placement assessments. Groups may 

range in size. If more than 7 students require a specific phonics lesson, form another group. 

 

Each phonics lesson takes about 15 minutes to complete. The teacher begins each lesson and 

students complete the phonics worksheet tasks collaboratively or individually, per the directions. 

Establish leadership roles for each lesson and teach the group norms. (Print the LEADERSHIP 

ROLES and PHONICS LESSON NORMS charts, which follow the Phonics Lessons, on 

cardstock.) You may wish to print, laminate, and post these charts. 

 

Each of the Phonics Lessons has five activities or lessons, which follow these general 
instructional procedures:  

 

In the first lesson, the teacher introduces the phonics focus, using the phoneme-grapheme 

Animal Cards (found in the Addendum) and provides brief direct instruction. 

 

The second, third, and fourth lessons begin with a brief teacher-led review of the previous 

lesson. Next, students complete some or all of the worksheet tasks. Students self-correct and 

revise these worksheets to learn from their own mistakes.  

 

The fifth lesson consists of quick individual formative assessments. The teacher begins this 

lesson by teaching students how to play one of the phonics card games, designed to help students 

practice the focus sound-spellings of the phonics lesson. These independent games allow the 

teacher to call up students one-by-one for the formative assessments. These assessments take less 

than a minute per student to administer and correct to determine whether the student has 

achieved mastery or needs more practice.  

 

Print and collate all phonics lesson lessons and activities. Each lesson has step-by-step 

directions. Answer sheets follow the Phonics Lessons. 

 

Print on cardstock the Group Norms, Leadership Roles, and Phonics Task Cards, found in 

the Addendum. 
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Short Vowels Phonics Lessons 
 

 

Phonics Lesson 1      

 

 Assign leadership roles for the Short Vowels Phonics Lessons.  

 Take out the green Short Vowel Animal Cards, and tell students to select the same from 

their deck of cards. Spread out these cards in order on a desk, table, or projector.  

 Practice the names, sounds, and spellings of each card. Point to the picture when saying 

the name. Point to the /sound/ when saying the sound. Point to each of the letters (and 

blanks) when saying the spellings. Tell students to point to the name, sound, and 

spellings on their cards when you cue them saying, “Name?” (pause for their unison 

answer) “Sound?” (pause for their unison answer). “Spelling?” (pause for their unison 

answer).  

 The Task Manager passes out the Lesson #1 worksheets. Teach students that a word part 

which includes a vowel is called a syllable. Tell students that every syllable has a vowel, 

but each vowel has different sounds. 

 The Reader reads the Closed Syllable Rule and the Clarifier explains the rule. The 

Reader reads the example words.  

 Brainstorm out loud single syllable words for each of the short vowel sounds and agree 

on three per each short vowel sound to write on their worksheets to complete the first 

worksheet task.  

 The Task Manager passes out the Word Making 3 x 5 card for the group with this word 

jumble: beocbsw. The Clarifier explains the directions for this activity, and students 

make words on the back of their worksheets. Two minutes before the end of the phonics 

lesson, instruct the Reader to turn over the card and read the unscrambled word: 

cobwebs. 

 The Task Manager collects the Lesson #1 worksheets and People Manager ensures that 

students put away their Animal Cards.  
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Phonics Lesson 2 

 

 Take out the green Short Vowel Animal Cards, and tell students to select the same from 

their deck of cards. Spread out these cards in order on a desk, table, or projector. 

 Practice the names, sounds, and spellings of each card. Point to the picture when saying 

the name. Point to the /sound/ when saying the sound. Point to each of the letters (and 

blanks) when saying the spellings. Tell students to point to the name, sound, and 

spellings on their cards when you cue them saying, “Name?” (pause for their unison 

answer) “Sound?” (pause for their unison answer). “Spelling?” (pause for their unison 

answer).  

 The Task Manager passes out the Lesson #1 worksheets.  

 The Reader re-reads the Closed Syllable Rule and the Clarifier explains the rule. 

Brainstorm short vowel real word rhymes for cad, zen, fick, rog, and bup. 

 The Reader reads and the Clarifier explains the directions for the second task, which is 

completed collaboratively. 

  The Reader reads and the Clarifier explains the directions for the third task, which is 

completed individually. (Students may use multiple books for the Book Search!) 

 When most of the students have finished, the Task Manager passes out the Word 

Making 3 x 5 card for the group with this word jumble: anmibodnt and students make 

words on the back of their worksheets. Two minutes before the end of the phonics lesson, 
instruct the Reader to turn over the card and read the unscrambled word: badminton. 

Students count their points and declare a winner. 

 The Task Manager collects the Lesson #1 worksheets and 3 x 5 card. The People 

Manager ensures that students put away their Animal Cards.  

 

Phonics Lesson 3 

 

 Remind students that a word part which includes a vowel is called a syllable.  

 Ask students to explain the Closed Syllable Rule. 

 Teach students that a root is the syllable or syllables that provides the key meaning of the 

word. A syllable added to the beginning of the root is called a prefix, and a syllable added 

to the end is called a suffix. On paper or the board, write and explain these examples: 
 

fund     The fund syllable is known as a base word because  

it is a root that can be used on its own as a word. A 

fund is a collection of money.  

un +  fund =  unfund  The un syllable at the start of a word is a prefix and 

means not. Prefixes are often added to base words 

to add or change the meaning of the base word. 

un +  fund + ed =  unfunded  The ed syllable at the end of a word is a suffix and  

makes the word into a past tense verb. 

un + in + spir + ed = uninspired  Words may have more than one prefix, root, or  

suffix. Both un and in (meaning into) are prefixes; 

spir is a root, known as a stem because it is not  

a complete base word. The ed suffix makes the 

word a past tense. 
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Phonics Lesson 3 (continued) 
 

 The Task Manager passes out the Lesson #2 worksheets and the Reader reads the One 

Vowel Sound per Syllable Rule with the example sentences. The Clarifier explains the 

rule. 

 The Reader reads the directions for the first three tasks and the Clarifier explains the 

tasks. Show how to mark short vowel sounds on the first word in the first task: c ă n n ŏ t.  

 Students work collaboratively to complete the first, second, and third tasks.  

 When finished, the Task Manager gets the answers from the teacher and students self-

correct and revise their answers.  

 The Reader reads and the Clarifier explains the directions Book Search! which is 

completed individually.  

 The Task Manager collects the Lesson #2 worksheets.  

 

Phonics Lesson 4 

 

 Remind students that a word part which includes a vowel is called a syllable. A syllable 

added to the beginning of another syllable is called a prefix and a syllable added to the 

end is called a suffix. 

 The Task Manager passes out the Lesson #3 worksheets. The Reader reads the Single 

Consonant‒Suffix Syllable Rule and Double Consonant‒Suffix Syllable Rule 

with the example sentences, and the Clarifier explains both rules.  

 The Reader reads and the Clarifier explains the directions for the first task. Students 

complete the first task collaboratively.  

 When finished, the Task Manager gets the answers from the teacher and students self-

correct and revise their answers.  

 The Reader reads and the Clarifier explains the directions for the second and third tasks. 

Students complete these tasks individually. 

 When most of the students have finished, the Task Manager passes out the Word 

Making 3 x 5 card for the group with this word jumble: tasfacnti and students make 

words on the back of their worksheets. Two minutes before the end of the phonics lesson, 

instruct the Reader to turn over the card and read the unscrambled word: fantastic. 

Students count their points and declare a winner. 

 The Task Manager collects the Lesson #2 worksheets and 3 x 5 card. 
 

Phonics Lesson 5 
 

 Teach students how to play one of the phonics card games to practice their short vowel 

sound-spellings. 

 Students get their card sets and play the card game while you pull students for the quick 

Short Vowels Formative Assessment.  

 The People Manager ensures that students put away their Animal Cards. 
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Short Vowels Phonics Lesson #1 ___________________________ 
 

 

Closed Syllable Rule: When a vowel (a, e, i, o, u) is followed by a consonant in the same 

syllable, it has a short sound. Examples: măd, pĕn, hĭm, gŏt, hŭg  

 

1. Brainstorm short vowel words for objects in the room. Circle the vowels in the words. 

 

ă ____________________ ____________________ ____________________ 

 

ĕ ____________________ ____________________ ____________________ 

 

ĭ ____________________ ____________________ ____________________ 

 

ŏ ____________________ ____________________ ____________________ 

 

ŭ ____________________ ____________________ ____________________ 

 

2. Work with your group to find real word rhymes for the following nonsense words. 

  

 cad ____________________ chab ____________________ 

  

 zen ____________________ ged ____________________ 

  

 fick ____________________ nim ____________________ 

  

 rog ____________________ fos ____________________ 

  

 bup ____________________ ug ____________________ 

  

 tid ____________________ mus ____________________ 

 

 chot ____________________ mag ____________________ 

  

 shub ____________________ kes ____________________ 

 

3. Book Search! Work on your own to find words with the following short vowel sounds. 

Write the page number where you found each word. 

 

Book Titles: ___________________________________________________________________ 

 

/ă/ __________________________ p. __ 

  

/ě/ __________________________ p. __ /ĭ/  __________________________ p. __ 

 

/ŏ/ __________________________ p. __ /ŭ/ __________________________ p. __ 
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Short Vowels Phonics Lesson #2 ___________________________ 
 

 

One Vowel Sound Syllable Rule: Each syllable has only one vowel sound. 

Examples: The one-syllable word sad has just one vowel sound – the /ă/ as in (s/ă/d).  

The two-syllable word sadden has two vowel sounds–the /ă/ and the /ě/ as in s/ă/dd/ě/n. 
 

1. Write the short vowel marks where they belong in these words. 

 

 c a n n o t  b a s k e t   h i  m s e l  f  u p l  i  f  t    

 

 w i  t  h i  n  p i  c k u p  b a c k h a n d d i  s h p a n   

 

 u p o n  s e t  b a c k  s u n f i  s h   c r o s s c u t   

 

 b e d r o c k  j  a c k p o t   c h e c k l  i  s t  b l  a c k s m i t  h 
 

2. How many syllables are in each of these nonsense words? Write the number in the blank 

following each word. 

 

jaspeding ___  shonudlick ___  lupandogred ___ 

 

chutin  ___  theswodlaten ___  whegundipan ___ 
 

3. Fill in the blanks with short vowel sounds to complete each word in the sentences. Don’t mark 

the short vowel sounds. 
 

J___ck  ___nd    J___ll    w___nt   ___p    the   h___ll.   

 

L___ttle T___m  t___cks ___n  h___s  j___ck___t. 

 

B___g  y___llow d___ck  l___st   h___s  qu__ck.   

 

Green  fr___g  j__mps  __n   th__t   lily p__d. 

 

4. Book Search! Work on your own to find words with two-syllable words which have at 

least one of these short vowel sounds. Mark each of the short vowel sounds. Write the words and 

the page numbers where you found each word. 
 

Book Titles: ___________________________________________________________________ 

 

 /ă/ __________________________ p. __ 

  

 /ě/ __________________________ p. __ /ĭ/  __________________________ p. __ 

  

 /ŏ/ __________________________ p. __ /ŭ/ __________________________ p. __ 
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Short Vowels Phonics Lesson #3 ___________________________ 
 

 

Single Consonant‒Suffix Syllable Rule: If a single consonant is followed by these 

syllables: “ing,” ‘er,” “ed” or “y,” the vowel before the single consonant is long.  

Example: diner  She eats at her favorite diner. 

 

Double Consonant‒Suffix Syllable Rule: If a double consonant is followed by these 

syllables: “ing,” ‘er,” “ed” or “y,” the vowel before the double consonant is short.  

Example: dinner  I ate chicken for dinner. 

 

1. Mark the first syllable vowel as either long or short.  Examples: tāble and bătting  

 

 pinning bitter  cubed  pining  filling  biter   

  

 matting holy  slopped holly  later  sloped   

  

 mating  latter  clubbed filer  skinny  shiny 
 

2. Finish this story, using at least two words for each of these short vowels: /ă/, /ě/, /ĭ/, /ŏ/, and 

/ŭ/. “The scary sound grew louder. My heart pounded harder. Suddenly, I…” 

 

___________________________________________________________________________ 

 

___________________________________________________________________________ 

 

___________________________________________________________________________ 

 

___________________________________________________________________________ 

 

3. Book Search! Work on your own to find 5 words in a book that follow each of Rules #1 

and #2 listed above. Write the page number where you found each word. 

 

Book Titles: ___________________________________________________________________ 

 

Rule #1 Words        Rule #2 Words    

 

__________________________ p. __  __________________________ p. __ 

  

__________________________ p. __  __________________________ p. __ 

 

__________________________ p. __  __________________________ p. __ 

 

__________________________ p. __  __________________________ p. __ 

 

__________________________ p. __  __________________________ p. __  
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Short Vowels Phonics Assessment  
 

 

Directions 

 

Test students individually, saying “Pronounce these real and nonsense words.” (Pronunciation 

clues for the nonsense words are listed in parentheses). Nonsense words require students to 

decode. Using both real and nonsense words helps ensure test validity. 

After the test, ask the student to recite the Memory Verse. 

 

Preparation 

  

Set aside a quiet table or desk, away from other students, to assess each student individually. Run 

off enough teacher copies for each student and make one laminated student copy. Inform 

students of the testing order in advance, so that each student will automatically come up to you 

without disrupting the class. The test should only take 30 seconds to give and then 30 seconds to 

grade and review results with the student. 

 

Grading 

  

Mark errors with an X in the space provided only if the specific phonics skill is mispronounced. 
In other words, don’t mark it wrong if the student mispronounces part of the word that you are 

not assessing. 

 

Mastery Criterion 

  

Mastery criterion is 80%, or 8 correct out of 10. If the reading deficit has been mastered, change 

the / into an X on the Reading Mastery Matrix. Show the student his or her own progress on 

the chart, and assign the next phonics skill to be addressed (if any).  

 

If the student does not meet the mastery criterion, inform the student that this phonics skill will 

be reviewed later.  

 

Student Name ____________________________________ Test Date _______________ 

 

___ 1. catfish     ___ 6. suntan 

 

___ 2. hatbox     ___ 7. widment  

 

___ 3. upset     ___ 8. bocktip 

 

___ 4. litrut     ___ 9. masleg 

 

___ 5. unexpected    ___ 10. shotgun 
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Short Vowels Phonics Assessment  
 

 

1. catfish 

 

2. hatbox    

 

3. upset   

 

4. litrut 

 

5. unexpected 

 

6. suntan   

 

7. widment  

 

8. bocktip   

 

9. masleg 

 

10. shotgun 
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Consonant–Final e Phonics Lessons 
 

 

Phonics Lesson 1      

 

 Assign leadership roles for the Consonant–Final e Phonics Lessons.  

 Take out the bear, seagull, and red Long Vowel Animal Cards, and tell students to select 

the same from their deck of cards. Spread out these cards in order on a desk, table, or 

projector. 

 Practice the names, sounds, and spellings of each card. Point to the picture when saying 

the name. Point to the /sound/ when saying the sound. Point to each of the letters (and 

blanks) when saying the spellings. Tell students to point to the name, sound, and 

spellings on their cards when you cue them saying, “Name?” (pause for their unison 

answer) “Sound?” (pause for their unison answer). “Spelling?” (pause for their unison 

answer).  

 Note that the brackets indicate different spellings including the sound. For example, with 

the eagle card spellings include “ei” as in either and “cei” as in receive. 
 

 

 
 

 Point to the consonant–final e spelling on the ape card and say “a blank e” as you touch 

the a, the blank, and the e. Tell students to do the same on their cards. Follow the same 

procedure for the “i_e,” “o_e,” and “u_e” spellings. Tell students that a consonant goes in 

these blanks.   

 The Task Manager passes out the Lesson #1 worksheets.  

 The Reader reads the Consonant–Final e Rule #1 with the example sentence, and the  

Clarifier explains the rule. 
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Phonics Lesson 1 (continued) 

 

 Spread out the bear, ape, and seagull cards in order on a desk, table, or projector. Practice 

the names, sounds, and spellings of each card. Point to the picture when saying the name. 

Point to the /sound/ when saying the sound. Point to each of the letters (and blanks) when 

saying the spellings. Tell students to point to the name, sound, and spellings on their 

cards when you cue them saying, “Name?” (pause for their unison answer) “Sound?” 

(pause for their unison answer). “Spelling?” (pause for their unison answer). Use the 

blending motion and say, “Word?” Say base in unison with your students. 

 
 

 
 

 Write base on paper or the board as shown below. Point to the letters as you say “a blank 

e.” Next, you point and the students say the letter spellings. Tell students that when you 

write out the long vowel spellings in the Phonics Lessons, you will use a red marker. 

Note: Even though other cards have colors, it is not necessary to use these colors when 

spelling words during the Phonics Lessons. 

base 
 

 When most of the students have finished, the Task Manager passes out the Word 

Making 3 x 5 card for the group with this word jumble: klsimkeah and students make 

words on the back of their worksheets. Two minutes before the end of the phonics lesson, 

instruct the Reader to turn over the card and read the unscrambled word: milkshake. 

Students count their points and declare a winner. 

 The Task Manager collects the Lesson #1 worksheets, and the People Manager ensures 

that students put away their Animal Cards. 
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Phonics Lesson 2 

 

 The Task Manager passes out the Lesson #1 worksheets.  

 The Reader re-reads the Consonant–Final e Rule #1, and the Clarifier explains the rule.  

 The Reader reads the Consonant–Final e Rule #2, and the Clarifier explains the rule 

and how the examples fit the rule.  

 The Reader reads and the Clarifier explains the directions for the Book Search! Students 

work individually on this task and may use multiple books to find the words. 

 When most of the students have finished, the Task Manager passes out the Word 

Making 3 x 5 card for the group with this word jumble: iseomlten and students make 

words on the back of their worksheets. Two minutes before the end of the phonics lesson, 

instruct the Reader to turn over the card and read the unscrambled word: milestone. 

Students count their points and declare a winner. 

 The Task Manager collects the Lesson #1 worksheets and 3 x 5 card.  

 

Phonics Lesson 3 

 

 The Task Manager passes out the Lesson #2 worksheets. 

 Review the Consonant–Final e Rules #1: The consonant–final e makes the vowel 

before it in the syllable a long sound if there is only one consonant sound between the 

consonant–final e and the vowel, such as in the word base.  

 Also review the Consonant–Final e Rules #2: If there are two consonants between the 

consonant–final e and a vowel in the same syllable, the vowel is not a long vowel sound 

(it does not say its name), such as with the word badge.  

 Write base, badge, and curve on paper or the board as shown below. Show students that 

all three words end in a consonant–final e, but the single consonant s in base makes the 

vowel before it a long a vowel. In contrast, the two consonants d and g in badge and r 

and v in curve make the vowels before these consonants different vowel sounds.  
 

base  badge  curve 
 

 Tell students that there are exceptions to the Consonant–Final e Rules #1 and #2, 

such as in the words have and where. Write have and where on paper or the board as 

shown below. Explain how the consonant–final e following a single consonant does not 

“make the vowel say its name” in these words. The part or parts in these words in which 

the sound-spellings do not match we have to learn by heart. Draw hearts on top of the 

“ave” in have and the “ere” in where. 
 

have     where  
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Phonics Lesson 3 (continued) 
 

 Read and explain the directions. Suggest that students should circle or highlight the 

consonant–final e spellings in the Heart Words list before writing down the words. 

 Students complete the worksheet collaboratively.  

 When most of the students have finished, the Task Manager gets the answers from the 

teacher and students self-correct and revise their answers.  

 When most of the students have finished, the Task Manager passes out the Word 

Making 3 x 5 card for the group with this word jumble: klsedaei and students make 

words on the back of their worksheets. Two minutes before the end of the phonics lesson, 

instruct the Reader to turn over the card and read the unscrambled word: lakeside. 

Students count their points and declare a winner. 

 The Task Manager collects the Lesson #2 worksheets and 3 x 5 card.  

 

Phonics Lesson 4 

 

 Review the Consonant–Final e Rules #1: The consonant–final e makes the vowel 

before it in the syllable a long sound if there is only one consonant sound between the 

consonant–final e and the vowel, such as in the word base. Also review the Consonant–

Final e Rules #2: If there are two consonants between the consonant–final e and a vowel 

in the same syllable, the vowel is not a long vowel sound (it does not say its name), such 

as with the word badge. Also remind students there are consonant–final words in which 

one or more of the sound-spellings is irregular, such as the words give, love, and have. 

 The Task Manager passes out the Lesson #3 worksheets.  

 Remind students that a syllable added onto the main part of a word is called a suffix. 

 Teach students that when the consonant–final e ends the first syllable of a word which 

adds a suffix, sometimes the final e remains and sometimes it is dropped. 

 Tell students that that a spelling rule helps us decide when to drop and when to keep the 

consonant–final e. Ask students to read the Memory Rap as you play the audio file.  

 The Reader reads the second task and the Clarifier explains the directions. Students work 

collaboratively to complete the second task. 

 When finished, the Task Manager gets the answers from the teacher and students self-

correct and revise their answers.  

 The Reader reads the Book Search! and the Clarifier explains the directions. Students 

complete this task individually. 

 When the lesson is over, the Task Manager collects the worksheets.  
 

Phonics Lesson 5 

 

 Teach students how to play one of the phonics card games to practice their consonant–

final e sound-spellings. 

 Students get their card sets and play the card game while you pull students for the quick 

Consonant–Final e Formative Assessment.  

 Students clean up neatly and completely. 

 

http://blog.penningtonpublishing.com/wp-content/uploads/2009/02/final-e.mp3
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Consonant–Final e Phonics Lesson #1 ______________________ 
 

 

Consonant–Final e Rule #1: If there is only one consonant between the consonant–final 

e and a vowel in the same syllable, the vowel is a long vowel sound (it does says its name).  

Example: base (b ā s e) The consonant–final e makes the vowel (a) before the single consonant 

sound (/s/) a long sound (say its name). 

 

Consonant–Final e Rule #2: If there are two consonants between the consonant–final e 

and a vowel in the same syllable, the vowel is not a long vowel sound (it does not say its name).  

Examples: carve, bridge, nerve, twelve 

 

Book Search! Work on your own to find words with “a_e,” “i_e,” “o_e,” and “u_e” long 

vowel spelling words to fill in the chart.  

 

Book Titles: ___________________________________________________________________ 

 

“a_e”        “i_e”     

 

__________________________ p. __  __________________________ p. __ 

 

__________________________ p. __  __________________________ p. __ 

 

__________________________ p. __  __________________________ p. __ 

 

__________________________ p. __  __________________________ p. __ 

 

__________________________ p. __  __________________________ p. __ 

 

“o_e”       “u_e” 

 

__________________________ p. __  __________________________ p. __ 

 

__________________________ p. __  __________________________ p. __ 

 

__________________________ p. __  __________________________ p. __ 

 

__________________________ p. __  __________________________ p. __ 

 

__________________________ p. __  __________________________ p. __ 
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Consonant–Final e Phonics Lesson #2 ______________________ 
 

 

Directions: From the Heart Words list below, find words that end in e, but don’t have a long 

vowel sound. Sort them into the following categories: 
 

“e_e”  /ā/ as in ape    “i_e”  /ĭ/ as in pig 
 

__________________________  __________________________ 

 

__________________________  __________________________ 
 

o_e  /ŭ/ as in buffalo    o_e  /oo/ as in rooster 
 

__________________________  __________________________ 

 

__________________________  __________________________ 

 

__________________________  __________________________ 

 

__________________________  __________________________ 

 

__________________________   
 

o_e  /ŏ/ as in otter    “a_e”  /ă/ as in ape 
 

__________________________  __________________________ 
 

“ure”  /er/ as in ermine   “ere”  /er/ as in ermine 
 

__________________________  __________________________ 
 

Heart Words 
 

won   the  was   where  a  from  give 

to  friend  of   love  want  buy  what 

says  hour  ocean  come  move  could  heard 

wolf  said  you  father  work  some  money 

should  does  water  they  clothes  people   who 

would  talk  walk  to  wash  been  have  

your  do  don’t  won’t  there  are  done 

find  learn  kind  warm  were  one  gone  

height  both  mother  son  old  busy  again 

because nothing against  through guess  many  live 

only  four  front  door  thought enough  pretty 

carry  very  any  lose  guy  listen  answer  

whole  truth  whose  other  build  though  above 

floor  tough  world  prove  rough  eye   laugh 

doubt  half  break  heart  straight great  island 

country touch  cough 
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Consonant–Final e Phonics Lesson #3 ______________________ 
 

 

1. Read the Memory Rap that describes when to keep and when to drop the consonant–final e 
when an ending suffix is added. 
 

  Memory Rap 
 

  Drop the final e when adding on an ending if it starts with a vowel up front. 

  Keep the final e when adding on an ending if it starts with a consonant. 

  Also keep the e when you hear soft “c” or “g” 

  Before “able” or “o-u-s” 

  Mostly keep the e when the ending is “v-e”, 

  “e-e”, or even “o-e”. 
 

2. Match these consonant–final e words to each Memory Rap line, using the best answer for 

each.  

  eyeing, concretely, pasting, seeing, outrageous, canoeing, changeable 

 

  Memory Rap Lines     Consonant–Final e Words 

 

  Drop the final e when adding on an ending   __________________________ 

  if it starts with a vowel up front. 

  Keep the final e when adding on an ending   __________________________ 

  if it starts with a consonant. 

  Also keep the e when you hear soft “c” or “g” __________________________ 

  before “able” or “o-u-s” 

         __________________________ 

 

  Mostly keep the e when the ending is “y-e”,  __________________________ 

  “e-e”, or even “o-e”.    

         __________________________ 

 

         __________________________ 

  

3. Book Search! Work on your own to find 3 words that remain as real words when the final 

e is either added or taken away. Examples: past–paste, pine–pin, fin–fine, note–not.  Write down 

both words for each. 

 

Book Titles: ___________________________________________________________________ 

 

1. __________________________ __________________________ 

 

2. __________________________ __________________________ 

 

3. __________________________ __________________________ 
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Consonant–Final e Phonics Assessment  
 

 

Directions 

 

Test students individually, saying “Pronounce these real and nonsense words.” (Pronunciation 

clues for the nonsense words are listed in parentheses). Nonsense words require students to 

decode. Using both real and nonsense words helps ensure test validity. 

 

Preparation 

  

Set aside a quiet table or desk, away from other students, to assess each student individually. Run 

off enough teacher copies for each student and make one laminated student copy. Inform 

students of the testing order in advance, so that each student will automatically come up to you 

without disrupting the class. The test should only take 30 seconds to give and then 30 seconds to 

grade and review results with the student. 

 

Grading 

  

Mark errors with an X in the space provided only if the specific phonics skill is mispronounced. 
In other words, don’t mark it wrong if the student mispronounces part of the word that you are 

not assessing. 

 

Mastery Criterion 

  

Mastery criterion is 80%, or 8 correct out of 10. If the reading deficit has been mastered, change 

the / into an X on the Reading Mastery Matrix. Show the student his or her own progress on 

the chart, and assign the next phonics skill to be addressed (if any).  

 

If the student does not meet the mastery criterion, inform the student that this phonics skill will 

be reviewed later. Remind the student (and yourself) that sometimes mastering a skill simply 

takes more practice. Return to the un-mastered phonics skill, using the same lessons after one of 

the other phonics skills is mastered to build student self-confidence. 

 

Student Name ____________________________________ Test Date _______________ 

 

___ 1. cutter     ___ 6. mave (rhymes with have) 

___ 2. stute (rhymes with cute)  ___ 7. promote  

___ 3. hile (rhymes with smile)  ___ 8. lospe (rhymes with wasp) 

___ 4. wrote     ___ 9. pavement 

___ 5. giraffe     ___ 10. carve 
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Consonant–Final e Phonics Assessment  
 

 

1. cutter 

 

2. stuse    

 

3. hiley   

 

4. wrote 

 

5. giraffe 

 

6. mave   

 

7. promete   

 

8. lospe   

 

9. pavement 

 

10. carve 
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Consonant Digraphs Phonics Lessons 
 

 

Phonics Lesson 1      

 

 Assign leadership roles for the Consonant Digraphs Phonics Lessons. 

 Take out the sheep, whale, python, sloth, cheetah, lemming, and television blue 

Consonant Digraph Animal Cards, and tell students to select the same from their deck of 

cards. Spread out these cards in order on a desk, table, or projector. 

 Point to each of the letters (and blanks) when saying the spellings. Tell students to point 

to the name, sound, and spellings on their cards when you cue them saying, “Name?” 

(pause for their unison answer) “Sound?” (pause for their unison answer). “Spelling?” 

(pause for their unison answer). Be careful not to add an ending /uh/ sound to the 

consonant digraph sounds. 

 

 
 

 Teach your students that these Animal Cards each have spellings with two or three 

consonants, but each spelling makes only one sound. Tell students that all other 
consonants each say their own sounds, even when combined.  

 Write “sh” on paper or the board as shown below. Point to the spelling and say /sh/. Now 

write “st” to the right of the “sh” and say /s/ /t/ as two separate sounds. Now blend the /s/ 

/t/, making sure not to elongate the /t/ as tuh. Ask student how many sounds are in “sh” 

(1) and how many sounds are in “st” (2). Point to both spellings and have students 

practice the pronunciation of the consonant digraph “sh” and the consonant blend “st.” 

Continue the same procedure to contrast the other consonant digraph and consonant blend 

pairs. 
 

sh-st, wh-bl, th-nd, ch-cr,  

ng-nt, zh-fl 

   

 Brainstorm and write words on paper or on the board which use each of the consonant 

digraphs. 

 The People Manager ensures that students put away their Animal Cards. 
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Phonics Lesson 2 
 

 Take out the sheep, whale, python, sloth, cheetah, lemming, and television blue 

Consonant Digraph Animal Cards, and tell students to select the same from their deck of 

cards. Spread out these cards in order on a desk, table, or projector. 

 Point to each of the letters (and blanks) when saying the spellings. Tell students to point 

to the name, sound, and spellings on their cards when you cue them saying, “Name?” 

(pause for their unison answer) “Sound?” (pause for their unison answer). “Spelling?” 

(pause for their unison answer). Be careful not to add an ending /uh/ sound to the 

consonant digraph sounds. 
 

 
 

 Teach students that there are less common consonant digraphs. Write the following list 

on paper or the board. Point under the first consonant digraph “_mb” and say the /mb/ 

sound. Repeat with students saying the /mb/ out loud. Say, “as in” and point to limb and 

have students say the example word. Continue with this procedure for the rest.  
 

_mb   limb     ph   graph 

_dge   edge    _tch  scratch 

_ck    tack  kn_  know   
 

 The Task Manager passes out the Lesson #1 worksheets. The Reader reads the definition 

and the first task, and the Clarifier explains the directions.  

 Students complete the first task collaboratively.  

 When finished, the Task Manager gets the answers from the teacher and students self-

correct and revise their answers.  

 The Reader reads and the Clarifier explains the directions for the Book Search! Students 

work individually on this task and may use multiple books to find the words. 

 When most of the students have finished, the Task Manager passes out the Word 

Making 3 x 5 card for the group with this word jumble: ohpahprogt and students make 

words on the back of their worksheets. Two minutes before the end of the phonics lesson, 

instruct the Reader to turn over the card and read the unscrambled word: photograph. 

Students count their points and declare a winner. 

 The Task Manager collects the Lesson #1 worksheets, the answers, and the 3 x 5 card. 

The People Manager ensures that students put away their Animal Cards. 
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Phonics Lesson 3 
 

 Print the first of the following words on paper or the board. Use continuous blending to 

blend the spellings and ask students to provide the sounds. Ask students how many 

sounds are in the word. Continue this procedure with the the rest of the words.  

 

sheep (3), shelf (4), whale (3), which (3), that (3), with (3), chimp (4), crutch (4) wrong (3) 
 

 The Task Manager passes out the Lesson #2 worksheets. The Reader reads and the 

Clarifier explains the directions for the first and second tasks. 

 Students complete the first and second tasks collaboratively.  

 When finished, the Task Manager gets the answers from the teacher and students self-

correct and revise their answers.  

 The Reader reads and the Clarifier explains the directions for the third task. 

 Students complete the paragraph individually. 

 The Task Manager collects the Lesson #2 worksheets. 

 

Phonics Lesson 4 

 
 The Task Manager passes out the Lesson #3 worksheets.  

 The Reader reads and the Clarifier explains the directions for the Book Search! 

 Students complete the Book Search! individually. 

 When most of the students have finished, the Reader reads and the Clarifier explains the 

directions for the second task. 

 Students complete the second task individually. 

 When most of the students have finished, the People Manager asks each student to read 

their sentences out loud and the students identify the words which include consonant 

digraphs.  

 The Task Manager passes out the Word Making 3 x 5 card for the group with this word 

jumble: wdlrinhiw and students make words on the back of their worksheets. Two 

minutes before the end of the phonics lesson, instruct the Reader to turn over the card and 

read the unscrambled word: whirlwind. Students count their points and declare a winner. 

 The Task Manager collects the Lesson #3 worksheets and the 3 x 5 card. The People 

Manager ensures that students put away their Animal Cards. 

 

Phonics Lesson 5 

 

 Teach students how to play one of the phonics card games to practice their consonant 

digraph sound-spellings. 

 Students get their card sets and play the card game while you pull students for the quick 

Consonant Digraphs Formative Assessment.  

 Students clean up neatly and completely. 
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Consonant Digraphs Phonics Lesson #1 ____________________ 
 

 

Definition: Consonant digraphs are two or three consonants in the same syllable that 

together make only one sound. 

 

1. Read the following words to hear the one sound of the consonant digraphs. Then underline the 

consonant digraphs in the following words: 

  

c h o p  t h i s   s o n g  h u s h   

 

 w h i c h  c h u r c h  s h i p   h a s h   

 

 s h u s h  w h y    w h i t e  w i t h 

 

 t h i c k  h i t c h  c a s h   t h e s e  

 

 s h a k e  t h i n   w i s h  m u c h   

 

 c r a s h  c h i m e  t h i n g  l o n g 

 

2. Book Search! Work on your own to find words with words with these consonant 

digraphs: ch, sh, _wh, _ng, and th 

 

Book Titles: ___________________________________________________________________ 

 

ch 1. __________________________ p. __  

 

sh 2. __________________________ p. __  

 

wh_ 3. __________________________ p. __ 

 

ng 4. __________________________ p. __  

 

th 5. __________________________ p. __ 

 

and with these less common consonant diagraphs. 

 

_mb or ph 5. __________________________ p. __  

 

_dge or _tch 6. __________________________ p. __  

 

_ck or kn_ 7. __________________________ p. __ 
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Consonant Digraphs Phonics Lesson #2 ____________________ 
 

 

1. How many sounds are in the following words?  Example: The word chap has 3 sounds. 

 

A. chew ___ B. much ___ C. shift ___ D. sash ___ E. show ___  

 

F. such ___ G. when ___ H. this ___ I. throne ___ J. chest ___  

 

K. strung ___ L. thin ___ M. numb ___ N. phone ___ O. whisk ___ 

 

2. Add letters to the following consonant digraphs to complete real words. Don’t use any of the 

consonant digraph words above. 

 

Example: ______th(er) = fath(er) 

 

 ______sh th______ ch______ ______th(ing) ______th(ly) 

 

 ______ch wh______ sh______ ______sh(ed)  ______ch(er)  

 

 ______ng ______tch(ing) 

 

3. Include as many words from #1 and #2 in a short paragraph beginning with–  

 

I have never been more afraid… ___________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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Consonant Digraphs Phonics Lesson #3 ____________________ 
 

 

1. Book Search! Work on your own to find words with 4 words with different consonant 
digraphs at the start of each word, 2 words with different consonant digraphs in the middle of the 
word, and 2 words with different consonant digraphs at the end of each word.  
 

Book Titles: ___________________________________________________________________ 

 

Start 

 

1. __________________________ p. __ 

 

2. __________________________ p. __ 

 

3. __________________________ p. __ 

 

4. __________________________ p. __ 

 

Middle 

 

1. __________________________ p. __ 

 

2. __________________________ p. __ 

 

End 

 

1. __________________________ p. __ 

 

2. __________________________ p. __ 

 

2. Students write a sentence including consonant digraphs at the start, middle, and end of words, 

using no words from Phonics Lessons #s 1, 2, or 3. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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Consonant Digraphs Phonics Assessment 
 

 

Directions 

 

Test students individually, saying “Pronounce these real and nonsense words.” (Pronunciation 

clues for the nonsense words are listed in parentheses). Nonsense words require students to 

decode. Using both real and nonsense words helps ensure test validity. 

 

Preparation 

  

Set aside a quiet table or desk, away from other students, to assess each student individually. Run 

off enough teacher copies for each student and make one laminated student copy. Inform 

students of the testing order in advance, so that each student will automatically come up to you 

without disrupting the class. The test should only take 30 seconds to give and then 30 seconds to 

grade and review results with the student. 

 

Grading 

  

Mark errors with an X in the space provided only if the specific phonics skill is mispronounced. 
In other words, don’t mark it wrong if the student mispronounces part of the word that you are 

not assessing. 

 

Mastery Criterion 

  

Mastery criterion is 80%, or 8 correct out of 10. If the reading deficit has been mastered, change 

the / into an X on the Reading Mastery Matrix. Show the student his or her own progress on 

the chart, and assign the next phonics skill to be addressed (if any).  

 

If the student does not meet the mastery criterion, inform the student that this phonics skill will 

be reviewed later. Remind the student (and yourself) that sometimes mastering a skill simply 

takes more practice. Return to the un-mastered phonics skill, using the same lessons after one of 

the other phonics skills is mastered to build student self-confidence. 

 

Student Name ____________________________________ Test Date _______________ 

 

___ 1. chung     ___ 6. maycher (rhymes with nature) 

___ 2. shad (rhymes with brad)  ___ 7. teeshob (tee-shob) 

___ 3. whib (rhymes with fib)   ___ 8. nuwhek (nu-whek) 

___ 4. chess     ___ 9. thunder 

___ 5. lashing     ___ 10. rather 
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Consonant Digraphs Phonics Assessment 
 

 

1. chung 

 

2. shad    

 

3. whib 

 

4. chess 

 

5. lashing 

 

6. maycher   

 

7. teeshob   

 

8. nuwhek   

 

9. thunder 

 

10. rather 
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Consonant Blends Phonics Lessons 
 

 

Phonics Lesson 1      

 
 Take out the black Consonant Blend Cards, 3 cheetah cards, 3 green pig cards, the blue 

whale card, the black seagull card, and the black newt card, and spread out these cards in 
order on a desk, table, or projector as shown below. 
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Phonics Lesson 1 (continued)  
 

 

 Tell students that unlike consonant digraphs, consonant blends are two or three 

consonants together in the same syllable, each of which says its own sound. For example, 

the “sn_” consonant blend is blended as /ss//nn/. 

 Point to each of the sounds and spellings in the word formed with the cards, saying the 

sounds and spellings as you point.  
Use the same three teacher cues to blend each word:  
 
1. “Say ‘em as I blend ‘em!”  
2. “Say ‘em as you blend ‘em!”  
3. “Word?” “Say the word and tap on your knee to count the sounds you hear.” 
 
Note that the example word, snitch, contains no stop sounds (/p/, /b/, /t/, /d/, /k/, /g/), so 
snitch should be blended as /ss/ /nn/ /ii/ /ch/. Make sure not to add the /uh/ sound to the 
end of the consonant digraphs. Then tell students to say the sounds as you point to each. 

 After blending, instruct students to show the number of phonemes for all three words 

with their fingers in response to the teacher cue: “Show with your fingers how many 

sounds you hear.” which (3) snitch (4) snitch (4) 

 Hold up Consonant Blend Card #46 “bl_” and remind students that a vowel goes in the 

blank. 

 Point underneath the “b” and say, ““Sound?”” Wait for the students unison response. 

Point underneath the “l” and say, ““Sound?”” Wait for the students unison response.  

Note: Don’t blend the consonant blends; make sure that students practice the separate 

sounds. Practicing the consonant blends helps students map these sound-spelling 

combinations to their memory banks and builds automaticity. 

 Ask students, “What sound or sounds can be added to this consonant blend to form 

words?” Wait for the students responses and repeat each correct word out loud. 

 Repeat the same procedures for all 45 Consonant Blend Cards. Pause at #74 “_ft” and 

remind students that a vowel must go in the blank before an ending consonant blend. 

Note: Spanish does not use the following consonant blends: sc, scr, sk, sl, sm, sn, sp, spl, 

spr, squ, st, str 

 Assign leadership roles for the Consonant Blends Phonics Lessons.  
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Phonics Lesson 2 

 

 Take out the black Consonant Blend Cards, and tell students to select the same from their 

deck of cards. Spread out these cards in order on a desk, table, or projector.  

 Remind students that consonant blends are two or three consonants together in the same 

syllable, each of which says its own sound. Also remind students that a vowel must go in 

the blank–either before or after the consonant blend. 

 For the 45 consonant blend cards, students point to each letter and say its sound in unison 

when you say, “Sound?” The teacher provides an example word for each consonant 

blend. 

 The Task Manager passes out the Lesson #1 worksheets.  

 The Reader reads the definition and the first task directions. The Clarifier explains the 

directions. 

 Students complete the first task collaboratively.  

 When most of the students have finished, the Task Manager gets the answers from the 

teacher and students self-correct and revise their answers.  

 The Reader reads and the Clarifier explains the second task. 

 Students complete the second task individually. 

 When finished, the People Manager asks students to share their sentences. 

 The Task Manager passes out the Word Making 3 x 5 card for the group with this word 

jumble: suotipurmcs and students make words on the back of their worksheets. Two 

minutes before the end of the phonics lesson, instruct the Reader to turn over the card and 

read the unscrambled word: scrumptious. Students count their points and declare a 

winner. 

 The Task Manager collects the Lesson #1 worksheets and the 3 x 5 card. 

 The People Manager ensures that students put away their Animal Cards. 

 

Phonics Lesson 3 

 

 The Task Manager passes out the Lesson #2 worksheets.  

 The Reader reads the definition and the first task directions. The Clarifier explains the 

directions. 

 Students complete the first task collaboratively.  

 When finished, the Task Manager gets the answers from the teacher and the Word 

Making 3 x 5 card, and students self-correct and revise their answers.  

 The Reader reads the directions to the second task and the limerick. The Clarifier 

explains the second task. 

 Students complete the second verse of the limerick collaboratively.  

 When finished, the students choral read their limerick to the teacher. 

 The Task Manager passes out the Word Making 3 x 5 card for the group with this word 

jumble: dttfirhneps and students make words on the back of their worksheets. Two 

minutes before the end of the phonics lesson, instruct the Reader to turn over the card and 

read the unscrambled word: spendthrift. Students count their points and declare a 

winner. 

 The Task Manager collects the Lesson #2 worksheets and the 3 x 5 card. 
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Phonics Lesson 4 

 

 The Task Manager passes out the Lesson #3 worksheets.  

 The Reader reads the first and second task directions. The Clarifier explains the 

directions. 

 Students complete both tasks individually.  

 When most of the students have finished the Book Search! the People Manager asks 

students to share the real words they developed from the consonant blends in the first 

task. 

 The Task Manager passes out the Word Making 3 x 5 card for the group with this word 

jumble: gersttaits and students make words on the back of their worksheets. Two 

minutes before the end of the phonics lesson, instruct the Reader to turn over the card and 

read the unscrambled word: strategist. Students count their points and declare a winner. 

 The Task Manager collects the worksheets and 3 x 5 card. 

 

Phonics Lesson 5 

 

 Teach students how to play one of the phonics card games to practice their consonant 

blend sound-spellings. 

 Students get their card sets and play the card game while you pull students for the quick 

Consonant Blends Formative Assessment.  

 Students clean up neatly and completely. 
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Consonant Blends Phonics Lesson #1 ______________________ 
 

 

Definition: Consonant blends are two or three consonants together in the same syllable, each 

of which says its own sound. 

 

1. Underline all the beginning consonant blends in the following words and write the number of 

sounds in each word in the space provided. 

 
A. b l a c k ___ B. b r i g h t___ C. c l u c k ___ D. c r e s t ___  

 

E. d r i f t ___ F. f l a k e ___ G. f r i g h t ___ H. g l i d e ___  

 

I. g r e e d ___ J. p l o t ___  K. p r o p ___ L. s c a m ___  

 

M. s c r a p ___ N. b l a s t ___ O. s k u n k ___ P. s l o b ___  

 

Q. s m u d g e ___ R. s n a i l___ S. s p o k e ___ T. s p l i t ___  

 

U. s p r a y ___ V. s q u i s h ___ W. s t o c k ___ X. s t r u t  ___  

 

Y. s w e a t ___ Z. t h r a s h ___ AA. t r a m p ___ BB. t w i n e ___ 
 

2. Write the longest sentence you can think of, using as many of the beginning consonant blends 

as possible. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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Consonant Blends Phonics Lesson #2 ______________________ 
 

 

Definition: Consonant blends are two or three consonants together in the same syllable, each 

of which says its own sound. 

 

1. Underline all the ending consonant blends in the following words and write the number of 

sounds in each word in the space provided. 
 

 

A. c l e f t ___ B. m i l d ___ C. s t a m p ___ D. e l m ___  

 

E. g u l p ___ F. q u i l t ___ G. b r a n d ___ H. s c r i m p ___  

 

I. c r u s h ___ J. s t r i p e ___ K. t r a s h ___ L. b l u n t ___  

 

M. l e a p t ___ N. m a s k ___ O. g r a s p ___ P. l i s t ___  

 

Q. d r u m  ___ 

 
2. Read the limerick and underline each of the consonant blends. Write a second verse for this 

limerick, using as many consonant blends as possible.  

Example: 
 

Crazy, Scary, Thieving Old Clown 
 

There once was a crazy old clown, 

who scared all the children around. 

The circus he left 

just after his theft  

of twenty-three English bloodhounds. 

 
 

_______________________________________________________________ (Title) 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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Consonant Blends Phonics Lesson #3 ______________________ 
 

 

1. Add letters to the following consonant blends to complete real words.   

Example: ______st(ood) = underst(ood) 

 

______bl(er) br______ cl______ ______dr(y)  fl______  

 

______fr(ee) ______gl(er) gr______ ______pr(ess)  sc______  

 

______sk sl______ sm______ sn______  ______sp  

 

______st(ern) sw______ ______tr(y) spl______  thr______ 

 

2. Book Search! Work on your own to find 4 words with different consonant blends at the 

beginning of each word, and 4 words with different consonant blends at the end of each word.  

 

Book Titles: ___________________________________________________________________ 

 

Beginning 

 

1. __________________________ p. __ 

 

2. __________________________ p. __ 

 

3. __________________________ p. __ 

 

4. __________________________ p. __ 

 

End 

 

1. __________________________ p. __ 

  

2. __________________________ p. __ 

 

3. __________________________ p. __ 

 

4. __________________________ p. __ 
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Consonant Blends Phonics Assessment 
 

 

Directions 

 

Test students individually, saying “Pronounce these nonsense words.” Nonsense words require 

students to decode.  

 

Preparation 

  

Set aside a quiet table or desk, away from other students, to assess each student individually. Run 

off enough teacher copies for each student and make one laminated student copy. Inform 

students of the testing order in advance, so that each student will automatically come up to you 

without disrupting the class. The test should only take 30 seconds to give and then 30 seconds to 

grade and review results with the student. 

 

Grading 

  

Mark errors with an X in the space provided only if the specific phonics skill is mispronounced. 
In other words, don’t mark it wrong if the student mispronounces part of the word that you are 

not assessing. 

 

Mastery Criterion 

  

Mastery criterion is 80%, or 8 correct out of 10. If the reading deficit has been mastered, change 

the / into an X on the Reading Mastery Matrix. Show the student his or her own progress on 
the chart, and assign the next phonics skill to be addressed (if any).  

 

If the student does not meet the mastery criterion, inform the student that this phonics skill will 

be reviewed later. Remind the student (and yourself) that sometimes mastering a skill simply 

takes more practice. Return to the un-mastered phonics skill, using the same lessons after one of 

the other phonics skills is mastered to build student self-confidence. 

 

Student Name ____________________________________ Test Date _______________ 

 

Beginning End 

____ 1.  ____ 2.   prist 

____ 3.  ____ 4.   twaft    

____ 5.  ____ 6.   skump   

____ 7.  ____ 8.   threlk 

____ 9.  ____10.   cradge 
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Consonant Blends Phonics Assessment 
 

 

1. prist 

 

2. twaft    

 

3. skump   

 

4. threlk 

 

5. cradge 
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Long Vowels Phonics Lessons 
 

 

Phonics Lesson 1      

 

 Assign leadership roles for the Long Vowels Phonics Lessons.  

 Take out the red Long Vowel Animal Cards, and tell students to select the same from 

their deck of cards. Spread out these cards in order on a desk, table, or projector. 

 Practice the names and sounds for each long vowels card. Point to the picture when 

saying the name. Point to the /sound/ when saying the sound. Tell students to point to the 

name and sound on their cards when you cue them saying, “Name?” (pause for their 

unison answer) “Sound?” (pause for their unison answer). Note that the brackets indicate 

different spellings including the sound. For example, with the eagle card spellings include 

“ei” as in either and “cei” as in receive. 
 

 
 

 Tell students that our focus in today’s phonics lesson will be to practice both the single 

vowel and vowel team long vowel spellings. Remind students that a long vowel “says its 

name” and other vowel sounds do not. 

 Tell students that each long vowel sound can also be spelled with more than one vowel. 

Tell students that these vowels are called vowel teams. 

 Teach students that a consonant goes in the blanks for long vowel spellings. Also remind 

students that the silent final e is not a vowel. 

 Point to the “a” spelling on the ape card and say “a” with an elongated /aa/ sound. Tell 

students to do the same with their cards. Now, point to the “_ay” spelling and say “blank– 

a–y as you touch the blank, a, and y.” The students say the same in unison response. 

Next, point to the “a_e” spelling on the ape card and say “a–blank–e” as you touch the a, 

the blank, and the e.  

 Teach students that the long /i/ “y” is used in accented syllables, such as in crý-ing. The 

long /e/ “y” is used in unaccented syllables, such as in bá-by. The “_y” spellings indicate 

that no English syllables or words begin with a long /e/ or /i/ “y” spelling. Note that this 

is not the case for proper names, such as in Yvette or Yvonne.  

 Follow the same procedure with the rest of the cards. 
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Phonics Lesson 1 (continued) 

 

 The Task Manager passes out the Word Making 3 x 5 card for the group with this word 

jumble: sarbtey and students make words on the back of their worksheets. Two minutes 

before the end of the phonics lesson, instruct the Reader to turn over the card and read the 

unscrambled word: betrays. Students count their points and declare a winner. 

 The Task Manager collects the 3 x 5 card. 

 The People Manager ensures that students put away their Animal Cards. 
 

Phonics Lesson 2 

 

 Take out the red Long Vowel Animal Cards, and tell students to select the same from 

their deck of cards. Spread out these cards in order on a desk, table, or projector.  

 Practice the names, sounds, and spellings for each long vowels card. Point to the picture 

when saying the name. Point to the /sound/ when saying the sound. Point to each spelling 

when saying the spellings (including blank). Tell students to point to the name, sound, 

and spelling on their cards when you cue them saying, ““Name?”” (pause for their unison 

answer), ““Sound?”” (pause for their unison answer), and “Spelling?” (pause for their 

unison answers as you point to each).  

 The Task Manager passes out the Lesson #1 worksheets. 

 The Reader reads the definition and directions. The Clarifier explains the task. 

 Students complete the worksheet collaboratively.  

 The Task Manager passes out the Word Making 3 x 5 card for the group with this word 

jumble: msabatoet and students make words on the back of their worksheets. Two 

minutes before the end of the phonics lesson, instruct the Reader to turn over the card and 

read the unscrambled word: steamboat. Students count their points and declare a winner. 

 The Task Manager collects the Lesson #1 worksheets and 3 x 5 card. 

 The People Manager ensures that students put away their Animal Cards. 

 

Phonics Lesson 3 

 

 Tell students to take out the red Long Vowel Animal Cards from their deck of cards. The 

students spread out these cards in order on a desk, table, or projector. 

 The Task Manager passes out the Lesson #2 worksheets. 

 The Reader reads the definition and directions. The Clarifier explains the task. 

 Students complete the worksheet collaboratively, using the Animal Cards as reference.  

 The Task Manager passes out the Word Making 3 x 5 card for the group with this word 

jumble: paslneae and students make words on the back of their worksheets. Two minutes 

before the end of the phonics lesson, instruct the Reader to turn over the card and read the 

unscrambled word: seaplane. Students count their points and declare a winner. 

 The Task Manager collects the Lesson #2 worksheets and 3 x 5 card. 

 The People Manager ensures that students put away their Animal Cards. 
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Phonics Lesson 4 

 

 Tell students to take out the red Long Vowel Animal Cards from their deck of cards. The 

students spread out these cards in order on a desk, table, or projector. 

 The Task Manager passes out the Lesson #3 worksheets. 

 The Reader reads the definition and directions. The Clarifier explains the task. 

 Students complete the worksheet collaboratively, using the Animal Cards as reference.  

 The Task Manager passes out the Word Making 3 x 5 card for the group with this word 

jumble: ywefselhl and students make words on the back of their worksheets. Two 

minutes before the end of the phonics lesson, instruct the Reader to turn over the card and 

read the unscrambled word: flywheels. Students count their points and declare a winner. 

 The Task Manager collects the worksheets and 3 x 5 card. 

 The People Manager ensures that students put away their Animal Cards. 

 

Phonics Lesson 5 

 

 Teach students how to play one of the phonics card games to practice their long vowel 
sound-spellings. 

 Students get their card sets and play the card game while you pull students for the quick 

Long Vowels Formative Assessment.  
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Long Vowels Phonics Lesson #1 
 

 

Definition: Long vowel sounds are single sounds that say the letter names a, e, i, o, and u. 

 

Directions: Sort the following words into the long vowel sound-spelling categories and write 

them in the spaces provided.  

 

hi, cycle, stage, twine, me, nation, stake, he, flabby, so, stone, bugle, cube, ladle, male, be, any, 

triangle, fine, biceps, dying, time, mute, future, go, music, lobe, hungry, cradle, no, sole, cuter,  

trying 

 

a    a_e    e   _y (long ē) 

 

_________________ _________________ _________________ _________________  

 

_________________ _________________ _________________ _________________ 

  

_________________ _________________ _________________ _________________  

 

i   i_e   _y (long ī) 

 

 _________________ _________________ _________________   

 

_________________ _________________ _________________   

        

_________________ _________________ _________________  

  

o   o_e   u   u_e  

 

_________________ _________________ _________________ _________________  

 

_________________ _________________ _________________ _________________  

 

_________________ _________________ _________________ _________________  
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Long Vowels Phonics Lesson #2 
 

 

Definition: Vowel teams are two or three vowels in the same syllable that together make only 

one sound. 

 

Directions: Sort the following words into the vowel team sound-spelling categories and write 

them in the spaces provided. 

 

cried, neat, strain, street, clay, sleigh, creed, mean, receive, lied, does, dew, raining, eight, goes, 

bloat, grown, flight, barbecue, grew, perceive, higher, load, stow, fuel, stray 

 

_ay     ai_    ei (long ā) 

 

_________________  _________________  _________________  

  

_________________  _________________  _________________   

 

_ee     ea (long ē)   [c]ei 

 

 _________________  _________________  _________________  

 

_________________  _________________  _________________  

        

_igh     _ie (long ī)    

 

_________________  _________________   

  

_________________  _________________ 

    

_oe     oa_     ow (long ō) 

 

_________________  _________________  _________________  

   

_________________  _________________  _________________  

 

_ew     _ue 

 

_________________  _________________   

  

_________________  _________________    
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Long Vowels Phonics Lesson #3 
 

 

Directions: In the short story that follows, use the Long Vowel Animal Cards to help you 

correct the spellings errors in the spaces below. Don’t write down any words that are spelled 

correctly. 

    

The laydy  lighked  shoawing   off her whyte 

 

_________________ _________________ _________________ _________________ 

 

hi   heal   shoes soe  much that shea 

 

_________________ _________________ _________________ _________________ 

 

uesd    her cell phoan camera to taik pictures,  then emayled  

 

_________________ _________________ _________________ _________________ 

 

a fu   of theise  phowtographs to her  friend, Jein.   

 

_________________ _________________ _________________ _________________ 

 

Her friend trid  to oepen   the picture fiels but couldn’t fynd them. 

 

_________________ _________________ _________________ _________________ 

 

Mabe   a  good  excewse  to have her friend sea thoase shoes in person! 

 

_________________ _________________ _________________ _________________ 
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Long Vowels Phonics Assessment 
 

 

Directions 

 

Test students individually, saying “Pronounce these real and nonsense words.” (Pronunciation 

clues for the nonsense words are listed in parentheses). Nonsense words require students to 

decode. Using both real and nonsense words helps ensure test validity. 

 

Preparation 

  

Set aside a quiet table or desk, away from other students, to assess each student individually. Run 

off enough teacher copies for each student and make one laminated student copy. Inform 

students of the testing order in advance, so that each student will automatically come up to you 

without disrupting the class. The test should only take 30 seconds to give and then 30 seconds to 

grade and review results with the student. 

 

Grading 

  

Mark errors with an X in the space provided only if the specific phonics skill is mispronounced. 
In other words, don’t mark it wrong if the student mispronounces part of the word that you are 

not assessing. 

 

Mastery Criterion 

  

Mastery criterion is 80%, or 8 correct out of 10. If the reading deficit has been mastered, change 

the / into an X on the Reading Mastery Matrix. Show the student his or her own progress on 

the chart, and assign the next phonics skill to be addressed (if any).  

 

If the student does not meet the mastery criterion, inform the student that this phonics skill will 

be reviewed later. Remind the student (and yourself) that sometimes mastering a skill simply 

takes more practice. Return to the un-mastered phonics skill, using the same lessons after one of 

the other phonics skills is mastered to build student self-confidence. 

 

 

Student Name ____________________________________ Test Date _______________ 

 

___ 1. sigh     ___ 6. cleeb (cleeb) 

___ 2. blain (rhymes with stain)  ___ 7. woater (rhymes with boater) 

___ 3. baying (rhymes with saying)  ___ 8. shein (rhymes with stain) 

___ 4. stoeb (rhymes with lobe)  ___ 9. tries 

___ 5. receive     ___ 10. please 
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Long Vowels Phonics Assessment 
 

 

1. sigh 

 

2. blain    

 

3. baying   

 

4. stoeb 

 

5. receive 

 

6. cleeb 

 

7. woater  

 

8. shein   

 

9. tries 

 

10. please 
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Diphthongs Phonics Lessons 
 

 

Phonics Lesson 1      

 

 Take out the purple Diphthong Animal Cards, and tell students to select the same from 

their deck of cards. Spread out these cards in order on a desk, table, or projector.  

 Remind students that single long vowel and vowel teams both “say the names of their 

vowels”: /ā/, /ē/, /ī /, /ō/, /ū/. For example, the single long vowel “a” and the vowel team 

“ai_” both say long /a/, as in nation and rain. 

 Tell students that diphthongs are different than vowel teams. Diphthongs are two or three 

vowels together in the same syllable that each make individual sounds. Readers must 

blend the sounds together.  

 Point to the purple /ow/ sound on the cow card. Say /ow/ slowly, elongating the first, but 

not the second, sound. Have students point to the spelling and say the /ow/ sound with 

you. Ask students what happens to the lips when saying this sound. (They close together 

on the second sound.) 

 Practice the names, sounds, and spellings for each long vowels card. Point to the picture 

when saying the name. Point to the /sound/ when saying the sound. Point to each spelling 

when saying the spellings (including blank). Tell students to point to the name, sound, 

and spelling on their cards when you cue them saying, ““Name?”” (pause for their unison 

answer), ““Sound?”” (pause for their unison answer), and “Spelling?” (pause for their 

unison answers as you point to each).  

 Note that the brackets indicate different spellings including the sound. For example, with 

the hawk card spellings include “a” as in swap; “al” as in almost; and “all” as in tall. 

 

 
 

Teacher Notes: Spanish pronounces vowels as the following: a as /aw/, e as /ā/ or /ě/, i as 

/ē/, o as /ō/, u as long /oo/ (rooster). Spanish has no vowel teams, only diphthongs, so every 

written vowel is pronounced except for the u after g before e or i, “gue” or “gui” in which the 

u is usually silent. 
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Phonics Lesson 1 (continued) 

 
 Take out 2 kangaroo, 2 raccoon, the newt, the cow, and the red long vowel “o” Animal 

Cards from your teacher’s deck, and spread out these cards in order on a desk, table, or 
projector as shown below.  

 

         
 

         
 

 Point to each of the sounds in the top row, saying the sounds as you point. Next, tell 

students to say the sounds in the top row as you point to each. 

 Ask students what word is blended from the sounds in the top row (crow) and how many 

sounds are in the top row (3). 

 Point to each of the sounds in the bottom row, saying the sounds as you point. Next, tell 

students to say the sounds in the bottom row as you point to each. 

 Ask students what word is blended from the sounds in the bottom row (crown) and how 

many sounds are in the bottom row (5). Explain that the top row long /o/ “ow” spelling 

has only one sound because it is a vowel team. The bottom row /ow/ “_ow” spelling has 

two sounds because it is a diphthong.  

 Assign leadership roles for the Diphthongs Phonics Lessons.  
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Phonics Lesson 1 (continued) 

 

 The Task Manager passes out the Word Making 3 x 5 card for the group with this word 

jumble: ottnoopis and students make words on the back of their worksheets. Two 

minutes before the end of the phonics lesson, instruct the Reader to turn over the card and 

read the unscrambled word: outpoints. Students count their points and declare a winner. 

 The Task Manager collects the 3 x 5 card. 

 

Phonics Lesson 2 

 

 Tell students to take out the red Long Vowel and the purple Diphthong Animal Cards 

from their card sets and spread the cards out on a desk or table. 

 Remind students that the red long vowel spellings each say only one sound–the name of 

their vowel, while the purple diphthong spellings make a sound for each letter and the 

reader blends them together. 

 The Task Manager passes out the Lesson #1 worksheets. 

 The Reader reads the definitions and directions, and the Clarifier explains the task. 

 Students complete the worksheet collaboratively, using their Animal Cards for reference.  

 When finished, the Task Manager gets the answers from the teacher and students self-

correct and revise their answers.  

 When corrections have been completed, the Task Manager passes out the Word Making 

3 x 5 card for the group with this word jumble: rhtutohgou and students make words on 

the back of their worksheets. Two minutes before the end of the phonics lesson, instruct 

the Reader to turn over the card and read the unscrambled word: throughout. Students 

count their points and declare a winner. 

 The Task Manager collects the 3 x 5 card, answers, and worksheets. 
 

Phonics Lesson 3 

 
 Tell students to take out the purple diphthong Animal Cards from their card sets and 

spread the cards out on a desk or table. 

 The Task Manager passes out the Lesson #2 worksheets. 

 The Reader reads the definitions and directions, and the Clarifier explains the task. 

 Students complete the worksheet collaboratively, using their Animal Cards for reference.  

 When finished, the Task Manager collects the worksheets. 
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Phonics Lesson 4 

 

 Tell students to take out the purple Diphthong Animal Cards from their card sets and 

spread the cards out on a desk or table. 

 The Task Manager passes out the Lesson #3 worksheets. 

 The Reader reads the definitions and directions, and the Clarifier explains the task. 

 Students complete the worksheet collaboratively, using their Animal Cards for reference.  

 When finished, the Task Manager gets the answers from the teacher and students self-

correct and revise their answers.  

 After corrections have been completed, the Reader reads and the Clarifier explains the 

directions for the Book Search! Students work individually on this task and may use 

multiple books to find the words. 

 The Task Manager collects the worksheets to turn in to the teacher.  

 The People manager ensures that students put away their Animal Cards. 

 

Phonics Lesson 5 

 

 Teach students how to play one of the phonics card games to practice their diphthong 

sound-spellings. 

 Students get their card sets and play the card game while you pull students for the quick 

Diphthongs Formative Assessment.  
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Diphthongs Phonics Lesson #1 _____________________________ 
 

 

Definition: Diphthongs are two or three vowels together in the same syllable that each make 

individual sounds. 

 

Definition: Vowel teams are two or three vowels in the same syllable that together make only 

one sound. 

 

Directions: For the following words, write D if the word contains a diphthong and write VD 

if the word contains a vowel team in the space provided. Use the sound-spellings chart below for 

help.  

 

1. few ___  2. maybe ___  3. out ___  4. show ___  5. rain ___  6. coin ___  
 

7. glue ___  8. plow ___  9. boy ___  10. suit ___  11. sleigh ___  12. week ___  

 

13. cause ___  14. belief ___  15. new ___  16. pound ___ 17. tall ___  18. point ___  

 

19. blue ___  20. frown ___  21. joy ___  22. mule ___  23. goat ___  24. fault ___  

 

25. woe ___  26. haul ___  27. stray ___  28. hue  29. cruise ___  30. soy ___  

 

31. almost ___ 32.  oats ___  33. prowl ___  34. true ___  35. spoil ___  36. house ___  

 

37. vein ___  38. blew ___  39. moon ___  40. peeled ___ 41. cue ___ 42. book ___  

 

43. law ___  44. sigh ___  45. haul ___ 46. perceive ___ 
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Diphthongs Phonics Lesson #2 _____________________________ 
 

 

Definition: Diphthongs are two or three vowels together in the same syllable that each make 

individual sounds.  
 

Directions: Add two words, including diphthongs, for each diphthong sound-spelling.  
 

long oo (rooster)  _ue    u (rooster sound)  

moon    glue    duty 

broom    blue    lunar 

smooth    true    tumor 
 

__________________ __________________ __________________ 

 

__________________ __________________ __________________ 
 

_ew    short oo (woodpecker) 

stew       foot      

new     good  

blew    book 
 

__________________ __________________  

 

__________________ __________________  
 

aw    au    al 

awful    cause    almost 

hawk    fault    also 

law    haul    although 
 

__________________ __________________ __________________ 

 

__________________ __________________ __________________ 
 

all    ou_    ow    

  

stall    out    plow     

mall    pound    frown     

ball    house    prowl     
 

__________________ __________________ __________________ 

 

__________________ __________________ __________________ 
 

_oi    oy 

coin    soy 

point    joy 

loin    boy 
 

__________________ __________________  

 

__________________ __________________  
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Diphthongs Phonics Lesson #3 _____________________________ 
 

 

Definition: Diphthongs are two or three vowels together in the same syllable that each make 

individual sounds. Vowel teams are two or three vowels in the same syllable that together make 

only one sound. 
 

Directions: In the short story that follows, correct the spellings errors in the spaces below 

from the spellings on the Animal Cards. Don’t write down any words that are spelled correctly. 
 

The boi   watched the broun hauk    sayl 

 

_________________ _________________ _________________ _________________ 
 

hie    over the grein   meadoes,  luking     

 

_________________ _________________ _________________ _________________ 
 

for choyce   feald    miece.     The bird flue 

 

_________________ _________________ _________________ _________________ 
 

arownd   a trea,   then swewped  doun 

 

_________________ _________________ _________________ _________________ 
 

loa    and tuk    the smawl,  yet very cuete,   

 

_________________ _________________ _________________ _________________ 
 

mowse   in its claus  awl   in one mowtion. 

 

_________________ _________________ _________________ _________________ 

 

Book Search! Work on your own to find words with /oi/, /ow/, /aw/, /oo/ as in woodpecker, 

and /oo/ as in rooster sounds to fill in the chart. Refer to the Animal Cards for the spellings of 

these sounds. 

 

Book Titles: ___________________________________________________________________ 

 

/oi/  _________________________ p. __  /ow/  _________________________ p. __ 

        

/aw/  _________________________ p. __   

 

/oo/  as in woodpecker  _________________________ p. __  

 

/oo/  as in rooster   _________________________ p. __  
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Diphthongs Phonics Assessment 
 

 

Directions 

 

Test students individually, saying “Pronounce these real and nonsense words.” (Pronunciation 

clues for the nonsense words are listed in parentheses). Nonsense words require students to 

decode. Using both real and nonsense words helps ensure test validity. 

 

Preparation 

  

Set aside a quiet table or desk, away from other students, to assess each student individually. Run 

off enough teacher copies for each student and make one laminated student copy. Inform 

students of the testing order in advance, so that each student will automatically come up to you 

without disrupting the class. The test should only take 30 seconds to give and then 30 seconds to 

grade and review results with the student. 

 

Grading 

  

Mark errors with an X in the space provided only if the specific phonics skill is mispronounced. 
In other words, don’t mark it wrong if the student mispronounces part of the word that you are 

not assessing. 

 

Mastery Criterion 

  

Mastery criterion is 80%, or 8 correct out of 10. If the reading deficit has been mastered, change 

the / into an X on the Reading Mastery Matrix. Show the student his or her own progress on 

the chart, and assign the next phonics skill to be addressed (if any).  

 

If the student does not meet the mastery criterion, inform the student that this phonics skill will 

be reviewed later. Remind the student (and yourself) that sometimes mastering a skill simply 

takes more practice. Return to the un-mastered phonics skill, using the same lessons after one of 

the other phonics skills is mastered to build student self-confidence. 

 

Student Name ____________________________________ Test Date _______________ 

 

___ 1. pudding     ___ 6. droy (rhymes with boy) 

___ 2. haub (rhymes with job)   ___ 7. splew (rhymes with chew) 

___ 3. gawyer (rhymes with lawyer)   ___ 8. oiter (rhymes with loiter) 

___ 4. chow      ___ 9. sounded 

___ 5. crook      ___ 10. spoon 
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Diphthongs Phonics Assessment 
 

 

1. pudding 

 

2. haub    

 

3. gawyer   

 

4. chow 

 

5. crook 

 

6. droy   

 

7. splew  

 

8. oiter   

 

9. sounded 

 

10. spoon 
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r–controlled Vowels Phonics Lessons 
 

 

Phonics Lesson 1      
 

 Take out the three gold r–controlled vowel Animal Cards, and tell students to select the 

same from their deck of cards. Spread out the cards in order on a desk, table, or projector.  
 

 
 

 Teach your students that when the r consonant follows a vowel, the r makes the vowel 

change how it sounds. We call the vowel a controlled vowel because the r consonant 

controls how the vowel sounds. 
 Say, “The controlled vowel sound differs from word to word. For example, listen to the 

pronunciations of these words.” Write the following on paper or on the board and 

contrast the sounds of the r–controlled vowels: 

bury   pure    war   car 
 

 Say, “Also, people with different English dialects pronounce these r–controlled vowels 

differently. For example, some Americans pronounce the first word to rhyme with scary, 

while others pronounce the word to rhyme with hurry.” 
 Remind students that the “r” and r–controlled vowels always stay in the same syllable. 

 Practice the names, sounds, and spellings for each long vowels card. Point to the picture 

when saying the name. Point to the /sound/ when saying the sound. Point to each spelling 

when saying the spellings (including blank). Tell students to point to the name, sound, 

and spelling on their cards when you cue them saying, ““Name?”” (pause for their unison 

answer), ““Sound?”” (pause for their unison answer), and “Spelling?” (pause for their 

unison answers as you point to each).  

 Tell students that English also has l–controlled vowels. Just like with the r, the l 
consonant makes the vowel before it change how it sounds.  

 Write the following l–controlled vowels on paper or on the board. Pronounce each and 

have the students identify the vowel sounds they hear. 

scald   held  wolf  milk  gulp 
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Phonics Lesson 1 (continued) 

 

 Assign leadership roles for the r–controlled Vowels Phonics Lessons.  

 The Task Manager passes out the Lesson #1 worksheets. 

 The Reader reads the directions for the first task, and the Clarifier explains the task. 

 Students complete the first task collaboratively.  

 When finished, the Task Manager passes out the Word Making 3 x 5 card for the group 

with this word jumble: leacnrda and students make words on the back of their 

worksheets. Two minutes before the end of the phonics lesson, instruct the Reader to turn 

over the card and read the unscrambled word: calendar. Students count their points and 

declare a winner. 

 The Task Manager collects the 3 x 5 card. 

 The People Manager ensures that students put away their Animal Cards. 

 

Phonics Lesson 2 
 

 The Task Manager passes out the Lesson #1 worksheets.  

 The Reader reads the directions for the second and third tasks, and the Clarifier explains 

the tasks. 

 Students complete the Book Search individually. (Students may use multiple books for 

the Book Search!) 

 When most students have finished, the Task Manager passes out the Word Making 3 x 5 

card for the group with this word jumble: rmostdrenuht and students make words on the 

back of their worksheets. Two minutes before the end of the phonics lesson, instruct the 

Reader to turn over the card and read the unscrambled word: thunderstorm. Students 

count their points and declare a winner. 

 The Task Manager collects the worksheets and 3 x 5 card. 
 

Phonics Lesson 3 
 

 The Task Manager passes out the Lesson #2 worksheets. 

 The Reader reads the directions for the first task, and the Clarifier explains the task. 

 Students complete the first task collaboratively.  

 When finished, the Task Manager gets the answers from the teacher and students self-

correct and revise their answers.  

 After corrections have been completed, the Reader reads and the Clarifier explains the 

directions for the second task. 

 Students complete the second task individually. 

 When finished, the People Manager asks students to share their sentences. 

 The Task Manager collects the worksheets. 
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Phonics Lesson 4 
 

 Remind students that English has many different r–controlled vowel sounds and a variety 

of spellings. Write the following r–controlled vowel /sounds/ with examples on paper or 

on the board. Pronounce each and have the students identify the vowel sounds they hear. 

One sound /r/: paint/er, whir,  

ur/gent, cour/age  

Two sounds /air/: hair, wear, 

heir, bare/ly 

Two sounds /or/: ac/tor, store, 

di/no/saur, court 

Two sounds /eer/: near/ly, beer 

Two sounds /oo/: tour/ist, pure 

Three sounds /our/: hour/ly 

 

 The Task Manager passes out the Lesson #3 worksheets. 

 The Reader reads the directions for the first task, and the Clarifier explains the task. 

 Students complete the first task collaboratively.  

 The Reader reads the directions for the second task, and the Clarifier explains the task. 

 Students complete the Book Search individually. 

 The Task Manager collects the worksheets. 

 

Phonics Lesson 5 

 

 Teach students how to play one of the phonics card games to practice their r–controlled 
sound-spellings. 

 Students get their card sets and play the card game while you pull students for the quick 

r–controlled Vowels Formative Assessment.  

 The People Manager ensures that students put away their Animal Cards. 
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r–controlled Vowels Phonics Lesson #1 
 

 

1. Make up two rhymes for each of the following r–controlled vowel words.  They don’t need to 

be real words. The words can even have different spellings. 

 

fur  ____________________ ____________________ 

 

her ____________________ ____________________ 

 

fir ____________________ ____________________ 

 

far ____________________ ____________________ 

 

for  ____________________ ____________________ 
 

2. Book Search! Work on your own to find words with example words to fit each r–

controlled vowel spelling. 
 

Book Titles: ___________________________________________________________________ 

 

ur  ____________________ p.__ ____________________ p.__   

 

er  ____________________ p.__ ____________________ p.__   

 

ir ____________________ p.__ ____________________ p.__   

 

ar ____________________ p.__ ____________________ p.__   

 

or  ____________________ p.__ ____________________ p.__   

  

3. Book Search! Work on your own to find words with example words to fit each l–

controlled vowel spelling. 
 

Book Titles: ___________________________________________________________________ 
 

al or all ____________________ p.__ ____________________ p.__ 

   

ble or cle ____________________ p.__ ____________________ p.__ 

  

del or fle ____________________ p.__ ____________________ p.__ 

  

gle or kle ____________________ p.__ ____________________ p.__  

  

ple or tle ____________________ p.__ ____________________ p.__ 

   

sle or zle ____________________ p.__   
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r–controlled Vowels Phonics Lesson #2 
 

 

1. Sort the following r–controlled vowel words into the vowel letter categories below:  

 

here, care, first, bore, large, chore, pure, third, dear, insure,  

chair, board, bear, cure, tire, hair, fire, clear, sour, sure 

 

a words 
 

 ____________________ ____________________ ____________________ ____________________ 

 

e words 
 

 ____________________ ____________________ ____________________ ____________________ 

  

i words 
 

 ____________________ ____________________ ____________________ ____________________ 

  

o words 
 

 ____________________ ____________________ ____________________ ____________________ 

  

u words 
 

 ____________________ ____________________ ____________________ ____________________  

 

2. Write a very long sentence in which you use as many of these r and l–controlled vowel words 

as possible. 

 

here, care, first, bore, large, chore, pure, third, dear, insure, almost, tall, bubble, popsicle, cradle, 

rifle, bugle, ankle, purple, title, puzzle, chair, board, bear, cure, tire, hair, fire, clear, sour, sure 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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r–controlled Vowels Phonics Lesson #3 
 

         

1. Make up two rhymes for each of the following r and l–controlled vowel words. They don’t 

need to be real words.  The words can even have different spellings. 

 

hold  ____________________ ____________________ 

 

elf ____________________ ____________________ 

 

milk ____________________ ____________________ 

 

tall ____________________ ____________________ 

 

balm ____________________ ____________________ 

 

pulp ____________________ ____________________ 

 

belt ____________________ ____________________ 

 

2. Book Search! Work on your own to find words with example words to fit each r and l–

controlled vowel spelling. 

 

Book Titles: ___________________________________________________________________ 

 

One sound /r/ as in paint/er, whir, ur/gent, cour/age ____________________ p.__

   

Two sounds /air/ as in hair, wear, heir, bare/ly  ____________________ p.__

   

Two sounds /or/ as in ac/tor, store, di/no/saur, court ____________________ p.__

   

Two sounds /eer/ as in nearly, beer    ____________________ p.__

   

Two sounds /oo/ as in tour/ist, pure    ____________________ p.__ 

 

Three sounds /our/ as in hour/ly    ____________________ p.__ 
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r–controlled Vowels Phonics Assessment 
 

 

Directions 

 

Test students individually, saying “Pronounce these real and nonsense words.” (Pronunciation 

clues for the nonsense words are listed in parentheses). Nonsense words require students to 

decode. Using both real and nonsense words helps ensure test validity. 

 

Preparation 

  

Set aside a quiet table or desk, away from other students, to assess each student individually. Run 

off enough teacher copies for each student and make one laminated student copy. Inform 

students of the testing order in advance, so that each student will automatically come up to you 

without disrupting the class. The test should only take 30 seconds to give and then 30 seconds to 

grade and review results with the student. 

 

Grading 

  

Mark errors with an X in the space provided only if the specific phonics skill is mispronounced. 
In other words, don’t mark it wrong if the student mispronounces part of the word that you are 

not assessing. 

 

Mastery Criterion 

  

Mastery criterion is 80%, or 8 correct out of 10. If the reading deficit has been mastered, change 

the / into an X on the Reading Mastery Matrix. Show the student his or her own progress on 

the chart, and assign the next phonics skill to be addressed (if any).  

 

If the student does not meet the mastery criterion, inform the student that this phonics skill will 

be reviewed later. Remind the student (and yourself) that sometimes mastering a skill simply 

takes more practice. Return to the un-mastered phonics skill, using the same lessons after one of 

the other phonics skills is mastered to build student self-confidence. 

 

 

Student Name ____________________________________ Test Date _______________ 

 

___ 1. morning     ___ 6. seld (rhymes with held) 

___ 2. dar (rhymes with far)    ___ 7. nare (rhymes with stare) 

___ 3. number      ___ 8. tult (rhymes with cult) 

___ 4. fallen      ___ 9. borch (rhymes with porch) 

___ 5. stirring      ___ 10. churn 
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r–controlled Vowels Phonics Assessment 
 

 

1. morning 

 

2. dar    

 

3. number   

 

4. fallen 

 

5. stirring 

 

6. seld   

 

7. nare  

 

8. tult   

 

9. borch 

 

10. churn 
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Phonics Lesson Answers: Short Vowels 
 

 

Short Vowel Phonics Lesson #1 

 
No Answers  

 

Short Vowel Phonics Lesson #2 

 
1. c ă n n ŏ t  b ă s k ě t  h ĭ m s ě l f  ŭ p l ĭ f t   

 w ĭ t h ĭ n  p ĭ c k ŭ p  b ă c k h ă n d  d ĭ s h p ă n  

 ŭ p ŏ n   s ě t b ă c k  s ŭ n f ĭ s h  c r ŏ s s c ŭ t  

 b ě d r ŏ c k  j ă c k p ŏ t  c h ě c k l ĭ s t  b l ă c k s m ĭ t h 

 
2.  jaspeding 3   shonudlick 3   lupandogred 4 

 chutin 2   theswodlaten 4  whegundipan 4  

 
4. Jack and Jill went up the hill 

 Little Tom tucks in his jacket. 

 Big yellow duck lost his quack. 

 Green frog jumps on that lily pad. 

 

Short Vowel Phonics Lesson #3 

 
1.  p ĭ nning b ĭ tter  c ū bed  p ī ning f ĭ lling  b ī ter   

 m ă tting h ō ly  sl ŏ pped h ŏ lly  l ā ter  sl ō ped  

 m ā ting l ă tter  cl ŭ bbed f ī ler  sk ĭ nny sh ī ny 
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Phonics Lesson Answers: Consonant–Final e 
 

 

Consonant–Final e  Phonics Lesson #1 

 
No Answers  

 

Consonant–Final e Phonics Lesson #2 

 
“e_e”  /ā/      “i_e”  /ĭ/ 
where      give 

there      live 

 
o_e  /ŭ/     o_e  /oo/ as in rooster 
one      prove 

some      whose 

love      move 

come      lose 

above 

 
o_e  /ŏ/      “a_e”  /ă/ 
gone      have 

 
“ure”  /er/     “ere”  /er/ 
sure      were 

 

Consonant–Final e  Phonics Lesson #3 

 
2. Memory Rap Lines     Consonant–Final e Words 

  
 Drop the final e when adding on an ending   pasting  

 if it starts with a vowel up front. 

 Keep the final e when adding on an ending   concretely 

 if it starts with a consonant. 

 Also keep the e when you hear soft “c” or “g” changeable 

 before “able” or “o-u-s”     outrageous 

 Mostly keep the e when the ending is “y-e”,  eyeing 

 “e-e”, or even “o-e”.     seeing 

        canoeing 
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Phonics Lesson Answers: Consonant Digraphs 
 

 

Consonant Digraphs Phonics Lesson #1 

 
1.  c h o p  t h i s  s o n g  h u s h   

 w h i c h c h u r c h s h i p  h a s h   

 s h u s h w h y  w h i t e w i t h 

 t h i c k h i t c h c a s h  t h e s e  

 s h a k e t h i n  w i s h  m u c h   

 c r a s h c h i m e t h i n g l o n g 

 

Consonant Digraphs Phonics Lesson #2 

 
1. A. chew 2  B. much 3  C. shift 4  D. sash 3  E. show 2  

 F. such 3  G. when 3  H. this 3 I. throne 4  J. chest 3  

 K. strung 5  L. thin 3  M. numb 3  N. phone 3  O. whisk 5 

 

Consonant Digraphs Phonics Lesson #3 

 
No Answers 
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Phonics Lesson Answers: Consonant Blends 
 

 

Consonant Blends Phonics Lesson #1 

 
1.  A. b l a c k  4  B. b r i g h t  4  C. c l u c k  4  D. c r e s t  5  

 E. d r i f t  5  F. f l a k e  4  G. f r i g h t  4  H. g l i d e  4  

 I. g r e e d  4  J. p l o t  3    K. p r o p  4  L. s c a m  4  

 M. s c r a p  5  N. b l a s t  5   O. s k u n k  5  P. s l o b  4  

 Q. s m u d g e  4 R. s n a i l  4  S. s p o k e  4  T. s p l i t  5  

 U. s p r a y  4  V. s q u i s h  4 W. s t o c k  4  X. s t r u t  5  

 Y. s w e a t  4  Z. t h r a s h  5  AA. t r a m p  4 BB. t w i n e  4 

 

Consonant Blends Phonics Lesson #2 

 
1.  A. c l e f t  5  B. m i l d  4  C. s t a m p  4  D. e l m  3 

 E. g u l p  4  F. q u i l t  5  G. b r a n d  5  H. s c r i m p  5 

 I. c r u s h  4  J. s t r i p e  5  K. t r a s h  4  L. b l u n t  5 

 M. l e a p t  4  N. m a s k  4  O. g r a s p  5  P. l i s t  4 

 Q. d r u m  4  

 

Consonant Blends Phonics Lesson #3 

 
No Answers 
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Phonics Lesson Answers: Long Vowels and Vowel Digraphs 
 

 

Long Vowels and Vowel Digraphs Phonics Lesson #1 

 
a    a_e    e   _y (long ē) 
nation   stage   me   flabby 

ladle   stake   he   any 

cradle   male   be   hungry 

i   i_e   _y (long ī) 
hi   twine   cycle 

trident   fine   dying 

bíceps   time   trying 

o   o_e   u   u_e  
so   stone   bugle   mute 

go   lobe   future   cuter 

no   sole   music   cube 

 

Long Vowels and Vowel Digraphs Phonics Lesson #2 

 
_ay     ai_    ei (long ā) 
clay    strain    sleigh 

stray    raining    eight 

  _ee     ea (long ē)   [c]ei 
  street    neat    receive 

  creed    mean    perceive 

_igh     _ie (long ī) 
flight    cried 

higher    lied 

  _oe     oa_     ow (long ō) 
  does    bloat    grown 

  goes    load    stow 

_ew     _ue 
dew    barbecue 

grew    fuel 

 

Long Vowels and Vowel Digraphs Phonics Lesson #3 

 
The lady liked showing off her white 

high heal shoes so much that she 

used her cell phone camera to take pictures, then emailed 

a few of these photographs to her friend, Jane. 

Her friend tried to open the picture files but couldn’t find them. 

Maybe a good excuse to have her friend see those shoes in person!  
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Phonics Lesson Answers: Diphthongs 
 

 

Diphthongs Phonics Lesson #1 

 
1. few VD  2. maybe VD  3. out D  4. show VD   5. rain VD  6. coin D  

7. glue D  8. plow D  9. boy D  10. suit D  11. sleigh VD  12. week VD  

13. cause D     14. belief VD  15. new D  16. pound D   17. tall D  18. point D  

19. blue D  20. frown D  21. joy D  22. mule D  23. goat VD  24. fault D  

25. woe VD      26. haul D  27. stray VD  28. hue VD 29. cruise D  30. soy D  

31. almost D     32. oats VD  33. prowl D   34. true D  35. spoil D  36. house D  

37. vein VD      38. blew D  39. moon D   40. peeled VD   41. cue VD  42. book D  

43. law D  44. sigh VD  45. haul D  46. perceive VD 

 

Diphthongs Phonics Lesson #2 

 
No Answers 

 

Diphthongs Phonics Lesson #3 

 
The boy watched the brown hawk sail 

high over the green meadows, looking 

for choice field mice. The bird flew 

around a tree, then swooped down 

low and took the small, yet very cute, 

mouse in its claws all in one motion. 

 

 

 

 

 

 

 

 

 

 

 

 

 



The Science of Reading Intervention Program: Assessment-based Instruction  ©2022 Pennington Publishing 151 

Phonics Lesson Answers: r – controlled Vowels 
 

 

r and l – controlled Vowels Phonics Lesson #1 

 
No Answers 

 

r–controlled Vowels Phonics Lesson #2 

 
a words 

 
 care  large  chair  hair 

   

e words 

 
 here  dear  bear  clear 

  
i words 

 
 first  third  tire  fire 

   

o words 

 
 bore  chore  board  sour 

   

u words 

 
 pure  insure  cure  sure 

 

r and l – controlled Vowels Phonics Lesson #3 

 
No Answers 
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Reading Fluency  

 

 

Instructional Purpose  

 

Increased fluency rate and accuracy are highly correlated with increased reading 

comprehension. With a solid foundation in the alphabetic code, students can increase their 

fluency levels by practicing repeated choral readings along with modeled readings at their 

appropriate challenge levels.  

 

Assigning Students to Leveled Reading Fluency Groups 

 

Students’ fluency scores on the “Pets” Individual Fluency Assessment are compared to current 

reading fluency norms (Hasbrouk and Tindal). See norms at the end of this section. The teacher 

assigns students to one of three Reading Fluency Workshops (Levels A, B, or C) to practice 

reading fluency at their appropriate challenge levels. Keep these groups flexible, as some 

students will progress rapidly and may need to be reassigned to reflect their improved reading 

fluency scores.  

 
Assigned  “Pets” Score  Assessment  Challenge Level 
Fluency Level  Two Minute       Words per       Words per 
Groups  Assessment  Minute  Minute 
 

Level A  < 190    <95    95−115  

Level B  191−239  96−119   115−135 

Level C  >240   >120    135−155 

 

The Animal Fluency Articles 

 

The Animal Fluency Articles are high-interest expository articles, featuring the same text as the 

SCRIP Reading Comprehension Worksheets in The Science of Reading Intervention 
Program: Language Comprehension. Each of the 43 articles has from 350−450 words, ideal 
for two-minute timings. Word counts are provided in the left margin for fluency timings.  
 

The articles are leveled in a unique pyramid design: the first two paragraphs are at third grade 

(Fleish-Kincaid) reading; the next two paragraphs are at fifth-grade reading level; and the last 

two are at seventh-grade reading level. Note that, per standard practice, technical multi-syllabic 

vocabulary is eliminated from leveling. The reader begins practice at an easier level to build 

confidence and then moves to more difficult academic language and sentence length.  

 

Students individually practice repeated readings with the modeled online readings. Each article 

on the YouTube videos has been recorded at three different reading speeds (Level A at 95−115 

words per minute; Level B at 115−135 words per minute; and Level C at 135−155 words per 

minute) to provide modeled readings at each of your students’ challenge levels. 

 

 

https://blog.penningtonpublishing.com/reading/reading-fluency-norms/
https://penningtonpublishing.com/collections/reading/products/the-science-of-reading-intervention-program-language-comprehension
https://penningtonpublishing.com/collections/reading/products/the-science-of-reading-intervention-program-language-comprehension
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Preparation 

 

1. Print the Animal Fluency Articles and the Animal Fluency Article Timings for each student. 

Label individual student folders to keep the fluency articles and the Animal Fluency Article 

Timings charts. 

 

2. Provide a box of cold and hot colored pencils and erasers for each of the three reading fluency 

groups. Many teachers use blue pencils to record cold fluency timings and red pencils for hot 

fluency timings.  

 

3. Provide timers for each of the three reading fluency groups, and assign computers or tablets 

for each student and post the following URL on a classroom wall poster: http://bit.ly/1HaRC3h.  

 

Directions 

 

Model the following procedures for the first reading fluency session. 

 

1. Assign a Task Manager to pass out the group fluency folders with the new Animal Fluency 

Article, colored pencils and erasers, and ear buds. Task Managers also take a timer and set their 

timers for two minutes. 

 

Say, “You are now going to read an article about an animal. Each of you will read out loud, with 

good expression, at our own pace for two minutes. Make sure to pause at commas and stop at 

periods. During the timing, don’t stop reading because we want our timings to be accurate. We 

call this a cold timing because it is unpracticed. Now take the Animal Fluency Article out of your 

folder and place it face down on your desks (or tables). The Task Manager says, ‘Ready, read.’” 

 

2. Students read the article out loud for the two-minute cold timing with six-inch voices. The 

Task Manager says, “Stop” at the end of the two-minute timing.  

 

Say, “Now take out your Animal Fluency Article Timings chart (the teacher displays a chart on 

the projector to demonstrate), the blue pencil, and an eraser. Be neat, but take no more than 30 

seconds to shade in your cold timing.” 

 

3. Say, “Login and open to your assigned level Animal Fluency Article video. Read out loud 

with the modeled reading over and over until the Task Manager says, ‘Stop.’ Read with six-inch 

voices: don’t shout, but don’t whisper. Read with good expression, just like the modeled reading.” 

 

4. A few minutes prior to the end of the activity, the Task Manager leads the students in the two-

minute hot timing with six-inch voices. The Task Manager says, “Stop” at the end of the two-

minute timing.  

 

5. Say, “Take out your Animal Fluency Article Timings chart (the teacher displays a chart on the 

projector to demonstrate), the red pencil, and an eraser. Be neat, but take no more than 30 

seconds to shade in your hot timing on top of the cold timing.” 

http://bit.ly/1HaRC3h
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Reading Fluency Norms (Hasbrouk and Tindal, 2017) 
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Animal Fluency Article Timings Name ________________________ 
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Animal Fluency Article Timings Name ________________________ 
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Animal Fluency Article Timings Name ________________________ 

 

450                       

440                       

430                       

420                       

410                       

400                       

390                       

380                       

370                       

360                       

350                       

340                       

330                       

320                       

310                       

300                       

290                       

280                       

270                       

260                       

250                       

P
en

ci
l 

=
  

C
o
ld

 T
im

in
g
 

P
en

 =
  
  
  
H

o
t 

T
im

in
g
 

 R
ec

o
rd

in
g
 E

x
a
m

p
le

 

“
A

p
e”

 

“
E

a
g
le

”
 

“
Ib

ex
”

 

“
O

k
a
p

i”
 

“
M

u
le

”
 

“
R

o
o
st

er
”

 

“
W

o
o
d

p
ec

k
er

”
 

“
C

o
w

”
 

“
K

o
i”

 

“
H

a
w

k
”

 

“
E

rm
in

e”
 

“
A

rm
a
d

il
lo

”
 

“
O

rc
a
”
 

“
A

n
te

a
te

r”
 

“
E

le
p

h
a
n

t”
 

“
Ig

u
a
n

a
”

 

“
O

tt
er

”
 

“
U

m
b

re
ll

a
 B

ir
d

”
 

“
B

ea
r”

 

“
C

a
m

el
”

 

“
D

o
g
”
 

  
  
  

 A
n

im
a
l 

F
lu

en
cy

 A
rt

ic
le

  
 

 
 

  
  
  

#
 o

f 
W

o
rd

s 
R

ea
d

 i
n

 T
w

o
-M

in
u

te
 T

im
in

g
 



The Science of Reading Intervention Program: Assessment-based Instruction  ©2022 Pennington Publishing  158  

Animal Fluency Article Timings Name ________________________ 
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“The Ape” Reading Fluency #1  
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The ape is a very interesting animal. One  

type of ape is the orangutan. Male orangutans  

can weigh as much as two normal size humans.  

Females weigh about half as much. Orangutans 

have long, strong arms and their hands and feet 

are shaped like hooks. They are shaggy and have  

red hair. 

Orangutans used to live all over Southeast                            

Asia. Now they only live in a few rain forests on the islands of 

Sumatra and Borneo. Orangutans swing from tall trees to move 

around. It is warm where these animals live, but not too warm. There 

is a lot of rain there, so trees and plants grow very tall and big. 
Orangutans are omnivores, since they eat some birds and small 

mammals. However, they mostly eat plants, like fruit and leaves, instead of 

meat. Their diet consists of mostly fruit. The fruits they tend to prefer have a 

lot of sugar in them. Figs are the favorite fruit of the orangutans. Figs come 

from trees and they are easy for orangutans to pick and eat. Orangutans also 

eat lots of young leaves from many trees in their habitat. 

Unlike many other animals, orangutans are single adults, so they have 

no family structure. Mother orangutans raise their children one at a time. The 

baby rides on its mother’s back for three years at the start of its life. There, it 

learns how to pick food and protect itself from danger. Female orangutans 

usually have one baby every six years. Older male orangutans may fight each 

other for the attention of the available female orangutans. 
The territory of an adult orangutan is not clearly established, as is the case with many animals. Often, 

orangutan territories will overlap. However, this does not mean that orangutans are social animals. They limit 

their social interaction to feeding, mating, and calling each other. Only rarely will orangutans get in fights with 

each other over food or territory. In these fights, the apes will demonstrate their strength by destroying 

branches, charging at each other, and biting each other until one gives up. 

Due to deforestation of the rain forest (cutting down trees for grazing or farmland), orangutans are 

becoming more and more endangered with each day. Palm oil farmers have cut down much of the forest on 

Sumatra and Borneo. Some people even capture orangutans to use them as pets in their homes. Orangutans are 

already on international endangered species lists, and their habitat has been increasingly threatened by 

humans, mainly through the deforestation of the rain forest. 

 Total Number of Words Read Total Number of Words Read  

 -  Total Number of Mistakes -  Total Number of Mistakes  

 = Total Number of Words Read = Total Number of Words Read  

orangutan 

Sumatra 

Borneo 

omnivore 

endangered 
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“The Eagle” Reading Fluency #2  
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The eagle is a huge bird. One type of 

eagle is the bald eagle. This bird of prey has 

a large yellow beak shaped like a hook and a  

pure white head. Its body is brown with a  

white tail. Female bald eagles are much bigger  

than males. 

Bald eagles live all over North and South  

America. They make their nests near rivers, ponds, and lakes. There 

they can find many fish. Bald eagles build the biggest nests of any 

bird in America. Mostly, the birds stay away from people. Some 

birds move their nests frequently. 
Bald eagles eat whatever they can find. But, mostly they eat fish. Some 

of their favorite meals are trout and salmon. To catch fish, bald eagles swoop 

down over the water and grab the fish with their feet, called talons. If the fish  

is too heavy for the eagle to carry, it might have to swim in the water. Many 

eagles aren’t able to swim very well. Sometimes, bald eagles will steal their 

food from other birds that are smaller. 

At about five years old, bald eagles find mates. They pick partners as 

their mates for life. Sometimes, if the pair cannot have a baby, they will find 

new partners. Babies are hatched from eggs in their nests, which are made from 

twigs and branches. Nests are usually in trees near open water. Mother and 

father eagles will take turns watching the eggs while the mate finds food or 

adds on to the nest. 
The bald eagle is also an important symbol of the United States of America. It is known as the 

national bird of the United States. In 1782, the Continental Congress named the bald eagle as the national bird. 

Ben Franklin once wrote that he thought that it was a bad choice. He said the bald eagle was too cowardly to 

symbolize the nation. Instead, he suggested the turkey. Today, the bald eagle appears on official seals of the 

United States on the backs of several coins. It was on the back of the quarter until 1999, with its head turned 

towards an olive branch.  

The bald eagle used to be a common sight in the United States. But, over the nation’s history, this 

eagle’s population has slowly decreased. This decrease is due to hunting and the use of pest spray by farmers. 

Many farmers used to spray DDT to reduce pests on their crops. This spray, when breathed by eagles, made 

them unable to have babies. Fortunately, the bald eagle population has begun to increase since DDT was 

banned as a pest spray.  The bald eagle was officially removed from the list of endangered species in 1995. 

 

 Total Number of Words Read Total Number of Words Read  

 -  Total Number of Mistakes -  Total Number of Mistakes  

 = Total Number of Words Read = Total Number of Words Read  
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“The Ibex” Reading Fluency #3  
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An ibex is a wild goat. Ibexes have big,                                  

long horns that turn behind their heads. The horns 

have spiky bumps on them. Their fur is very short,  

and not shaggy like a dog’s fur. As the weather  

warms, the fur gets darker. Ibexes are about five  

feet long and three feet high. They weigh about  

as much as two people put together.  

Ibexes live in the mountains. They are  

found in Europe, Asia, and Africa. Their homes  

are made in the rocks. Ibexes have very hard feet, 

so they can walk on rocks all day long. Some even live in snowy 

mountains, where it’s very cold. Mostly, they like to stay in the 

shade of trees in the daytime.  
Ibexes are herbivores, so they eat only plants. In the daytime, when it is 

warm, they search for food. They usually eat leaves from trees that grow in 

their natural habitat. Many ibexes also search for fruit to eat. However, fruit is 

less common in some of their grazing areas. Although ibexes are plant eaters, 

this does not mean that they are less dangerous to humans. Ibexes dislike being 

near humans and will sometimes attack. The main animal that hunts for ibexes 

is the leopard. 

Ibexes live in two different groups. Groups are made up of about ten to 

twenty ibexes. Males make up one group, and females and babies make up the 

other. Males fight each other to establish power in their groups and to win 

females as their mates. The most powerful male ibexes avoid each other and 

do not fight. This helps them avoid serious injury.  
Ibexes are known for their charging abilities when they attack predators. Ibexes put down their heads 

and butt into their predators. Although younger ibexes often fight, they avoid hurting each other. In fact, much 

of their fighting involves circling and pretend charges, which are called mock charges.  

Ibexes used to be the subjects of many game hunts. The handsome male heads were prized by hunters, 

and many of these heads were stuffed by taxidermists and then displayed in the homes of big game hunters. 

They were also hunted because of the medicinal properties of various parts of their bodies. However, the 

advancement of modern medicine has stopped most of the hunting of ibexes for their medicinal value. About 

ten thousand ibexes still live today in the world. 
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The okapi looks like a mix of zebra and 

giraffe. These animals have dark backs. On 

their legs, they have white stripes. These stripes 

make them look like zebras. Their bodies look 

like small giraffes. But, they do not have very 

long necks. Their ears are big and pointy, and 

their tongues are long, too. Okapis have short 

horns that are covered by skin. 

These animals like to live in large areas away from towns. 

They can be found only in the middle of Africa in the Democratic 

Republic of the Congo. Most okapi live in the mountains and forests. 

They leave scents to mark their territories. Males protect their land, 

but they allow females to walk through it to find food. 
Okapi are strange eaters. They are herbivores, so they eat tree leaves, 

grass, and fungi. But, they also have been known to eat charcoal from burnt 

trees! Also, they commonly eat red clay from the ground near streams or 

rivers. Along with plants, charcoal, and clay, they eat fruit and berries. Okapi 

spend most of their day eating and searching for food. When they find food, 

they chew it, spit it out, and chew it again. This helps their weak digestive 

system. 

Female okapi give birth to a single baby, called a calf. Babies are fed by 

their mothers and they grow quickly. Only thirty minutes after they are born, 

okapi can stand up and walk around. Mothers leave their babies during the day. 

They return at night to feed them. In zoos, okapi live for about thirty years. 

But, no one knows how long they live in the wild. 
Although they generally live alone, Okapi have ways of communicating with each other. They make 

different sounds that zoologists are able to identify. One sound, called a chuff, is made when one okapi meets 

another. The bleat is used when an okapi calf is separated from its mother and put into danger. 

The forests of the Democratic Republic of the Congo are threatened by people eager for their rich 

natural resources. As a result, okapi are losing their territory. Okapi are not only threatened by loggers, miners, 

and farmers, but they are also threatened by illegal hunters, called poachers, who hunt them for their valuable 

skins. The okapi population is currently classified as “near threatened” by extinction.  
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Mules are babies, born from donkey and 

horse parents. They have short, thick heads. They 

have long pointy ears. Mules have a short mane, 

like most horses. They come in all shapes and 

sizes. Some mules can grow to weigh as much as 

six humans! Mules have small, strong hooves. 

Most of the mules in the world are in China. 

In that country, mules are used for riding. Mules 

are also used for pulling carts. Many other mules are found in 

Mexico, South America, and North Africa. Mules live mostly on 

farms with people. There are only a few wild mules and many of 

these animals live in California. They were lost during the California 

Gold Rush of the 1850s and have survived in foothill canyons ever 

since.  
The mule’s owner can purchase food for mules at any farm store. Mules 

have the same diets as horses and donkeys. However, they need less protein 

than horses. Their favorite snacks are hay or other dried grasses. Mules need 

lots of fresh, clean water. But, if they drink too much, they can have serious 

problems. Mule owners need to control their food and drink levels. 

Since mules come from two different parent animals, they are called 

hybrids. Most mules are sterile. This means that they cannot produce any 

babies. But, some mules have been able to have babies. Mule babies are called 

foals. If a female mule and a male horse are the parents, then the foal is mostly 

horse-like. A male donkey produces a mostly donkey-like foal. 
Mules are intelligent animals. They can endure hardship and severe conditions, which is why they are 

commonly used for transportation and farm work. Mules are stubborn if treated harshly. Horses will forgive 

their owners for treating them poorly, but mules generally will not. Mules are very proud animals. When 

treated well by their owners, mules are usually very friendly. They will bond and work well with people who 

treat them decently. 

The number of mules in the world is increasing. Endangered animal agencies have rated the mule of 

“no concern” for extinction. In China, where there is the densest population, mules are still bred daily. The 

mule population is even increasing in industrialized nations.  
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Roosters are male chickens. There are  

many types of roosters. They come in a  

variety of colors: brown, white, black, and red.  

Roosters have red combs on the top of their  

heads. They have yellow beaks. They have 

black feathers on their tails. Below their eyes,  

roosters have a white spot. Their thin legs and  

feet are gray or black. 

Most roosters live on farms. In fact, chickens live in all areas of 

the world. But, most of them live in China and the United States. 

Most chicken owners keep their chickens in coops. A coop is a 

walled or screened shack designed for chickens. Coops keep roosters 

warm during the winter and cool in the summertime. Female 

chickens, called hens, even have built-in nesting spots in many 

coops. 
Most roosters are fed by their owners. Their diet is made up of insects, 

worms, slugs, and snails. However, they also eat plants, fruit, seeds, acorns, 

and other foods. Roosters can find their own food if the owner wishes. But, 

they must have a lot of room to search for their food.  

Farmers chiefly keep chickens for their eggs; however, some chicken 

farmers raise hens and roosters for their meat. The job of the rooster is to 

protect the nest and the hens. Usually, there is one rooster who is in charge of a 

group of other roosters and hens. The head rooster wins this position through 

fighting or pretend-fighting. 
Throughout history, roosters have been used in “cock fights.” People organize fights between roosters 

and bet on the winner. Roosters that are used in cock fights are specially bred and trained for strength. 

Although cock fighting is a traditional sporting event in nearly every part of the world, most Americans 

considered it to be animal cruelty. In fact, cock fighting is illegal in forty-nine states in the United States. 

Some community and state laws allow sentencing for up to three years in prison for those convicted of this 

crime. World-wide, thousands of birds are killed or hurt every year in cock fights.  

Roosters are domesticated animals. They have no threat of extinction. The number of chickens 

worldwide continues to increase. In fact, chickens are the world’s largest group of domesticated birds. With a 

population of over eight billion, there are more chickens than humans on earth! 
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Woodpeckers are some of the loudest  

birds around. Not all woodpeckers look the  

same. Most have two toes on the front of their  

feet and two on the back. Their tongues are long  

enough to curl all the way around their heads.  

Woodpeckers have strong pointed beaks. Their  

bottom tail feathers are strong and stiff. Most  

woodpeckers weigh only about one pound. 

These birds can be found all over the  

world. They live in wooded areas everywhere but  

in Australia. Their homes are often made in the tops of trees in 

forests. Most woodpeckers will make holes in trees with their beaks 

to build their nests. Some will find holes and use them. Different 

types of woodpeckers like different trees. But, many woodpeckers 

prefer cypress trees and redwoods. 
A woodpecker’s daily diet consists of different foods depending on the 

type of woodpecker. Common foods include insects, fruits, and nuts. Like 

many birds, woodpeckers enjoy eating worms. Woodpeckers are mainly 

omnivores. They use their beaks to hit bark on trees to expose bugs (ants and 

beetles, usually) which they then eat. Some woodpeckers have been found to 

eat sap from trees. Others eat mostly acorns. 

Female woodpeckers produce about four babies each season. Males and 

females work together to dig holes out of trees to provide a nest for their 

babies. Babies remain in their eggs for about two weeks until they hatch. When 

they hatch, they are blind and do not have any feathers. One parent goes out 

and finds food to bring back to the nest, while the other stays behind to protect 

the eggs. Babies usually leave the nest after about thirty days. 
Woodpeckers are known for their repetitive tapping on tree trunks to expose insects from tree bark. 

Some species tap on trees to communicate or attract other woodpeckers. Woodpeckers can tap more than ten 

thousand times a day! They are usually not very protective of their territory. 

The population of woodpeckers is generally not considered to be threatened, but their habitat in some 

areas has been reduced due to woodcutting and deforestation. Two species of these birds are considered 

officially endangered by the government. Still, the overall woodpecker population is balanced. 
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Cows have many uses. Farmers raise cows 

for different reasons. Some raise cows for their 

meat. Others raise cows for their dairy products. 

Cows come in many colors. Cows can be brown, 

white, or black. Male cows are called bulls, and  

they have horns. Female cows are gentle. Bulls  

can be mean and dangerous.  

Almost every place in the world has cows.  

Cows live in grassy meadows or on farms. There are some wild cows 

left in the world. These wild cows are in Midwestern America, India, 

and Africa. Wild cows are not the same as farm cows. Still, most 

cows live on farms, not in the wild. 
Cows on farms are fed based on their use. Beef cows are fed differently 

from dairy cows. A beef cow is fed corn, grain, and grasses. Farmers feed 

these cows a large amount of protein. Dairy cows need large amounts of fiber. 

Dairy cows provide milk and cream. Cows have very large stomachs that are 

divided into four parts. Each part has a different job in digesting food. Usually, 

only older cows are used to make clothes. Their hides (the outer layers of cow 

skins) are dried into leather. 

Baby cows are called calves. Some calves die at birth, because they are 

so large. Older cows have less problems giving birth than do young cows. 

Calves are nursed by their mothers for about ninety days. Adult cows like to 

stay in groups with each other. Bulls usually stay by themselves. 
Cows require a lot of care from farmers. Cow hooves have to be trimmed by farmers once or twice 

each year. The hair at the end of a cow’s tail (called the switch) must be frequently cleaned and trimmed. In 

the winter, cows are kept inside at night to protect them from the cold in most climates. Additionally, cows 

require a lot of fresh hay on which to sleep. They spend 40-50% of their day lying down. Cows take several 

naps throughout the day. 

In India, most people follow the religion of Hinduism. Hindus believe that cows are sacred animals. 

Hindus do not eat them and cows are free to roam about the countryside. Worldwide, cows are certainly not 

endangered animals. There are over 1.3 billion cows still in the world today. That number is almost equal to 

one cow for every six people on earth.  
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Koi fish are freshwater fishes and are 

kept by many as pets. Koi come in many 

different colors. Most of them are orange.  

Koi have eyes on both sides of their heads.  

Behind their eyes, they have gills.  

These gills help them breathe under water.  

On their backs, they have a fin. 

The koi fish are related to carps. Carps come from the Caspian 

Sea in Europe. Colored koi fish were first discovered in Japan. 

Today, they live everywhere in the world. They are mostly kept as 

pets, but some have been released into the wild. People like keeping 

koi because of their bright colors. Many people have built koi ponds 

to enjoy these fish. 
Koi will eat many different foods if they are available. Koi owners 

usually feed them fish food from the store. However, they may feed their fish 

with some live foods. These foods include worms, prawns, tadpoles, and frogs. 

Some live foods, like insects, are dangerous for koi to eat. Owners can also 

feed their koi fish brown bread and lettuce. But, owners need to be careful as 

not to harm their fishes with foods that they can’t digest. 

Sometimes, male koi will bully females. If this happens, an owner must 

separate the two. After the babies, called fry, are born, they will find a place to 

hide. After two or three days of growing, the newborn koi fish will start 

swimming up to the surface of the water. The fry need to be fed and treated 

differently by their owner to help their growth. 
Koi require a constant, good filtration system for the water in which they swim and live. Adding 

simple tap water to their habitat could even kill the fish. Tap water is filled with chlorine and other chemicals 

that may have negative effects on koi fish. Koi habitats must have water that has the right texture (hardness or 

softness), temperature, sunshine, and chemicals. It is recommended that new koi owners read information 

about creating a home for their fishes before bringing their fish home. 

Since koi are domesticated water animals, they are not threatened by extinction. The population of koi 

in the world is increasing steadily as the demand for these beautiful colored fishes grows. Humans have 

destroyed some koi that have been released into the wild, because they pollute the water around them, making 

it undrinkable for livestock. However, large amounts of money have been spent to try to destroy these wild 

populations of koi, and those operations have been largely unsuccessful. 
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The hawk is a large, powerful bird. One  

type of hawk is the red-tailed hawk. These birds  

are mostly brown in color. Their feathers have two  

different colors: light and dark brown. Red-tailed  

hawks are known for their bright red tails. They  

are slightly larger than common house cats. Their  

claws are called talons. They are very sharp. 

Red-tailed hawks fly all over the world. Most of them live       

in North and South America. These hawks like to live in many            

different places. Some live in forests and some in fields. They live  

in deserts and cities, too. Red-tailed hawks are often seen on 

telephone poles. Where there are trees, there are also red-tailed 

hawks.  
These hawks are birds of prey. That means that they usually hunt for food 

while flying. They do not have three meals a day. They mostly feed on small 

animals. They like rabbits, snakes, and rats. But, they also eat fish and other 

birds. When hunting, they fly high in the air and look down. As soon as they 

see food, they swoop down quickly and grab it with their talons.  

Red-tailed hawks can have babies when they are two years old. They 

have partners that they stay with for many years. When a partner dies, the 

hawk will seek a new one. Hawks remain in the same nest for many years. 

Each spring, female red-tailed hawks lay one to three eggs. They protect these 

eggs from owls and other birds. 
Humans have often used red-tailed hawks in falconry–the sport of using birds to hunt game. Hunters 

have trained these hawks to track down game such as squirrels, rabbits, and ducks. And, they have even been 

trained to work with dogs in hunting. When a hawk catches its prey, the trainer will then locate the bird and 

trade its catch for a piece of ready-to-eat meat. There are very few falconers today. It can be a very dangerous 

sport. 

In the United States alone, there are about one million red-tailed hawks. Animal rights activists state 

that the number of hawks has decreased due to deforestation–the cutting down of forests. However, as more 

national parks have opened, the hawk population has risen greatly. Red-tailed hawks are not main targets of 

bird-hunters, even though the hawks have been known to hunt small farm animals. 
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The ermine is also called the short-tailed  

weasel. Ermines weigh less than one pound. In the  

summer, their coats are brown. Their stomachs are 

white. But, when it turns cold, their coats turn  

white. Ermines have long necks and bodies, but  

short legs. Their heads are shaped like triangles  

with two pink ears.  

Ermines live in Canada, Alaska, Europe, and                           

Asia. They like to live in cold places. Ermines find rocks to live by. 

They make lots of homes in between the rocks. In fall, ermines shed 

their brown coats. Their white coats let them match the snow in the 

winter. If they cannot be seen, they cannot be eaten! 
Ermines are carnivores. Mostly, they eat rabbits. With their sharp teeth, 

they are able to catch prey much bigger than themselves. But, they also like to 

eat rodents and small insects. During wintertime, ermines will use their sharp 

claws to dig under snow. Under the snow, they can often find food to eat. They 

also use their claws for burying their food. 

Male ermines become adults at one year of age. Females become adults 

much faster, at only two months of age. Females have ten to thirteen babies 

every year. Baby ermines weigh only about as much as a coin! At eight weeks 

of age, the mother teaches them how to hunt. After that, females leave their 

mothers. Males stay with their mothers until the next spring. Males never help 

raise any of the babies. Ermines live for about four to seven years. They live, 

eat, and hunt on their own. However, they sometimes communicate with each 

other through scents. Ermines have an excellent sense of smell. 
In colonial history, ermines were once used as furs for coats. The Kings and Queens of England often 

wore ermine on their robes. The ermine was known as a symbol of purity in Europe, because of its bright 

white color. Ermine fur was only harvested in the winter, when the ermine was totally white and had shed its 

brown coat from summer. Even today, in some areas of Japan, the ermine is considered a symbol of good luck, 

because of its friendly appearance. 

Today, ermine fur is still popular. In some countries, an ermine coat is just as prized as is a mink coat. 

Ermines are not close to extinction. The Endangered Species List rates them as “not a concern.” In fact, they 

spread quite quickly and ermines are even overpopulated in parts of Europe.  
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Armadillos are made to dig. They 

have short, strong legs. These legs are good 

for finding food. Most armadillos have bony 

plates on their tails. Armadillos also have 

shells on their backs. They are mostly 

brown, and they have short pointy ears. 

Armadillos are about the same length as common house cats.  

Armadillos live all over America. They mostly live near rivers or 

lakes. They like to dig holes for their homes. Armadillos often stay 

in the shade under trees. But, they also like to stay under the homes 

of people. Some armadillos will make their home underneath your 

house or in your backyard. 
Armadillos are omnivores, since they do eat some dead birds. However, 

they mostly eat plants and bugs, instead of meat. Their diet consists mainly of 

ants, beetles, and worms. They do not have very sharp teeth, so most of what 

they eat must be very easy to chew. Armadillos do have sharp claws, and they 

dig for bugs. Also, they use these claws to tear apart rotten wood to search for 

ants. Armadillos can eat up to 40,000 ants in one meal! 

Female armadillos give birth to their babies in nests. These nests are 

usually dug into the ground for protection. Once per year, female armadillos 

get pregnant and lay just one egg. From this egg hatches four baby 

armadillos. All the babies look the same. These armadillos will usually live to 

be ten to fifteen years old. Most of the time, armadillos like to live by 

themselves. Sometimes they will meet to find food. Armadillos call  

out to each other with grunting noises. 
Armadillos like to swim, and they are quite talented at it. They usually use their arms and legs to 

dog paddle through lakes or streams. Armadillos can also go underwater, if they want. They can hold their 

breath for four to six minutes at a time. And, because their heavy shell makes it hard for them to float, they 

breathe air into their bodies to stay afloat, just like inflating a raft.  

Unfortunately, most species of armadillos are endangered. Only one species seems to be increasing 

in number–the nine-banded armadillo. Many armadillos are dying off because of people. As people populate 

more and more land, armadillos are losing their natural habitats. Also, the pets that people bring with them to 

live in the armadillo habitats present problems. Sometimes dogs have been known to kill these interesting 

creatures. Still, there are many nine-banded armadillos left in the world. 
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The orca is also called the killer whale. 

An orca is a black and white dolphin. Orcas 

have white chests and sides. They also have  

white spots above their eyes. The rest of the  

body is black. Each orca has a large fin on its  

back. Orcas are very large. One killer whale  

can be as long as two cars! Their great size makes them very strong.   

Killer whales can be found all over the world. In fact, killer 

whales live in all five oceans. They also live in some seas. Orcas like 

cold water more than warm water. They have even been known to 

swim under ice! Each season, orcas swim to different places. But, 

every year, they come back to the same places during summer. 
Orcas are known as the “wolves of the sea.” They are called wolves, 

because they hunt in packs. A killer whale’s diet is mainly made up of large 

salmon. But, orcas have been known to eat other water animals too. Some of 

their prey includes tuna, sharks, octopuses, and reptiles. Rarely, orcas will eat 

mammals. They have also been known to eat seals, sea lions, and other whales. 

Some have even been seen eating blue whales, which are the largest animals 

on earth. Orcas eat up to 500 pounds of food each day! 

At fifteen years of age, female orcas become adults. Mothers have a 

single baby, called a calf, once every five years. Nearly half of all newborn 

calves die before turning one year old. Orcas live in large groups called pods. 

These groups each have their own language, which is different than that of 

other pods. Orca speech sounds like loud screaming. Killer whales hunt with 

their groups and share food with each other. Pods of orcas have been known to 

travel with each other during hunting.  
Throughout history, commercial whaling–the business of killing whales for food, blubber, and oil–has 

been common. This whaling has reduced the orca population significantly. Additionally, orcas have been shot 

or even bombed by some governments, because orcas are such good hunters that they compete with 

commercial fishermen and reduce the supply of fish to catch. 

The intelligence, trainability, and beauty of orcas have made them popular attractions at many zoos 

and wildlife exhibits. Orcas are not listed as endangered or threatened, although, numbers have declined in 

some parts of the world. The orca population especially thrives in the Antarctic ocean. 
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The anteater is a strange looking 

animal. A giant anteater’s body is very 

long. It is about as long as a person’s body.  

Giant anteaters have long, rough hair and a  

dark, bushy tail. Some giant anteaters are  

brown, while others are gray. All giant  

anteaters have a black stripe. They also  

have a very long tongue, which they use to catch bugs to eat. 

Giant anteaters live in grasslands and rain forests. They are 

mostly from South America. They also live in North America, too. 

They find their food in wet forest areas. They spend the whole day 

searching for food. They make their home in a hole at the bottom of 

a tree or in a hollow log. Giant anteaters can live near people or 

away from them. 
Searching on the ground or in logs, giant anteaters find and eat a variety 

of insects. Their favorite foods are ants and termites. Giant anteaters can eat 

thousands of insects in just a few minutes! These anteaters can smell their food 

from far away. Since they do not have any teeth, they use rocks in their mouths 

to break down their food. Giant anteaters have sticky tongues that allow them 

to pick up many insects at once. They do not destroy the insects’ habitat so that 

they can come back again another time. 

In the autumn season, giant anteaters find mates. After about six months, 

baby anteaters are born. Giant anteaters only have one baby at a time. For the 

first year of their lives, baby giant anteaters will ride on their mothers’ backs. 

Then, after a few months, baby anteaters will start leaving their mothers for 

short trips. Eventually, after about two years, they will leave their mothers and 

live on their own. 
Some anteaters are active in the day while sleeping at night, but others are just the opposite. They are 

light sleepers and they will wake up at the slightest sound around them. They protect themselves from 

predators with their powerful claws. One of their worst predators is the jaguar. 

Humans are by far the biggest threat to the wild giant anteater population. As humans continue to 

expand their habitat by destroying forests and constructing buildings, the giant anteater population decreases. 

They are considered vulnerable to extinction.  
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Elephants are the biggest land animals. 

They have huge trunks. They use these to  

eat and drink. Under an elephant’s trunk are  

tusks. Tusks look like big, white bananas.  

They help elephants dig and fight. An  

elephant’s skin is mostly gray or brown. 

They have large floppy ears on the sides of their heads. 

Elephants live in Africa and Asia. African elephants have large 

ears, while Indian elephants have smaller ears. Elephants live in 

places with a lot of grasses, trees, and shrubs. They also live by 

ponds and lakes. Sometimes they walk for miles to find food and 

water. Many elephants live in zoos throughout the world. 
Elephants are herbivores. They spend about sixteen hours every day 

finding food! Most of their diet is made up of grasses. Other foods include 

leaves, bamboo, twigs, and fruit. They even eat flowers. Elephants use their 

trunks to pull food from trees or from the ground. They can eat up to 300 

pounds of food in just one day! They usually drink water once or twice a day, 

but some elephants will even go three days before taking a drink. 

Elephant family groups are made up of females and their babies. The 

babies are called calves. The family groups are called herds and can be as 

small as three or four or as large as twenty-five. Females without babies 

usually follow mother elephants and help them. This prepares the females to be 

good mothers. Young males leave the herd between ages ten and thirteen. 

Older females in the herd protect young calves from other animals. 
Elephants are some of the most intelligent land animals. In fact, they have the largest brains of any 

living animal in the world, even whales. According to researchers, elephants are able to express human-like 

feelings, such as compassion and grief. Elephants are very similar to humans. They are the only animals 

known to have a ceremony when a fellow elephant dies. When an elephant is hurt, others will band together to 

help it. Elephants also have excellent memories and they have even been known to use plants to heal 

themselves. 

Since the beginning of time, elephants have been threatened by humans. Alexander the Great and 

Hannibal used them in war to defeat their enemies. In recent years, elephants have been illegally hunted for 

their ivory tusks. The elephant population is officially endangered. There are only about half of a million left 

in the world today.  
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Iguanas are types of lizards. They are  

about five feet long with their tails. These  

animals are green or grayish-green. Their 

skin is rough. They have plenty of bumps  

on their backs. Green iguanas have long  

fingers and claws to help them climb. These  

animals look heavy, but they are not. They are quite fast. 

Their teeth are sharp and strong. 

These iguanas are mainly from South America. But, they also 

can be found in Mexico and Florida. They usually live near water, 

and they often climb in trees. They can fall from the top of a very tall 

tree and land without being hurt. Green iguanas use their claws to 

hook onto trees.  
Green iguanas are mainly herbivores. They feed on flowers, leaves, and 

fruits. The plum is one of the favorite foods of the green iguana. Although 

green iguanas mainly eat plants, they also have been seen eating mice, dead 

fish, and insects. Some wild green iguanas have even been known to eat bird 

eggs. Baby iguanas have a different diet than full-grown iguanas.  

Iguanas usually prefer to live alone. However, they can be found living in 

groups in sunny areas. Green iguanas lay about fifty eggs at a time. They lay 

all their eggs in a hole they dig in the ground called a burrow. Sometimes, they 

dig more burrows than they use to trick animals that may want to eat their 

eggs. After a female iguana lays her eggs, she never returns to the hole. The 

eggs hatch by themselves, and the babies will grow up without parents. Only 

about five iguanas survive each batch of eggs.  
Many people in the United States and Mexico want to have iguanas for pets, but iguanas are difficult to 

keep and care for. These animals are considered to be exotic pets, because they are unusual and require special 

treatment. Because of increasing demand, hunting for iguanas can be very profitable, though some states 

prohibit iguana hunting altogether. Now, more and more iguanas are being raised on iguana farms to sell as 

pets. 

In South America, some people have other uses for iguanas. These people, mostly living in remote 

rainforest locations, actually eat green iguanas. Those that eat these lizards refer to iguanas as “bamboo 

chickens” or “chickens of the trees.” However, iguanas are not part of the normal diet in most South American 

households. The overall green iguana population is healthy and in balance.  
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The otter lives on land and in fresh or  

saltwater. Otters have long, slim bodies.  

Their arms and legs are very short. Most  

otters have sharp claws on their feet. Their  

tails are strong and long. They have two  

layers of fur. The top layer is hard and thick.  

Under that is a softer, thinner layer. This fur keeps otters warm, even 

in cold water. Otters have a lot of hair, making their fur very dense.  

There are thirteen different types of otters in the world. They 

live almost everywhere. Otters live by rivers, creeks, seas, and 

oceans. Some even live in swamps! Fresh water otters spend most of 

their time on land. They use small holes in trees or rocks for homes. 

But, sea otters do not go on land very much. Sea otters use plants to 

sleep on when they are in the water.  
Otters eat mostly fish. However, they also eat lobsters, clams, shrimp, 

and mice. Some otters have become experts at opening clams and shellfish.  

Rarely, otters will eat small land animals or birds. Otters are very active 

hunters. The normal otter will hunt for about three to four hours a day. 

Nursing mothers will hunt up to eight hours a day! Many otters will catch their 

food using their teeth, but some use their claws.  

Most otters start having babies at about five years of age. But, otters in 

Africa can start having babies at just one year old! Most otters are pregnant for 

about two months, except sea otters. For sea otters, pregnancy lasts about six 

months. Otters have babies each year. Otters ferociously defend their babies 

against any attacks. Female otters feed their babies for about six months 

before the babies begin to hunt for themselves.  
Otters use their mouths to produce sounds and communicate with each other. Giant otters are the 

loudest of all the species. Researchers have identified a wide variety of otter calls. Otters also communicate 

by scent. At the bottom of their tails, they have openings that send out their scent.  

Although there are still many otters, they are generally considered as vulnerable to extinction. Many 

zoo parks have rescued and rehabilitated otters, especially sea otters. Efforts to reintroduce otters into the wild 

in Alaska, Washington, and California have been very successful. Still, the otter population remains 

threatened by fish shortages, human destruction of habitat, and water pollution. 
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The umbrella bird does not carry an  

umbrella. It does live in the rainforests. This  

bird gets its name from its head feathers. These  

feathers face forward and cover its face like an  

umbrella. Umbrella birds are about twelve to  

eighteen inches long. 

They also have a long piece of skin called  

a wattle that hangs down from their necks. Turkeys have wattles like 

these. But, umbrella birds have even bigger ones. Some of these 

wattles are as long as the birds. It’s amazing that the birds do not 

lose their balance when standing on tree branches. The wattles help 

them chirp very loudly. In fact, umbrella birds are some of the 

noisiest birds in the rainforests. 
Most umbrella birds live in Central America and in the northern areas of 

South America. They stay in the mountains when they are having babies. They 

live in the tropical rainforest lowlands the rest of the time. They make their 

homes in the tallest trees. This is where most of the sunlight is found. 
Umbrella birds are omnivores, so they eat both meat and plants. 

Umbrella birds move up and down the trees of the rainforest looking for prey. 

Once they find an animal or large insect, they grab it with their beaks. Then, 

they knock it out by slamming it against a tree branch. Finally, they eat it. 

Umbrella birds will eat frogs, lizards, and small rodents. They also like to eat 

fruit.  
Males look for female mates in an interesting way. They sit up in a tree all day long. While they sit, 

they use their wattles to make a loud sound. It sounds like someone banging on a big metal trash can. The 

females can hear this sound throughout the forest. If they are looking for a mate, they can follow the sound to 

where the males are sitting. Then, the female picks which male it likes best. 
Umbrella birds are in danger of extinction because their habitat is rapidly diminishing. Forests are 

being quickly cleared out in Central America and in northern South America to plant crops or graze livestock. 

The actions that people take to expand farmland or get more grazing land affect other animals and their 

habitats. It would certainly be a shame to lose these interesting umbrella birds. 
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Bears are some of the most powerful 

wild animals. Different bears have different 

colors of fur. Brown bears can have brown,  

blonde, and black fur. Their tails are about  

as long as their heads. Bears are very strong.  

Some bears are big, and some are small.  

Male bears are bigger than females.   

There are few brown bears left in the world. They mainly live 

in Russia and in the United States.  Brown bears used to live all over, 

but they were killed where humans settled. Brown bears like to live 

in the open country where there are mountains. Others like to live in 

forests. Bears build dens in which to sleep. Dens are large holes that 

bears dig under trees or sometimes on the sides of hills. 
Brown bears are omnivores. They eat a variety of different plants and 

meats. They mainly like to eat leaves, berries, roots, fungi, and sprouts. But 

they also eat fish, insects, and small mammals like raccoons. Brown bears in 

Yellowstone have been known to eat up to 40,000 moths in one day! 

Occasionally, these bears will eat deer or moose. They have been known to 

break into cars and homes to get food as well.  

Over the summer months, brown bears look for other brown bears for 

mates. They remain with the same mates from several days to a few weeks. 

Males compete with other males for their partners. Each year, females have 

about one to four babies, called cubs. Cubs are born blind, without teeth, and 

without hair. They remain with their mothers for two to four years and learn 

how to hunt, fish, and defend themselves. 
The California State Flag features a large type of brown bear called a grizzly. Although, since the 

early 1900s, grizzly bears have been extinct in California. Grizzly bears were wiped out by organized  

hunting, sponsored and paid for by the California state government, because these bears were such a threat to 

humans and livestock. The grizzly habitat did not mix well with the human habitat.  

While the brown bear is not a main concern on the endangered species list, some sub-species of the 

brown bear are threatened. Specifically, the grizzly bear is facing endangerment. Some organizations want to 

reintroduce the bears to their previous habitats in the Western United States. One of the largest grizzly reserves 

in the world is Yellowstone National Park in Wyoming. 

 

 Total Number of Words Read Total Number of Words Read  

 -  Total Number of Mistakes -  Total Number of Mistakes  

 = Total Number of Words Read = Total Number of Words Read  

mammals 

organized 

occasionally 

reintroduced 



The Science of Reading Intervention Program: Assessment-based Instruction  ©2022 Pennington Publishing  178  

“The Camel” Reading Fluency #20  
 

 

 

7 

16 

23 

30 

37 

45 

53 

64 

75 

87 

99 

112 

124 

137 

149 

161 

175 

189 

204 

215 

229 

240 

248 

262 

282 

302 

316 

328 

342 

361 

379 

384 

 The camel is a special animal. Camels  

live in some of the driest places on earth. 

Camels have very long necks and large 

nostrils. They are most famous for their 

humps on their backs. Most camels have 

just one hump, but some have two. They  

have long, skinny legs and very large feet.  

Camels live in the hottest places on earth. Those with one 

hump mostly live in the deserts of Africa, Arabia, and Australia. 

Another type of camel with two humps lives only in the Gobi Desert 

of Asia. Most camels are cared for by human owners. People ride 

their camels on the hot desert sand. They also use camels to carry 

things for them. Some people think that camels are mean and kick 

and spit. This is not true. Camels are very helpful and smart.  
Camels can last an entire week without eating food or drinking water! 

Camel owners will feed them grass, grains, wheat, and oats. The camels slowly 

digest their food. They spit it up and chew it again. Although many people 

think that camels store water in their humps, this is not true. The humps are 

made of fatty tissue and this does help camels last longer between meals. 

These animals generally live for about thirty to forty years. When 

females are about five years of age, they are ready to have babies. Females are 

pregnant for about thirteen months before having their babies. They usually 

have one baby, but can have twins. 
Throughout history, camels have been used in warfare because camels can walk lengthy distances 

without growing tired. The first recorded use of camels in battle was in 547 B.C. when Cyrus the Great of 

Persia rode camels into battle. But, camels were not only used in the military during the ancient times. In the 

mid-nineteenth century, the United States rode camels to patrol the California-Mexico border. And, recently 

United Nations peacekeeping troops in Africa have been using camels for transportation. 

Most of the world’s camels currently are domesticated. However, there are about 900 Bactrian 

(Asian) camels left in the wild. They live in China and Mongolia where they are threatened by illegal mining, 

wolves, and hunting. Many efforts to help increase the population of wild Asian camels have been made, but 

they have met little success. 
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 Dogs are kept as pets everywhere in the  

world. They are known as “man’s best friends.”  

Dogs have different sizes, shapes, and colors. Big  

dogs can be as big as wolves. Small dogs can be  

as small as house cats. Most dogs have a tail.  

Some tails are long and straight, while others are  

curly, short, or twisted. 

Different kinds of dogs have different  

abilities. Humans have used dogs to help rescue 

people. Dogs also help the police. Dogs even help to guide the blind. 

They can hunt, herd, and guard. Dogs have very good hearing. They 

can hear four times as far as people. They can also smell better than 

most animals, too. Dogs are very useful and helpful to people. 
Unlike most carnivores, dogs don’t just eat meat. Besides meat, they eat 

vegetables, grains, eggs, and even milk. Some human food, however, is very 

dangerous to dogs. Chocolate, onions, grapes, raisins, and some nuts can hurt 

dogs. Some plants and flowers also can be dangerous to dogs. Dog owners 

must be very careful not to feed their dogs anything that may be poisonous to 

their digestive systems. 

Dogs have been featured in contests and in entertainment. Every year, 

thousands of dogs compete in dog agility championships. Hard-working dogs 

and their trainers practice for months on obstacle courses. Also, dogs compete 

in “dog shows.” Dog owners have their dogs judged on beauty, grooming, and 

performance in various challenges. Some dogs, such as Lassie, have been the 

stars of television shows and movies. 
In the United States and some countries, there is a dog overpopulation problem. There are over 73 

million dogs in the United States alone. That is almost one dog for every four people! Adult dogs should be 

spayed or neutered to avoid having unwanted puppies. Lovable dogs can be adopted from many animal 

shelters at little cost.  

Most of the world’s dogs are owned by humans as pets, but there are still some wild packs of dogs in 

Africa and Asia. Some wild species of dogs, like the African Wild Dog, face some challenges as humans 

continue to spread into their habitat.  
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There are over twenty types of foxes in the  

wild. Red foxes are one type of fox. They have  

black ears and feet. Their tails are bushy and white  

at the tip. Some red foxes are not red, but most of  

them are. Red foxes can see, smell, and hear better  

than humans. Even though they have short legs,  

they can run very fast. In winter, red foxes grow  

extra fur to help keep them warm. 

Red foxes are found in many different places.                      

They can be found in North America, Europe, Australia, and Asia. 

They mostly live in open grassy areas. Red foxes try to hide from 

humans as much as they can. Some red foxes live in forests. 

Wherever they live, red foxes each have their own territories. There, 

they can raise their families and make homes for their babies. 
Foxes are omnivores. Their diet ranges from small mammals to birds and 

fruit. Red foxes’ favorite foods are rodents. They like to eat small mice and 

rats. Once they find their prey, it is hard for their prey to escape. Red foxes are 

too fast for most of their victims. Sometimes, red foxes will even eat leftover 

food from humans like orange or banana peels. Red foxes hunt alone. Once 

they find food, they do not share it. 

Female red foxes will have about five to six babies. The babies are called 

cubs. Cubs are born blind. The red foxes make special homes for their babies 

called dens. Red foxes help their cubs along for the first five weeks of their 

lives. After the cubs are five weeks old, they leave their dens. 
Unlike wolves, red foxes do not form packs. They mainly stay to themselves. Sometimes, territories 

that are next to each other may overlap, but red foxes often fight each other over their territories. Each territory 

has only one male, his mate (or sometimes mates), and their cubs. Throughout their territory, red fox families 

build multiple dens. Often, they will take over other animals’ dens. The same dens are used by each generation 

of foxes. Red foxes stay in their home territories for life. 

The most significant predators of foxes are humans, coyotes, and wolves. Humans kill red foxes for 

their furs. Red foxes are important to the ecosystems in their habitats, because they control the rodent and 

rabbit populations. Although the red fox population may soon decrease due to overhunting in their habitats, as 

of now red foxes are not in danger of extinction. 
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The goose is a medium to large bird.  

The plural of goose is geese. There are                                                   

many kinds of geese in the world. One kind                                        

is the Canadian goose. Canadian geese are 

beautiful birds. They have a gray body 

with a white chest and chin. Their heads  

and necks are black. 

Canadian geese like to live close to water. Sometimes they 

move from one place to another. When they decide to move, they fly 

together. They fly in a V-shape called a wedge. On long flights, the 

birds change places. They do this because the birds in front get tired 

from flying into the wind. It’s easier to fly at the rear of the wedge. 

When they fly, the geese like to honk loudly. 
Canadian geese eat a lot of grass. When they eat, they grab the grass in 

their bills and then jerk their heads to tear out the grass. Geese will eat most 

any plant that grows near water, even seaweed! The geese also eat wheat, rice, 

and corn. Of course, this means that farmers usually don’t like Canadian geese 

to visit often.  

When geese are two years old, they look for mates. The partners usually 

stay together all their lives. The female lays about six eggs at a time. Both the 

mother and the father guard the nest. Lots of animals like to eat their eggs, so 

they have to watch the eggs carefully. The female has to be especially careful, 

because she loses some of her feathers before the eggs are hatched, so she 

can’t fly.  
These geese are generally migratory. This means that they lay eggs and hatch their chicks in cold 

climates, but fly south to warmer areas to spend the winter. However, for reasons that scientists don’t fully 

understand, many Canadian geese are now remaining in the warmer climates all year long. This has created 

problems for some communities because these geese have permanently settled anywhere where there is water. 

Golf courses and housing developments with small lakes now have the geese as unwanted guests. These geese 

can be very messy and because they aggressively defend their territories, they can injure people who come too 

close. 

They used to live only in North America. Now they are in Europe, too. Their numbers are growing 

due to the fact that many of their natural predators, such as the bald eagle, red fox, and gray wolf are 

declining. When the balance of animals changes in nature, some animal populations can grow larger than their 

habitats will allow. This seems to be the case with the overpopulation of Canadian geese in some areas. 
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Horses are some of the most important  

animals. At the bottom of their four long legs,  

they have hooves. Hooves are like human nails,  

but stronger and thicker. Horses have long  

necks and long heads. Their necks have special  

hair called a mane. Their eyes are big, so they  

can see all around them. Horses come in many different colors.  

People ride horses. They ride them to work on cattle ranches. 

They race them at racetracks. They also ride them for fun. Farmers 

use them to work on farms. Better fed horses serve their owners best. 

Horse owners feed their horses freshly cut hay. Some owners feed 

their horses grains such as corn and oats. Riding or working horses 

drink a lot of water. They need clean water at all times. 
Wild horses, also called mustangs, live in the Western United States, 

Western Canada, and parts of Southern China. Most wild horses live on wide, 

open grasslands and eat grass, flowers, and other plants. Other wild horses live 

in forests. In the winter, when grass is not available, they will eat the bark off 

trees.  

Female horses are pregnant for almost a full year. Usually, they have 

only one baby, called a foal, at a time. Horses reach full growth at about four 

to five years of age. In the wild, horses live in groups, under the control of one 

head male and one head female.  
Wild horses are designed to live in rough habitats. They usually have shorter backs, fuller manes, and 

lower set tails than horses raised on farms. The average horse lives for about twenty years in the wild. Since 

wolves have been eliminated in most areas where wild horses live, wild horses face few predators. Mountain 

lions are the exception.  

In 1978, a new federal law in the United States required that lands be improved to allow the wild horse 

population to survive. Since then, the wild horse population has seen a steady increase of about 15-20% more 

than the previous numbers.  In addition, since the 1970s, over 175,000 wild horses have been tamed and 

adopted by people. At this time, the wild horses in the United States and Southern China face no threat of 

extinction. These beautiful animals continue to thrive on the farm, on ranches, in riding stables, and now in the 

wild. 
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The jackrabbit is not really a rabbit. It is                                                

a hare. Jackrabbits don’t make good pets. They                                

are wild animals. Rabbits make very good pets.                               

Both do look alike. Usually, jackrabbits are a                                         

little larger than rabbits. Jackrabbits are famous                               

for their large, floppy ears. They can be brown                                  

or white with some black color. They are                                   

covered in fur. 

Jackrabbits can move very quickly. They run very fast. They 

can run up to 45 miles per hour. They also leap very high and far. 

Their speed and leaping help jackrabbits get away from danger 

sometimes. Foxes, coyotes, owls, snakes, hawks, and people like to 

hunt them. They can be a very tasty dinner. 

Jackrabbits live most everywhere in the world. They make their homes 

above ground in simple nests. Rabbits live underground in tunnels called 

burrows. Jackrabbits don’t build nests for their babies, but rabbits do                                                           

build nests. Jackrabbit babies are born with complete fur and with their eyes 

open, while rabbit babies have no fur and their eyes are closed. 

Jackrabbits are herbivores. This means that they only eat plants. They 

especially enjoy lettuce and other vegetables. Jackrabbits can be unwelcome 

visitors to a vegetable garden because they eat so much. Farmers keep dogs 

and cats to scare away the jackrabbits. Jackrabbits are most active at night. 

They look for food when it’s dark. During the day, they rest in shady, grassy 

areas. They keep their long ears flat against their backs and they crouch low to 

the ground to avoid being seen. 
Many cultures have interesting stories and myths about jackrabbits. In some African cultures, 

jackrabbits are considered to be tricksters. This means that people think that these hares are smart trouble-

makers that have special powers. Some Africans believe that jackrabbits are bad luck. Americans believe that 

a rabbit’s foot is good luck. From the Arabian culture, The Tortoise and the Hare is one of Aesop’s most 

famous fables.  

In Eastern cultures, jackrabbits play a huge role in literature and myths. The hare is a key animal in 

the Chinese calendar. The “Year of the Rabbit” is actually the “Year of the Hare.” The Chinese also see the 

imprint of the jackrabbit in the moon. The shadows of the seas on the moon surface do produce an image that 

looks like a jackrabbit. The image certainly looks more like a jackrabbit than the “man in the moon.”  
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Kangaroos are one of few animals in the wild 

that jump more than they run. Their ears are long  

and pointed. But, kangaroos stand like humans.  

And, they hop like frogs! Their coat is mostly  

brown with white on the bottom. Some even have  

gray coats. They have long, powerful tails.  

Kangaroos are famous for the pouches on their  

bellies. They carry their babies in these pouches. 

In the wild, kangaroos are only found on one continent–

Australia. Different types of kangaroos live in different areas, but 

mostly they live in grasslands near water. Some live in forests and 

still others live right outside of the city!  Recently, the kangaroo 

habitat has increased. 
Like cows, kangaroos must eat their food, spit it back up, and then eat it 

again before they can store it. Some kangaroos graze at night, while others 

graze during the middle of the day. Kangaroos mostly eat grass and leaves. If 

they can find green plants that are not dead, they do not need to drink water. 

Kangaroos have special teeth that are designed for eating grasses. After they 

wear out, their back teeth fall out and new teeth grow in their place. 

Most kangaroos have only one baby, called a joey, at a time. The joey is 

warmed in its mother’s pouch and rides comfortably as she hops. At about nine 

months, the joey leaves his mother’s pouch for short periods. It stays with its 

mother for a total of eighteen months before fully leaving her. Kangaroos 

move in groups. The groups are made up of one male, several females, and 

their young. Groups can consist of hundreds of kangaroos. 
When kangaroos hop around, they use their powerful hind legs to push themselves off the ground. 

Their upper legs are strong, too. In fact, there have even been boxing events between kangaroos and men. The 

kangaroos always win. Kangaroos are very fast and can reach speeds of up to forty miles per hour! Also, when 

kangaroos are moving slowly, they often use their tail as an extra leg to help move themselves along.  

Before European settlement in Australia, kangaroos were endangered. But, as the Europeans prepared 

lands for farming with added irrigation, the kangaroo population grew. Since the massive extermination of the 

kangaroo’s main predator, the Tasmanian wolf, kangaroos have even overpopulated some areas. 
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Lions are the second biggest cats in  

the wild. Mostly, lions are light brown.  

But, they also come in darker colors. Male 

lions have very large manes. The mane is  

made up of many small dark hairs on the side  

and back of the head. Lions are heavier than  

two people put together, but as fast as cars over short distances! 

In Africa, lions can be found on the savannahs. These are the 

grassy areas with shady trees. Central and southern Africa have 

many savannahs. Lions also live in India. Of course, they are very 

popular zoo animals. In America alone, there are hundreds of lions in 

zoos.  
In the wild, lions eat mainly large animals. They like to eat zebras, 

buffaloes, and even elephants. Sometimes, they eat smaller animals or reptiles 

as well. They even might attack livestock (cows) in villages for food. Often, 

lions will steal food from hyenas and leopards, after those animals kill their 

prey. Lions hunt in packs and use strategic attacks to kill their food. All female 

lions hunt, but only some male lions will hunt. If a male has a mate, he will not 

hunt. In the zoo, keepers give lions beef and horse tails to eat.  

Female lions usually give birth every two years. When they give birth, 

they usually have about one to five babies, called cubs. Only one out of five 

cubs survives the first two years of life. After two years of age, lions are taught 

to hunt. Lions live in large groups of females with few males. Groups, called 

prides, may even grow to forty lions.  
When a male enters a new pride, it is not uncommon for him to kill all the cubs in the pride that are 

unable to run from him. He kills the cubs to ensure that all the future cubs in the pride will share his blood. 

Although the adult lion has no natural predators, the main job of male lions is to protect the pride and its 

territory. Both males and females defend against outside lions that try to join their pride. In the wild, lions live 

about fifteen years. 

Lions are vulnerable to extinction. Massive efforts to expand the habitat of lions and provide them 

with sufficient prey have been somewhat successful. Thousands of years ago, lions used to roam the lands in 

North and South America, as well as in Europe and Asia. Scientists believe they died off in these areas due to 

human territorial expansion and disease.  
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The mouse is a very small animal. A mouse 

is one kind of rodent. It is not a little rat. Two or  

more are called mice. Mice are only about six  

inches long. That includes a very long, thin tail.  

They are white, brown, or gray. Their whiskers  

are also long. They have pink, round ears. Most  

mice run along the ground. Some can hop. 

Mice can be found everywhere in the world.  

They live in grassy fields or forests. They live in mountain areas. 

They may also live in the walls of your home or apartment! Some 

live in science labs. There, they serve as subjects for study. Mice 

have helped scientists make many important discoveries.  
Mice have babies year-round. Their average litter size is a dozen. Their 

babies are called pups. They are born without hair and their eyes are closed. 

Although mice may live up to two years in a science lab or as a pet, most mice 

live only about six months in the wild. They are favorite meals for cats, foxes, 

hawks, and snakes. Mice eat grains, rodent pellets, and of course they love 

cheese. The cartoon character mice have always loved their cheese. 

In the wild, mice can be real pests. They eat farmer’s crops and they can 

also spread diseases. Some of the diseases are very serious. Mice are carriers 

of the deadly hantavirus, so it’s best to not handle wild mice.   
At home, mice can be wonderful pets. They are intelligent and very clean. They like to play and are 

fun to watch. Mice will allow people to hold them and some will even do tricks. They live up to the 

expression, “as quiet as a mouse.” To properly care for pet mice, you need a special cage or aquarium. They 

sleep on a nest of shredded wood or clean paper. 

Mice have always been popular subjects of literature. Mice are usually featured as intelligent and 

clever. They are also considered to be very resourceful. This means that mice are seen to be good problem-

solvers and use their resources to their benefit. They also have starred in animated movies and cartoons. Of 

course, the most famous mouse would have to be Walt Disney’s “Mickey Mouse.” “Mickey Mouse” has 

appeared in thousands of movies, cartoons, television shows, and stories.   
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The newt looks like a cross between  

a lizard and a frog. Newts are amphibians.  

They spend some of their lives in water  

and some out of water. Newts are part of 

the salamander family. They are dry and  

bumpy. Other salamanders are wet and  

smooth. Newts live mostly on land. Other salamanders live in water. 

Newts have four legs. Other salamanders have just two. Most 

salamanders are less than six inches long. 

Newts are some of the oldest creatures on earth. They live most 

everywhere in the world. They like to live in shady areas under 

rocks, in hollow trees, or in holes that they dig. The holes are called 

burrows. Newts stay close to water because this is where they have 

their babies. 
Newts hatch their babies from eggs. They lay their eggs on top of plants 

in streams, ponds, or lakes. The newt mothers fold the plants over the eggs to 

protect them. The mothers lay about twenty eggs, twice per year. The 

newborns are called tadpoles. Just like frogs, they look more like fish when 

they are born. They grow legs and their gills turn into lungs that breath air 

after they are born.  

All newts are carnivores, so they eat meat. They eat worms, snails, fish, 

crayfish, and mice. They stalk their prey slowly and then pounce quickly. 

Sometimes newts wait until the prey walks close by them. Newts have long 

tongues that they use to snatch their unsuspecting meals. 
Newts have a special ability to avoid being eaten by predators. Their skin produces a poison that 

animals have learned to avoid. Native Americans in the Northwest used to harvest this poison from newts. 

They tipped their arrows with this poison to kill their enemies. The poison is deadly to humans, so you 

probably shouldn’t taste test! 
Newt populations have declined throughout the world, due to destruction of their habitats. Water 

pollution has contributed greatly to the decline of the salamander population. The use of pesticides by farmers 

has increased water pollution because they eventually wash into streams, lakes, and rivers. Some countries, 

such as the United States and Great Britain, have passed laws to protect salamander habitats. It is even against 

the law to own a salamander as a pet in Great Britain.  
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The pig is also called a hog or a swine. Pigs  

have short legs and fat bodies. Their bodies have  

hair all over. Their heads are big and they have   

noses called snouts. Pigs have sharp teeth. Two of  

the teeth are called tusks. Pigs have four toes on  

each of their four feet. Pigs can be pink, brown,  

white, or black.  

Pigs are found in all areas of the world. Pigs are omnivores, 

which means that they eat both animals and plants. Farm-raised pigs 

are well known for eating just about anything. They will eat insects, 

worms, garbage, leaves, grass, fruit, and flowers. Most pigs are 

raised by farmers for food. Pigs provide ham, bacon, pork chops, 

and sausage. Pig meat is called pork. Some religions have rules 

against eating pork. Farmers also raise pigs for their tough skins, 

which are dried into leather. Footballs are called “pig skins” because 

many are made from pigs. Pig hair is used to make hair brushes. 
Female pigs are called sows. They have a litter of between six and 

twelve babies. The babies are called piglets. Many children and teenagers raise 

these piglets and “show” them in county fairs. The pigs are judged upon their 

beauty, grooming, size, and weight. Young people earn medals or ribbons for 

winning pigs and can even sell their pigs to the highest bidders at auction. 

Pigs can’t cool themselves because they can’t sweat, so they roll in cool 

mud during hot weather. The mud also protects them from flies and acts as a 

sunscreen. Wild pigs are just as messy as farm pigs. Wild pigs can destroy 

farm crops and gardens. They also can be aggressive and have even attacked 

people. 
Pigs are some of the smartest animals. Pot-bellied pigs have recently become very popular pets. They 

can be walked like dogs, and they can even be trained to perform tricks. Pigs are used in medical research, 

because many of their organs closely resemble those of humans.  

Pigs are important cultural characters in countries throughout the world. Pigs have long been favorite 

subjects of literature and cartoons. “Porky the Pig” is one of the most popular animal television characters. 

“Babe” has starred in movies by the same name. The pig is even one of the animals on the twelve-year 

Chinese cycle of animals. The “Year of the Pig” is part of their calendar. 
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The quail is a bird that is part of the 

pheasant family. These birds all have six 

feathers on top of their heads. These feathers 

look like a hat. Quail are mostly gray. They  

have black faces. They also have big bellies.  

The quail is the state bird of California.                                                     

Quail live in many parts of the world. In fact, quail were 

brought into many countries. Most types of quail live in the same 

place all year. They walk more than they fly. Some quail, such as the 

quail in Japan, do fly to warmer places in the winter. These quail fly 

long distances.  
Quail like stay in small flocks called coveys. They like to look  

for food with other quail. Quail mostly eat seeds, but sometimes they will eat 

insects, berries, and leaves. The birds scratch the ground like chickens to find 

their food. The quail also like to take baths together. But, they use dirt, not 

water, to clean themselves. A group of quail picks a sunny place with soft dirt. 

The quail dig down 1-2 inches into soft dirt. They then flap their wings until 

the surrounding dirt and dust showers them all. Then, they leave the hole and 

flap their wings until the dirt and dust come off.  

Female quail lay many eggs each year, but about a dozen at one time. 

The group of eggs is called a clutch. Families combine so that there is always 

at least one mother quail to watch the baby chicks. They hide their nests under 

bushes or sometimes rocks because many other animals like to eat quail eggs. 

Quail warn each other with a variety of calls if there is danger to the clutch. 
Animals aren’t the only ones that like quail eggs. Many people prefer quail eggs instead of chicken 

eggs. Some people even enjoy pickled quail eggs. In fact, quail eggs are becoming more popular. Quail 

farmers now raise quails for their eggs and their meat. Quail is served at some of the finest restaurants and 

some of the best chefs prepare these birds in many different ways. 

Quail hunting is also very popular. Hunters look for quail and when they find them, they “flush” the 

birds into flight. The quail fly up from the ground very fast, and then they re-settle somewhere else just as 

fast. The hunters must be ready to shoot and react quickly. Hunters must be good shots in order to get these 

game birds. Some ranchers invite groups of hunters to hunt quail on their land. These ranchers encourage the 

growth of the quail population on their land because the ranchers charge the hunters to hunt these game birds. 

Because of the increasing popularity of the quail, the population is certainly growing in some areas. However, 

the population is diminishing in expanding urban areas. 
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A raccoon looks like a masked robber.  

Raccoons are mostly gray. But, around their  

eyes they have a black mask of fur. They are  

medium-sized and furry. They have long, bushy  

tails. Raccoons have short legs and soft paws.  

Their claws are very sharp.  

Raccoons live in North America and in  

Europe. They are mainly forest animals. They climb trees with their 

sharp claws. Climbing helps them escape from other animals. Other 

raccoons live close to people near towns. Raccoons like to eat the 

same food as people. You might find one looking for food in a trash 

can or in a landfill.  
Instead of sleeping at night and hunting in the daylight like most animals, 

raccoons sleep during the day and find food at night. Some raccoons are active 

in the day, but most are not. Raccoons are omnivores, so they eat both plants 

and animals. They eat mostly insects, bugs, worms, birds, and lizards. 

Sometimes, raccoons can be found sitting on rocks in a stream, fishing with 

their claws. They are also scavengers. That means that they will eat the dead 

bodies of animals. 

Female raccoons will usually have two to five babies at a time. Babies, 

called kits, are born blind and deaf. The father has no part in raising the kits. 

After only six to nine weeks, male kits will leave their homes. By that time, 

they are ready to find their own food and live by themselves. Most raccoons 

live only a few years in the wild. Most of them end up dying by disease or 

sickness. They usually don’t live long in the wild because of their diet. 
In the wild, raccoons may be able to weigh up to sixty pounds! This is because they store up fat in their 

bodies to keep warm during the winter. In the winter months, they stay mostly inactive. Raccoons sleep a lot 

when it is cold outside. Although they sleep a lot, raccoons do not hibernate like some animals such as bears. 

They remain alert and can wake up quickly if predators come to attack.  

Raccoons are not threatened or endangered. At different points in history, the raccoon population has 

neared extinction due to hunting. Their thick fur is prized for coats and hats. But, the population has slowly 

made a comeback in recent history. Still today, professional trappers catch raccoons for their fur. In most 

places, it is illegal to keep raccoons as pets, although some people still keep them. They are dangerous to have 

as pets, because they may act aggressively in some situations. 
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The seagull is one type of gull. A gull is  

just one kind of bird. There are over 1,000  

kinds of birds in the world. The seagull is a  

bird that we often see at the beach. Seagulls  

are medium to large birds. They are usually  

gray or white with some black color. They  

have curved yellow bills. They squawk and screech loudly. Seagulls 

are also very smart.  

Seagulls are found throughout Canada and the United States. 

They usually live in coastal areas. Some live inland near lakes and 

rivers. Seagulls can drink both fresh and saltwater. They can fly long 

distances. Some gulls live on islands far from the coast. They travel 

many miles from their island homes each day. They visit beaches 

and coastal areas to get food. 
Mothers lay two to three eggs at a time. Seagulls are very protective of 

their babies. They take care of them for up to six months after they are born, 

providing food and protection. Some of the babies will remain close to their 

mothers even after they have grown up. Seagull families form expanded 

family units called colonies. All birds in the colonies work together to protect 

their territories by attacking predators as large groups. Some seagulls have 

been known to attack people, but this is rare.  

Seagulls are carnivores, so they eat meat. They mostly eat fish, 

shellfish, and small rodents. However, seagulls will eat anything that people 

leave behind. They will eat rotting meat and garbage at landfills. They will 

even eat left-over candy, cigarette butts, and french fries at the beach.  
The better their diet, the longer seagulls live. The average seagull lives 10 to 12 years. However, 

some have been known to live much longer. Their life spans also depend upon the type and number of 

predators in the seagulls’ habitats.  Some individual gulls have been known to live over 25 years. 

Because seagulls can live in many places, they have become problem pests in some areas. They 

gather in farming areas, in landfills, or even on school grounds, looking for food to eat. Their droppings are 

smelly and hard to clean. Half of the birds that crash into airplanes are seagulls. Seagulls have been known to 

crack airplane windows and cause much damage if they fly into the engines. 
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Tigers are the largest cats in the wild. 

Most tigers have orange and brown coats. 

Their stripes are black. Some very rare 

tigers are mostly white. Males are longer  

than females. Tiger teeth are sharp and very  

long.  

In the wild, tigers live mostly in forests.  

But, they also live in the jungle. In the forest or jungle, tigers can 

blend in with their stripes. Tigers must live next to water. Unlike 

other cats, which avoid water, tigers seek it out. They are excellent 

swimmers and can swim up to four miles. Wild tigers can only be 

found in Asia. Most of them live in Vietnam and India. 
Different types of tigers hunt different animals, but all tigers are 

carnivores. Mostly, tigers eat medium-sized animals. Common prey includes 

boars, pythons, leopards, crocodiles, and monkeys. Tigers hunt alone. They 

stalk their prey before attacking and overpowering it. Mostly, tigers kill their 

prey by strangling the prey with their jaws. But, sometimes they will strike 

their prey with their paws. After taking their prey, tigers often carry their prey 

to other places. Tigers have been known to carry heavy livestock while 

running and jumping over fences or rocks!   

Female tigers have baby cubs after months of pregnancy. At eight weeks 

of age, baby cubs are ready to leave the den with their mother. The mother 

trains the cubs for about two and a half years. The father is not involved in this 

training. After training, female cubs find territory near their mothers, while 

males find another male’s territory to challenge and control. 
Tigers breed very well in zoos. Due to this, the tiger population in zoos may soon equal the entire 

world’s population of wild tigers! An estimated 12,000 tigers are being kept as private pets. In Texas alone, 

there are an estimated 4,000 pet tigers! Only nineteen states have banned private ownership of tigers. Fifteen 

states require a license to own one, and sixteen have no rules at all! 

Illegal hunting, called poaching, has led to the decrease of the tiger population in the wild. An illegal 

tiger fur trade has encouraged illegal hunting. Efforts to restore natural habitat to tigers have been successful in 

India, China, and Russia. Projects involving reintroducing tigers into the wild have been largely unsuccessful 

in India.  
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The vulture is not the most beautiful  

bird. But, other vultures like the way they  

look. They are largely black or brown birds 

with white under their wings. Their heads  

and necks have no feathers. Their powerful  

beaks are curved. Vulture wings are huge.    

These birds are found on every continent, except for Antarctica 

and Australia. Vultures are scavengers. That means that they eat the 

dead bodies of animals. Dead bodies are called corpses. Vultures in 

Africa, Asia, and Europe look for corpses by sight. Those in North 

and South America find their corpses mostly by smell.                
When vultures find an animal that is hurt, they will circle high in the sky 

above the animal. They wait until the animal dies to land and begin eating. 

Sometimes vultures will kill the weakened animal. Vultures feed individually 

or in groups. They will eat until full and then rest to digest the food before 

leaving. If the hide of an animal is too thick for vultures to tear, the vultures 

will wait for other animals to begin the meal, and then they will clean up what 

remains. 

Vultures are very important to the web of life. They are part of nature’s 

recycling. Vultures eat all but the smallest pieces and bone. The smallest 

pieces are then eaten by decomposers, such as bugs. The remaining chemicals 

can then be used again by plants and animals. Without decomposers and 

scavengers, the world would be covered with dead plants and animals. 
Even though vultures have an important part to play in the web of life, many people fear these birds. 

Vultures are, of course, closely related to death. In the Western world, the image of the vulture is very 

negative. Vultures frequently serve as metaphors for cowardly behavior in literature, in poetry, or in speech. In 

the Eastern world, the image of the vulture is more positive. Vultures are seen as necessary contributors to the 

cycle of life. In fact, some Buddhist death ceremonies encourage vultures to eat dead human corpses. 

The vulture population in agricultural India, Nepal, and Pakistan has seriously declined in the past 

decade. This decline is due to the fact that medicine used to treat farm animals has poisoned vultures as they 

eat the medicated animal corpses. As a result, other scavengers such as dogs and rats have taken over for the 

vultures. These animals are more likely than vultures to carry disease, such as rabies, and create health 

problems for people. 

 

 Total Number of Words Read Total Number of Words Read  

 -  Total Number of Mistakes -  Total Number of Mistakes  

 = Total Number of Words Read = Total Number of Words Read  

 

Antarctica 

corpses 

chemicals 

ceremonies 



The Science of Reading Intervention Program: Assessment-based Instruction  ©2022 Pennington Publishing  194  

“The Wolf” Reading Fluency #36  
 
 

 

9 

17 

26 

35 

44 

52 

61 

63 

75 

88 

98 

103 

117 

130 

143 

158 

172 

186 

201 

214 

229 

242 

256 

269 

283 

296 

301 

315 

331 

352 

362 

378 

396 

407 

Wolves are a lot like dogs. But, they are 

bigger and stronger than most dogs. Wolves have  

strong legs and bodies. They run very fast. They  

also run for a long time without being tired.  

Wolves have strong paws. They can run on ice  

and rocks. Wolves have very furry coats. Their  

coats can have shades of gray, white, brown, red,  

or black.  

Wolves live in almost all parts of the world. They like colder 

areas, but they can live in warm areas, too. Some wolves live in 

forests. Others live in the mountains. Wolves live almost anywhere 

except the rainforest and desert.  
Wolves like to eat sheep, goats, and deer. Since they are fast and strong, 

wolves are able to hunt prey much larger than they are. Sometimes, wolves 

will eat small prey, too. Wolf packs use strategic hunting to surround their prey 

and strike at the perfect time. Wolves do not chase their prey. If they cannot 

catch it at first, they will usually let it go. Wolves also practice “surplus 

killing,” in which they kill many animals at once and save them for meals 

later. But, wolves do not need to eat even for long periods of time. They have 

been known to go up to seventeen days without a meal!  

A group of wolves is called a pack. A mother and father pair leads each 

wolf pack. This pair solves any problems within the group and they control the 

food. Most of these pairs stay together for their entire lives. They have babies, 

called pups, and raise them within the pack. Wolves are ranked within a pack 

by fighting each other. In large packs, the ranking of different wolves may 

change often. Packs can contain up to twenty wolves, but they most commonly 

consist of just eight.  
Wolves often howl to communicate with each other. Howling allows packs of wolves to 

communicate with each other, because they can hear each other even through very thick forests. Sometimes, 

wolves howl for no apparent reason. Scientists think that they may howl to bond with each other in a form of 

friendship. Scientists compare this type of howling to human singing. 

For years, wolves were hunted to protect farmers’ livestock. Laws were passed to protect wolves and 

these animals were reintroduced in some areas. There are now over 9,000 wolves in the United States alone. 

Recently, wolves were officially taken off the U.S. Endangered Species List. 

 

 Total Number of Words Read Total Number of Words Read  

 -  Total Number of Mistakes -  Total Number of Mistakes  

 = Total Number of Words Read = Total Number of Words Read  

strategic 

surplus 

entire 

apparent 

friendship 
 



The Science of Reading Intervention Program: Assessment-based Instruction  ©2022 Pennington Publishing  195  

“The X-ray Fish” Reading Fluency #37 
 

 

 

8 

16 

25 

34 

44 

53 

62 

72 

86 

99 

110 

121 

136 

150 

161 

173 

188 

202 

216 

217 

231 

245 

261 

275 

279 

297 

316 

336 

352 

374 

388 

408 

429 

431 

The x-ray fish is a fish you can                                            

see through. These fish have very little skin.                                              

It just covers their bellies. The rest of the                                        

body is covered in a thin silver sac. You                                                  

can see the bones of these fish! That is why                                            

they are called x-ray fish. There are a few                                          

spots of color on these fish, but not many.                                       

These fish come from South America. The tropical river areas 

have a lot of these little fish. They are freshwater fish, not salt-water 

fish. Although, the x-ray fish can live in almost any type of water. 

Now many of them live in homes called aquariums. Aquariums are 

homes that people make for fish and other water animals. Aquariums 

can be as small as a tiny fishbowl or as large as a football field.  
X-ray fish don’t like to swim at the top or bottom of rivers and 

aquariums. They like swimming in the middle depths. These fish establish 

their own territories in aquariums. They mark out certain spots between plants 

and they tend to stay much of their time in these spots. Male and female 

partners usually swim in groups, but they rest close to one another.  Males are 

thinner than females. The females lay eggs and can have lots of baby x-ray 

fish. 

X-ray fish are very popular aquarium fish and can be found in most all 

tropical fish stores. They do well with flake fish food, but they are omnivores. 

This means that they eat not only plants, but also other fish. Any fish they eat 

have to be small though, because both male and female x-ray fish are only 

about one–inch long. 
Fish can be wonderful pets. However, they do require a lot of care. For freshwater fish, their water 

must be kept fresh. This means that fish owners have to change water often. Usually, people buy filters for 

larger fish tanks if they keep more than a few fish. The filter keeps the water fresh by circulating it 

continuously. The chemical balance and temperature of the water must be appropriate. Otherwise, the fish can 

get sick and die. X-ray fish are some of the easiest fish to care for because they survive well in non-moving 

water, in hard water (with few minerals), and in soft water (with more minerals).  

Fish owners do have to be careful about their mix of fish. Some types of fish get along better than 

others. The fish habitat needs to be planned well to provide the right features for the types of fish that the 

owners collect. 
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The yak is a large animal that lives in  

the mountains of Asia. Yaks are strong, heavy  

cattle. They are white, brown, or black. Their  

hearts and lungs are very large. This helps  

them live in the mountains, where the air is  

thin. They have long, shaggy hair. The shaggy  

hair keeps them from the cold.                                                                                              

 Yaks live in the Himalaya Mountains of Central Asia. Mount 

Everest, the highest mountain in the world, is located there. They also 

live in Mongolia, which is north of China. Yaks do not live in 

lowland areas. They like high grasslands that have no trees. 
Yaks like to stay in a group, called a herd. A yak herd has from ten to 

thirty animals. Yaks will huddle together on cold winter nights or during 

snowstorms to keep warm. Yak females are pregnant for nine months, just like 

human mothers. The average lifespan of a yak is about twenty years.  
  Farmers have many uses for yaks. Yaks produce milk and farmers make 

cheese and butter from that milk. Yaks also have very tasty meat. Yaks are 

often used as pack animals. They carry burdens across high mountain passes 

for farmers. Yaks pull plows to dig up the farm soil for planting. Yak hairs are 

spun into yarn for knitting. The hair is used to make rope and rugs. Yak hide is 

used to make shoes. 
 In parts of the Himalayan nation of Tibet, yak racing is a part of special celebrations. Tibetans enjoy 

seeing these large cattle race against each other. Business people are also using yaks to promote tourism. Some 

Tibetans have recently begun using yaks to pull cross-country skiers. For years, yaks have been employed to 

carry hiking gear for hikers and climbers. As hiking and climbing in the Himalayas become increasingly 

popular, yaks may have a greater role in the near future. 
The once large wild yak population of Central Asia is now threatened by extinction. Yak hunting has 

not been controlled by governments. The profit motive for yak hunting is high. Hunters have killed too many of 

these animals to maintain a healthy population. The future of wild yaks in Central Asia remains uncertain. 
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Zebras are black or dark animals with  

white stripes and bellies. Zebras look and act  

like horses. On the tops of their heads, they  

have short manes of hair. Their eyes are on  

the sides of their heads. They can see and  

hear very well. Zebras are about the size of  

small horses and donkeys.  

In Africa, zebras live in grassy areas. They mostly live away 

from trees. But, some types of zebras like trees. Others live in grassy 

hills or mountains near the ocean or sea. Every rainy season, zebras 

leave their homes and move. They depend on water in the dry season 

and they never live too far away from water holes. Zebras can be 

found in zoos across the world.  
Zebras are omnivores and grazing animals, like cows and horses. They 

search out grassy areas and slowly eat away the grass. Sometimes, they eat 

small bushes, leaves, twigs, or bark as well. They spend most of their day 

eating and finding food. Without rain, zebras cannot survive. They depend on 

the rain to make the grasses grow and to provide them with water for drinking 

and bathing. 

As highly social animals, zebras live in large groups. Males without 

female partners live alone or with groups of other bachelors until they are 

strong enough to challenge another male for his mate. Zebras make permanent 

bonds with each other. Females give birth to one baby, called a foal, about 

once a year. Foals are brown and white instead of black and white at birth. 

Babies can stand and walk by themselves soon after they are born. Their 

mothers nurse them for about one year.  
Many people have attempted to domesticate zebras for riding or doing work. These attempts have 

been largely unsuccessful over the years. Unlike horses and donkeys, zebras tend to panic when they are put 

into stressful situations. However, some successful attempts at taming zebras have occurred. A few zebras 

have been trained to pull wagons and even perform in circuses. 

Human contact with zebras has always decreased the zebra habitat, but mostly since the Nineteenth 

Century. Zebras were, and still are, hunted for their shiny black and white coats. Different species of zebras 

are more threatened than others. The chief natural predators of zebras are lions. As the lion population rises or 

declines, the zebra population rises or declines. 

 

 Total Number of Words Read Total Number of Words Read  

 -  Total Number of Mistakes -  Total Number of Mistakes  

 = Total Number of Words Read = Total Number of Words Read  

social 

bachelors 

domesticate 
 



The Science of Reading Intervention Program: Assessment-based Instruction  ©2022 Pennington Publishing  198  

“The Sheep” Reading Fluency #40  
 

 

 

7 

17 

26 

34 

42 

52 

60 

70 

83 

93 

105 

113 

125 

140 

154 

167 

181 

187 

200 

214 

229 

242 

244 

261 

280 

297 

319 

334 

349 

368 

384 

402 

419 

424 

Sheep are animals with thick, curly fur. 

They are about as big as most large dogs. Sheep 

look a lot like goats. Different types of sheep  

come in different colors. Most sheep are white  

or brown. Some sheep have long fur. Others  

have short fur. Still others have no fur at all! 

Sheep are raised on farms or ranches. They 

are raised for their fur, called wool. They are also  

raised for their meat. Sheep can be found all over the world. China, 

Australia, India, and Iran have the largest amounts of sheep. 

Different types of sheep live better in different areas. They can live 

in open grassy areas, deserts, and in valleys.  
Sheep are herbivores. This means that they only eat plants. They usually 

eat grass, leaves, and stems. Often, when sheep eat their food, they will spit it 

out and re-chew it like cows. Sheep spend most of their day grazing (finding 

food). They prefer shorter grasses to longer ones. The best land for sheep 

grazing is land with many different types of grasses. Sheep also need to have 

lots of clean water to drink. 

Sheep live in groups called flocks. Most sheep find mates about once a 

year. Males fight each other to become the most powerful male of the group. If 

males, called rams, are left alone together, they might hurt or even kill each 

other! Baby sheep are called lambs. Usually, sheep live for about ten to twenty 

years.  
Since female sheep are slow moving and have no horns, they have no way of protecting themselves. 

Their chief predator is the coyote. But, occasionally they will become the victim of a dog, mountain lion, or 

bear. To protect their sheep, farmers often use guard dogs, guard llamas, or even guard donkeys. Guard 

animals are raised in the same habitat as the sheep to allow them to form a personal bond with the sheep. The 

guard animals are also effective sheepherders. Than can gather a flock of sheep very quickly.  

Although sheep have the reputation for being unintelligent animals, sheep are very smart and clever 

in their own ways. Sheep are excellent at remembering faces. They can remember up to fifty faces of other 

sheep or even humans. According to researchers, sheep even form friendships with certain other sheep. Some 

sheep have even been known to self-medicate themselves. If they are sick, they choose to eat certain plants 

that have healing abilities. These human-like qualities prove that sheep are not as dumb as people sometimes 

make them out to be. 

 

 Total Number of Words Read Total Number of Words Read  

 Total Number of Mistakes Total Number of Mistakes  

 Total Number of Words Read Total Number of Words Read  

occasionally 

effective 

sheepherders 

medicate 

qualities 
 



The Science of Reading Intervention Program: Assessment-based Instruction  ©2022 Pennington Publishing  199  

“The Whale” Reading Fluency #41  
 

 

 

7 

13 

9 

15 

28 

42 

55 

66 

78 

90 

100 

112 

125 

136 

149 

162 

173 

186 

199 

212 

226 

229 

251 

266 

281 

290 

305 

322 

339 

355 

368 

386 

407 

417 

The whale is the largest animal on                                             

earth. Many whales are bigger than                                                     

elephants, but some are smaller. There are                                         

many types of whales. One of the largest                                            

whales is the humpback whale. Humpback                                                                               

whales are usually about 50 feet long. They                                     

weigh as much as 44 big trucks. The largest one ever measured was 

88 feet long. Humpback whales have large humps on their backs. 

Their fins are very long. Their tail is wavy-shaped and very large. 

Humpback whales live in all the major oceans. They move a 

lot. Every summer, most humpbacks swim to cooler ocean waters. 

Some swim as many as 16,000 miles. Then, they swim back to 

tropical waters in the winter. There they have babies and eat a lot. 
Humpback whales are mammals, so they have live births. The baby whales are 

called calves. Mother whales are very protective of their calves and will 

sometimes attack boats that get too close to their babies. Once calves leave 

their mothers, they like stay by themselves. Humpback whales will group for 

feeding or play, but they spend most of their time alone.  

They eat in a variety of ways. Since humpbacks are baleen whales, they 

open their mouths wide and swim into groups of fish and plankton. The 

whales have a strainer in their throats that separates the water from their meal. 

Humpback whales will quickly lunge into an area to surprise fish. They will 

also slap the ocean surface to “shock” fish into staying still. Sometimes, 

groups of humpback whales will gather together and stir the water up so that it 

produces a wall of bubbles, which traps the fish. They only eat in the summer 

and live off fat reserves during the winter months. 
The whaling industry reduced the world population of humpback whales to dangerously low levels in 

the last century. Since the 1960s, most countries have agreed to ban hunting humpback whales. Also, poisons 

have killed many whales. Sometimes the whales get trapped in fishing nets or rammed by ships. Fortunately, 

the humpback whales have increased in numbers recently, but they will remain on protected species lists. 

Whale-watching tours have become very popular since the 1990s. Humpback whales are most 

frequently the main attractions. They are very curious animals and will come very close to boats. They also 

enjoy leaping into the air and splashing, which is known as breeching. They can also blow water 10 to 15 feet 

in the air. They also sing very loud “whale songs.”  
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Pythons are snakes that are not  

poisonous. Adult pythons are all different  

sizes. They can be from one foot long to  

thirty feet long! Different types of pythons  

have different colors. Some are bright and  

green. Others are dark and brown. Pythons  

blend in with their surroundings. 

In the wild, pythons are found all over the East. They can be 

found in Africa, India, Vietnam, and Australia. They mostly live in 

wet areas, like rain forests or swamps. But, some live in grasslands 

or woodlands. Brown pythons live mostly in areas covered by brown 

trees or dirt. Green pythons tend to stay in areas with green leaves or 

trees. 
Unlike many snakes, pythons kill their prey without poison. Instead, 

pythons hunt down their prey and wrap themselves around it until it cannot 

breathe. Different types of pythons eat different animals. Large pythons may 

even eat deer or gazelles! Smaller pythons mostly eat smaller animals like 

rodents or reptiles. Pythons swallow their prey whole. It may even take several 

days or weeks to digest the food. Although they are big and strong, pythons do 

not usually threaten humans. 

Female pythons lay eggs, unlike some snakes which have live babies. 

After they lay their eggs, females will sit on them until they hatch. While 

sitting on the eggs, pythons move their muscles to provide heat for the eggs. 

They only leave their eggs to rest in the sun to get warmer for the eggs. 

Females will not eat until their eggs are hatched. Females only have babies 

once every two to four years, because the process is so difficult. 
Pythons are some of the biggest predators in their habitats. However, small, young pythons are in 

danger from attacks from other animals. Often, birds, other mammals, frogs, and even other snakes will hunt 

down baby pythons. Adult pythons are also at risk to large birds of prey, like eagles or hawks, and to large 

carnivores like lions and leopards. 

At least two known species of pythons are currently endangered. Other python species are also 

declining due to deforestation of the rain forests, other habitat destruction, and the snake skin trade. Snake 

skins have been used for clothing, shoes, purses, and decoration. However, designers have not included snake 

skins in their fashion lines for many years. 
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The cheetah is the fastest animal 

on land. Cheetahs can run as fast as most 

cars over short distances.  Unlike many cats, 

cheetahs have a narrow waist, making them 

smaller and less heavy than a lion or tiger. 

Their fur is rough and short. Their color is 

light brown and white with spots of black. Their tails have a ball of 

fur at the end. Unlike most big cats, cheetahs cannot roar. 

In Africa, cheetahs mainly live in the hot grassy areas. These  

areas are called the savannah. It can get very warm on the African 

savannah. Less frequently, cheetahs live in the mountains or in 

forests. They are mostly found in Africa, but some cheetahs also live 

in Asia.  
Cheetahs are carnivores. They eat mostly medium-sized animals like 

gazelles. Sometimes, they will hunt for zebras or wildebeests, too. While other 

big cats (like lions) hunt only at night, cheetahs hunt during the daytime. Also, 

while many animals use their sense of smell to hunt, cheetahs hunt with their 

excellent eye-sight. Once they have found their prey, they slowly follow until 

there is an open field. Cheetahs then use a burst of speed to catch their prey.  

Male cheetahs live in groups, while females live alone. Males are 

territorial. Females do not have territories; instead, they share land with other 

females. Females have about three to five babies at a time. The mothers raise 

these baby cubs for 18 months. During this time, the cubs learn how to hunt 

and avoid predators. After this time, the mothers leave their babies. The cubs 

stay together for another six months. After that, the females separate 

themselves from the group of their siblings. The males live together for life.  
As the smallest and least powerful predators in their habitat, cheetahs try to avoid contact with lions, 

leopards, hyenas, and wild dogs. Since cheetahs are designed for extreme bursts of speed and not for power, 

baby cubs are often targeted by these large predators. Mother cheetahs will defend their young and are 

sometimes successful. Males will form groups to chase off predators.  

Cheetah cubs have an unusually high death rate due to their predators. About 13,000 cheetahs still live 

in the wild today. Cheetah conservation efforts have been somewhat successful in South Africa and Iran. 

However, cheetahs are generally vulnerable to extinction. 

 Total Number of Words Read Total Number of Words Read  

 -  Total Number of Mistakes -  Total Number of Mistakes  

 = Total Number of Words Read = Total Number of Words Read  

 

cheetah 

gazelles 

generally 

vulnerable 
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Spelling Pattern Worksheets 
 

 

The Spelling Pattern Worksheets are designed to help students master the common grade 

sound-spelling patterns. Each worksheet focuses on matching a spelling pattern to a focus 

phoneme (speech sound). Students are provided sound-spelling example words, a spelling (when 

applicable), a spelling sort, rhymes or book searches, word jumbles, a short writing application, 

and a brief formative dictations assessment. 

 

Each of these 102 worksheets corresponds with the spelling patterns tested on the diagnostic 

Spelling Assessment. In other words, Spelling Pattern Worksheet #1 Short u Sound helps the 

student learn the sound-spelling pattern tested as #1 bumper on the assessment.  

 

Teachers often ask why spelling instruction is so important in a reading intervention program. 

Catherine Snow (2005) summarizes the reciprocal relationship of spelling and reading:  

 

“Spelling and reading build and rely on the same mental representation of a word. 

Knowing the spelling of a word makes the representation of it sturdy and accessible 

for fluent reading.’ 

 

Preparation and Instructional Overview 
 

1. Administer the diagnostic spelling assessment, correct, and chart the individual sound-spelling 

patterns that your students have not yet mastered on the Spelling Mastery Matrix. Record a 

slash (/) for each sound-spelling error. Leave the box blank for each correctly spelled sound-

spelling. 

 

2. Count and total the slashes (/) for each of the 102 sound-spelling patterns on the matrix to 

determine how many of each Spelling Pattern Worksheet you will need to copy. Group the 

worksheets in separate file folders.  

 

3. Display one of the Spelling Pattern Worksheets to introduce the instructional components and 

explain the directions to your students. Each worksheet has a similar format and directions. Tell 

students that normally you expect them to complete one worksheet per workshop session.  
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Directions 

 

1. Tell students to begin with the lower numbered worksheets on the recording matrices and to 

complete only those worksheets indicated by slashes (/). Tell them that they have already 

mastered those spelling patterns. 

 

2. Tell students to read and complete the FOCUS, SORT and JUMBLE sections. Next, 

students uses the “Worksheet Answers” binder to self-correct and self-edit in a colored pencil or 

pen, so that they can learn from their mistakes before completing the last section of the 

worksheet. Tell students that you do not assign points for these sections, so there is is no reason 

to look at or copy the answers onto the next worksheet. Proper practice will help them complete 

the next sections of the worksheet, which does count for a grade.  

 

3. Next, the student completes the RHYME (or SEARCH) and WRITE sections and comes 

up to your desk to mini-conference with you for thirty seconds to review the worksheet during 

the last few minutes of the workshop or on the last day of the week, when time is allocated for 

student grading conferences. 

 

4. If the student has self-corrected and self-edited the SORT and JUMBLE sections and 

"passed" the RHYME (or SEARCH) and WRITE formative assessments, change the slash 

(/) into an “X” for mastery on the appropriate box on the matrix and record an A on the student’s 

worksheet. Convert the A to points, if you use a point system for grading.  

 

5. If the student did not master the use of the spelling pattern on the formative assessment, re-

teach during the mini-conference. Then direct the student to re-do the formative assessments and 

return for re-correction. 

 

Helpful Hints 
 

 Mastery criteria on the RHYME (or SEARCH) and WRITE formative assessments 

are decided by the teacher. If the student misses none or one of these formative 

assessments, and the rest are correct, the student has certainly mastered the spelling 

pattern. Make sure to ignore irrelevant errors, such as grammar or usage mistakes, in 

determining mastery; however, do mark and point these out to the student. 
 

 Remember that a student can miss items within the spelling sorts and jumbles and still 

master the spelling pattern if the student has self-corrected and self-edited and the criteria 

have been met on the formative assessments.  
 

 Limit the length of your mini-conference line to three students. Waiting students can sign 

up for their places in line on the board and then work on their next worksheet until their 

turn arrives to conference. 
 

 Post the recording matrices on the wall with data listed by student names or student 

identification numbers. Allow students to use pencil to change the slash (/) into an “X” 

for mastery on the appropriate box on the matrix.  
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Sound-Spelling Patterns Scope and Sequence 

 

Short Vowel Sounds   Long i Sound Vowels  aw Sound Vowels 

 

1. u     31. i     52. aw 

2. o     32. _igh    53. au 

3. i     33. _y     54. al 

4. e     34. _ie     55. all 

5. a 

6. ea     Long o Sound Vowels  r-controlled Vowels 

     

Silent Final e    35. o     56. ur 

     36. _oe     57. er 

7. Long i Sound i_e   37. oa_     58. ir 

8. a_e     38. ow     59. ar 

9. u_e          60. or 

10. o_e     Long u Sound Vowels  

11. u_e          Hard/Soft c and g 

12. _se     39. u     Sounds 

13. _le     40. _ew     

14. _ve     41. _ue     61. Hard c 

15. Long e  i_e        62. Soft c 

     oo Sound as in rooster  63. Hard g 

Consonant Digraph Sounds       64. Soft g 

     42. oo 

16. sh     43. _ue     Soft y 

17. ch and _tch   44. u 

18. th     45. _ew    65. Long /i/ 

19. wh_         66. Long /e/ 

20. ph     oo Sound as in woodpecker  

          Consonant Doubling 

Long a Sound Vowels  46. oo       

     47. _u_    67. Doubled 

21. a                 68. Not Doubled 

22. _ay     ow Sound as in cow 

23. ai_          /j/ 

24. ei     48. _ow 

     49. ou_    69. “dge” 
Long e Sound Vowels        70. “ge” 

     oi  Sound 
25. e          “ie”/“ei” 

26. _ee     50. oi_ 

27. [c]ei    51. _oy    71. “ie” 

28. _y          72. “ei” 

29. ea 

30. i-Vowel 
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Sound-Spelling Patterns Scope and Sequence 

 

Plurals    /ion/      

 

73. Add s after Vowel-o and y 92. /ion/ “sion” 

74. Add “es” after /x/, /ch/, /sh/, /s/, and /z/ 93. /ion/ “cian”  

75. Change y to i and add “es” 94. /ion/ “tion”    

76. Change “fe” to “ves”        

77. Irregular Plurals    Long o Sound Vowels 

        

Silent Letters    95. Short Vowel-Consonant-le 

     96. Other Vowels-Consonant-le  

78. “mb”      

79. “gn”    Schwa 

      

Final e     97. Short Schwa 

80. Drop Final e before Suffix 98. Long Schwa  

81. Keep Final e         

     “able”/“ible” 

/ch/          
     99. “able” 

82. /ch/ “tch”    100. “ible” 

83. /ch/ “ch”      

     “ance”/“ence”      

Consonant Digraph Sounds   
     101. “ance” 

84. /k/ “c” and “ck”   102. “ence” 

85. /k/ “k”         

           

Final y       

           

86. Drop Final y before Suffix      

87. Keep Final y before Suffix   

           

l, f, s, z      

         

88. Double l, f, s, z      

89. Drop l with “all,” “till,” and “full”        
     

Greek Spellings        
      

90. “rh”       

91. “ch”      
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Spelling Pattern Worksheet #1 
 

 

Short u Sound “u”   
 

FOCUS  The short u sound heard in umbrella bird can be spelled “u” as in lunch. 

 

SORT  Write each word in the correct column. 

  

clutch  touch  dune  stuff  rumor  luck  

 mutant  brunch  skunk  music  rusty  pleasure 

 

 Short u Sound “u” Spellings   Other “u” Spellings 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the short u “u” spelling found in each jumbled word. 

 

usckt ____________________________  ncurhc   ____________________________ 

 

tsydu ____________________________ tnpuemnihs* ____________________________ 

*Bonus 

RHYME  Write a rhyme with the short u “u” spelling for each of these words. 

 

truck ____________________________  trunk  ____________________________ 

 

judge ____________________________ bluff  ____________________________ 

 

WRITE  Compose a sentence using three of your own short u “u” spelling words. 

 

___________________________________________________________________________ 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #2 
 

 

Short o Sound “o”   
  

FOCUS  The short o sound heard in otter can be spelled “o” as in box. 

 

SORT  Write each word in the correct column. 

  

tough  shock  pots  tonight  boat  onto  

 locker  route  loop  hope  monster tossed   

  

 Short o Sound “o” Spellings   Other “o” Spellings 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the short o “o” spelling found in each jumbled word. 

 

stoc ____________________________  lckoc  ____________________________ 

 

lonbd ____________________________ glsbbreoni* ____________________________ 

*Bonus 

RHYME  Write a rhyme with the short o “o” spelling for each of these words. 

 

stop ____________________________  lost  ____________________________ 

 

knock ____________________________ mob  ____________________________ 

 

WRITE  Compose a sentence using three of your own short o “o” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #3 
 

 

Short i Sound “i”   
  

FOCUS  The short i sound heard in iguana can be spelled “i” as in itch. 

 

SORT  Write each word in the correct column. 

  

ridge  finite  tight  slipping click  media   

 glitter  kind  lie  kick  machine stitch   

  

 Short i “i” Spellings    Other “i” Spellings 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the short i “i” spelling found in each jumbled word. 

 

tcpih ____________________________  diger  ____________________________ 

 

dhidne ____________________________ cnobimantio* ____________________________ 

*Bonus 

RHYME  Write a rhyme with the short i “i” spelling for each of these words. 

 

bridge ____________________________  lick   ____________________________ 

 

slid ____________________________ clip  ____________________________ 

 

WRITE  Compose a sentence using three of your own short i “i” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #4 
 

 

Short e Sound “e”   
  

FOCUS  The short e sound heard in elephant can be spelled “e” as in get. 

 

SORT  Write each word in the correct column. 

 

 error  best  stretch  perceive credit  meat   

 kettle  neighbor beg  greet  met  beside   

  

  Short e “e” Spellings   Other “e” Spellings 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the short e “e” spelling found in each jumbled word. 

 

cekd ____________________________  ttrebe  ____________________________ 

 

stceh ____________________________ artsnrwoe* ____________________________ 

*Bonus 

RHYME  Write a rhyme with the short e “e” spelling for each of these words. 

 

check ____________________________  red   ____________________________ 

 

let ____________________________ peg  ____________________________ 

 

WRITE  Compose a sentence using three of your own short e “e” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #5 
 

 

Short a Sound “a”   
  

FOCUS  The short a sound heard in anteater can be spelled “a” as in fast. 

 

SORT  Write each word in the correct column. 

 

 again  blast  bank  class  cranberry brad  

 match  article  aid  cheetah break  cracker   

  

 Short a “a” Spellings    Other “a” Spellings 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the short a “a” spelling found in each jumbled word. 

 

ntsad ____________________________  slta  ____________________________ 

 

ckrcare ____________________________ gdrnoutlebat* ____________________________ 

*Bonus 

RHYME  Write a rhyme with the short a “a” spelling for each of these words. 

 

stack ____________________________  pad   ____________________________ 

 

sat ____________________________ band  ____________________________ 

 

WRITE  Compose a sentence using three of your own short a “a” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #6 
 

 

Short e Sound “ea”    

 

FOCUS  The short e sound heard in elephant can be spelled “ea” as in bread. 

 

SORT  Write each word in the correct column. 

 

 really  early  ready  pear  beautiful pleasant  

 spread  measure speak  meant  deaf  bead   
  

 Short e “ea” Spellings   Other “ea” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

SEARCH  In a book find four words with short e “ea” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

JUMBLE  Write the word with the short e “ea” spelling found in each jumbled word. 

 

dhtae ____________________________  sadteni  ____________________________ 

 

drtea ____________________________ asbrtkfea* ____________________________ 

*Bonus 

WRITE  Compose a sentence using three of your own short e “ea” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #7 
 

 

Long i Sound “i__e”   

 

FOCUS  The long i sound heard in ibex can be spelled “i_e” as in kite. 

 

SORT  Write each word in the correct column. 

 

 despite  provide tambourine preside  profile  lime 

 automobile submarine machine police  lifetime beige   

  

 Long i “i_e” Spellings   Other “i_e” Spellings 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the long i “i_e” spelling found in each jumbled word. 

 

tise ____________________________  intefiin  ____________________________ 

 

nispe ____________________________ linnudere* ____________________________ 

*Bonus 

RHYME  Write a rhyme with the long i “i_e” spelling for each of these words. 

 

fine ____________________________  pride   ____________________________ 

 

bite ____________________________ size  ____________________________ 

 

WRITE  Compose a sentence using three of your own long i “i_e” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #8 
 

 

Long a Sound “a__e”    

 

FOCUS  The long a sound heard in ape can be spelled “a_e” as in cake. 

 

SORT  Write each word in the correct column. 

 

 pane  are  table  valley  sadder  stale 

 named  giraffe  state  basketball badge  cape 

  

 Long a “a_e” Spellings   Other “a” Spellings 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the long a “a_e” spelling found in each jumbled word. 

 

ctrae ____________________________  kmae  ____________________________ 

 

fesa ____________________________ eespkkae* ____________________________ 

*Bonus 

RHYME  Write a rhyme with the long a “a_e” spelling for each of these words. 

 

stake ____________________________  plate   ____________________________ 

 

page ____________________________ case  ____________________________ 

 

WRITE  Compose a sentence using three of your own long a “a_e” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #9 
 

 

Long u Sound “u__e”  

 

FOCUS  The long u sound heard in mule can be spelled “u_e” as in cube. 

 

SORT  Write each word in the correct column. 

 

 compute mule  rude  attitude dune  ridicule

 dude  rebuke  commune altitude tune  confuse 
  

 Long u “u_e” Spellings   Other “u_e” Spellings 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the long u “u_e” spelling found in each jumbled word. 

 

tuec ____________________________  buterit   ____________________________ 

 

utme ____________________________ cemtmuo* ____________________________ 

*Bonus 

SEARCH  In a book find four words with long u “u_e” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own long u “u_e” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #10 
 

 

Long o Sound “o__e”    

 

FOCUS  The long o sound heard in okapi can be spelled “o_e” as in rope. 

 

SORT  Write each word in the correct column. 

 

 close  alone  groan  stones  explode soap 

 those  though  stow  loaned  home  crows   

  

 Long o “o_e” Spellings   Other “o” Spellings 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the long o “o_e” spelling found in each jumbled word. 

 

polse ____________________________  kehoc  ____________________________ 

 

nobe ____________________________ senolmeo* ____________________________ 

 

RHYME  Write a rhyme with the long o “o_e” spelling for each of these words. 

 

hope ____________________________  phone ____________________________ 

 

broke ____________________________ mole ____________________________ 

*Bonus 

WRITE  Compose a sentence using three of your own long o “o_e” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #11 
 

 

oo Sound “u__e”  

 

FOCUS  The oo sound heard in rooster can be spelled “u_e” as in rude. 
 

SORT  Write each word in the correct column. 

 

 computers mules  dude  parachute prune  crude 

 brute  tribute  cucumber ridicule altitude computer 

   

 Long oo “u_e” Spellings   Other “u_e” Spellings 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the oo “u_e” spelling found in each jumbled word. 

 

elru ____________________________  teun  ____________________________ 

 

eltfu ____________________________ dtttieau* ____________________________ 

*Bonus 

SEARCH  In a book find four words with oo “u_e” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own oo “u_e” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #12 
 

 

z Sound “__se”    

 

FOCUS  The z sound heard in zebra can be spelled “_se” as in hose. 

 

SORT  Write each word in the correct column. 

 

 those  posies  dose  used  goose  please  

 rose  lose  loose  toes  close  case  

   

 Long z “_se” Spellings   Other “s” Spellings 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the z sound “_se” spelling found in each jumbled word. 

 

shoec ____________________________  veadis  ____________________________ 

 

ccause ____________________________ seadies* ____________________________ 

*Bonus 

RHYME  Write a rhyme with the z sound “_se” spelling for each of these words. 

 

pose ____________________________  fuse   ____________________________ 

 

wise ____________________________ ease  ____________________________ 

 

WRITE  Compose a sentence using three of your own z sound “_se” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #13 
 

 

l Sound “__le”    

 

FOCUS  The l sound heard in lion can be spelled “_le” as in shuffle. 

 

SORT  Write each word in the correct column. 

 

 gargle  angel  raffle  mantle  stable  ladle 

 label  camel  carousel mantel  funnel  popsicle 

  

 l Sound “_le” Spellings   Other “l” Spellings 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the l sound  “_le” spelling found in each jumbled word. 

 

blea ____________________________  clorae  ____________________________ 

 

ddflie ____________________________ tttsmleene* ____________________________ 

*Bonus 

RHYME  Write a rhyme with the l sound  “_le” spelling for each of these words. 

 

muffle ____________________________  trouble  ____________________________ 

 

gable ____________________________ huddle  ____________________________ 

 

WRITE  Compose a sentence using three of your own l sound  “_le” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #14 
 

 

v Sound “__ve”    

 

FOCUS  The v sound heard in vulture can be spelled “_ve” as in move. 

 

SORT  Write each word in the correct column. 

 

 Venus  invest  prevent leaves  prove  strive 

 bravery velvet  festive  convert clove  revolve  

  

 v Sound “_ve” Spellings   Other “v” Spellings 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the v sound “_ve” spelling found in each jumbled word. 

 

vahe ____________________________  vomde  ____________________________ 

 

vitemo ____________________________ ceviere* ____________________________ 

*Bonus 

RHYME  Write a rhyme with the v sound “_ve” spelling for each of these words. 

 

hive ____________________________  shove  ____________________________ 

 

rave ____________________________ retrieve ____________________________ 

 

WRITE  Compose a sentence using three of your own v sound “_ve” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #15 
 

 

e Sound “i__e”   
 

FOCUS  The long e sound heard in eagle can be spelled “i_e” as in magazine. 
 

SORT  Write each word in the correct column. 

 

 marine  line  site  automobile seize  machine

 tambourine prestige perspire lime  vaccine shine   
  

 Long e “i_e” Spellings   Other “i_e” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the long e “i_e” spelling found in each jumbled word. 

 

ioplce ____________________________  stpregie ____________________________ 

 

rilatne ____________________________ rinsbumea* ____________________________ 

*Bonus 

SEARCH  In a book find four words with long e “i_e” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own long e “i_e” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #16 
 

 

sh Sound “sh”    

 

FOCUS  The sh sound heard in sheep can be spelled “sh” as in shop. 

 

SORT  Write each word in the correct column. 

 

 shark  such  nation  shift  mission chart 

 crash  gosh  musician dashboard pushed  mansion  

  

 sh Sound “sh” Spellings   Other Spellings 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the sh sound “sh” spelling found in each jumbled word. 

 

ruhsc ____________________________  sapslh  ____________________________ 

 

shfle ____________________________ erfshnmai* ____________________________ 

*Bonus 

RHYME  Write a rhyme with the sh sound “sh” spelling for each of these words. 

 

bush ____________________________  trash   ____________________________ 

 

dish ____________________________ mush  ____________________________ 

 

WRITE  Compose a sentence using three of your own sh sound “sh” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #17 
 

 

ch Sound “ch” and “__tch”   

 

FOCUS  The ch sound heard in cheetah can be spelled “ch” as in chart. 

 

SORT  Write each word in the correct column. 

 

 shut  magician lunch  basic  march  ditch 

 fetch  scent  ridge  reach  chase  marsh  

  

 ch Sound “ch” and “_tch” Spellings Other Spellings 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the ch sound “ch” spelling found in each jumbled word. 

 

nchbra ____________________________  ctchru  ____________________________ 

 

ouhcc ____________________________ chmpranet* ____________________________ 

*Bonus 

RHYME  Write a rhyme with the ch sound “ch” spelling for each of these words. 

 

each ____________________________  ranch   ____________________________ 

 

hatch ____________________________ stitch  ____________________________ 

 

WRITE  Compose a sentence using three of your own ch sound “ch” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #18 
 

 

th Sound “th”    

 

FOCUS  The th sound heard in python can be spelled “th” as in thank. 
 

SORT  Write each word in the correct column. 

 

 monthly tent  thinking taught  thought what 

 whir  smooth  stunt  bathroom nothing phone   
  

 th Sound “th” Spellings   Other Spellings 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the th sound “th” spelling found in each jumbled word. 

 

ihtw ____________________________  seeth  ____________________________ 

 

thsmo ____________________________ timacsmaht* ____________________________ 

*Bonus 

SEARCH  In a book find four words with th sound “th” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own th sound “th” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #19 
 

 

hw  Sound “wh__”    

 

FOCUS  The hw sound heard in whale can be spelled “wh_” as in wheel. 

 

SORT  Write each word in the correct column. 

 

 wish  want  watch  wheat  where  wham 

 whew  wrench  whirlwind would  whichever winter   
  

 hw Sound “wh_” Spellings   Other “w” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the hw sound “wh_” spelling found in each jumbled 

word. 

 

twha ____________________________  henw  ____________________________ 

 

neiwh ____________________________ nwameihel* ____________________________ 

*Bonus 

SEARCH  In a book find four words with hw sound “wh_” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own hw sound “wh_” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #20 
 

 

f Sound “ph”    

 

FOCUS  The f sound heard in fox can be spelled “ph” as in phone. 

 

SORT  Write each word in the correct column. 

 

 phrase  punch  path  phantom sipping  phase  

 philosophy panther pinch  pouch  graphic morph   
  

 f  “ph” Spellings    Other “p” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the f sound “ph” spelling found in each jumbled word. 
 

pgrah ____________________________  ncsipoh ____________________________ 

 

noyph ____________________________ umphtri* ____________________________ 

*Bonus 

SEARCH  In a book find four words with f sound “ph” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own f sound “ph” spelling words. 
 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #21 
 

 

Long a Sound “a”    

 

FOCUS  The long a sound heard in ape can be spelled “a” as in able. 
 

SORT  Write each word in the correct column. 

 

 fable  weigh  pale  nation  playful  nature  

 rain  cable  baby  caught  maple  repeat   
  

 Long a “a” Spellings    Other “a” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the long a “a” spelling found in each jumbled word. 

 

tstea ____________________________  tnanio   ____________________________ 

 

bleats ____________________________ gneetare* ____________________________ 

*Bonus 

SEARCH  In a book find four words with long a “a” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own long a “a” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #22 
 

 

Long a Sound “__ay”    

 

FOCUS  The long a sound heard in ape can be spelled “_ay” as in may. 

 

SORT  Write each word in the correct column. 

 

 plays  train  stray  money  delay  daily   

 monkey prayer  rainy  betray  justify  clay   
  

 Long a “_ay” Spellings   Other “a” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the long a “_ay” spelling found in each jumbled word. 

 

ysta ____________________________  leayd  ____________________________ 

 

yrga ____________________________ raysnigt* ____________________________ 

*Bonus 

SEARCH  In a book find four words with long a “_ay” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own long a “_ay” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #23 
 

 

Long a Sound “ai__”   
  

FOCUS  The long a sound heard in ape can be spelled “ai_” as in rain. 

 

SORT  Write each word in the correct column. 

 

 stay  mainly  eight  straight hair  braid  

 explain  late  reign  basic  saying  chair   

  

 Long a “ai_” Spellings   Other “a” Spellings 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the long a “ai_” spelling found in each jumbled word. 

 

dirba ____________________________  iltar  ____________________________ 

 

maigni ____________________________ romstnair* ____________________________ 

*Bonus 

RHYME  Write a rhyme with the long a “ai_” spelling for each of these words. 

 

strain ____________________________  aid  ____________________________ 

 

fail ____________________________ air  ____________________________ 

 

WRITE  Compose a sentence using three of your own long a “ai_” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #24 
 

 

Long a Sound “ei”    

 

FOCUS  The long a sound heard in ape can be spelled “ei” as in eight. 

 

SORT  Write each word in the correct column. 

 

 freight  receive  conceive sleigh  rein  neigh  

 their  believed retrieve receipt  heir  perceive 
  

 Long a “ei” Spellings   Other “ei” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the long a “ei” spelling found in each jumbled word. 

 

geibe ____________________________  eigrn  ____________________________ 

 

ghytei ____________________________ ogrbhenis* ____________________________ 

*Bonus 

SEARCH  In a book find four words with long a “ei” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own long a “ei” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #25 
 

 

Long e Sound “e”    

 

FOCUS  The long e sound heard in eagle can be spelled “e” as in me. 

 

SORT  Write each word in the correct column. 

 

 cedar  early  ready  detail  revise  reading  

 reach  measure fever  meant  predict  beside   
  

 Long e “e” Spellings    Other “e” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the long e “e” spelling found in each jumbled word. 

 

sbedie ____________________________  ghtldei  ____________________________ 

 

vrewie ____________________________ tedmecen* ____________________________ 

*Bonus 

SEARCH  In a book find four words with long e “e” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own long e “e” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #26 
 

 

Long e Sound “__ee”   
  

FOCUS  The long e sound heard in eagle can be spelled “_ee” as in bee. 

 

SORT  Write each word in the correct column. 

 

 indeed  speech  steady  green  piece  death   

 treat  greet  beaten  earth  three  queen   

  

 Long e “ee” Spellings   Other “ee” Spellings 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the long e “_ee” spelling found in each jumbled word. 

 

feeb ____________________________  elryef  ____________________________ 

 

ekse ____________________________ freeree* ____________________________ 

*Bonus 

RHYME  Write a rhyme with the long e “_ee” spelling for each of these words. 

 

need ____________________________  fee  ____________________________ 

 

reef ____________________________ peek  ____________________________ 

 

WRITE  Compose a sentence using three of your own long e “_ee” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #27 
 

 

Long e Sound “[c]ei”    

 

FOCUS  The long e sound heard in eagle can be spelled “[c]ei” as in ceiling. 

 

SORT  Write each word in the correct column. 

 

 deceive weigh  conceive reins  receipt  sleigh  

 perceive receiving theirs  neighbor beige  conceit  
  

 Long e “[c]ei” Spellings   Other “ei” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the long e “[c]ei” spelling found in each jumbled word. 

 

teicde ____________________________  cvngiedei ____________________________ 

 

ceireve ____________________________ ptirece* ____________________________ 

*Bonus 

SEARCH  In a book find four words with long e “[c]ei” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own long e “[c]ei” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #28 
 

 

Long e Sound “__y”   
  

FOCUS  The long e sound heard in eagle can be spelled “_y” as in baby. 

 

SORT  Write each word in the correct column. 

 

 bicycles early  ready  sly  beauty  fairy  

 cyclone country horrify  untying berry  goodbye 

  

 Long e “_y” Spellings   Other “y” Spellings 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the long e “_y” spelling found in each jumbled word. 

 

ytud ____________________________  tgymih  ____________________________ 

 

daly ____________________________ pylletcmoe* ____________________________ 

*Bonus 

RHYME  Write a rhyme with the long e “_y” spelling for each of these words. 

 

righty ____________________________  glory   ____________________________ 

 

runny ____________________________ smelly  ____________________________ 

 

WRITE  Compose a sentence using three of your own long e “_y” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #29 
 

 

Long e Sound “ea”   
  

FOCUS  The long e sound heard in eagle can be spelled “ea” as in bean. 

 

SORT  Write each word in the correct column. 

 

 really  early  heavy  leaves  beautiful reading  

 reach  pleasure speak  feather  wear  treat   

  

 Long e “ea” Spellings   Other “ea” Spellings 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the long e “ea” spelling found in each jumbled word. 

 

etma ____________________________  nlcea  ____________________________ 

 

reaydr ____________________________ seated* ____________________________ 

*Bonus 

RHYME  Write a rhyme with the long e “ea” spelling for each of these words. 

 

mean ____________________________  treat   ____________________________ 

 

flea ____________________________ plead  ____________________________ 

 

WRITE  Compose a sentence using three of your own long e “ea” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #30 
 

 

Long e Sound i-Vowel    

 

FOCUS  The long e sound heard in eagle can be spelled “i-vowel” as in radio. 

 

SORT  Write each word in the correct column. 

 

 panic  trio  idiot  spike  period  audio   

 middle  rifle  lighter  pediatrician trial  remedial 
  

 Long e “i-vowel” Spellings   Other “i” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the long e “i-vowel” spelling found in each jumbled 

word. 
 

diame ____________________________  iumdem ____________________________ 

 

ntielen ____________________________ viarti*  ____________________________ 

*Bonus 

SEARCH  In a book find four words with long e “i-vowel” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own long e “i-vowel” spelling words. 
 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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 Spelling Pattern Worksheet #31 
 

 

Long i Sound “i”    

 

FOCUS  The long i sound heard in ibex can be spelled “i” as in bicycle. 

 

SORT  Write each word in the correct column. 

 

 biography tighter  nearby  triangle tries  tricycle 

 white  list  license  bison  sighing  cider   
  

 Long i “i” Spellings    Other “i” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the long i “i” spelling found in each jumbled word. 

 

ratepi ____________________________  cyirtcle ____________________________ 

 

leBbi ____________________________ ntelis*  ____________________________ 

*Bonus 

SEARCH  In a book find four words with long i “i” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own long i “i” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #32 
 

 

Long i Sound “__igh”    

 

FOCUS  The long i sound heard in ibex can be spelled “_igh” as in high. 

 

SORT  Write each word in the correct column. 

 

 might  rise  untied  lighter  signal  thigh  

 higher  brighten tiger  weigh  lied  slightly  
  

 Long i “_igh” Spellings   Other “i” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the long i “_igh” spelling found in each jumbled word. 

 

ghtsi ____________________________  ghtbri  ____________________________ 

 

reghih ____________________________ uldefightl* ____________________________ 

*Bonus 

SEARCH  In a book find four words with long i “_igh” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own long i “_igh” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #33 
 

 

Long i Sound “__y”    

 

FOCUS  The long i sound heard in ibex can be spelled “_y” as in my. 

 

SORT  Write each word in the correct column. 

 

 terrify  identify reply  mystic  supply  monkey  

 baby  maybe  skinny  slowly  trying  myself  
  

 Long i “_y” Spellings   Other “y” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the long i “_y” spelling found in each jumbled word. 

 

iycgrn ____________________________  noecylc ____________________________ 

 

tsujfiy ____________________________ flemys* ____________________________ 

*Bonus 

SEARCH  In a book find four words with long i “_y” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own long i “_y” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #34 
 

 

Long i Sound “__ie”    

 

FOCUS  The long i sound heard in ibex can be spelled “_ie” as in lie. 

 

SORT  Write each word in the correct column. 

 

 marine  untie  fries  died  believe  conceive  

 pies  copied  tried  science  piece  puppies 

  

 Long i “_ie” Spellings   Other “ie” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the long i “_ie” spelling found in each jumbled word. 

 

iedd ____________________________  tdie  ____________________________ 

 

srice ____________________________ detriun* ____________________________ 

*Bonus 

SEARCH  In a book find four words with long i “_ie” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own long i “_ie” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #35 
 

 

Long o Sound “o”    

 

FOCUS  The long o sound heard in okapi can be spelled “o” as in go. 

 

SORT  Write each word in the correct column. 

 

 goat  coin  going  sober  boost  also  

 colon  soy  touch  soda  lowly  Roman   
  

 Long o “o” Spellings    Other “o” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the long o “o” spelling found in each jumbled word. 

 

neaco ____________________________  sloa  ____________________________ 

 

tniolo ____________________________ sytiboe* ____________________________ 

*Bonus 

SEARCH  In a book find four words with long o “o” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own long o “o” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #36 
 

 

Long o Sound “__oe”    

 

FOCUS  The long o sound heard in okapi can be spelled “_oe” as in toe. 

 

SORT  Write each word in the correct column. 

 

 does  oboe  mole  gone  potatoes lonely   

 mistletoe done  poetic  stereo  foes  tomatoes  
  

 Long o “_oe” Spellings   Other “o” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the long o “_oe” spelling found in each jumbled word. 

 

eots ____________________________  opems  ____________________________ 

 

gsoe ____________________________ lufwoe* ____________________________ 

*Bonus 

SEARCH  In a book find four words with long o “_oe” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own long o “_oe” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #37 
 

 

Long o Sound “oa__”   
  

FOCUS  The long o sound heard in okapi can be spelled “oa_” as in boat. 

 

SORT  Write each word in the correct column. 

 

 vetoed  loaves  toaster  foamy  hour  crow   

 moisture stool  store  coated  soap  oatmeal  

  

 Long o “oa_” Spellings   Other “o” Spellings 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

RHYME  Write a rhyme with the long o “oa_” spelling for each of these words. 

 

coat ____________________________  roast  ____________________________ 

 

goad ____________________________ cloak  ____________________________ 

 

JUMBLE  Write the word with the long o “oa_” spelling found in each jumbled word. 

 

ostac ____________________________  blsatoai ____________________________ 

 

tgoas ____________________________ otcptoa * ____________________________ 

*Bonus 

WRITE  Compose a sentence using three of your own long o “oa_” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #38 
 

 

Long o Sound “ow”    

 

FOCUS  The long o sound heard in okapi can be spelled “ow” as in own. 

 

SORT  Write each word in the correct column. 

 

 known  scowl  grow  crowd  bowling cowboy  

 lowly  crown  snowed frown  glowing chowder 
  

 Long o “ow” Spellings   Other “ow” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the long o “ow” spelling found in each jumbled word. 

 

wngro ____________________________  nwigto  ____________________________ 

 

oedwts ____________________________ bteowi* ____________________________ 

*Bonus 

SEARCH  In a book find four words with long o “ow” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own long o “ow” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 

 



     

   

The Science of Reading Intervention Program: Assessment-based Instruction  ©2022 Pennington Publishing        245 

Spelling Pattern Worksheet #39 
 

 

Long u Sound “u”    

 

FOCUS  The long u sound heard in mule can be spelled “u” as in music. 

 

SORT  Write each word in the correct column. 

 

 mutant  humid  tough  duet  cubicle  commuting 

 bugle  mustard rusty  true  duty  cucumber  
  

 Long u “u” Spellings    Other “u” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the long u “u” spelling found in each jumbled word. 

 

nupy ____________________________  tnebua   ____________________________ 

 

ccbui ____________________________ scaniimu* ____________________________ 

*Bonus 

SEARCH  In a book find four words with long u “u” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own long u “u” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #40 
 

 

Long u Sound “__ew”    
 

FOCUS  The long u sound heard in mule can be spelled “_ew” as in few. 

 

SORT  Write each word in the correct column. 

 

 ewes  mew  cue  hew  cashew  fewer   

 sewing  feud  knew  pewter  chew  view   
  

 Long u “_ew” Spellings   Other “ew” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the long u “_ew” spelling found in each jumbled word. 

 

stwefe ____________________________  pehnwef ____________________________ 

 

rfewcu ____________________________ eljewre * ____________________________ 

*Bonus 

SEARCH  In a book find four words with long u “_ew” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own long u “_ew” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #41 
 

 

Long u Sound “__ue”    

 

FOCUS  The long u sound heard in mule can be spelled “_ue” as in cue. 

 

SORT  Write each word in the correct column. 

 

 fuel  sue  blue  statue  glues  miscue  

 continue issue  duets  clue  value  due   
  

 Long u “_ue” Spellings   Other “ue” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the long u “_ue” spelling found in each jumbled word. 

 

graue ____________________________  nuevea  ____________________________ 

 

lvaue ____________________________ bbcuraee* ____________________________ 

*Bonus 

SEARCH  In a book find four words with long u “_ue” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own long u “_ue” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #42 
 

 

oo Sound as in rooster “oo”    
 

FOCUS  The oo sound heard in rooster can be spelled “oo” as in tool. 

 

SORT  Write each word in the correct column. 

 

 brook  stood  foolish  looked  footstool zoom  

 roots  woolen  hooked  tooth  smooth  mistook  
  

 oo Sound as in rooster “oo” Spellings Other “oo” Spellings 
   

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the oo sound as in rooster “oo” spelling found in each 

jumbled word. 
 

fdoo ____________________________  nfospolu  ____________________________ 

 

toob ____________________________ ccroaons* ____________________________ 

*Bonus 

RHYME  Write a rhyme with the oo sound as in rooster “oo” spelling for each of these 

words. 
 

hoot ____________________________  drool   ____________________________ 

 

groom ____________________________ moose  ____________________________ 

 

WRITE  Compose a sentence using three of your own oo sound as in rooster “oo” 

spelling words. 
 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
 



     

   

The Science of Reading Intervention Program: Assessment-based Instruction  ©2022 Pennington Publishing        249 

Spelling Pattern Worksheet #43 
 

 

oo Sound as in rooster “__ue”  
 

FOCUS  The oo sound heard in rooster can be spelled “_ue” as in glue. 

 

SORT  Write each word in the correct column. 

 

 duel  continued clue  valued  glue  dues  

 sued  issue  statue  avenue  argued  guess   
  

 oo Sound as in rooster “_ue” Spellings Other “ue” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the oo sound as in rooster “_ue” spelling found in each 

jumbled word. 
 

rtue ____________________________  edglu   ____________________________ 

 

ldues ____________________________ ntrueu* ____________________________ 

*Bonus 

SEARCH  In a book find four words with oo sound as in rooster “_ue” spellings that are 

not on this worksheet. After each new word, write the page number where you found the 

word. 
 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own oo sound as in rooster “_ue” 

spelling words. 
 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #44 
 

 

oo Sound as in rooster  “u”    
 

FOCUS  The oo sound heard in rooster can be spelled “u” as in duty. 

 

SORT  Write each word in the correct column. 

 

 cushion butcher spun  Pluto  beautiful fueling   

 truly  duties  prudent super  tunic  sugar   
  

 oo Sound as in rooster “u” Spellings Other “u” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the oo sound as in rooster “_u” spelling found in each 

jumbled word. 
 

rrmou ____________________________  dstuetn  ____________________________ 

 

tonfu ____________________________ cyenflu* ____________________________ 

*Bonus 

SEARCH  In a book find four words with oo sound as in rooster “_u” spellings that are 

not on this worksheet. After each new word, write the page number where you found the 

word. 
 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own oo sound as in rooster “_u” 

spelling words. 
 

____________________________________________________________________________ 

 

____________________________________________________________________________. 



     

   

The Science of Reading Intervention Program: Assessment-based Instruction  ©2022 Pennington Publishing        251 

Spelling Pattern Worksheet #45 
 

 

oo Sound as in rooster “__ew”  
 

FOCUS  The oo sound heard in rooster can be spelled “_ew” as in new. 

 

SORT  Write each word in the correct column. 

 

 preview sew  knew  threw  flew  jewels  

 blew  fewer  chewing pew  dew  curfew   
  

 oo Sound as in rooster “_ew” Spellings Other “ew” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the oo sound as in rooster “_ew” spelling found in each 

jumbled word. 
 

wdre ____________________________  crecrkosw ____________________________ 

 

tews ____________________________ obwnren* ____________________________ 

*Bonus 

SEARCH  In a book find four words with oo sound as in rooster “_ew” spellings that are 

not on this worksheet. After each new word, write the page number where you found the 

word. 
 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own oo sound as in rooster “_ew” 

spelling words. 
 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #46 
 

 

oo Sound as in woodpecker “oo”  
 

FOCUS  The oo sound heard in woodpecker can be spelled “oo” as in good 
 

SORT  Write each word in the correct column. 
 

 booked  hooks  loosely  brook  zookeeper crooked  

 cartoon rooster  food  wool  zoomed understood  
  

 oo Sound as in woodpecker “oo”  Other “oo” Spellings 

 Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 
 

JUMBLE  Write the word with the oo sound as in woodpecker “oo” spelling found in 

each jumbled word. 
 

oodst ____________________________  nogoick  ____________________________ 

 

oohd ____________________________ frooer*  ____________________________ 

*Bonus 

SEARCH  In a book find four words with oo sound as in woodpecker “oo” spellings that 

are not on this worksheet. After each new word, write the page number where you found 

the word. 
 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 
 

WRITE  Compose a sentence using three of your own oo sound as in woodpecker “oo” 

spelling words. 
 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #47 
 

 

oo Sound as in woodpecker “__u__”  
 

FOCUS  The oo sound heard in woodpecker can be spelled “_u_” as in put. 

 

SORT  Write each word in the correct column. 

 

 cushion octopus pushpin trucker  dust  pussycat 

 butcher museum judicial sugar  sunshine cube   
  

 oo Sound “_u_” as in woodpecker   Other Sound Spellings 

 Spellings  
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 
 

JUMBLE  Write the word with the oo sound as in woodpecker “_u_” spelling found in 

each jumbled word. 
 

suph ____________________________  ddngpui  ____________________________ 

 

nptui ____________________________ esbshruo* ____________________________ 

*Bonus 

SEARCH  In a book find four words with oo sound as in woodpecker “_u_” spellings 

that are not on this worksheet. After each new word, write the page number where you 

found the word. 
 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 
 

WRITE  Compose a sentence using three of your own oo sound as in woodpecker 

“_u_” spelling words. 
 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #48 
 

 

ow Sound as in cow “__ow”   
 

FOCUS  The ow sound heard in cow can be spelled “_ow” as in now. 

 

SORT  Write each word in the correct column. 

 

 brown  slowly  bowling clown  eyebrow chowder  

 owner  snowstorm stowed  plow  shown  crowned  
  

 ow as in cow “_ow” Spellings  Other “_ow” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the ow as in cow “_ow” spelling found in each jumbled 

word. 
 

wnto ____________________________  wovel  ____________________________ 

 

dowry ____________________________ syobcow* ____________________________ 

*Bonus 

SEARCH  In a book find four words with ow sound as in cow “ow” spellings that are 

not on this worksheet. After each new word, write the page number where you found the 

word. 
 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own ow as in cow “_ow” spelling 

words. 
 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #49 
 

 

ow Sound as in cow “ou__”   
 

FOCUS  The ow sound heard in cow can be spelled “ou_” as in out. 

 

SORT  Write each word in the correct column. 

 

 loud  rougher dough  cough  growl  house   

 couch  cloudy  bought  down  mouth  shouted 

  

 ow as in cow “ou_” Spellings  Other Sound Spellings 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the ow as in cow “_ow” spelling found in each jumbled 

word. 
 

supsoe____________________________  btdou  ____________________________ 

 

rndgou ____________________________ levsurose* ____________________________ 

*Bonus 

RHYME  Write a rhyme with the ow as in cow “ou_” spelling for each of these words. 
 

pout ____________________________  round   ____________________________ 

 

mouse ____________________________ sour  ____________________________ 

 

WRITE  Compose a sentence using three of your own ow as in cow “_ow” spelling 

words. 
 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #50 
 

 

oi Sound “oi__”    

 

FOCUS  The oi sound heard in koi can be spelled “oi_” as in coin. 

 

SORT  Write each word in the correct column. 

 

 oil  joining  noisy  point  fooling  soy 

 radio  joyfully fellows  going  spoiled  poison  
  

 oi Sound “oi_” Spellings   Other Sound Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the oi sound “oi_” spelling found in each jumbled word. 

 

lioc ____________________________  simot   ____________________________ 

 

ilfo ____________________________ ivaodde* ____________________________ 

*Bonus 

SEARCH  In a book find four words with oi sound as in koi “oi_” spellings that are not 

on this worksheet. After each new word, write the page number where you found the word. 
 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own oi sound “oi_” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #51 
 

 

oi Sound “__oy”    

 

FOCUS  The oi sound heard in koi can be spelled “_oy” as in toy. 

 

SORT  Write each word in the correct column. 

 

 toys  sow  choose  boil  oyster  coy  

 enjoy  boycott coal  annoy  oboes  noise   
  

 oi Sound “_oy” Spellings   Other Sound Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the oi sound “_oy” spelling found in each jumbled word. 

 

yojluf ____________________________  plemoy ____________________________ 

 

yibohs ____________________________ gniyortsed* ____________________________ 

*Bonus 

SEARCH  In a book find four words with oi sound as in koi “_oy” spellings that are not 

on this worksheet. After each new word, write the page number where you found the word. 
 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own oi sound “_oy” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #52 
 

 

aw Sound “aw”    

 

FOCUS  The aw sound heard in hawk can be spelled “aw” as in saw. 

 

SORT  Write each word in the correct column. 

 

 laugh  awkward drawing although above  crawl  

 straw  also  caught  yawned master  sprawl   
  

 aw Sound “aw” Spellings   Other Sound Spellings 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the aw sound “aw” spelling found in each jumbled 

word. 

 

wsla ____________________________  rwlad  ____________________________ 

 

wpan ____________________________ bwjanoe* ____________________________ 

*Bonus 

RHYME  Write a rhyme with the aw sound “aw” spelling for each of these words. 

 

claw ____________________________  law  ____________________________ 

 

bawl ____________________________ fawn  ____________________________ 

 

WRITE  Compose a sentence using three of your own aw sound “aw” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #53 
 

 

aw Sound “au”    

 

FOCUS  The aw sound heard in hawk can be spelled “au” as in fault. 

 

SORT  Write each word in the correct column. 

 

 brawl  almost  paused  naughty sauce  awesome  

 haunted mortal  away  available cause  launched  
  

 aw Sound “au” Spellings   Other Sound Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the aw sound “au” spelling found in each jumbled word. 

 

hagttu ____________________________  miurotaudi ____________________________ 

 

ugcaht ____________________________ neidcaue* ____________________________ 

*Bonus 

SEARCH  In a book find four words with aw sound “au” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 
 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own aw sound “au” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #54 
 

 

aw Sound “al”    

 

FOCUS  The aw sound heard in hawk can be spelled “al” as in also. 

 

SORT  Write each word in the correct column. 

 

 dental  actual  mall  already  awful  fawn  

 funeral  hauling fall  festival  daughter disposal  
  

 aw Sound “al” Spellings   Other Sound Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the aw sound “al” spelling found in each jumbled word. 

 

mastlo ____________________________  lafse  ____________________________ 

 

malron ____________________________ mmtlroai* ____________________________ 

*Bonus 

SEARCH  In a book find four words with aw sound “al” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 
 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own aw sound “al” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #55 
 

 

aw Sound “all”    

 

FOCUS  The aw sound heard in hawk can be spelled “all” as in ball. 

 

SORT  Write each word in the correct column. 

 

 chalk  small  half  calm  fallen  crawl   

 snowfall haul  tall  called  caught  mall  
  

 aw Sound “all” Spellings   Other Sound Spellings 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the aw sound “all” spelling found in each jumbled word. 

 

llaw ____________________________  sebllaba ____________________________ 

 

llsta ____________________________ wayllah* ____________________________ 

*Bonus 

SEARCH  In a book find four words with aw sound “all” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 
 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own aw sound “all” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #56 
 

 

r-controlled “ur”    

 

FOCUS  The er sound heard in ermine can be spelled “ur” as in fur. 

 

SORT  Write each word in the correct column. 

 

 burn  charcoal surfing  stork  burst  curls  

 perspire church  thirst  certainly churned squirm   
  

 er Sound “ur” Spellings   Other Sound Spellings 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the r-controlled “ur” spelling found in each jumbled 

word. 

 

rdremu ____________________________  runtngi  ____________________________ 

 

fsru ____________________________ lurehr*  ____________________________ 

*Bonus 

RHYME  Write a rhyme with the r-controlled “ur” spelling for each of these words. 

 

urn ____________________________  furl   ____________________________ 

 

spurt ____________________________ curse  ____________________________ 

 

WRITE  Compose a sentence using three of your own r-controlled “ur” spelling 

words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #57 
 

 

r-controlled “er”    

 

FOCUS  The er sound heard in ermine can be spelled “er” as in her. 
 

SORT  Write each word in the correct column. 

 

 perfect  curtain  morning hurled  jerky  clerk  

 thirty  sharp  bored  charming germ  alert   
  

 er Sound “er” Spellings   Other Sound Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the r-controlled “er” spelling found in each jumbled 

word. 

 

rnest ____________________________  eerswte ____________________________ 

 

selrehf ____________________________ thresfea* ____________________________ 

*Bonus 

SEARCH  In a book find four words with the r-controlled “er” spellings that are not on 

this worksheet. After each new word, write the page number where you found the word. 
 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own r-controlled “er” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #58 
 

 

r-controlled “ir”    

 

FOCUS  The er sound heard in ermine can be spelled “ir” as in bird. 

 

SORT  Write each word in the correct column. 

 

 spurt  start  stern  shirt  squirt  portable  

 cursing  dirty  thirsty  twirl  germs  whirl  
  

 er Sound “ir” Spellings   Other Sound Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the r-controlled “ir” spelling found in each jumbled 

word. 

 

tisr ____________________________  rmuisq  ____________________________ 

 

irdht ____________________________ pingrihc* ____________________________ 

*Bonus 

SEARCH  In a book find four words with the r-controlled “ir” spellings that are not on 

this worksheet. After each new word, write the page number where you found the word. 
 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using three of your own r-controlled “ir” spelling words. 
 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #59 
 

 

r-controlled “ar”    

 

FOCUS  The ar sound heard in armadillo can be spelled “ar” as in chart. 

 

SORT  Write each word in the correct column. 

 

 farmer  early  hard  stormy  yards  herself   

 partner  herbs  large  curling  sharp  firmly   
  

 ar Sound “ar” Spellings   Other r-controlled Spellings 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the r-controlled “ar” spelling found in each jumbled 

word. 

 

rmcha ____________________________  ttsaring  ____________________________ 

 

hrksa ____________________________ harccloa* ____________________________ 

*Bonus 

RHYME  Write a rhyme with the r-controlled “ar” spelling for each of these words. 

 

star ____________________________  arm  ____________________________ 

 

lard ____________________________ art  ____________________________ 

 

WRITE  Compose a sentence using three of your own r-controlled “ar” spelling 

words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #60 
 

 

r-controlled “or”    

 

FOCUS  The or sound heard in orca can be spelled “or” as in orange. 

 

SORT  Write each word in the correct column. 

 

 burn  sport  fir  pork  runner  corn  

 stormy  alerted  porches shortest backyard furled   
  

 or Sound “or” Spellings   Other r-controlled Spellings 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the r-controlled “or” spelling found in each jumbled 

word. 

 

rtyfo ____________________________  bwronen ____________________________ 

 

rtso ____________________________ rdebors* ____________________________ 

*Bonus 

RHYME  Write a rhyme with the r-controlled “or” spelling for each of these words. 

 

scorn ____________________________  sword  ____________________________ 

 

tort ____________________________ cork  ____________________________ 

 

WRITE  Compose a sentence using three of your own r-controlled “or” spelling 

words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #61 
 

 

Hard c Sound “c[a,o,u]” , “k[e,i]” , “__ck” , “__c”    
 

FOCUS  The hard c sound heard in kangaroo can be spelled “ca” as in cat, “co” as in 

comb, “cu” as in cut, “ke” as in ketchup, “ki” as in kit, “_ck” as in kick, and “_c” as in basic. 

 

SORT  Write each word in the correct column. 

 

 custom  lacy  cinnamon cedar  capital  cent 

 kitchen  snorkel  cider  panic  check  cyclone  

 

 Hard c Spellings    Other Sound Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

____________________________  ____________________________ 

 

JUMBLE  Write the word with the hard c spelling found in each jumbled word. 
 

ctahc ____________________________  ccbreumu  ____________________________ 

 

nnekel ____________________________ mcktaeech* ____________________________ 

*Bonus 

SEARCH  In a book find four words with the hard c spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 
 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using two of your own hard c spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #62 
 

 

Soft c Sound “s” and “c[e,i,y]”   
 

FOCUS  The s sound heard in seagull can be spelled “s” as in see, “ce” as in receive, 

“ci” as in city, and “cy” as in tricycle. 

 

SORT  Write each word in the correct column. 

 

 customer maniac  ceiling  cyber  checkers catch   

 sense  messy  basin  please  spicy  cucumber  
  

 Soft  c Spellings    Other “s” and “c” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the soft c spelling found in each jumbled word. 
 

nect ____________________________  ycfna  ____________________________ 

 

trcius ____________________________ cmntngeei* ____________________________ 

*Bonus 

SEARCH  In a book find four words with the soft c spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 
 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using two of your own soft c spelling words. 
 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #63 
 

 

Hard g Sound “g[a,o,u]”   

 

FOCUS  The hard g sound heard in goose can be spelled “ga” as in gas, “go” as in got, 

and “gu” as in gun. 

 

SORT  Write each word in the correct column. 

 

 gag  germ  goggles gutter  giant  gym   

 gallon  seagull  range  budget  genetic  gong   
  

 Hard g Spellings    Other “g” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the hard g spelling found in each jumbled word. 
 

gtues ____________________________  noge  ____________________________ 

 

ggleru ____________________________ solgneia* ____________________________ 

*Bonus 

SEARCH  In a book find four words with the hard g spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 
 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using two of your own hard g spelling words. 
 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #64 
 

 

Soft g Sound “j” , “g[e,i,y]” ,  __dge”  
 

FOCUS  The j sound heard in jackrabbit can be spelled “j” as in jump, “ge” as in gel, 

“gi” as in ginger, “gy” as in biology, “dge” as in badge. 

 

SORT  Write each word in the correct column. 

 

 gallery  gentleman ridge  gutter  ginger  goose 

 mangy  gone  jellybean target  gassed  page  

   

 Soft  g Spellings    Other “j” and “g” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

 ____________________________  ____________________________ 

 

JUMBLE  Write the word with the soft g spelling found in each jumbled word. 

 

megs ____________________________  negrela  ____________________________ 

 

anitg ____________________________ nasgymium* ____________________________ 

*Bonus 

SEARCH  In a book find four words with the soft g spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 
 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

WRITE  Compose a sentence using two of your own soft g spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #65 
 

 

Soft y Long /e/  

 

FOCUS  The soft /y/ sound heard in eagle can be spelled “y” as in slowly. 

 

SORT  Write each word in the correct column. 

 

 deny  early  ready  goodbye party  journey  

 happy  today  bicycle  yesterday myself  orally   
  

 Soft y Long /e/ Spellings   Other y Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

SEARCH  In a book find four soft /y/ sound long /e/ spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

JUMBLE  Write the word with the soft /y/ sound long /e/ spelling found in each jumbled 

word. 

 

rinfey  _______________________ ahnyd  _______________________ 

 

nkmoey    _______________________ obysiht* _______________________ 

*Bonus 

WRITE  Compose a sentence using two of your own soft /y/ sound long /e/ spelling 

words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #66 
 

 

Soft y Long /i/  

 

FOCUS  The soft /y/ sound heard in ibex can be spelled “y” as in by. 

 

SORT  Write each word in the correct column. 

 

 really  tardy  rely  cyclone beauty  justify  

 baby  spying  attorney glorify  lately  dying   
  

 Soft /y/ sound Long /i/ Spellings  Other “y” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

SEARCH  In a book find four words with soft /y/ long /i/ spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

JUMBLE  Write the word with the soft /y/ long /i/ spelling found in each jumbled word. 

 

cingry  _______________________ pryel  _______________________ 

 

sujfyti  _______________________ rlunydieng* _______________________ 

*Bonus 

WRITE  Compose a sentence using two of your own soft /y/ long /i/ spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #67 
 

 

Double Consonant before Suffix  
 

FOCUS  Double the consonant ending a base word or incomplete root when adding on 

a suffix if all three of these apply: 1. The accent is on the ending base word or incomplete 

root (com/mít) 2. The base word or root ends in a vowel then a consonant (commit) 3. The 

suffix begins with a vowel (commit + ed = committed).  
 

SORT  Write each word in the correct column. 
 

 drummer prediction unfairness stopping    

 entered  hopeless permitted baggage     
  

 Double Consonant before Suffix  No Double Consonant before Suffix 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

   

SEARCH  In a book find four words with double consonant before the suffix spellings 

that are not on this worksheet. After each new word, write the page number where you 

found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 
 

JUMBLE  Write the word with the double consonant spelling found in each jumbled 

word. 

 

tetgnil  _______________________ naccleeld _______________________ 

 

npohpig    _______________________ utoitewtd* _______________________ 

*Bonus 

WRITE  Compose a sentence using two of your own double consonant before the 

suffix spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #68 
 

 

Single Consonant before Suffix  
 

FOCUS  Keep a single consonant ending for a base word or incomplete root when 

adding on a suffix if any of three of these apply: 1. The accent is on the first syllable of a 

multi-syllabic word (fór/est–forested) 2. The base word or root ends in two consonants 

(park–parking) 3. The suffix begins with a consonant (commitment).  
 

SORT  Write each word in the correct column. 
 

 biggest  equipment weakness convention    

 suffering admitted batteries shocking   
  

 Single Consonant before Suffix  Double Consonant before Suffix 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

SEARCH  In a book find four words with single consonant before suffix spellings that 

are not on this worksheet. After each new word, write the page number where you found 

the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 
 

JUMBLE  Write the word with the single consonant before suffix spelling found in each 

jumbled word. 

 

nitiwag _______________________ satbeld  _______________________ 

 

reouislsy    _______________________ voengremnt* _______________________ 

*Bonus 

WRITE  Compose a sentence using two of your own single consonant before suffix 
spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #69 
 

 

/j/ “_dge”  

 

FOCUS  The ending /j/ is spelled as “_dge” following a short vowel sound (bădge). 

 

SORT  Write each word in the correct column.  

 

 judge  badge  language magic  ledge  charge  

 ridge  adjust  eject  adjective fudge  dodge   
  

 /j/ “_dge” Spellings    Other /j/ Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

SEARCH  In a book find four words with /j/ “_dge” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

JUMBLE  Write the word with the /j/ “_dge” spelling found in each jumbled word. 

 

elgepd  _______________________ gfteid  _______________________ 

 

dloge     _______________________ ujimsgde* _______________________ 

*Bonus 

WRITE  Compose a sentence using two of your own /j/ “_dge” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #70 
 

 

/j/ “ge”  

 

FOCUS  The ending /j/ is spelled as “_ge” following any vowel sound other than a 

short vowel sound (page, rouge). 

 

SORT  Write each word in the correct column. 

 

 wages  budget  gauge  large  conjunction gorgeous  

 perjury  logic  region  hedge  reject  energy  
  

 /j/ “_ge” Spellings    Other /j/ Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

SEARCH  In a book find four words with /j/ “_ge” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

JUMBLE  Write the word with the /j/ “_ge” spelling found in each jumbled word. 

 

greu  _______________________ eguh  _______________________ 

 

gamci    _______________________ tagnocuosi* _______________________ 

*Bonus 

WRITE  Compose a sentence using two of your own /j/ “_ge” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #71 
 

 

“_ie”    

 

FOCUS  The long e sound (/ē/) is usually spelled as “_ie” (piece). The long i sound (/ī/) 

can also be spelled as “_ie” (pie). 

 

SORT  Write each word in the correct column. 

 

 fries  tied  relief  field  lied  niece  

 replies  frontier achieve tries  cried  belief  
  

 Long /e/ “_ie” Spellings   Long /i/ “_ie” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

SEARCH  In a book find four words with “_ie” spellings that are not on this worksheet. 

After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 
____________________________ p. ___ ____________________________ p. ___ 

 

JUMBLE  Write the word with the “_ie” spelling found in each jumbled word. 

 

esrid  _______________________ sielf  _______________________ 

 

lyied     _______________________ sudsiertni* _______________________ 

*Bonus 

WRITE  Compose a sentence using two of your own “_ie” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #72 
 

 

“ei”  

 

FOCUS  The long e sound (/ē/) is spelled as “_ei” following a c (receive). The long a 

sound (/ā/) can also be spelled as “ei” (eight). 

 

SORT  Write each word in the correct column. 

 

 weight  conceive neighbor reins  perceive conceit  

 ceiling  deceit  their  sleigh  feint  receipt   
  

 Long /e/ “_ei” Spellings   Long /a/ “ei” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

SEARCH  In a book find four words with “ei” spellings that are not on this worksheet. 

After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

JUMBLE  Write the word with the “ei” spelling found in each jumbled word. 

 

eviecer  _______________________ eednrier _______________________ 

 

hgeentie    _______________________ ecedvire* _______________________ 

*Bonus 

WRITE  Compose a sentence using two of your own “ei” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #73 
 

 

Add “s” after Vowel-“o” and “y” to Form Plurals  

 

FOCUS  Most nouns form plurals by adding an “s” to the end of the word 

(computers), including nouns which end in a vowel then an “o” (radios) or nouns which 

end in a vowel then a “y” (monkeys). 
 

SORT  Write each word in the correct column. 
 

 rodeos  ratios  subways Fridays guys  duos  

 alleys  jerseys  bellboys stereos  videos  trios   
  

 Vowel-“o” Plural Spellings  Vowel-“y” Plural Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 
 

SEARCH  In a book find four words with vowel-o and y plurals that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 
 

JUMBLE  Write the word with the vowel-o and y plurals found in each jumbled word. 
 

ptaois  _______________________ duaois  _______________________ 

 

yskenod    _______________________ drysouorc* _______________________ 

*Bonus 

WRITE  Compose a sentence using two of your own vowel-o and y plurals spelling 

words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #74 
 

 

Add “es” after /x/, /ch/, /sh/, /s/, and /z/ to Form Plurals  
 

FOCUS  Form plurals by adding “es” onto nouns ending in /x/ (boxes), /ch/ (riches), 

/sh/ (lashes), /s/ (roses), and /z/ (fizzes). 
 

SORT  Write each word in the correct column. 
 

 taxes  glasses  fizzes  states  houses  changes  

 gloves  times  ladies  hives  axes  beaches 

  

 /x/, /ch/, /sh/, /s/, and /z/ Spellings  Other “es” Plural Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

SEARCH  In a book find four words with /x/, /ch/, /sh/, /s/, or /z/ spellings that are not 

on this worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 
 

JUMBLE  Write the word with the /x/, /ch/, /sh/, /s/, or /z/ spelling found in each 

jumbled word. 

 

xosef  _______________________ hsased  _______________________ 

 

sawex    _______________________ waesshrac* _______________________ 

*Bonus 

WRITE  Compose sentences using each of the /x/, /ch/, /sh/, /s/, and /z/  spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #75 
 

 

Change Consonant-“y” to “i” and add “es” to Form Plurals  
 

FOCUS  For nouns ending in a consonant then a “y” change the “y” to an “i” and add 

“es” (companies). For nouns ending in a consonant then an “o” add “es” (stereos). 
 

SORT  Write each word in the correct column. 
 

 tomatoes berries  superheroes policies lassoes  daisies  

 batteries bodies  echoes  canoes  fairies  oboes   
 sd 

 Change y to i and add “es”   Consonant-“o” add “es” 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 
 

SEARCH  In a book find two words with consonant-“y” changed to “ies” and two 

words with consonant-“o” then “es” spellings that are not on this worksheet. After each 

new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 
 

JUMBLE  Write the words with with consonant-“y” changed to “ies” and the words 

with consonant-“o” then “es” spellings found in each jumbled word. 

 

tesiud  _______________________ odes  _______________________ 

 

sehos     _______________________ viesaacnc* _______________________ 

*Bonus 

WRITE  Compose a sentence using a consonant-“y” changed to “ies” and one 

consonant-“o” then “es” spellings. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #76 
 

 

Change “fe” to “ves” to Form Plurals  
 

FOCUS  For nouns ending in /f/, change the “f” to “v” and add “es” onto the end to 

form plurals (knives). 
 

SORT  Write each word in the correct column. 
 

 thieves  services activities themselves families shelves  

 supplies machines vehicles leaves  wolves  calves   
  

 Change “fe” to “ves” Spellings  Other “es” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 
 

SEARCH  In a book find four words with change “fe” to “ves” spellings that are not on 

this worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 
 

JUMBLE  Write the word with the change “fe” to “ves” spelling found in each jumbled 

word. 

 

viles  _______________________ oohves  _______________________ 

 

vesseroul    _______________________ wdavrse* _______________________ 

*Bonus 

WRITE  Compose a sentence using two of your own change “fe” to “ves” spelling 

words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #77 
 

 

Irregular Plurals    
 

FOCUS  English has many irregular plural spellings. The irregular plurals change the 

vowel of the singular noun (man–men); they change the word (person–people); they change 

the ending of the singular noun (cactus–cacti); or they keep the same spelling as the 

singular noun (deer-deer). 
 

SORT  Write each word in the correct column. 
 

 selves  women  bookcases children berries  treetops  

 alumni  sheep  boxes  fish  churches matrices  
  

 Irregular Plural Spellings   Regular Plural Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 
 

SEARCH  In a book find four words with irregular plural spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 
 

JUMBLE  Write the word with the irregular plural spelling found in each jumbled 

word. 

 

eerd  _______________________ xoen  _______________________ 

 

ceim     _______________________ ppenaceids* _______________________ 

*Bonus 

WRITE  Compose a sentence using two of your own irregular plural spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #78 
 

 

Silent Vowel Letters  

 

FOCUS  English has many silent vowel letter spellings (juice). 

 

SORT  Write each word in the correct column. 

 

 aisle  growl  poison  mountain great  feud  

 balloon wooden jeopardy guess  daughter laugh   
  

 Silent Vowel Letters    Other Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

SEARCH  In a book find four words with silent vowel spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

JUMBLE  Write the word with the silent vowel spelling found in each jumbled word. 

 

obmt  _______________________ raeb  _______________________ 

 

tuifr     _______________________ oppeel* _______________________ 

*Bonus 

WRITE  Compose a sentence using two of your own silent vowel spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #79 
 

 

Silent Consonant Letters  

 

FOCUS  English has many silent consonant letter spellings (comb). 

 

SORT  Write each word in the correct column. 

 

 bomb  scene  shepherd sign  thirteen kitchen  

 awhile  through ghost  howled  column answer   
  

 Silent Consonant Spellings   Other Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

SEARCH  In a book find four words with silent consonant spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

JUMBLE  Write the word with the silent consonant spelling found in each jumbled 

word. 

 

nokt  _______________________ lkat  _______________________ 

 

elosnm    _______________________ stnoebmot* _______________________ 

*Bonus 

WRITE  Compose a sentence using two of your own silent consonant spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #80 
 

 

Drop Final e before Suffix  

 

FOCUS  When adding on a suffix to a root that ends in silent final e, drop the “e” if 

the suffix begins with a vowel (take + ing = taking). 
 

SORT  Write each word in the correct column. 
 

 stolen  movement homeless survival likeness making 

 careful  purely  illustration pleasure nicely  tickling  
  

 Drop Final e before Suffix   Keep Final e before Suffix 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 
 

SEARCH  In a book find four words which drop the final e before suffix that are not on 

this worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 
 

JUMBLE  Write the word with the drop the final e before the suffix spelling for each 

jumbled word. 

 

nigtaws _______________________ cylkuiq _______________________ 

 

lcsoyle    _______________________ tementsta* _______________________ 

*Bonus 

WRITE  Compose a sentence using two of your own drop the final e before suffix 

spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #81 
 

 

Keep Final e before Suffix  
 

FOCUS  Keep the “e” if any of these apply: 1. The suffix begins with a consonant 

(wisely) 2. The root ends in soft g followed by the “able” suffix (noticeable, changeable) 3. 

The root ends in soft c or g followed by the “ous” suffix (courageous) 4. The root ends in 

“ee” (seeing) 5. The root ends in “oe” (canoeing) 6. The root ends in “ye” (eyeing). 
 

 shoed  basement dyed  traceable tiptoed  goodbyes  

 outrageous guaranteed agreeing advantageous changeable actively  
   

Suffix Begins with Consonant _______________________ _______________________  

 

Soft “c” or “g”–able   _______________________ _______________________  

 

Soft g”–ous    _______________________ _______________________  

 

Root ends in “ee”   _______________________ _______________________  

 

Root ends in “oe”   _______________________ _______________________  

 

Root ends in “ye”   _______________________ _______________________  
 

SEARCH  In a book find four words which keep the final e before suffix that are not on 

this worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 
 

JUMBLE  Write the word with the keep the final e before the suffix spelling for each 

jumbled word. 

 

reylus  _______________________ teveod  _______________________ 

 

eyds     _______________________ ecblaeape* _______________________ 

*Bonus 

WRITE  Compose a sentence using three of your own keep the final e before suffix 

spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 



     

   

The Science of Reading Intervention Program: Assessment-based Instruction  ©2022 Pennington Publishing        288 

Spelling Pattern Worksheet #82 
 

 

/ch/ “_tch”  

 

FOCUS  The /ch/ sound heard in cheetah can be spelled “_tch” following a short vowel 

sound (mătch). 

 

SORT  Write each word in the correct column. 

 

 fetch  Scotch  teaching approach backstretch porch  

 catcher  ditch  crutch  launcher search  church   
  

 /ch/ “_tch” Spellings    /ch/ “_ch” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

SEARCH  In a book find four words with /ch/ “_tch” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

JUMBLE  Write the word with the /ch/ “_tch” spelling found in each jumbled word. 

 

hncub  _______________________ chtap  _______________________ 

 

niehacm    _______________________ kstengich* _______________________ 

*Bonus 

WRITE  Compose a sentence using three of your own /ch/ “_tch” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #83 
 

 

/ch/ “_ch”  

 

FOCUS  The /ch/ sound heard in cheetah can be spelled “_ch” following any vowel 

sound other than a short vowel sound (beach, ouch). 

 

SORT  Write each word in the correct column. 

 

 batch  etching  blotch  torch  touch  wrench  

 peach  couch  hutch  stitch  coaches thatch   
  

 /ch/ “ch” Spellings    /ch/ “tch” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

SEARCH  In a book find four words with /ch/ “_ch” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

JUMBLE  Write the word with the /ch/ “_ch” spelling found in each jumbled word. 

 

nhcar  _______________________ stnach  _______________________ 

 

thcip     _______________________ ochuedsl* _______________________ 

*Bonus 

WRITE  Compose a sentence using three of your own /ch/ “_ch” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #84 
 

 

/k/ “_c” and “_ck”  
 

FOCUS  The /k/ sound heard in kangaroo can be spelled as “_c” (panic) or “_ck” 

(check). 
 

SORT  Write each word in the correct column. 
 

 checking public  deadlock electronic strategic stuck  

 pickle  limerick cardiac  alphabetic panicking zodiac   
  

 /k/ “_c” Spellings    /k/ “_ck” Spellings  
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 
 

SEARCH  In a book find two words with /k/ “_c” spellings and two words with /k/ “_ck” 

spellings that are not on this worksheet. After each new word, write the page number 

where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 
 

JUMBLE  Write the word with the /k/ “_c” or “_ck” spelling found in each jumbled 

word. 

 

faicftr  _______________________ rsekcap _______________________ 

 

caoint    _______________________ qckuniga* _______________________ 

*Bonus 

WRITE  Compose two sentences: one with a /k/ “_c” spelling and one with a /k/ “_ck.”  

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #85 
 

 

/k/ “k”    

 

FOCUS  The /k/ sound heard in kangaroo can be spelled as “_k” following any vowel 

sound other than a short vowel sound (leaking, hawk). 

 

SORT  Write each word in the correct column. 

 

 smack  peeking wreck  baking  ducked  clock  

 looking spooking squawked flecks  seasick  awakened  
  

 /k/ “k” Spellings    Other /k/ Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

SEARCH  In a book find four words with /k/ “k” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

JUMBLE  Write the word with the /k/ “k” spelling found in each jumbled word. 

 

dekloc  _______________________ akhsing _______________________ 

 

nkmoey    _______________________ lesdncackit* _______________________ 

*Bonus 

WRITE  Compose a sentence using three of your own /k/ “k” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #86 
 

 

Drop Final y before Suffix 
  

FOCUS  Change the “y” to “i” if there is a consonant before the “y” with a suffix 

beginning with any letter other than “i” (pretty + est = prettiest). 
 

SORT  Write each word in the correct column. 
 

 stayed  flying  scariest plentiful happiness keyless  

 fairies  cherries playful  driest  enjoyment boyish   
  

 Change Final “y” to “i” before Suffix Keep Final y before Suffix  
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 
 

SEARCH  In a book find four words which change the “y” to “i” that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 
 

JUMBLE  Write the word with the drop the final y before the suffix spelling for each 

jumbled word. 

 

redit  _______________________ ginyla  _______________________ 

 

tiesabiil    _______________________ nnoniyga* _______________________ 

*Bonus 

WRITE  Compose a sentence using three of your own drop the final y before suffix 

spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #87 
 

 

Keep Final y before Suffix  
 

FOCUS  When adding on a suffix to a root that ends in a y, keep the “y” if there is a 

vowel before that “y” (stayed). Also keep the “y” if there is a consonant before the “y” with 

a suffix beginning with “i” (babyish). 
 

SORT  Write each word in the correct column. 
 

 employment ferrying betrayed eyed  studying obeyed  

 implying delaying carrying flying  curtseyed burying  
  

 Keep “y” with Vowel–“y”   Keep “y” with Consonant–“y–“i” –Suffix 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 
 

SEARCH  In a book find four words which keep the final y before suffix that are not on 

this worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 
 

JUMBLE  Write the word with the keep the final y before the suffix spelling for each 

jumbled word. 

 

ylinglub _______________________ yamsedid  _______________________ 

 

kengiycoj     _______________________ comaccnpaying* _______________________ 

*Bonus 

WRITE  Compose a sentence using three of your own keep the final y before suffix 

spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #88 
 

 

Double l, f, s, z  

 

FOCUS  The letters l, f, s, and z are usually doubled when the follow a short vowel 

sound at the end of a syllable as in bell, cuff, pass, and buzz. 

 

SORT  Write each word in the correct column. 

 

 tollbooth cufflinks awful  merciful hissing  colorful  

 totally  critical  buzzer  cussing bluff  hasty   
  

 Double l, f, s, z Spellings   Other l, f, s, z Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

SEARCH  In a book find four words with l, f, s, or z spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

JUMBLE  Write the word with the l, f, s, or z spelling found in each jumbled word. 

 

bffu  _______________________ sssmdii _______________________ 

 

lleert     _______________________ dfcufanh* _______________________ 

*Bonus 

WRITE  Compose a sentence using three of your own l, f, s, or z spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #89 
 

 

Drop l with “all,” “till,” and “full”  
 

FOCUS  When added to another syllable, all drops the final l and is spelled “al” 

(almost); till also drops the final l and is spelled “til” (‘til); full also drops the final l and is 

spelled “ful” (helpful). 
 

SORT  Write each word in the correct column. 
 

 corporal tall  still  stall  until  frightful  

 full  unusual overfull postal  distill  hastily  
  

 Drop l with “all,” “till,” and “full”  Other “l” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 
 

SEARCH  In a book find three words which drop the l with the “all,” “till,” and “full” 

spellings that are not on this worksheet. After each new word, write the page number 

where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___  
 

JUMBLE  Write the word with the drop the l with the “all,” “till,” and “full” spellings 

found in each jumbled word. 

 

rmonal  _______________________ ulnifap  _______________________ 

 

rdeayla    _______________________ tflluyra* _______________________ 

*Bonus 

WRITE  Compose a sentence using three of your own drop the l with the “all,” “till,” 

and “full” spellings words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #90 
 

 

Greek /er/ “rh”     

 

FOCUS  The /er/ sound heard in ermine can be spelled “rh” (rhythm). 

 

SORT  Write each word in the correct column. 

 

 rhyme  rhinoceros warhorse carhop  rhombus rhetorical  

 overhang spearhead rhubarb overheard rhinestone fatherhood  
  

 /er/ “rh” Spellings    Other Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

SEARCH  In a book find four words with /er/ “rh” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

JUMBLE  Write the word with the /er/ “rh” spelling found in each jumbled word. 

 

ythmichr _______________________ minyhgr _______________________ 

 

nosihr    _______________________ ricoethr* _______________________ 

*Bonus 

WRITE  Compose a sentence using one of your own short /er/ “rh” spelling words not 

found on this worksheet. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #91 
 

 

Greek /k/ “ch”     

 

FOCUS  The /k/ sound heard in kangaroo can be spelled “ch” (chorus). 

 

SORT  Write each word in the correct column. 

 

 chemical archer  catchy  chaos  couches anchor  

 stomach attached technology bunches clutches ache   
  

 /k/ “ch” Spellings    Other /k/ Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

SEARCH  In a book find four words with /k/ “ch” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

JUMBLE  Write the word with the /k/ “ch” spelling found in each jumbled word. 

 

ridoch  _______________________ rusohc  _______________________ 

 

hemecs   _______________________ hnicaecm* _______________________ 

*Bonus 

WRITE  Compose a sentence using one of your own /k/ “ch” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #92 
 

 

/ion/ “sion”  

 

FOCUS  When a suffix sounds like /shun/ and follows an l or s, spell “sion” (expulsion, 

mission). Also, when the suffix sounds like /zyun/, spell “sion” (explosion). 

 

SORT  Write each word in the correct column. 

 

 permission confusion compulsion supervision conversion concession  

 impression invasion decision discussion division propulsion 

  

 /shun/ after l or s “sion” Spellings  /zyun/ “sion” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

SEARCH  In a book find four words with /ion/ “sion” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

JUMBLE  Write the word with the /ion/ “sion” spelling found in each jumbled word. 

 

sionxelup _______________________ ssesnio  _______________________ 

 

sasoinp    _______________________ nocsoinluv* _______________________ 

*Bonus 

WRITE  Compose a sentence using three of your own /ion/ “sion” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #93 
 

 

/ion/ “cian”  

 

FOCUS  If the suffix sounds like /shun/ and indicates a person, spell “cian” 

(musician). 

 

SORT  Write each word in the correct column. 

 

 magician politician conviction pediatrician destination possession  

 electrician dietician depression mortician national missionary  
  

 /ion/ “cian” Spellings   Other /ion/ Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

SEARCH  In a book find four words with /ion/ “cian” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

JUMBLE  Write the word with the /ion/ “cian” spelling found in each jumbled word. 

 

cianiutaeb _______________________ ticpoain _______________________ 

 

siicahnyp    _______________________ metnaicsoci* _______________________ 

*Bonus 

WRITE  Compose a sentence using three of your own /ion/ “cian” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #94 
 

 

/ion/ “tion”  

 

FOCUS  The /ion/ sound is most often spelled “tion” (motion). 

 

SORT  Write each word in the correct column. 

 

 musician admission potion  technician operation expression  

 mention solution protection option  illusion explosion 

  

 /ion/ “tion” Spellings    Other /ion/ Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

SEARCH  In a book find four words with /ion/ “tion” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

JUMBLE  Write the word with the /ion/ “tion” spelling found in each jumbled word. 

 

ctinoa  _______________________ tannio  _______________________ 

 

cutnoia    _______________________ moteionla* _______________________ 

*Bonus 

WRITE  Compose a sentence using three of your own /ion/ “tion” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #95 
 

 

Short Vowel–Consonant–le    
 

FOCUS  In addition to the common a, e, i, o, and u vowels (and sometimes y), the l can 

also serve as a vowel. In the consonant-“l”-“e” suffix spelling pattern, the soft “uh” schwa 

sound slides into the /l/ to form an unaccented /ul/ sound. The /ul/ sound can be spelled as 

_ble, _cle, _dle, _fle, _gle, _ple, _sle, and _tle in short vowel–consonant–le spellings (bubble, 

paddle). 
 

SORT  Write each word in the correct column. 
 

 purple  fiddle  icicle  title  table  uncle  
 maple  ruffle  rifle  cradle  mantle  double   
  

 Short Vowel-Consonant-le Spellings Other Vowel-Consonant-le Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

SEARCH  In a book find four words with different short vowel-consonant-le spellings 

that are not on this worksheet. After each new word, write the page number where you 

found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 
 

JUMBLE  Write the word with the short vowel-consonant-le spelling found in each 

jumbled word. 

 

fferal  _______________________ ppale  _______________________ 

 

nkmoey    _______________________ adeldrts* _______________________ 

*Bonus 

WRITE  Compose a sentence using two of your own short vowel-consonant-le spelling 

words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #96 
 

 

Other Vowel Instead of Short Vowel-Consonant-le Spellings  
 

FOCUS  In addition to the common a, e, i, o, and u vowels (and sometimes y), the l can 

also serve as a vowel. In the consonant-“l”-“e” suffix spelling pattern, the soft “uh” schwa 

sound slides into the /l/ to form an unaccented /ul/ sound. The /ul/ sound can be spelled as 

_ble, _cle, _dle, _fle, _gle, _ple, _sle, and _tle in other vowels instead of short vowels–

consonant–le spellings (ladle, gargle, staple). 
 

SORT  Write each word in the correct column. 
 

 bugle  article  hassle  muscle  gentle  beetle  

 people  pimple  puddle  poodle  struggle beagle   
  

 Other Vowel-Consonant-le Spellings Short Vowel-Consonant-le Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

SEARCH  In a book find four words with other vowels instead of short vowels-

consonant-le spellings that are not on this worksheet. After each new word, write the page 

number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 
 

JUMBLE  Write the word with other vowels instead of short vowels-consonant-le 

spelling found in each jumbled word. 

 

esaemls _______________________ oolden  _______________________ 

 

letit     _______________________ gelae*  _______________________ 

*Bonus 

WRITE  Compose a sentence using two of your own instead of short vowels-

consonant-le spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #97 
 

 

Short Schwa    

 

FOCUS  The schwa is the most common vowel sound in the English language. The 

schwa is usually found in unaccented syllables and can have a short /uh/ sound (í/tëm). 

Each of the common vowels (a, e, i, o, and u) can make the “schwa” sound. 

 

SORT  Write each word in the correct column. 

 

 opening backward particular gallon  servant  books  

 loft  melting pinched earthly  pencil  item   
  

 Short Schwa Spellings   Other Vowel Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

SEARCH  In a book find four words with short schwa spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

JUMBLE  Write the word with the short schwa spelling found in each jumbled word. 

 

velrat  _______________________ nepir  _______________________ 

 

almina    _______________________ suaronid* _______________________ 

*Bonus 

WRITE  Compose a sentence using two of your own short schwa “ea” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #98 
 

 

Long Schwa    

 

FOCUS  The schwa is the most common vowel sound in the English language. The 

schwa is usually found in unaccented syllables and can have a long /uh/ sound (ä/bóut). 

Each of the common vowels (a, e, i, o, and u) can make the “schwa” sound. 

 

SORT  Write each word in the correct column. 

 

 caught  banana  about  enemy  testament incredible  

 bread  puzzle  cruel  mischief bought  eighty   
  

 Long Schwa Spellings   Other Vowel Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

SEARCH  In a book find four words with long schwa spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

JUMBLE  Write the word with the long schwa spelling found in each jumbled word. 

 

gearga  _______________________ erhot  _______________________ 

 

succir     _______________________ mntearnuot* _______________________ 

*Bonus 

WRITE  Compose a sentence using two of your own long schwa spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #99 
 

 

“able”    

 

FOCUS  Spell “able” as a suffix (and not “ible”) if the root before the suffix has a 

hard /c/ or /g/ sound (cable, gable). Also spell “able” after a base word, including those 

ending in a silent e (teachable, likeable). 

 

SORT  Write each word in the correct column. 

 

 flexible terrible  variable invisible forcible favorable  

 remarkable convertible applicable huggable ineligible adorable  
  

 “able” Spellings    “ible” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

 

SEARCH  In a book find four words with “able” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

JUMBLE  Write the word with the “able” spelling found in each jumbled word. 

 

llbleays _______________________ errlebit  _______________________ 

 

ilbseiv     _______________________ mfocalbetro* _______________________ 

*Bonus 

WRITE  Compose a sentence two two of your own “able” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #100 
 

 

“ible”    
 

FOCUS  Spell “ible” as a suffix (and not ”able”) if the root before the suffix has a soft 

/c/ or /g/ sound (reducible, eligible). Also spell “ible” after an incomplete root (visible) and 

after a root ending in “ss” (permissible). 
 

SORT  Write each word in the correct column. 
 

 taxable  reliable illegible quotable despicable audible 

 singable questionable possible edible  invincible collapsible  
  

 “ible” Spellings    “able” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 
 

SEARCH  In a book find four words with “ible” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 

 

JUMBLE  Write the word with the “ible” spelling found in each jumbled word. 

 

lrrbieho _______________________ ssnbilee _______________________ 

 

lbleieig    _______________________ eudrlbiec* _______________________ 

*Bonus 

WRITE  Compose a sentence using two of your own “ible” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #101 
 

 

“ant,” “ance,” and “ancy”    
 

FOCUS  End a word with the suffixes “ant,” “ance,” or “ancy” (not “ent,” “ence,” or 

“ency”) if the root before has a hard /c/ or /g/ sound (significant, elegance, vacancy). as in 

Also, spell “ant,” “ance,” or “ancy” if the root ends with “ear” or “ure” (clearance, 

insurance). 
 

SORT  Write each word in the correct column. 
 

 attendance ingredient applicant clearance circumference endurance  

 decency assurance reference intelligent confidence mutant   
  

 “ance” Spellings    “ence” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 
 

SEARCH  In a book find four words with “ance” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 
 

JUMBLE  Write the word with the “ance” spelling found in each jumbled word. 

 

sssaattin _______________________ cnyega  _______________________ 

 

nterap    _______________________ stncebusa* _______________________ 

*Bonus 

WRITE  Compose a sentence using two of your own “ance” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet #102 
 

 

“ent,” “ence,” and “ency”    
 

FOCUS  End a word with the suffixes “ent,” “ence,” or “ency” (not “ant,” “ance,” or 

“ancy”) if the root before has a soft /c/ or /g/ sound (magnificence, intelligence, emergency). 
Also, spell “ent,” “ence,” or “ency” if the root ends with “id” or “ere” (residence, 
reverence). 
 

SORT  Write each word in the correct column. 
 

 significance sufficiency avoidance abundant frequent difference  

 alliance contingency irritant  coherence extravagance innocent 

  

 “ence” Spellings    “ance” Spellings 
  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 

  

 ____________________________  ____________________________ 
 

SEARCH  In a book find four words with “ence” spellings that are not on this 

worksheet. After each new word, write the page number where you found the word. 

 

____________________________ p. ___ ____________________________ p. ___ 

 

____________________________ p. ___ ____________________________ p. ___ 
 

JUMBLE  Write the word with the “ence” spelling found in each jumbled word. 

 

forprenamce ____________________________  snrterpee ____________________________ 

 

engcyru ____________________________ blancemeres* ________________________ 

*Bonus 

WRITE  Compose a sentence using three of your own “ence” spelling words. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________. 
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Spelling Pattern Worksheet Answers 
 

 

Spelling Sort #1  Spelling Sort #2  Spelling Sort #3  

clutch  touch  shock  tough  ridge  finite 

stuff  dune  pots  tonight  slipping tight 

luck  rumor  onto  boat  click  media 

brunch  mutant  locker  route  glitter  kind 

skunk  music  monster loop  kick  lie 

rusty  pleasure tossed  hope  stitch  machine 

Jumble #1   Jumble #2   Jumble #3 

stuck  dusty  cost  blond  pitch  hidden  

crunch  punishment clock  slobbering ridge  combination   

 

Spelling Sort #4  Spelling Sort #5  Spelling Sort #6 

best  error  blast  again  ready  really 

stretch  perceive class  bank  pleasant early 

credit  meat  cranberry article  spread  pear 

kettle  neighbor brad  aid  measure beautiful 

beg  greet  match  cheetah meant  speak 

met  beside  cracker  break  deaf  bead 

Jumble #4   Jumble #5   Jumble #6 

deck  better  stand  last  death  instead  

chest  narrowest cracker  battleground tread  breakfast 

 

Spelling Sort #7  Spelling Sort #8  Spelling Sort #9 

despite  tambourine pane  are  compute rude 

provide automobile table  valley  mule  attitude 

preside  submarine stale  sadder  ridicule dune 

profile  machine named  giraffe  rebuke  dude 

lime  police  state  basketball commune attitude 

lifetime beige  cape  badge  confuse tune 

Jumble #7   Jumble #8   Jumble #9 

site  infinite  crate  make  cute  tribute  

spine  underline safe  keepsake mute  commute 

 

Spelling Sort #10  Spelling Sort #11  Spelling Sort #12 

close  groan  dude  computers those  posies 
alone  soap  parachute mules  used  dose  

stones  though  prune  tribute  please  goose 

explode stow  crude  cucumber rose  loose 

those  loaned  brute  ridicule lose  toes 

home  crows  altitude computer closed  case   

Jumble #10   Jumble #11   Jumble #12 

slope  choke  rule  tune  chose  advise  

bone  lonesome flute  altitude accuse  disease 
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Spelling Pattern Worksheet Answers 
 

 

Spelling Sort #13  Spelling Sort #14  Spelling Sort #15 

gargle  angel  leaves  Venus  marine  line 

raffle  label  prove  invest  automobile site 

mantle  camel  strive  prevent machine seize 

stable  carousel bravery velvet  prestige perspire 

ladle  mantel  festive  convert tambourine lime 

popsicle funnel  clove  revolve vaccine shine 

Jumble #13   Jumble #14   Jumble #15 

able  oracle  have  moved  police  prestige 

fiddle  settlement motive  receive  latrine  submarine 

 

Spelling Sort #16  Spelling Sort #17  Spelling Sort #18 
shark  such  lunch  shut  monthly tent 

shift  nation  march  magician thinking taught 

crash  mission ditch  basic  thought what 

gosh  chart  fetch  scent  smooth  whir 

dashboard musician reach  ridge  bathroom stunt 

pushed  mansion chase  marsh  nothing phone 

Jumble #16   Jumble #17   Jumble #18 

crush  splash  branch  crutch  with  these 

flesh  fisherman couch  parchment moths  mathematics 

 

Spelling Sort #19  Spelling Sort #20  Spelling Sort #21 
wheat  wish  phrase  punch  fable  weigh 

where  want  phantom path  nation  pale 

wham  watch  phase  sipping  nature  playful 

whew  wrench  philosophy panther cable  rain 

whirlwind would  graphic pinch  baby  caught 

whichever winter  morph  pouch  maple  repeat 

Jumble #19   Jumble #20   Jumble #21 

what  when  graph  phonics taste  nation 

whine  meanwhile phony  triumph stable  teenager 

 

Spelling Sort #22  Spelling Sort #23  Spelling Sort #24 

plays  train  mainly  stay  freight  receive 
stray  money  straight eight  sleigh  conceive 

delay  daily  hair  late  rein  believed 

prayer  monkey braid  reign  neigh  retrieve 

betray  rainy  explain  basic  their  receipt 

clay  justify  chair  saying  heir  perceive 

Jumble #22   Jumble #23   Jumble #24 

stay  delay  braid  trail  beige  reign 

gray  straying aiming  rainstorm eighty  neighbors 
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Spelling Pattern Worksheet Answers 
 

 

Spelling Sort #25  Spelling Sort #26  Spelling Sort #27 

cedar  early  indeed  steady  deceive weigh 

detail  ready  speech  piece  conceive reins 

revise  reading green  death  receipt  sleigh 

fever  reach  greet  treat  perceive theirs 

predict  measure three  beaten  receiving neighbor 

beside  meant  queen  earth  conceit  beige 

Jumble #25   Jumble #26   Jumble #27 

beside  delight  beef  freely  deceit  deceiving 

review  cemented seek  referee  receive  receipt 

 

Spelling Sort #28  Spelling Sort #29  Spelling Sort #30 

early  bicycles really  early  trio  panic 

ready  sly  leaves  heavy  idiot  spike 

beauty  cyclone reading beautiful period  middle 

fairy  horrify  reach  pleasure audio  rifle 

country untying speak  feather  pediatrician lighter 

berry  goodbye treat  wear  remedial trial 

Jumble #28   Jumble #29   Jumble #30 

duty  mighty  meat  clean  media  medium 

lady  completely dreary  teased  lenient  trivia 

 

Spelling Sort #31  Spelling Sort #32  Spelling Sort #33 

biography tighter  might  rise  terrify  mystic 

triangle nearby  lighter  untied  identify monkey 

tricycle tries  thigh  signal  reply  baby 

license  white  higher  tiger  supply  maybe 

bison  list  brighten weigh  trying  skinny 

cider  sighing  slightly lied  myself  slowly 

Jumble #31   Jumble #32   Jumble #33 

pirate  tricycle sight  bright  crying  cyclone 

Bible  silent  higher  delightful justify  myself 

 

Spelling Sort #34  Spelling Sort #35  Spelling Sort #36 

untie  marine  going  goat  does  gone 
fries  believe  sober  coin  oboe  mole 

died  conceive also  boost  potatoes lonely 

pies  copied  colon  soy  mistletoe done 

tried  piece  soda  touch  foes  poetic 

science  puppies Roman  lowly  tomatoes stereos 

Jumble #34   Jumble #35   Jumble #36 

died  tied  ocean  also  toes  poems 

cries  untried  lotion  obesity  goes  woeful 
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Spelling Pattern Worksheet Answers 
 

 

Spelling Sort #37  Spelling Sort #38  Spelling Sort #39 

loaves  vetoed  known  scowl  mutant  tough 

toaster  hour  grow  crowd  humid  duet 

foamy  crow  bowling cowboy cubicle  mustard 

coated  moisture lowly  crown  commuting rusty 

soap  stool  snowed frown  bugle  true 

oatmeal store  glowing chowder cucumber duty 

Jumble #37   Jumble #38   Jumble #39 

coast  sailboat grown  towing  puny  butane 

goats  topcoat  stowed  bowtie  cubic  musician 

 

Spelling Sort #40  Spelling Sort #41  Spelling Sort #42 

ewes  cue  fuel  sue  foolish  brook 

mew  cashew  statue  blue  footstool stood 

hew  sewing  miscue  glues  zoom  looked 

fewer  feud  continue duets  roots  woolen 

pewter   knew  issue  clue  tooth  hooked 

view  chew  value  due  smooth  mistook 

Jumble #40   Jumble #41   Jumble #42 

fewest  nephew argue  avenue  food  spoonful 

curfew  jeweler  value  barbecue boot  raccoons 

 

Spelling Sort #43  Spelling Sort #44  Spelling Sort #45 

duel  continued Pluto  cushion knew  preview 

clue  valued  truly  butcher threw  sew 

glue  issue  duties  spun  flew  jewels 

dues  statue  prudent beautiful blew  fewer 

sued  argued  super  fueling  chewing pew 

avenue  guess  tunic  sugar  dew  curfew 

Jumble #43   Jumble #44   Jumble #45 

true  glued  rumor  student  drew  corkscrew 

duels  untrue  futon  fluency stew  newborn 

 

Spelling Sort #46  Spelling Sort #47  Spelling Sort #48 

booked  loosely  cushion trucker  brown  slowly 
hooks  zookeeper octopus dust  clown  bowling 

brook  cartoon pushpin museum eyebrow owner 

crooked rooster  pussycat judicial chowder stowed 

wool  food  butcher sunshine plow  snowstorm 

understood zoomed sugar  cube  crowned shown 

Jumble #46   Jumble #47   Jumble #48 

stood  cooking push  pudding town  vowel 

hood  roofer  input  rosebush rowdy  cowboys 
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Spelling Pattern Worksheet Answers 
 

 

Spelling Sort #49  Spelling Sort #50  Spelling Sort #51 

loud  rougher oil  fooling  toys  sow 

house  dough  joining  soy  oyster  choose 

couch  cough  noisy  radio  coy  boil 

cloudy  growl  point  joyfully enjoy  coal 

mouth  bought  spoiled  fellows  boycott oboes 

shouted down  poison  going  annoy  noise 

Jumble #49   Jumble #50   Jumble #51 

spouse  doubt  coil  moist  joyful  employ 

ground  ourselves foil  avoided boyish  destroying 

 

Spelling Sort #52  Spelling Sort #53  Spelling Sort #54 

awkward laugh  paused  brawl  dental  mall 

drawing although naughty almost  actual  awful 

crawl  above  sauce  awesome already  fawn 

straw  also  haunted mortal  funeral  hauling 

yawned caught  cause  away  festival  fall 

sprawl  master  launched available disposal daughter 

Jumble #52   Jumble #53   Jumble #54 

laws  drawl  taught  auditorium almost  false 

pawn  jawbone caught  audience normal  immortal 

 

Spelling Sort #55  Spelling Sort #56  Spelling Sort #57 

small  chalk  burn  charcoal perfect  curtain 

fallen  half  surfing  stork  morning hurled 

snowfall calm  burst  perspire jerky  thirty 

tall  crawl  curls  thirst  clerk  sharp 

called  haul  church  certainly germ  bored 

mall  caught  churned squirm  alert  charming 

Jumble #55   Jumble #56   Jumble #57 

wall  baseball murder  turning  stern  sweeter 

stall  hallway surf  hurler  herself  feathers 

 

Spelling Sort #58  Spelling Sort #59  Spelling Sort #60 

shirt  spurt  farmer  early  sport  burn 
squirt  start  hard  stormy  pork  fir 

dirty  stern  yards  herself  corn  runner 

thirsty  portable partner  herbs  stormy  alerted 

twirl  cursing  large  curling  porches backyard 

whirl  germs  sharp  firmly  shortest furled 

Jumble #58   Jumble #59   Jumble #60 

stir  squirm  charm  starting forty  newborn 

third  chirping shark  charcoal sort  borders 
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Spelling Pattern Worksheet Answers 
 

 

Spelling Sort #61  Spelling Sort #62  Spelling Sort #63 

custom  lacy  ceiling  customer gag  germ 

capital  cinnamon cyber  maniac  goggles giant 

kitchen  cedar  sense  checkers gutter  gym 

snorkel  cent  messy  catch  gallon  range 

panic  cider  basin  please  seagull  budget 

check  cyclone spicy  cucumber gong  genetic 

Jumble #61   Jumble #62   Jumble #63 

catch  cucumber cent  fancy  guest  gone 

kennel  checkmate citrus  cementing gurgle  gasoline 

   

Spelling Sort #64  Spelling Sort #65  Spelling Sort #66 

gentleman gallery  early  deny  rely  really 

ridge  gutter  ready  goodbye cyclone tardy 

ginger  goose  party  today  justify  beauty 

mangy  gone  journey bicycle  spying  baby 

jellybean target  happy  yesterday glorify  attorney 

page  gassed  orally  myself  dying  lately 

Jumble #64   Jumble #65   Jumble #66 

gems  general  friendly handy  crying  reply 

giant  gymnasium monkey hobbyist justify  underlying 

 

Spelling Sort #67  Spelling Sort #68  Spelling Sort #69 
drummer prediction equipment biggest  judge  language 

stopping unfairness weakness suffering badge  magic 

permitted entered  convention admitted ledge  charge 

baggage hopeless shocking batteries ridge  adjust 

        fudge  eject 

        dodge  adjective 

Jumble #67   Jumble #68   Jumble #69 
letting  cancelled waiting blasted  pledge  fidget 

hopping outwitted seriously government lodge  misjudge 
 

Spelling Sort #70  Spelling Sort #71  Spelling Sort #72 

pages  budget  relief  fries  conceive weight 

gauge  conjunction field  tied  perceive neighbor 

large  perjury  niece  lied  conceit  reins 

gorgeous hedge  frontier replies  ceiling  their 

logic  reject  achieve tries  deceit  sleigh 

region  energy  belief  cried  receipt  feint   

Jumble #70   Jumble #71   Jumble #72 

urge  huge  dries  flies  receive  reindeer 

magic  contagious yield  industries eighteen deceiver 
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Spelling Pattern Worksheet Answers 
 

 

Spelling Sort #73  Spelling Sort #74  Spelling Sort #75 

rodeos  subways taxes  states  berries  tomatoes 

ratios  Fridays glasses  houses  stories  superheroes 

duos  guys  fizzes  changes marries lassoes 

stereos  alleys  ladies  gloves  batteries echoes 

videos  jerseys  hives  times  factories canoes 

trios  bellboys axes  beaches fairies  oboes 

Jumble #73   Jumble #74   Jumble #75 

patios  audios  foxes  dashes  duties  does 

donkeys corduroys waxes  carwashes shoes  vacancies 

 

Spelling Sort #76  Spelling Sort #77  Spelling Sort #78 

thieves  services women  selves  aisle  growl 

themselves activities children bookshelves mountain poison 

shelves  families alumni  berries  great  feud 

leaves  supplies sheep  treetops jeopardy balloon 

wolves  machines fish  boxes  guess  wooden 

calves  vehicles matrices churches laugh  daughter 

Jumble #76   Jumble #77   Jumble #78 

lives  hooves  deer  oxen  tomb  bear 

ourselves dwarves mice  appendices fruit  people 

 

Spelling Sort #79  Spelling Sort #80  Spelling Sort #81 

bomb  shepherd stolen  movement basement actively 

scene  thirteen survival homeless traceable changeable 

sign  kitchen  making likeness outrageous advantageous 

ghost  awhile  illustration careful  guaranteed agreeing 

column through pleasure purely  shoed  tiptoed 

answer  howled  tickling nicely  dyed  goodbyes 

Jumble #79   Jumble #80   Jumble #81 

knot  talk  wasting quickly surely  vetoed 

solemn  tombstone closely  statement dyes  peaceable 

 

Spelling Sort #82  Spelling Sort #83  Spelling Sort #84 

fetch  teaching torch  batch  public  checking 
Scotch  approach touch  etching  electronic deadlock 

backstretch porch  wrench  blotch  strategic stuck 

catcher  launcher peach  hutch  cardiac  pickle 

ditch  search  couch  stitch  alphabetic limerick 

crutch  church  coaches thatch  zodiac  panicking 

Jumble #82   Jumble #83   Jumble #84 

bunch  patch  ranch  snatch  traffic  packers 

machine sketching pitch  slouched action  quacking 
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Spelling Pattern Worksheet Answers 
 

 

Spelling Sort #85  Spelling Sort #86  Spelling Sort #87 

peeking smack  scariest stayed  employment ferrying 

baking  wreck  plentiful flying  betrayed studying 

looking ducked  happiness keyless  eyed  implying 

squawked clock  fairies  playful  obeyed  carrying 

spooking flecks  cherries enjoyment delaying flying 

awakened seasick  driest  boyish  curtseyed burying 

Jumble #85   Jumble #86   Jumble #87 

locked  shaking tried  laying  bullying dismayed 

monkey candlestick abilities annoying jockeying accompanying 

 

Spelling Sort #88  Spelling Sort #89  Spelling Sort #90 

tollbooth awful  corporal tall  rhyme  warhorse 

cufflinks merciful until  still  rhinoceros carhop 

hissing  colorful frightful stall  rhombus overhang 

buzzer  totally  unusual full  rhetorical spearhead 

cussing critical  postal  overfull rhubarb overheard 

bluff  hasty  hastily  distill  rhinestone fatherhood 

Jumble #88   Jumble #89   Jumble #90 

buff  dismiss normal  painful  rhythmic rhyming 

teller  handcuff already  artfully  rhinos  rhetoric 

 

Spelling Sort #91  Spelling Sort #92  Spelling Sort #93 

chemical archer  permission confusion magician conviction 

chaos  catchy  compulsion supervision politician destination 

anchor  couches concession conversion pediatrician possession 

stomach attached impression invasion electrician depression 

technology bunches discussion decision dietician national 

ache  clutches propulsion division mortician missionary 

Jumble #91   Jumble #92   Jumble #93 

orchid  chorus  expulsion session  beautician optician 

scheme mechanic passion convulsion physician cosmetician 

 

Spelling Sort #94  Spelling Sort #95  Spelling Sort #96 

potion  musician fiddle  purple  bugle  hassle 
operation admission icicle  title  article  muscle 

mention technician uncle  table  beetle  gentle 

solution expression ruffle  maple  people  pimple 

protection illusion mantle  rifle  poodle  puddle 

option  explosion double  cradle  beagle  struggle 

Jumble #94   Jumble #95   Jumble #96 

action  nation  raffle  apple  measles noodle 

auction  emotional wrinkle straddle title  eagle 
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Spelling Pattern Worksheet Answers 
 

 

Spelling Sort #97  Spelling Sort #98  Spelling Sort #99 

opening backward banana  caught  variable flexible 

particular books  about  bread  favorable terrible 

gallon  loft  enemy  cruel  remarkable invisible 

servant  melting testament mischief applicable forcible 

pencil  pinched incredible bought  huggable convertible 

item  earthly  puzzle  eighty  adorable ineligible 

Jumble #97   Jumble #98   Jumble #99 

travel  ripen  garage  other  syllable terrible 

animal  dinosaur circus  tournament visible  comfortable 

 

Spelling Sort #100  Spelling Sort #101  Spelling Sort #102 
illegible taxable  attendance ingredient sufficiency significance 

audible  reliable applicant circumference frequent avoidance 

possible quotable clearance decency difference abundant 

edible  despicable endurance reference contingency alliance 

invincible singable assurance intelligent coherence irritant 

collapsible questionable mutant  confidence innocent extravagance 

Jumble #100   Jumble #101   Jumble #102 
horrible sensible assistant agency  performance represent  

eligible reducible parent  substance urgency resemblance  
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Grammar, Usage, and Mechanics Worksheets 
 

 

The Grammar, Usage, and Mechanics Worksheets are designed for independent practice 

of the Language Conventions Standards found in the Common Core Language Strand L.1, L.2, 

and the Language Progressive Skills Standards. Each worksheet includes concise definitions of 

the rule, skill, or concept with examples, a writing application, a practice section, and a brief 

formative assessment. Grammar, usage, and mechanics definitions, rules, and skills complement 

those found in the Language Conventions lessons. 

 

Preparation 

 

Display one of the Grammar, Usage, and Mechanics Worksheets to introduce the instructional 

components and explain the directions to your students. Students first read the FOCUS and 

CONNECT TO WRITING sections and then complete the PRACTICE section. Tell them 

not to complete the WRITE section (the formative assessment) until they have self-corrected 

and revised the PRACTICE section, so that they can learn from their mistakes before 

completing the last section. The formative assessment determines whether the student has or has 

not mastered the grammar, usage, or mechanics content, rule, or skill.  
 

Directions 

 

1. When a student has completed all sections of the Grammar, Usage, and Mechanics Worksheet, 

except for the ending WRITE section (the formative assessment), the student uses the 

“Grammar, Usage, and Mechanics Worksheet Answers” to self-correct and revise. Tell students 

that you do not award a grade for this practice, so there would be no benefit from looking at the 

answers first. Remind students that they will often learn from their mistakes, especially when 
they identify and correct them. 
 

2. Next, the student completes the WRITE section and shares the worksheet with you or comes 

up to your desk to mini-conference with you for thirty seconds to review the worksheet. 
 

3. If the student did not master the rule, skill, or concept on the formative assessment, re-teach 

during the mini-conference.  
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Parts of Speech   #1 Proper Nouns  

#2 Common Nouns 

#3 Pronouns 

#4 Adjectives  

#5 Verbs  

#6 Adverbs  

#7 Prepositional Phrases  

#8 Coordinating Conjunctions 

#9 Subordinating Conjunctions 

#10 Correlative Conjunctions 

Sentence Structure  #11  Simple and Complete Subjects 

    #12  Compound Subjects 

    #13  Simple and Complete Predicates 

    #14  Compound Predicates  

    #15 Simple Sentences / Types of Sentences  

    #16  Compound Sentences 

    #17  Complex Sentences 

    #18  Compound-Complex Sentences 

    #19  Fragments 

    #20  Run-Ons 

Pronouns   #21  Subject Case Pronouns 

    #22  Object Case Pronouns 

    #23 Intensive and Reflexive Pronouns 

    #24  Pronoun‒Antecedents 

    #25  Who, Whose, Whom, That, Which 

    #26  Indefinite People Pronouns 

#27  Indefinite Size or Amount Pronouns 

Modifiers    #28  Past Participles 

    #29  Present Participles  

    #30 Dangling / Misplaced Modifiers 

    #31 Short Comparative Modifiers 

    #32 Short Superlative Modifiers 

    #33 Long and “__ly” Comparative Modifiers 

    #34 Long and “__ly” Superlative Modifiers 
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Verb Tenses and Forms #35 Linking and Helping Verbs 

    #36 Modals 

    #37 Past Tense Verbs 

    #38 Past Progressive Verbs 

    #39 Past Perfect Verbs 

    #40 Present Tense Verbs 

    #41 Present Progressive Verbs 

    #42 Present Perfect Verbs 

    #43 Future Tense Verbs 

    #44 Future Progressive Verbs 

    #45 Future Perfect Verbs 

Commas   #46 Commas with Speaker Tags 

    #47 Commas with Appositives 

    #48 Commas within Series 

    #49 Commas with Introductions 

    #50 Commas with Geography  

    #51 Commas with Nouns of Direct Speech 

    #52 Commas with Conjunctions 

    #53 Commas in Letters 

    #54 Commas with Coordinate Adjectives 

Capitalization  #55 Capitalization of People / Characters 

    #56 Capitalization of Places 

    #57 Capitalization of Things 

    #58 Capitalization of Holidays and Dates 

    #59 Capitalization of Organizations and Businesses 

    #60 Capitalization of Language and People Groups 

    #61 Capitalization of Events and Historical Periods 

Quotation Marks /  #62 Movie and Television Show Titles 

Underlining (Italics)  #63 Book / Magazine / Newspaper / Website Titles  

    #64 Song / Poem Titles 

    #65 Play / Work of Art Titles  

    #66 Book Chapter Titles 

    #67 Article Titles 

    #68 Short Story / Document Titles    

    #69 Direct Quotations 

Additional Punctuation #70 Apostrophes (Contractions) 

    #71 Semicolons 

    #72 Parentheses / Dashes 

    #73 Apostrophes (Singular Possessives)  

    #74 Apostrophes (Plural Possessives)  

    #75 Colons 

    #76 Periods with Abbreviations / Initials / Acronyms 

    #77 Exclamation Points 
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FOCUS       Proper Nouns  
 

A proper noun is the name of a person, place, or thing. It can be acted upon and is capitalized.  
 

CONNECT TO WRITING  
 

Whenever possible, use specific proper nouns rather than common nouns. A proper noun may be 

a single word, a group of words (with or without abbreviations), or a hyphenated word. 

Capitalize all words that make up proper nouns, except articles (a, an, and the), prepositions, 

such as of, to, and from, and conjunctions, such as and, or, and but. 
 

Examples:  Josh was honored   person  

  at U.S. Memorial Auditorium  place  

  with the Smith-Lee Award.  thing  
 

PRACTICE 
 

Highlight the proper nouns in the following story.  
 

John Francis left his home in Beatrice, Nebraska in 1941, shortly before the start of 

World War II. Traveling first by bus to Chicago, he then boarded the Southwestern Chief to ride 

to Los Angeles. At Grand Central Station, John met his sister, Jane, and immediately began 

looking for part-time work and an apartment. He found employment at Blix Hardware on 

Western Avenue and a room to rent in nearby South Hollywood. 

When war was declared, John enlisted in the army and was stationed at Fort Ord. He 

played trumpet in the Army Band and was promoted to the rank of Staff Sergeant. The United 

States was fortunate to have so many young men, like John, serving their country. 

After the war in 1945, John enrolled in the University of Southern California, paying his 

tuition with money from the G.I. Bill. Graduating Cum Laude with degrees in Business and 

Social Science, he continued to play trumpet in clubs all over Southern California. Upon 

marrying Janice Jones, he took a job at California Federal Savings and Loan and was promoted 

to Senior Vice-President. He and his wife raised two children, Mark and Robin. 

 

WRITE 
 

Compose your own sentence with person, place, and thing proper nouns.  

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Common Nouns  
 

A common noun is an idea, person, place, or thing.  
 

CONNECT TO WRITING  
 

Whenever possible, use specific common nouns rather than general common nouns. A common 

noun can be a single word, a group of words, or a hyphenated word and is capitalized only at the 

start of a sentence. 

Examples:  It takes self-control  idea 

  for a teenager   person 

  to drive to school  place 

in a sports car.  thing 
 

PRACTICE 
 

Sort the following common nouns as an idea, person, place, or thing in the correct columns: 
 

mountain, friendship, teacher, neighborhood, food, self-image, freedom, toy, fire-fighter, cousin, 

rock, country, lamp stand, football stadium, police officer, self-confidence, grandfather clock, 

family room, brother-in-law, world peace  
 

            IDEA           PERSON          PLACE           THING 
 

_________________ _________________ _________________ _________________ 
 

_________________ _________________ _________________ _________________ 
 

_________________ _________________ _________________ _________________ 
 

_________________ _________________ _________________ _________________ 
 

_________________ _________________ _________________ _________________ 
 

WRITE 
 

Compose four sentences, using a common noun from each category. Use none of the common 

nouns listed on this worksheet. Be as specific as possible. 
 

idea __________________________________________________________________________ 
 

person ________________________________________________________________________ 
 

place _________________________________________________________________________ 
 

thing _________________________________________________________________________ 
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FOCUS       Pronouns  
 

A pronoun is a word used in place of a proper noun or common noun. 

Examples:  Ted is ready. He is never late.  

  The game has already started. Ted will watch it at home. 
 

CONNECT TO WRITING   
 

Pronouns are used to avoid repeating the same noun over and over again. Pronouns are used in 

the first person, second person, or third person points of view. Avoid first and second person 

pronouns in essays designed to inform or convince your reader. 
 

The first person pronoun stands for the one speaking. 

Examples:  Singular I, me, my, mine, myself 

  Plural  we, us, our, ours, ourselves 
 

The second person pronoun stands for the person to whom one is speaking. 

Examples:  Singular you, your, yours, yourself 

  Plural  you, your, yours, yourselves 
 

The third person pronoun stands for the one spoken about. 

Examples:  Singular he, she, it, him, her, its, his, hers, himself, herself, itself 

  Plural  they, them, their, theirs, themselves 

 

PRACTICE 
 

Highlight the pronouns in this phone conversation.  
 

“Hello,” said Susan. 

“Is this the owner of the car for sale?” the caller asks. 

“It, is I,” replies Susan. “Who is calling?” 

“The one paying you full price for your car. My name is Marcy. What’s yours?” 

“Susan,” she says. “But let me get my husband. Actually, he is selling his car, not mine. 

“Suit yourself, says Marcy.  Put him on the phone.”  

 

WRITE 
 

Finish the rest of this phone conversation, using at least two different pronouns. 
 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Adjectives  
 

An adjective modifies a proper noun, a common noun, or a pronoun and answers Which one? 

How many? or What kind?  
 

CONNECT TO WRITING   
 

Adjectives usually are placed before nouns and pronouns. Whenever possible, use specific, 

rather than general adjectives. For example, adjectives such as interesting, nice, and exciting are 

general adjectives. 

Examples:  Type of Adjective  Too General   Specific 
   Which One?   That park   That city park 

How Many?   had some playgrounds  had two playgrounds 

What Kind?   swimming pools.  huge swimming pools.  
 

PRACTICE 
 

Sort the following italicized adjectives into the correct columns:  
 

twenty-story building, most sports, juicier hamburgers, these games, that bright color, a dozen 

flowers, the muddy Missouri River, few announcements, this idea, those desserts, navel orange, 

thousands of islands, spicy pizza, certain groups, loud rap music 
 

Which One?   How Many?   What Kind? 
 

______________________ ______________________ ______________________ 

 

______________________ ______________________ ______________________ 

 

______________________ ______________________ ______________________ 

 

______________________ ______________________ ______________________ 

 

______________________ ______________________ ______________________ 
 

WRITE 
 

Compose three sentences, using an adjective from each category. Use none of the adjectives 

listed on this worksheet. Be as specific as possible. 

 

Which One? ___________________________________________________________________ 

 

How Many? ___________________________________________________________________ 

 

What Kind? ___________________________________________________________________ 
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FOCUS       Verbs   
 

A verb completes three types of actions: 
 

 A verb can mentally act. Examples: think, like, wonder, know 

 A verb can physically act. Examples: run, talk, eat 

 A verb can also link a noun or pronoun to another word or words in the sentence. These 

are knows as state of being verbs.  

Examples: is, am, are, was, were, be, being, been, appear, become, feel, grow, keep, 

look, remain, seem, smell, sound, seem, stay, taste 
 

CONNECT TO WRITING  
 

A verb can be singular or plural and must match the noun or pronoun it acts upon or modifies. 

Singular nouns often match verbs ending in s. Plural nouns often use verbs that don’t end in s.  

Examples: Amanda walks. They walk. 
 

Some verbs add a helping verb in front of the verb. Helping verbs include the “to be” verbs: is, 

am, are, was, were, be, being, been; the “to do” verbs: do, does, did; the “to have” verbs: has, 

have, had; and the modals: can, could, may, might, must, shall, should, will, and would. 

Examples: Tim was thinking. He did not need her help, but she had offered, and he might need 

assistance later. 
 

PRACTICE 
 

Identify each type of verb action in the parentheses following each verb (mental, physical, state 

of being). Then underline each of the helping verbs. 

 

I know (________________________) that he had run (________________________) 

 

a full mile before, but he might be (________________________) too tired right now. He 

 

did walk (________________________) a mile yesterday. 
 

WRITE 
 

Compose three of your own sentences with the three types of verb actions. Include at least one 

singular and plural verb plus at least one helping verb.  

 
______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Adverbs  
 

An adverb describes a verb, an adjective, or an adverb and answers What degree? How? Where? 
or When? The adverb may be found before or after the word that it modifies. 
Examples: Trey walked more What degree? 

             carefully   How? 
             late at night  When?                 

        there at the docks. Where? 

 

CONNECT TO WRITING  
 

As a matter of good writing style, place shorter adverbial phrases in front of longer ones.  
Example:  The family walks around the block after every Thanksgiving Dinner. 
Explanation:  The shorter adverbial phrase around the block is properly placed before the longer 
after every Thanksgiving Dinner. 
 

As a matter of good writing style, place specific adverbs before general ones.  
Example:  It should be exactly where I said, next to her, or somewhere over there. 
Explanation:  The more specific adverbs exactly where and next are properly placed before the 
more general somewhere over there. 
 

PRACTICE 
 

Sort these adverbs into the following categories: often, everywhere, slowly, one o’clock, mostly, 
carefully, nearby, later, here, less, easily, mainly 
 

         What Degree                 How                  Where                      When 

 
___________________ ___________________ ___________________ ___________________ 
 
___________________ ___________________ ___________________ ___________________ 
 
___________________ ___________________ ___________________ ___________________ 
 

WRITE 
 

Compose four sentences with adverbs from each category. Use none of the adverbs listed on this 
worksheet. 
 

What Degree __________________________________________________________________ 
 

How _________________________________________________________________________ 
 

Where ________________________________________________________________________ 
 

When ________________________________________________________________________ 
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FOCUS       Prepositional Phrases  

 
A preposition is a word that shows some relationship to an object (a proper noun, a common 
noun, or a pronoun). The preposition is always part of a phrase. A phrase is a group of related 
words without a noun and connected verb. The preposition asks “What?” and the object follows 
with the answer. A preposition tells when, where, or how something happens. 
Examples:   
When it happens:  Our teacher reviewed before the test.  before what?  …the test 
Where it happens: Under the bed the cat hid.   Under what?  …the bed 
How it happens: We travelled by bus.    by what? …bus 

 

CONNECT TO WRITING  

 
We often end spoken sentences with a preposition, but avoid this in your writing.  
Example: Spoken sentence‒“Who will you go to?” Written sentence‒“To whom will you go?” 
 
Here is a list of commonly-used prepositions. Memorizing this list will help you notice 
prepositions in your reading and use them in your writing.  
 

aboard, about, above, according to, across, after, against, along, among, around, as, as to, at, 
before, behind, below, beneath, beside, between, beyond, but, by, despite, down, during, except, 
for, from, in, inside, instead of, into, in place of, in spite of, like, near, next, of, off, on, onto, 
outside, out of, over, past, regardless of, since, than, through, throughout, to, toward, under, 
underneath, unlike, until, up, upon, with, within, without 
 

PRACTICE 

 
Highlight the prepositional phrases in “The Pledge of Allegiance.”  
 

“I pledge allegiance to the flag of the United States of America and to the republic for 

which it stands: one nation under God, indivisible, with liberty and justice for all.” These words 

are spoken in schools throughout America each day. The right hand is placed over the heart and 

eyes are focused on the flag. Children stand to say the pledge and give respect to our country.  
 

 

WRITE 
 

Compose your own sentence or two with three different prepositional phrases.  
 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Coordinating Conjunctions  
 

A conjunction joins words, phrases, or clauses together.  
 

CONNECT TO WRITING  

 

A coordinating conjunction connects words, phrases, or clauses with related meanings.  

The memory trick FANBOYS (For-And-Nor-But-Or-Yet-So) may help you remember the 

common two or three-letter coordinating conjunctions.  

Example: Two desserts are fine, but three are better. 
 

PRACTICE 
 

Read the following short story and fill in the blanks with the correct coordinating conjunctions. 

 

 Liz ____________ Pam both wanted to see the new scary movie, ____________ they  

 

were afraid. The friends did not want to go alone, ____________ did they want to go with their  
 

parents. The girls decided to get more friends to go, ____________ they bought a dozen  

 

tickets ____________ treated ten of their friends to a free movie. Liz planned on buying   

 

popcorn, ____________ not drinks for her friends. Pam did not have much money,  

 

____________ she decided to buy candy for all of her friends. 

 

 The movie was scary, ____________ it was fun to see it with lots of friends. Both Liz 

 

 ____________ Pam say that their friends will have to pay their own way the next time.  

 

They would like to always treat their friends but they can’t, ____________ it would just be too  

 

expensive. 

  
 

WRITE 
 

Compose your own sentence or two using two or more coordinating conjunctions. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Subordinating Conjunctions  
 

A subordinating conjunction begins a dependent clause. 
 

CONNECT TO WRITING  

 

A subordinating conjunction begins a dependent clause. A dependent clause is a noun and 

connected verb that does not express a complete thought. It depends upon connecting to a 

complete thought to form a sentence.  

Example: Although my friends had already seen it, they saw the show a second time. 

 

This memory trick will help you remember the common subordinating conjunctions:  

Bud is wise, but hot! AAA WWW 

 

Bud: Before, unless, despite (in spite of); is: in order that, since;  

wise: while, if, since, even though (if); but: because, until, that;  hot: how, once, than!  

AAA: After; Although (though); As (As if, As long as, As much as, As soon as, As though) 

WWW: Whether; When (Whenever); Where (Wherever) 
 

PRACTICE 
 

Read the following short story and fill in the blanks with the correct subordinating conjunctions. 

 

      ________________ Salma went to bed, she set her alarm to wake up early. The next day was  

 

going to be an important one for Salma _______________ she was meeting with the principal to  

 

receive a special citizenship award. She woke up ______________ she heard the alarm and crept  

 

downstairs to make her breakfast. _______________ she was up early, her dad had already eaten  

 

his breakfast and had left for work. ______________ her dad knew that Salma would be short on  

 

time that morning, he packed a lunch for his daughter and put it on the table _____________ she  

 

would be sure to see it. _______________ her father’s help, Salma did leave the house a bit late. 

 

WRITE 
 

Compose your own sentence beginning with a subordinating conjunction. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Correlative Conjunctions  
 

Correlative conjunctions join words, phrases, or clauses together.  
 

CONNECT TO WRITING  

 

Correlative conjunctions are pairs of conjunctions used in the same sentence that indicate a 

certain relationship. Common correlative conjunctions include the following: 

both…and     either…or          whether…or     neither…nor 

Example: Either we work together, or we will fail together. 
 

PRACTICE 
 

Read the following short story and fill in the blanks with the correct correlative conjunctions. 

 

     Both Taylor ______________ I love to play basketball. After school we are ______________ 

 

playing one-on-one out on the playground ______________ talking about our next league game.  
 

It’s great to be on the same team as my best friend, even though our team has only won one  

 

game this season. Our coach always tells us, “It’s not ______________ you win _____________  

 

lose that matters; it’s how you play the game. ______________ Taylor _____________ I are the  

 

best players on our team, but we are getting better with each game. _____________ Taylor and I 

 

plan to practice a lot over the summer. Hopefully, we will be on the same team again next year. 

 
 

WRITE 
 

Compose your own sentence or two with two pairs of correlative conjunctions. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Simple and Complete Subjects  
 

The simple subject is the common noun, proper noun, or pronoun that the verb acts upon. The 

subject is the “do-er” of the sentence.  
 

CONNECT TO WRITING  
 

The simple subject tells whom or what the sentence is about. When additional words help name 

or describe the simple subject, this is known as a complete subject. 
 

Examples:  A nurse assisted the patient.    Simple Subject 

The police officer helped prevent the accident.  Complete Subject 

 

The simple subject is usually found at the start of a declarative sentence. To find the simple 

subject of the sentence, look for the main verb and the common noun, proper noun, or pronoun 

that the verb acts upon. The simple subject is never part of a prepositional phrase.  
 

PRACTICE 
 

Highlight the simple subjects found in the story below. 

Vacationing in Mexico, an experienced traveler will visit three famous cities. Tasco, 

known as the “Silver City” because of its rich silver mines, welcomes thousands of tourists each 

summer to see its timeless architecture. The cathedral impresses visitors from around the world. 

A second city, Guadalajara, shows off its rich colonial heritage. Having one of the most beautiful 

town squares, this city gives any traveler a complete history of Mexico. If given the opportunity, 

no one should hesitate to visit the capital. Mexico City has many sites of archeological 

importance, including pyramids of the Aztec Empire. A trip to Mexico connects the traveler with 

his or her historical roots. 
 

What is the complete subject in the first sentence of the above story? 

 

______________________________________________________ 
 

WRITE 
 

Compose a sentence with a simple subject and then one with a complete subject. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Compound Subjects  
 

The compound subject has two or more connected common nouns, proper nouns, or pronouns 

that one verb acts upon. The words “and,” “or,” or “nor” connect them. The compound subject is 

the “do-er” of the sentence. It tells whom or what the sentence is about. 
Examples:  The girl and her mother walked to the store. 

  Running quickly down the slope were Suzanne, Becky, and Carson. 
 

When additional words help name or describe the compound subject, this is known as a 

complete compound subject. 
 

CONNECT TO WRITING  
 

The compound subject is usually found at the start of a declarative sentence. To find the 

compound subject of the sentence, first identify any prepositional. The compound subject is not 

part of a prepositional phrase.  
 

PRACTICE 
 

Highlight the complete compound subjects in the article below. 

In terms of difficulty, running 28 miles is quite an accomplishment, and the marathon 

always fills the stadium or arena with an eager audience. Track fans and casual spectators enjoy 

the competition of this oldest Olympic event. Basketball and ice-hockey also get high television 

ratings. The “Dream Team,” composed of the best National Basketball Association players, or 

the United States hockey team, composed of professional hockey all-stars, always entertains the 

Olympic audience. These two popular events, as well as the track-and-field contests, highlight 

the Winter or Summer Olympics for most sports fans. 

 

WRITE 
 

Compose your own sentence with a compound subject. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

In the sentence above, identify the complete compound subject. 

 

______________________________________________________________________________ 
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FOCUS       Simple and Complete Predicates  
 

The simple predicate is the verb that acts upon the subject of the sentence. It does the work of 

the “do-er” of the sentence. When additional words help describe the simple predicate, this is 

known as a complete predicate. The complete predicate consists of the rest of the sentence other 

than the subject. 
Examples:  Michael hurt his hand.   Simple Predicates 

  She had become a young lady.   

  They should have listened to me.  

  An angry man tried to run me off the road. Complete Predicate 

 

CONNECT TO WRITING  
 

To find the simple predicate, first identify the subject and ask “What?” The answer to this 

question should be the predicate. The simple predicate usually follows the subject in a sentence. 

However, it can be placed before the subject in a question (Was it your mother’s purse?). The 

subject can also be suggested, but not stated in the sentence (Look out!). Often, the suggested 

subject is you.  
 

PRACTICE 
 

Highlight the simple subjects and [bracket] the simple predicates found in the story below. 

Ice cream always has pleased young and old alike as a favorite summertime dessert. One 

ice cream that pleases many is Neapolitan. This treat has chocolate, strawberry, and vanilla all in 

one. Rocky Road delights children of all ages with small bits of marshmallows and nuts in a rich 

chocolate ice cream. For some, the nuts or marshmallows may cause an allergic reaction. A 

creamy double scoop on a sugar or waffle cone tastes great. Eating too much ice cream can be an 

addictive behavior. 
 

WRITE 
 

Compose a sentence with a simple predicate and then one with a complete predicate. Underline 

the subjects and bracket the simple and complete predicates. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Compound Predicates  
 

The compound predicate has two or more connected verbs that act upon the same subject of the 

sentence. These verbs do the work of the “do-er” of the sentence.  
Examples:  Michael fell and hurt his hand. She had become and still remained a young lady.   
 

CONNECT TO WRITING  
 

To find the compound predicate, first identify the subject and ask “What?” The answer to this 

question should be the predicate. A connecting word such as “and,” “or,” or “but” is usually 

placed between the verbs. When additional words help describe the compound predicate, this is 

known as a complete compound predicate. 
 

Use compound predicates to make your writing more concise (brief), clear, and readable.  

Examples: Instead of the following: Rob studied the textbook for the test. Then, he practiced the 

vocabulary for the test. After practicing the vocabulary, he memorized the poem‒all to prepare 

for the test. Try a compound predicate such as in this sentence: Rob studied the textbook, 

practiced the vocabulary, and memorized the poem to prepare for the test. 
 

PRACTICE 
 

Use two colors to highlight the simple subjects and the compound predicates in the story below. 

Of all the books by Mark Twain, two works stand out and are remembered as his best. 

Twain’s description of life as a riverboat captain in Life on the Mississippi both entertains and 

informs. After reading this book, one will learn and will understand what the phrase “Mark 

Twain” means. A second novel, Huckleberry Finn, teaches and preaches about how badly people 

can treat each other. Huck Finn, struggles with and triumphs over the evils of slavery. 
 

Re-write the following sentences into one sentence with a compound predicate: 

Debbie walked into the room. Next, she sat down in the chair. And, she heaved a sigh of relief. 

 

____________________________________________________________________________ 

 

____________________________________________________________________________ 
 

WRITE 
 

Compose your own sentence with a compound predicate.  

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Simple Sentences / Types of Sentences  
 

A simple sentence has one independent clause, but no dependent clause. An independent clause 
has a noun connected to a verb that expresses a complete thought. A dependent clause has a noun 
connected to a verb that does not express a complete thought.  
Examples: Jim left class (independent clause) before he finished the project (dependent clause). 
 

CONNECT TO WRITING  
 

Complete sentences can be identified by their purposes. 
A declarative sentence makes a statement and has a period as ending punctuation. 
Example: Joanna went shopping at the mall. 
An interrogative sentence asks a question and has a question mark as ending punctuation. 
Example: Would you mind cooking your own dinner tonight? 
An imperative sentence gives a command or makes a request and has a period as ending 
punctuation. Frequently, the you is implied (suggested, but not stated). 
Examples: Don’t tell me what to do (command). Mother, sing a song for us (request). 
An exclamatory sentence expresses surprise or strong emotions and has an exclamation point as 
ending punctuation. 
Example: I can’t believe you said that! 
 

Remember: A complete sentence‒ 
1. Tells a complete thought. 
2. Has both a subject and a predicate. 
3. Has the voice drop down at the end of a statement and the voice go up at the end of a question. 
 

PRACTICE 
 

Identify the following simple sentences as declarative, interrogative, imperative, or exclamatory 
in the space provided. The ending punctuation has been omitted. 
 

1. Look at me when I talk to you   ____________________________________ 
 

2. That answer really shocked me   ____________________________________ 
 

3. Why should I have to wait    ____________________________________ 
 

4. Tom asked me a question    ____________________________________ 
 

WRITE 
 

Compose an interrogative sentence. Then answer with a simple declarative sentence. 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
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FOCUS       Compound Sentences  
 

A compound sentence has two or more independent clauses but no dependent clauses. An 

independent clause has a noun connected to a verb that tells a complete thought. A dependent 

clause has a noun connected to a verb that does not tell a complete thought. 

Example: Ken asked his teacher for his homework, but he didn’t follow her advice.  
 

CONNECT TO WRITING  
 

The independent clauses are joined by a semicolon or a comma followed by a coordinating 

conjunction (FANBOYS: for, and, nor, but, or, yet, so).  
 

Compound sentences must have a clear relationship between the independent clauses. Having a 

variety of sentence lengths is a mark of good writing. Avoid placing two compound sentences 

next to each other in the same paragraph. 
 

PRACTICE 
 

Use the coordinating conjunctions (FANBOYS) to join the following independent clauses in the 

spaces provided. The ending punctuation has been omitted. 
 

1. I enjoy watching old television shows  the new ones are better 

 

______________________________________________________________________________ 
 

2. Do you want vanilla   do you want strawberry 

 

______________________________________________________________________________ 
 

Use a semicolon to join the following independent clauses in the spaces provided below each 

pair. The ending punctuation has been omitted. 
 

3. No one really wants to go   they just feel like they must attend 

 

______________________________________________________________________________ 
 

4. This route takes too long   there must be another way 

 

______________________________________________________________________________ 
 

WRITE 
 

Write your own compound sentence. 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
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FOCUS       Complex Sentences  
 

A complex sentence has an independent clause and at least one dependent clause. An 
independent clause has a noun connected to a verb that expresses a complete thought. A 
dependent clause has a noun connected to a verb that does not express a complete thought.  
Example: Ty finished his work (independent clause) + before he ate lunch (dependent clause) = 
Ty finished his work before he ate lunch. (complex sentence) 
 

CONNECT TO WRITING  
 

Complex sentences can help explain the relationship between complicated ideas. If starting a 
sentence with one of these dependent clauses, follow the clause with a comma: 
 

Adjectival Clauses modify nouns or pronouns. These pronouns begin many adjectival clauses: 
who, whose, on (for, of) whom to refer to people; that refers to people or things; and which refers 
only to things. 
Example: John, whose work is well-known, won the prize. 
 

Adverbial Clauses modify a verb or another adverb. Subordinating conjunctions begin adverbial 

clauses. This memory trick will help you remember the common subordinating conjunctions:  

Bud is wise, but hot! AAA WWW 
 

Bud: Before, unless, despite (in spite of); is: in order that, since;  

wise: while, if, since, even though (if); but: because, until, that;  hot: how, once, than!  

AAA: After; Although (though); As (As if, As long as, As much as, As soon as, As though) 

WWW: Whether; When (Whenever); Where (Wherever) 
Example: As long as she can wait, they will wait. 
 

PRACTICE 
 

Re-write the following simple sentences into complex sentences in the spaces below.  
 

1. he will be able to go outside to play the boy practices his trombone as soon as 
 

______________________________________________________________________________ 
 

2. whose tonight we celebrate a special young lady,  achievement is special 
 

______________________________________________________________________________ 

 

WRITE 
 

Write your own complex sentence. 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
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FOCUS       Compound-Complex Sentences  
 

A compound-complex sentence has two or more independent clauses and at least one 

dependent (subordinate) clause. An independent clause has a noun connected to a verb that 

expresses a complete thought. A dependent clause has a noun connected to a verb that does not 

express a complete thought. 

Example: Before he ate his lunch (dependent clause) +  

Ty completed all his chores (independent clause) +  

and he read the newspaper (independent clause) =  

Before he ate his lunch, Ty completed all his chores and he read the newspaper. 

 

CONNECT TO WRITING  
 

Dependent clauses can be placed at the start, in the middle, or at the end of sentences. 
 

PRACTICE 
 

Rearrange the following independent clauses and dependent clauses into compound-complex 

sentences in the spaces below. You may need to switch around the order, add, or delete words. 
 

and then John told a campfire story the campers roasted marshmallows after the sun set 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
 

he knew the sailor but the sailor did not recognize him  since the captain had a beard 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
 

although he knew better she just would not listen  because he could not teach her  

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

WRITE 
 

Compose your own compound-complex sentence. 

 

______________________________________________________________________________ 

 
_____________________________________________________________________________________________ 
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FOCUS       Fixing Fragments  
 

A sentence fragment is only part of a complete sentence. It does not tell a complete thought. 
The fragment may be a dependent clause (a noun and a connected verb that does not tell a 
complete thought) or a phrase (a group of related words without a noun and connected verb). 
 

CONNECT TO WRITING  
 

To change sentence fragments into complete sentences, try the following: 
 

 Connect the fragment to the sentence before or after the fragment. 
 Example: On the icy roads. The cars skidded.    Fragment 
        On the icy roads the cars skidded.   Complete 

 Change the fragment into a complete thought. 
Example: Eaten by the monkey the banana.    Fragment 
      The banana was eaten by the monkey.   Complete 

 Remove subordinating conjunctions. 
Example: Although she found out where the boys were.  Fragment 
      She found out where the boys were.   Complete 

 

Remember: A complete sentence‒ 
1. Tells a complete thought. 

2. Has both a subject and a predicate. 

3. Has the voice drop down at the end of a statement and the voice go up at the end of a question. 
 

PRACTICE 
 

Revise the following sentence fragments into complete sentences in the spaces provided.  
 

Running down the hill to my friend. I saw her. 
 

_____________________________________________________________________________ 
 

Finally, the reason he left. 
 

_____________________________________________________________________________ 
 

Because the playground seems wet with ice. 
 

_____________________________________________________________________________ 
 

WRITE 
 

Add to this dependent clause to form a complete sentence: Whenever I need help in math 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
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FOCUS       Fixing Run-Ons  
 

A sentence run-on has two independent clauses connected together as if they were one sentence. 
An independent clause has a noun connected to a verb that tells a complete thought. 
 

CONNECT TO WRITING  
 

To change sentence run-ons into complete sentences, try the following: 
 

 Separate the run-on into two or more sentences. 
 Example: Luis told his brother he told his sister, too.   Run-On 
   Luis told his brother. He told his sister, too.   Complete 

 Add a semicolon between the clauses. 
Example: Mary let him have it, she knew what she was doing.  Run-On 
  Mary let him have it; she knew what she was doing.  Complete 

 Add a comma and then a conjunction after the first sentence. 
Example: I like her, she doesn’t like me.    Run-On 

   I like her, but she doesn’t like me.    Complete 
 Add a subordinating conjunction to one of the clauses. 

Example: Max was injured, he was still the best.   Run-On 
  Even though Max was injured, he was still the best.  Complete 

 Change the second clause to a phrase starting with an “__ing” word. 
Example: They went to school, they looked for him.   Run-On 
  They went to school, looking for him.   Complete 

 

PRACTICE 
 

Revise the following sentence run-ons into complete sentences. 
 

Separate the run-on into two or more sentences: 
Jonathan seemed very selfish he never shared with the other children. 
 

______________________________________________________________________________ 
 

Use a comma and then a coordinating conjunction after the first sentence or a semicolon:  
Ms. Clements always prepared well for her lesson plans the results paid off. 
 

______________________________________________________________________________ 
 
 

Change the second clause to a phrase starting with an “__ing” word: 
Nicco enjoyed video games, he played only after completing his chores. 
 

______________________________________________________________________________ 

 

WRITE 
 

Revise the first PRACTICE sentence, using the subordinating conjunction because. 
 

______________________________________________________________________________ 
 
______________________________________________________________________________ 
 



The Science of Reading Intervention Program: Assessment-based Instruction  ©2022 Pennington Publishing 341   

Grammar, Usage, and Mechanics Worksheet #21 
 

 

FOCUS       Subject Case Pronouns  
 

Pronouns are in the subject case when they are used as the sentence subject or when they 
identify or refer to the subject. These are the subject case pronouns:  
Singular‒I, you, he, she, it  Plural‒we, you, they 
 

CONNECT TO WRITING  
 

Pronouns take the subject case in three grammatical forms: 

 

 If the pronoun is the sentence subject. The sentence subject is the “do-er” of the sentence. 
 Example: She and I attended the concert. 

 If the pronoun is a predicate nominative. A predicate nominative follows a “to be” verb 
(is, am, are, was, were, be, being, been) and identifies or refers to the subject. 

 Example: The students who got into trouble are they. 
 If the pronoun is part of an appositive, such as after than or as. An appositive is a noun or 

pronoun placed next to another noun or pronoun to identify or explain it. 
 Example: Marty is smarter than I. 
 

To test whether the pronoun is in the subject case, try these tricks: 

 

 Rephrase to check if the pronoun sounds right.  
Example: The last one to arrive was he. Rephrase‒He was the last one to arrive. 

 Drop other nouns or pronouns in a compound subject or object to check if the remaining 
pronoun sounds right. Remember that English is a polite language; the first person 
pronouns (I, me, ours, mine) are placed last in compound subjects or objects. 

 Example: John and I play video games. Drop and check‒I play video games. 
 

PRACTICE 
 

Fill in the blanks to identify the subject case pronouns: S for a sentence subject, PN for a 
predicate nominative, or an A for an appositive. 
 

The women in the clown costumes must be she ___  and her mother. We ___  didn’t recognize  
 
them at first, but I ___  asked, “Who were they ___ ?” Sue and he ___ arrived at the party  
 
earlier than I ____, but no one came as early as she ____.  
 

WRITE 
 

Compose your own sentences, using a pronoun as a sentence subject, a pronoun as a predicate 
nominative, and a pronoun as an appositive. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Object Case Pronouns  
 

Pronouns are in the object case when they are used as direct objects, indirect objects of verbs, 
and as objects of prepositions. These are the object case pronouns:  
Singular‒me, you, him, her, it  Plural‒us, you, them 

 

CONNECT TO WRITING  
 

Pronouns take the object case in three grammatical forms: 

 

 If the pronoun is the direct object. The direct object receives the action of the verb. 
 Example: The challenge excited him. 

 If the pronoun is an indirect object of a verb. The indirect object is placed between a verb 
and its direct object. It tells to what, to whom, for what, or for whom. 

 Example: Robert gave him a king-size candy bar. 
 If the pronoun is an object of a preposition. A preposition shows some relationship or 

position between a proper noun, a common noun, or a pronoun and its object. The 
preposition asks “What?” and the object provides the answer. 

 Example: The fly buzzed around her and past them by me. 
 If the pronoun connects to an infinitive. An infinitive has a to + the base form of a verb. 

Example: I want him to give the speech. 
 

To test whether the pronoun is in the object case, try these tricks:  

 

 Rephrase to check if the pronoun sounds right.  
Example: Joe smiled at all of them. Rephrase‒At all of them Joe smiled. 

 Drop other nouns or pronouns when there is a compound subject and check if the 
remaining pronoun sounds right. Remember that English is a polite language; the first 
person pronouns (I, me, ours, mine) are placed last in compound subjects or objects. 
Example: She gave Kathy and me a gift. Drop and check‒She gave me a gift. 

 

PRACTICE 
 

Identify which grammatical form the objective case pronouns take in the following sentences. 
Fill in the blanks with a DO for a direct object, an IO for an indirect object, an OP for an object 
of the preposition, or an I for a pronoun connected to an infinitive. 
 

He told them ____ after him ____. He wanted to tell us ____, but when came to see me ____,  

I said that he should tell him ____ the news before me ____. He gave it ____ some thought. 
 
 

WRITE 
 

Compose your own sentence with two types of object case pronouns. 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
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FOCUS       Intensive and Reflexive Pronouns  

 
Pronouns ending in “self” or “selves” are called intensive or reflexive pronouns. These are the 
intensive and reflexive pronouns: myself, ourselves, yourself, yourselves, himself (not hisself), 
herself, itself, and themselves.  
 

CONNECT TO WRITING  

 
Intensive pronouns end in “self” (singular) or “selves” (plural) and are used to emphasize other 
nouns or pronouns in the sentence. Removing the intensive pronoun does not change the 
meaning of the sentence. Intensive pronouns generally follow nouns or pronouns in the sentence 
and are not separated by commas.  
Examples: I myself thought that they themselves would have been more honest. 
 
Reflexive pronouns also end in “self” or “selves,” but are necessary to the meaning of the 
sentence and usually follow verbs or prepositions.  
Examples: Lynn gave herself a compliment and took an extra piece of pie for herself.  
 

PRACTICE 

 

Write IP to identify intensive pronouns and RP to identify reflexive pronouns in the spaces 

provided. 

 

I told them myself ____ because Patty would not tell them herself ____.  Patty never thought of  

 

anyone but herself ____. When Patty first asked me herself ____, I said, “You should tell them  

 

what you did before they find out themselves ____.” Patty never apologized herself  
 

____ for what she did. 
 
 

 

WRITE 
 

Compose your own sentence or two with an intensive pronoun and a reflexive pronoun. 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
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FOCUS       Pronoun‒Antecedents  
 

A pronoun usually refers to an antecedent. An antecedent is a common noun, proper noun, or 

pronoun that comes before it. The antecedent can be a word, phrase, or a clause. The pronoun 

which refers to the antecedent must clearly match to avoid pronoun‒antecedent confusion. 
 

CONNECT TO WRITING  
 

 Make sure a singular pronoun matches a singular antecedent and a plural pronoun 

matches a plural antecedent.  

Example: When Bob asked for help, they did help.  

Problem‒Who is they? Fix‒When Bob asked his teachers for help, they did help. 

 Make sure that the pronoun does not refer to the object in a prepositional phrase. 

Example: In Twain’s The Celebrated Frog of Calaveras County, he uses political humor.  

Problem‒Who, or what, is he? Fix‒ In Twain’s The Celebrated Frog of Calaveras 

County, the author uses political humor. 

 Make sure that the singular pronouns this and that and the plural pronouns these and 

those clearly refer to specific nouns or pronouns.  

Example: He made an egg, put the dog food in a bowl, and put this on his toast to eat. 

Problem‒What is this? Fix‒He made an egg and put it on his toast to eat. Then he put the 

dog food in its bowl. 
 

PRACTICE 
 

Write the capital letter in the space provided that best describes these pronoun‒antecedent errors: 

PN for a pronoun‒antecedent number problem; OP for a pronoun using the object of the 

preposition as its antecedent; and T for an unclear this, that, these, or those antecedent. 
 

____1. She ate a cookie and took an apple, and I want it back.  

              

____2. Around Yolanda and her, she always acts strangely.    

          

____3. There are lots of ribbons and bows. Do we need all of those?  

          

____4. If they leave sooner than Don, he should phone his parents. 

 

____5. The girls tried on hats and new shoes and asked the boys if they liked these. 
 

WRITE 
 

Re-write one of the sentences in the PRACTICE section with clear pronoun antecedents. 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
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FOCUS       Who, Whose, Whom, That, Which  
 

When to use who, whose, whom, what, and which can be tricky in a sentence. 
 

CONNECT TO WRITING  
 

Is it who, whose, or whom? 

The pronoun who is a subject case pronoun. The pronoun who refers to a “do-er” in the sentence. 
Example: Who is the best teacher? 

Trick‒Try substituting he for who and rephrase, if necessary. If it sounds right, use who. 

The pronoun whose is a possessive case pronoun. The pronoun whose shows ownership and 

refers to a noun or pronoun before it. 

Example: The teacher, whose classroom is at the back of the school, always locks her door. 

The pronoun whom is an object case pronoun. It receives the action of a “do-er” in the sentence. 

Examples: Whom did Joan love? 

I like whom you gave the award. To whom does this letter concern? 

Trick‒Try substituting him for whom and rephrase, if necessary. If it sounds right, use whom. 
 

Is it that or which?  
The pronoun that can refer to people or things; the pronoun which can only refer to things. 

Use the pronoun that when the clause is needed to understand the rest of the sentence.  

Example: The movie that we watched was entertaining. 

Use the pronoun which in clauses that provide additional, but not necessary information. 

Example: That dog, which is friendly, was easy to train. 
 

PRACTICE 
 

Fill in the blanks with the following pronouns: who, whose, whom, that, or which 

1. Joni Eareckson Tata, _____________ is both an artist and singer, can’t use her hands nor legs. 

2. Bobby and James, ______________ family lives next door to me, are twins.  

3. Josh showed her some pants ______________ she purchased at the store.  

4. “Blowin’ in the Wind,” ______________ is a protest song, has been recorded frequently. 

5. ______________ did his sister meet at the party? 

 

WRITE 
 

Compose your own sentence with a who or whom, a whose, and a that or a which. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Indefinite People Pronouns  

 

An indefinite people pronoun does not refer to a specific noun.  

 

CONNECT TO WRITING  

 

Remember that a pronoun takes the place of a noun. Pronouns must match their verbs. Singular 

pronouns often use verbs ending in s. Plural pronouns often use verbs that don’t end in s. An 

indefinite people pronoun does not identify a specific person.  
 

 Some indefinite people pronouns take singular verbs.  

Examples: anybody, anyone, everybody, everyone, nobody, no one, one, someone, and 

somebody.  

 Other indefinite people pronouns take plural verbs.  

Examples: both and others 

 Some indefinite people pronouns may be singular or plural depending upon the 

surrounding word clues.  

Examples: either and neither 

 

PRACTICE 

 

Write the correct verb forms to match the indefinite people pronouns in the spaces provided. 

 

1. Each watch her own television show.     __________________ 

 

2. Everyone except James and Pete help me on the work project.  __________________ 

 

3. Both of them is ready for a vacation.     __________________ 

 

4. After they go to the movies, several goes out for dessert.   __________________ 

 

5. Neither give us much hope that our team will win the league this year. __________________ 

 

6. I know others wants to be involved in this decision.   __________________ 

 

WRITE 

 
Write your own sentence with indefinite singular and indefinite plural people pronouns. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Indefinite Size or Amount Pronouns  

 

An indefinite amount or measurement pronoun does not refer to a specific noun.  

 

CONNECT TO WRITING  

 

Remember that a pronoun takes the place of a noun. Pronouns must match their verbs. Singular 

pronouns often use verbs ending in s. Plural pronouns often use verbs that don’t end in s. An 

indefinite amount or measurement pronoun does not identify a specific place or thing.  
 

 Some indefinite amount or measurement pronouns take singular verbs.  

Examples: a great deal, a large amount, a lot, nothing, little, less, much, enough, every, 

and each 

 Other indefinite amount or measurement pronouns take plural verbs.  

Examples: a large number, few, fewer, many, several, lots, and plenty 

 Some indefinite amount or measurement pronouns may be singular or plural depending 

upon the surrounding word clues.  

Examples: all, any, half, more, most, none, other, and some 

 

PRACTICE 

 

Write the correct verb forms to match the indefinite size or amount pronouns in the spaces 

provided. 

 

1. Few of the actors remembers their lines.     __________________ 

 

2. A great deal are known about television actors.    __________________ 

 

3. Fewer vegetables is better than many.     __________________ 

 

4. Some of candies tastes like they are stale.     __________________ 

 

WRITE 
 

Write your own sentence with indefinite singular and indefinite plural size or amount pronouns. 
 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Past Participles  

 

A past participle is a modifier that defines, describes, or limits another word or words.  

 

CONNECT TO WRITING  

 

A past participle uses a helping verb (be‒ is, am, are, was, were), or (have‒has, have, had) + a 

“__ed,” “__d,” “__t,” or “__en” added onto the base form of a verb to describe an action that 

happened in the past before another action. To avoid confusion, don’t put too many words 

between a past participle and the word or words it modifies. The helping verb shows past, 

present, or future actions. 

Examples: I was defeated by a stronger opponent. I have defeated my opponent.   

 

When used as an adjective, the past participle describes a condition in the past. 

Example: Depressed, the child needed someone to listen to him. 

 

Many of the common past participle forms are irregular and don’t use the “__ed,” “__d,” “__t,” 

or “__en” ending.  

Example: The cat had caught a mouse (not catched or caughten).  

 

PRACTICE 

 

Highlight the helping verbs and past participles in the sentences below. 

 

1. He has carefully listed his reasons for the purchase. 

 

2. Paid a large amount for her services, the woman was happy to help. 

 

3. Built by Native Americans, the caves were interesting. 
 

4. They have never tried to sell any of their artwork.  

 

WRITE 

 

Write a sentence with a past participle acting as a verb and another sentence with a past 

participle acting as an adjective.  

 

______________________________________________________________________________ 

 
______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Present Participles  
 

A present participle is a modifier that defines, describes, or limits another word or words.  
 

CONNECT TO WRITING  
 

A present participle adds an “__ing” onto the base form of a verb. To avoid confusion, don’t put 

too many words between a present participle and the word or words it modifies. 
 

When used as a verb, the present participle shows a continuous action and begins with a linking 

verb. Linking verbs include the “to be” verbs: is, am, are, was, were, be, being, been. The linking 

verb shows past, present, or future actions. 

Examples:  She was watching the show. 

She is watching the show. 

She will be watching the show. 
 

When used as an adjective, the present participle shows a continuous condition, but does not 

usually begin with a linking verb.  

Example: Walking, the boy caught up with his friend. 
 

PRACTICE 
 

Highlight the linking verbs and present participles in the sentences below. 
 

1. Waiting for the train, the young man paced impatiently. 
 

2. He was expecting the train to arrive on time. 
 

3. After calling his parents, the boy decided to cancel the ticket and come home. 
 

4. He will be mostly, but not always travelling by jet from now on. 

 

WRITE 
 

Compose a sentence with a present participle serving as a verb and another sentence with a 

present participle serving as an adjective.  

 

______________________________________________________________________________ 

 
______________________________________________________________________________ 

 
______________________________________________________________________________ 
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FOCUS       Dangling / Misplaced Modifiers  
 

A dangling modifier or a misplaced modifier does not clearly modify what the writer intends 

to modify. 
 

CONNECT TO WRITING  
 

A dangling modifier is an adjective or adverb that does not have a clear connection to the word, 
phrase, or clause to which it refers. A dangling modifier usually takes the form of a present 
participle (“__ing”), a past participle (“__d,” “__t,” “__ed,” “__ en”), or an infinitive (to + the 
base form of a verb). To eliminate the dangling modifier, place the “do-er” of the sentence as the 
subject of the independent clause or combine the phrase and independent clause.  
Example: Removed from her desk, Paula put the backpack on the floor. (Her backpack was 
removed from the desk; not Paula.) 
 

A misplaced modifier does not modify what the writer intends because of where it is placed in 
the sentence. To eliminate misplaced modifiers, place them close to the words that they modify.  
Examples:  I only ate the fresh vegetables. In this sentence only is the modifier. (The writer does 
not mean that the only thing she does with fresh vegetables is to eat them.) 

  

PRACTICE 
 

Re-write the two example sentences above by revising the dangling or misplaced modifiers. 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
 

WRITE 
 

Re-write these sentences by revising the dangling or misplaced modifiers. 
 

After reading the comic book, the movie was not nearly as exciting as I had hoped. 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
 

Debra almost spent $100 for that new pair of shoes. In fact, she spent exactly $99.99. 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
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FOCUS       Short Comparative Modifiers  
 

A short comparative modifier uses “__er” for a one-syllable modifier to compare two things. 

Example: big‒bigger 
 

CONNECT TO WRITING  
 

A modifier describes the meaning of another word or words and makes it more specific or limits 

its meaning or meanings. 

Example: I ate the big piece. The word big is a modifier, making piece more specific. 
 

Some two-syllable comparative modifiers use “__er” and some use more (less). If adding “__er” 

sounds strange, use more (less) instead. 
 

These comparative modifiers are irregular. 
 

Single Modifier Comparative   

good/well  better 

bad/badly  worse (not worser) 

much/many  more 
  

PRACTICE 
 

Write the correct comparative modifiers in the spaces provided. 

 

1. Earth is close to the sun than is Mars.     __________________ 

 

2. Sammy works more hard than any club member.    __________________ 

 

3. He dresses in his uniform most often than the members of his troop. __________________ 

 

4. Of my brother and my sister, my brother acts worser.   __________________ 

 

5. She is sadder than I, but she is happier than my brother.   __________________ 
 

WRITE 
 

Write your own sentence with a one-syllable “__er” comparative modifier and a second sentence 

with a two-syllable more comparative modifier. Don’t use any modifiers from this worksheet. 
 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Short Superlative Modifiers  
 

A short superlative modifier uses “__est” for a one-syllable modifier to compare three or more 
things. 
Example: big‒biggest 
 

CONNECT TO WRITING  
 

A modifier describes the meaning of another word or words and makes it more specific or limits 
its meaning or meanings. 
Example: I ate the big piece. The word big is a modifier, making piece more specific. 
Use “__est” for a one-syllable modifier to compare three or more things. 
 

Some two-syllable superlative modifiers use “__est” and some use most (least). If adding “__est” 
sounds strange, use most (least) instead. 
Examples: easy‒easiest or gracious‒most or least gracious 
 

Avoid the common mistake of using superlative adjectives to compare only two things. 
Example:  Problem‒Of the two basketball players, James is the most improved.  

Solution‒Of the two basketball players, James is the more improved 
 

These superlative modifiers are irregular. 
 

Single Modifier Comparative  Superlative 

good/well  better   best 
bad/badly  worse   worst (not worstest) 
much/many  more   most 
 

PRACTICE 
 

Write the correct comparative modifiers in the spaces provided. 
 

1. The quicker sprinter of the three was Carl Lewis.    __________________ 
 

2. Comparing the red and green apples, the red ones are the most desired. __________________ 
 

3. He chose the bigger piece of the whole cherry pie.   __________________ 
 

4. Among Reba, Jim, and Antoinette, Reba is the better student.  __________________ 
 

WRITE 

 

Write your own sentence with an “__est” modifier. Use no modifiers found on this worksheet. 
 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Long and “__ly” Comparative Modifiers  
 

Both long and “__ly” comparative modifiers use more (less) for a three-syllable or longer 
modifier to compare two things. 
Example: delicious‒more or less delicious 
 

CONNECT TO WRITING  
 

A modifier describes the meaning of another word or words and makes it more specific or limits 
its meaning or meanings. 
Example: I ate the delicious cake. The word delicious is a modifier, making cake more specific. 
 

Some long comparative modifiers are adjectives. Adjectives modify a proper noun, a common 
noun, or a pronoun and answer Which one? How many? or What kind? 
Example: intelligent‒The intelligent man was more intelligent than his father. 
 

Some long comparative modifiers are adverbs. Adverbs modify a verb or another adverb and 
answer What degree? How? Where? or When? Use more or less for adverbs ending in “__ly.” 
Example: angrily‒She argued angrily‒even more angrily than her mother. 
 

PRACTICE 
 

Write the correct comparative modifiers in the spaces provided. 

 

1. Geometry seems difficulter than algebra.     __________________ 
 

2. Tina did an outstandinger job than she had predicted.   __________________ 
 

3.  Saying which one was the most incredible of the two was hard.  __________________ 
 

4. That behavior is most ridiculous than ever.    __________________ 
 

5. Of the two girls not here, the first one is least suspiciously absent.  __________________ 
 

6. The detective most suspected the man, rather than the woman.   __________________ 
 

7. She acted least nervously than the other athlete.    __________________ 
 

WRITE 
 

Write your own sentence with a three-syllable more modifier. Don’t use any modifiers found on 

this worksheet. 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
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FOCUS       Long and “__ly” Superlative Modifiers  
 

Both long and “__ly” superlative modifiers use most (least) for a three-syllable or longer 
modifier to compare three or more things. 

Example: wonderful‒most or least wonderful 
 

CONNECT TO WRITING  
 

A modifier describes the meaning of another word or words and makes it more specific or limits 

its meaning or meanings. 

Example: I ate the delicious cake. The word delicious is a modifier, making cake more specific. 
 

Some long superlative modifiers are adjectives. Some long comparative modifiers are adjectives. 
Adjectives modify a proper noun, a common noun, or a pronoun and answer Which one? How 
many? or What kind? 
Example: intelligent‒Of the many intelligent men in the group, he was the most intelligent. 
 

Some long comparative modifiers are adverbs. Adverbs modify a verb or another adverb and 
answer What degree? How? Where? or When? Use more or less for adverbs ending in “__ly.” 

Example: angrily‒Of the three arguing angrily‒she argued most angrily. 
 

PRACTICE 
 

Write the correct comparative modifiers in the spaces provided. 

If the sentence is correctly written, leave as is. 
 

1. This boy is the more considerate one in the group.   __________________ 
 

2. That is the less specifically planned stop of our whole vacation.  __________________ 
 

3. Of all the pilots, he more carefully practiced his take-offs.  __________________ 
 

4. You more understood the problem than any student in the class.  __________________ 
 

5. Of the four possible backpack treks, this is the simpliest planned hike. __________________ 
 

6. That airline is the less frequently on-time airline of all U.S. airlines. __________________ 
 

WRITE 
 

Write your own sentence with a three-syllable most modifier. Use no modifiers found on this 

worksheet. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Linking and Helping Verbs  

 

A linking verb is a mental action or state of being. A helping verb shows time, number, or 

modifies the meaning of a verb. 

 

CONNECT TO WRITING  

 

A linking verb renames or describes the subject of the sentence with another word or words. 

Each “to be” verb can be a linking verb: is, am, are, was, were, be, being, been 

Examples: Mrs. Patterson was here. My friends are so nice. 

Verbs that use the five senses: look, sound, smell, feel, taste and others: appear, seem, become, 

grow, turn, prove, remain can also be used as linking verbs.  
Examples: Charlie feels awful. The children became tired. 

 

Helping verbs are placed before the base form of the verb and any verb endings. More than one 

helping verb can be used in a sentence. Sometimes a word such as not separates the helping verb 

from the base form of the verb. A helping verb can also be placed before a linking verb to 

modify its meaning. English has 23 helping verbs:  

 

is, am, are, was, were, be, being, been, has, have, had, do, does, did, will, shall, should, would, 

can, could,  may,  might, must 

 

PRACTICE 
 

Write LV to identify linking verbs and HV to identify helping verbs in the spaces provided. 

 

Lydia was ____ sure that she saw both friends at the mall. Her friends had ____ told her that  

 

they were ____ going to the library, but that did ____ not turn ____ out to be ____ true.   

 

Good friends would not have ____ lied to her. Why they felt ____ like they had ____ to lie  

 

would ____ be ____ anyone’s guess. It seems ____ like Lydia should ____ find new friends.  

 

WRITE 

 

Write a sentence with both linking and helping verbs. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Modals  

 

Modals are helping verbs that describe different conditional states of a verb. 

 

CONNECT TO WRITING  

 

Modals show these conditions for their verbs: need, advice, ability, expectation, requirement, 

permission, or possibility. Modals are placed before verbs to form verb phrases. English 

regularly uses eight modals: can, could, may, might, must, should, will, and would; two are rarely 

used: ought to and shall.  

Examples: Dennis can eat a lot of pie. (ability) Shelly might become a doctor. (possibility)  

Toby could use some exercise. (need) 

 

Never use the word of after a modal.  

Example: Use “must have,” not “must of.” 

 

PRACTICE 

 

In the spaces provided following each sentence, list which of these conditions best matches the 

modals: need, advice, ability, expectation, requirement, permission, or possibility 

 

1. Yes, you may go to the restroom.     ______________________________ 

 

2. I could have tried harder on my science project.   ____________________________________ 

 

3. If we decide to go, we must leave by three o’clock.  ____________________________________ 

 

4. We would have to use more glue to make it stick.  ____________________________________ 

 

5. You definitely should have written a thank-you card.  ____________________________________ 

 

6. Melvin can help you if you want.     ____________________________________ 

 

7. Students must learn to use modals properly.   ____________________________________ 
 

WRITE 

 

Write a sentence or two, using two modal helping verbs to describe two different conditions. 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
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FOCUS       Past Tense Verbs  
 

The past verb tense is a physical or mental action or a state of being that took place at a specific 

time. For the past verb tense, add an “__ed” onto the base form of regular verbs. 

Examples: Ismelda wasted a lot of my time yesterday.  
 

CONNECT TO WRITING  
 

Usually use the past verb tense when the words before or after appear in a sentence. 

Example: She attended St. John’s Academy after third grade.  

 

Another way to state the past tense is to place did before the base form of the word.  

Example: work‒did work 
 

About 50 of the most common verbs have irregular past tenses, including these: do‒did,  

go‒went, have‒had, see‒saw, run‒ran, and be‒was, were 
 

PRACTICE 
 

Re-write these sentences in the spaces provided, changing each verb to the past tense. 
 

1. Penny helps at the senior center after school. 

 
______________________________________________________________________________ 

 

2. Cowboys rope and brand their cattle. 

 

______________________________________________________________________________ 

 

3. That radio station will play all of my favorite songs. 

 

______________________________________________________________________________ 

 

4. Tamesia touches her left cheek every time she raises her hand in class. 

 

______________________________________________________________________________ 
 

WRITE 

 

Compose your own sentence with two past tense verbs. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Past Progressive Verbs  

 

The past progressive verb tense is used to show an ongoing action in the past. 

 

CONNECT TO WRITING  

 

The past progressive verb tense shows an action that took place over a period of time in the past 

or a past action which was happening when another action took place. The past progressive uses 

was + the base form of the verb + “__ing” to match singular nouns and pronouns and were + the 

base form of the verb + “__ing” to match plural nouns and pronouns. 

Examples: She was hoping I would change my mind. Prudence and Leanne were cooking 

brownies when their friend, Marci, knocked on the door. 

 

PRACTICE 

 

Re-write these sentences in the spaces provided, changing each verb to the past progressive 

tense. 

 

1. Larry enjoyed the beautiful sunsets at the beach. 

 
______________________________________________________________________________ 

 

2. They expect a lot of money for their used car. 

 

______________________________________________________________________________ 

 

3. Her friends slept in the living room when the fire alarm sounded. 

 

______________________________________________________________________________ 

 

4. Rosie will go to the movies. 

 

______________________________________________________________________________ 

 

WRITE 

 

Compose your own sentence with the past progressive verb tense. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Past Perfect Verbs  
 

The past perfect verb tense is a physical or mental action or a state of being that happened 

before another action or a specific time in the past. 
 

CONNECT TO WRITING  
 

The past perfect verb tense is formed with had + the past participle (a verb ending in “__ed,” 

“__d,” “__t,” or “__en” for regular verbs).  

Examples:  
I had promised her that I would visit before I learned about the accident. 

She had already found her watch when I started looking for it. 

Timothy had built another fort by the time I came out to help. 

They had given me another chance when they saw how hard I tried. 
 

PRACTICE 
 

Re-write these sentences in the spaces provided, changing each verb to the past perfect tense. 
 

1. The class was already started when the student walked in tardy. 

 

______________________________________________________________________________ 
 

2. I knew by Tuesday that last weekend’s game would be canceled. 

 

______________________________________________________________________________ 
 

3. They had been sharing their feelings about riding skateboards without helmets. 

 

______________________________________________________________________________ 
 

4. By the time I arrived, Louis had already begun painting the back of the house. 

 

______________________________________________________________________________ 
 

WRITE 
 

Compose your own sentence with the past perfect verb tense. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Present Tense Verbs  

 

The present tense verb is a physical or mental action or a state of being happening or existing 

now. 

Examples:  Matthew walks slowly around the block.  Singular Subject 

Oralia and Rosa walk slowly around the block. Plural Subject 

 

CONNECT TO WRITING  

 

The present verb tense can describe a physical or mental action that happens over and over again  

Example: He plays the game like it is a matter of life or death. 

 

The present verb tense is used to discuss literature, art, movies, theater, and music‒even if the 

content is set in the past  

Example: Thomas Jefferson states that “all men are created equal.” 

 

PRACTICE 

 

Re-write these sentences in the spaces provided, changing each verb to the present tense. 

 

1. We tried to find the best deals on the Internet. 

 

______________________________________________________________________________ 
 

2. He should have listened to what his parents have to say. 

 

______________________________________________________________________________ 
 

3. Carl Sandberg said, “Fog creeps in on little cat feet, and then slowly moves on.” 

 

______________________________________________________________________________ 
 

4. I always wanted my own personal size pizza. 

 

______________________________________________________________________________ 

 

WRITE 

 

Write a sentence to discuss a movie with two or more present tense verbs. 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
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FOCUS       Present Progressive Verbs  

 

The present progressive verb tense is used to show an ongoing action in the present. 

 

CONNECT TO WRITING  

 

The present progressive verb tense shows an action that takes place over a period of time in the 

present or an action taking place at the same time the statement is written. The present 

progressive uses I am + the base form of the verb + “__ing,” is + the base form of the verb + 

“__ing” to match singular nouns and pronouns and are + the base form of the verb + “__ing” to 

match plural nouns and pronouns. 

Examples: I am swimming every morning this summer. Our teachers are starting a new reading 

program at school. 

 

PRACTICE 

 

Re-write these sentences in the spaces provided, changing each verb to the present progressive 

tense. 

 

1. Phoebe listened to the teacher as she works. 

 

______________________________________________________________________________ 
 

2. I run down the street to the end of the block when I see my friend. 

 

______________________________________________________________________________ 
 

3. Nina and Berta give money to help those in need during the holiday season. 

 

______________________________________________________________________________ 
 

4. Our teammates practice a lot for the first game of our season. 

 

______________________________________________________________________________ 

 

WRITE 

 

Write your own sentence with the present progressive verb tense. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Present Perfect Verbs  
 

The present perfect verb tense is a physical or mental action or a state of being happening or 

existing before the present. The present perfect is formed with has or have + the past participle (a 

verb ending in “__ed,” “__d,” “__t,” or “__en” for regular verbs). 

Example: He has already started his science project. 
 

CONNECT TO WRITING  
 

The present perfect verb tense has the following uses: 

 

 To describe an action that took place at some unidentified time in the past that relates to 

the present 

Example: The students have studied hard for today’s test. 

 To describe an action that began in the past but continues to the present 

Example: The teachers have taught these standards for five years. 

 To describe the length of time an action has been in progress up to the present time 
This verb form is known as the present perfect progressive tense. It is formed with has or 

have been and the _ing form of the verb. 

 Example: The students have been writing for over an hour. 
 

PRACTICE 
 

Re-write these sentences in the spaces provided, changing each verb to the present perfect tense. 
 

1. Esmerelda developed a fantastic web site. 

 

______________________________________________________________________________ 

 

2. The ladies have been reuniting in the same place to continue their friendship once every year. 

 

______________________________________________________________________________ 

 

3. The storm was threatening to strike since last night. 
 

______________________________________________________________________________ 

 

WRITE 
 

Compose your own sentence with the present perfect verb tense. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Future Tense Verbs  

 

The future verb tense is an action or state of being that will take place in the future. To form the 

future verb tense, use will + the base form of the verb. 

Example: Mr. Thomas will go to the meeting tomorrow. 

 

CONNECT TO WRITING  

 

Some teachers still require students to use shall + the base form of the verb to form the future 

tense for the first person singular I and plural we. 

Examples: I shall visit you tomorrow. We shall enjoy each other’s company. 

 

PRACTICE 

 

Re-write these sentences in the spaces provided, changing each verb to the future tense. 
 

1. I leave school at two o’clock for a dentist appointment. 

 

______________________________________________________________________________ 
 

2. I talked to my friends, but they just won’t listen. 

 

______________________________________________________________________________ 
 

3. You had been asking for the movie star’s autograph. 

 

______________________________________________________________________________ 
 

4. Computer games grow more and more important to kids. 

 

______________________________________________________________________________ 
 

5. We had been hoping that the vacation can continue. 

 

______________________________________________________________________________ 

 

WRITE 
 

Write your own sentence with two or more future tense verbs. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Future Progressive Verbs  

 

The future progressive verb tense is used to show an ongoing action in the future. 

 

CONNECT TO WRITING  

 

The future progressive verb tense shows an an ongoing action that will be completed over a 

period of time.  

Example: Dante will be watching the playoff game tonight. 

 

The future progressive verb tense can also show a repeated action that will not be completed. 

The future progressive uses will be + the base form of the verb + “__ing” to match both singular 

and plural nouns and pronouns.  

Example: They will be trying some new ideas in the classroom.  

 

PRACTICE 

 
Change the verbs in the following sentences to the future progressive verb tense in the spaces 

provided. 

 

1. We will run the mile in P.E. today. 

 
______________________________________________________________________________ 

 

2. I thought of you as you celebrate your birthday. 

 

______________________________________________________________________________ 

 

3. Danya and Darla have watched the movie tonight. 

 

______________________________________________________________________________ 

 

4. They had been volunteering every weekend at the shelter. 

 

______________________________________________________________________________ 

 

WRITE 

 

Write your own sentence with the future progressive verb tense. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Future Perfect Verbs  
 

The future perfect verb tense refers to a physical or mental action or a state of being that will 
be completed before a specific time in the future. The future perfect is formed with a helping 
verb such as the modals: can, could, may, might, must, shall, should, will, and would + has or 
have + with had + the past participle (a verb ending in “__ed,” “__d,” “__t,” or “__en” for 
regular verbs). 
Example: We will have walked six miles by three-o’clock this afternoon.  
 

CONNECT TO WRITING  
 

The future perfect verb tense either states or implies (suggests without stating) a specific time in 
the future. 
 

PRACTICE 
 

Write the future perfect tense of each verb in these sentences in the spaces provided. 
 

−A physical or mental action or a state of being that will be completed before a specific 

time in the future  
 

1. We ride bikes until our legs begin to ache.            ______________________________ 
 

2. We had seen three busses pass our house in ten more minutes.  ______________________________ 
 

3. You will tell three stories to the class by the end of this year.     ______________________________ 
 

−The length of time an action will be in progress up to a specific time in the future 

 

4. They are sleeping for ten hours by this noon.            ______________________________ 
 

5. Mom gave twenty dollars every month for twenty years by this summer. 

                             
                                                                                                          ______________________________ 
 

6. Not one animal will perform by the time we get to the circus.     _____________________________ 
 

WRITE 
 

Compose your own sentence with the future perfect verb tense. 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
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FOCUS       Commas with Speaker Tags  

 

Speaker tags are the words used to identify the speaker in dialogue and describe exactly how the 

speaker communicates that dialogue. 

Example: Tom (the speaker) shouted (how communicated), “Watch out!” 

 

CONNECT TO WRITING 

 

In dialogue sentences, place commas 1. After a beginning speaker tag to the left of the quotation 

marks  2. Before and after a middle speaker tag to the left of both quotation marks  

3. Before an ending speaker tag to the left of the quotation marks. 

Examples: 

Beginning She said, “Leave home at once.” Note capitalization of the sentence  

quotation in the middle of the sentence.  

Middle  “Leave home,” she said, “at once.” Note placement of the quotation marks  

outside of the punctuation. 

End  “Leave home at once,” she said. Note how speaker tag placement changes the  

meaning of the sentence. 
 

Use a variety of speaker tags such as said, replied, shouted, and explained in dialogue to show 

the speaker’s exact meaning and tone of voice. Avoid over-using said.  
 

When writing dialogue, begin a new paragraph each time you change speakers. Don’t start a new 

paragraph to continue dialogue by the same speaker. 
 

PRACTICE 
 

Re-write the following quotation sentences with proper punctuation in the spaces provided: 

 

1. She said I usually do chores after school ___________________________________________ 

 

2. They left town I said in a shiny new car  ___________________________________________ 

 

3. I can’t believe it he exclaimed                 ___________________________________________ 
 

WRITE 
 

Write a three sentence dialogue with three different placements of speaker tags. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Commas with Appositives  
 

Use commas to set apart appositives and appositive phrases that are not necessary to understand 

the sentence. Don’t use commas when the appositive or appositive phrase is essential. 
 

CONNECT TO WRITING 
 

An appositive is a noun, pronoun, or noun phrase that identifies or explains another noun or 

pronoun before or after it. 

Examples: The man, the one with the hat, ordered dessert. My friend, Sam, left early. 
 

PRACTICE 
 

Re-write these sentences with correct comma placement in the spaces provided. 
 

1. Joe and Mandy our debate leaders thought we had a good chance. 
 

_____________________________________________________________________________________ 
 

2. Johnny Mingo the Australian cowboy rode his horse off into the sunset. 
 

_____________________________________________________________________________________ 
 

3. Searching for answers, Louis Pasteur the famous scientist carried on. 
 

_____________________________________________________________________________________ 
 

4. Jim the butler served their last meal. 
 

Fill in the blanks with appositives from the list below and properly punctuate. 

 

5. ______________________________ our two friends left the concert early. 

 

6. The wonderful teacher _____________________________ shared the slides with her students. 

 

7. The author has just completed his latest book _____________________________. 

 

8. That song _________________________ lasts six minutes. 
 

Ms. So   “The Swan”  The End  Kim and Tom 
 

WRITE 
 

Compose your own sentence with an appositive word and an appositive phrase. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Commas within Series  
 

Use commas after each item, phrase, or clause in a series (except the last). A series is a list. 
 

CONNECT TO WRITING 
 

Newspapers and some magazines delete the last comma; however, most style manuals still 

require the last comma. 

Examples: John, Jan, and Jose arrived early. 

If crazy Mary, unpredictable Bobby, or silly Joe were up to something, I would 

know about it. The crowd hushed, the lights dimmed, and the fireworks began. 
 

PRACTICE 
 

Re-write these sentences with correct comma placement in the spaces provided. 
 

1. Jane Mike and Ray pulled the car off to the side. 
 

_____________________________________________________________________________________ 
 

2. Along the road an old car two broomsticks and a funny green-eyed monster stood guard. 
 

_____________________________________________________________________________________ 
 

3. Take a hike smell the flowers and enjoy life for the rest of the afternoon. 
 

_____________________________________________________________________________________ 
 

4. Joan counted one two three four five. 
 

_____________________________________________________________________________________ 
 

Fill in the blanks with the word groups listed below and properly punctuate. 
 

5. _____________________________________ are my favorite colors. 

 

6. They ordered _____________________________________ for breakfast. 

 

7. Mr. Burt called on one of the following students: ___________________________________. 
 

Jaime Marta or Frank  blue green and yellow  eggs bacon and wheat toast 
 

WRITE 
 

Compose your own sentence with commas after each phrase in a list (except the last). 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Commas with Introductions  
 

Generally, use commas after introductory words, phrases, and clauses if they are emphasized or 
longer than four words. 
 

CONNECT TO WRITING 
 

Introductory Words 
Commas are not needed after an introductory word in short sentences unless it is emphasized. 
Examples: Now go home. However, they were wrong. 
 

Introductory Phrases 
Don’t use a comma after short introductory prepositional phrases of four words or less. 
Example: Under the table the dog hid. 
Use a comma after long introductory prepositional phrases of five words or more. 
Example: Behind the dining room cabinet, he found the missing watch. 
Use a comma following an introductory participial phrase which modifies a noun or pronoun following the phrase. 
Example: Disguised as an old man, the burglar gained entry into the warehouse. 
 

Introductory Clauses 
Use comma following an introductory dependent clause. A dependent clause has a noun connected to a verb that 
does not express a complete thought. 
Example: Even though the temperatures rose, the snow continued to fall. 

 

PRACTICE 
 

Re-write these sentences with correct comma placement in the spaces provided. 
 

1. Whenever the girls called he went outside to see what they wanted. 

_____________________________________________________________________________________ 
 

2. Around the block she rode the bicycle. 

_____________________________________________________________________________________ 
 

3. Next ask about the directions to the factory. 

_____________________________________________________________________________________ 
 

4. Interested they called the player to check his availability. 

_____________________________________________________________________________________ 
 
 

WRITE 
 

Compose three of your own sentences with an introductory word, phrase, and clause.  

 

______________________________________________________________________________ 
 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Commas with Geography  
 

Use commas between geographical place names. 
 

CONNECT TO WRITING 
 

Use commas between the name of a city or town and the name of its state or country. 

Examples: It all happened May 3, 1999 in Tampa, Florida. 

On April 13
th

 of 2000, the wind was blown out of his sails upon arriving in 

Virginia Beach, Virginia. 
 

PRACTICE 
 

Re-write these sentences with correct comma placement in the spaces provided. 
 

1. Lawton Nevada is my hometown. 
 

_____________________________________________________________________________________ 
 

2. Olympia Washington is a beautiful capital. 
 

_____________________________________________________________________________________ 
 

3. Bogota Colombia seems like a fascinating city. 
 

_____________________________________________________________________________________ 
 

4. I live at 3442 Spring Street in Irvine South Carolina. 
 

_____________________________________________________________________________________ 
 

5. Amador City California has post office boxes for its residents. 
 

_____________________________________________________________________________________ 
 

6. St. Petersburg Russia used to be the capital of that country. 
 

_____________________________________________________________________________________ 
 

7. When did Juneau Alaska reach a population of 10,000? 
 

_____________________________________________________________________________________ 
 
 

WRITE 
 

Compose your own sentence with geographical places and commas between them. Use none of 

the geographical place names on this worksheet. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Commas with Nouns of Direct Speech  
 

Use commas before or after nouns of direct speech. 
 

CONNECT TO WRITING 
 

Nouns of direct speech refer to special persons who are spoken to in a sentence. They can be 

placed at the start of the sentence, in the middle of the sentence, or at the end of the sentence. 

Examples: 

Sentence Beginning Kristen, leave some for your sister. 

Sentence Middle If you do that, James and Myra, you will be playing with fire. 

   Commas come before and after the noun or nouns of direct speech. 

Sentence End  Don’t ever listen to him, brother. 
 

PRACTICE 
 

Re-write these sentences with correct comma placement in the spaces provided. 
 

1. Listen to me Barbara and then make up your own mind. 
 

_____________________________________________________________________________________ 
 

2. That’s a dangerous thought you’ve shared Bud. 
 

_____________________________________________________________________________________ 
 

3. Look Jane it’s going to be hard at first. 
 

_____________________________________________________________________________________ 
 

4. Sitting by the sofa, she said, “Henry get over here.” 
 

_____________________________________________________________________________________ 
 

5. I just don’t know Bobby. 
 

_____________________________________________________________________________________ 
 

 

WRITE 
 

Compose your own three-sentence dialogue with nouns of direct speech placed at the beginning, 

middle, and end. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Commas with Conjunctions  
 

Use commas before conjunctions to join two clauses. 
 

CONNECT TO WRITING 
 

A comma is placed before the coordinating conjunction if it joins two or more independent 

clauses unless one or both of the clauses are short. The acronym, FANBOYS (For-And-Nor-But-

Or-Yet-So), may help you remember the common two or three-letter coordinating conjunctions.  

Examples: I liked everything about her, and she also liked me. I liked her and she liked me. 
 

A comma is placed before the second of paired correlative conjunctions, if the conjunction 

begins an independent clause. Don’t use a comma to separate correlative conjunctions if they are 

used within the same phrase or clause. Correlative conjunctions include the following: 

both…and     either…or          whether…or     neither…nor 

Example: Either she should ask for help, or she should read the directions again. 
  

A comma is placed after the adverbial clause, which begins with a subordinating conjunction, if 

the clause does not end the sentence. This memory trick may help you remember the common 

subordinating conjunctions: Bud is wise, but hot! AAA WWW 
 

Before unless despite (in spite of) in order that since while if since even though (if), 

because until that how once than! After Although (though) As (As if, As long as, As much as, 

As soon as, As though) Whether When (Whenever) Where (Wherever) 

Example: As much as I liked her company, she eventually became tiresome. 
 

PRACTICE 
 

Re-write these sentences with correct comma placement in the spaces provided. 
 

1. Neither he wanted to face the problem nor did she want to deal with that challenge. 

2. In order that all people would have the same chance they decided to draw numbers. 

3. Raymond sent a message to his cousin but the message was returned unopened.  

 

WRITE 

 

Compose three of your own sentences: a compound sentence with a coordinating conjunction; a 

sentence with a pair of correlative conjunctions; and a sentence with a subordinating conjunction. 

 
_____________________________________________________________________________________________ 

 
_____________________________________________________________________________________________ 

 
_____________________________________________________________________________________________ 
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FOCUS       Commas in Letters  
 

Use commas after greetings in personal letters and closings in personal and business letters. 
 

CONNECT TO WRITING 
 

In a personal letter or note, place a comma following the greeting.  

Example: Dear Tracy, 

Also place a comma following the closing.  

Examples: Yours truly, Love, 
 

In a business letter or memo, place a colon following the greeting.  

Example: To Whom It May Concern:  

Place a comma following the closing.  

Examples: Sincerely, Thank you for your consideration,  

 

PRACTICE 
 

Re-write these sentences with correct comma placement in the spaces provided. 

 

Dear Ralph     To Whom It May Concern 

 

Let’s meet on Friday.   Please cancel my order and refund 

It will be fun as always.  my credit card on file. 

 

Yours truly     Sincerely 

 

Mark     Jaime Sanchez 

 

WRITE 
 

Write your own brief personal note with a greeting and closing. 

 

________________________ 

 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 

 

 

________________________ 

 

________________________ 
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FOCUS       Commas with Coordinate Adjectives  

 

Use commas between coordinate adjectives. 

 

CONNECT TO WRITING 
 

Coordinate adjectives work equally to modify a noun. Unlike hierarchical adjectives, which build 

upon each other with different levels or degrees to modify the same noun, coordinate adjectives 

must be separated with commas. 
 

To determine if adjectives are coordinate adjectives, try placing the word and between the 

adjectives. Second, try reversing them. If, the phrases sound fine both ways, the adjectives are 

coordinate adjectives and require commas between each.  

Example: A tall, scary man 

 

PRACTICE 
 

Re-write these sentences with correct comma placement in the spaces provided. 
 

1. Around the corner she ran into a large angry dog. 
 

_____________________________________________________________________________________ 
 

2. If I didn’t know better, I would guess that the tired old woman was not going to leave her 

house. 
 

_____________________________________________________________________________________ 
 

3. The funny green character said, “I’m crazy silly and full of energy.” 
 

_____________________________________________________________________________________ 
 

4. Unless I’m mistaken, the usual cloudy gray morning will change to afternoon sun and wind. 
 

_____________________________________________________________________________________ 
 

5. The book is creative surprising delightful and completely entertaining. 
 

_____________________________________________________________________________________ 
 

 

WRITE 
 

Compose your own sentence with three coordinate adjectives. 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
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FOCUS       Capitalization of People / Characters  

 

Capitalize the names of people or characters. 

 

CONNECT TO WRITING 

 

A named person or character is a proper noun and must be capitalized. Initials, abbreviations, 

titles, nicknames, and proper adjectives that are attached to the named person are also 

capitalized. Adjectives answer Which one? How many? or What Kind?  However, don’t 

capitalize articles (a, an¸ or the) in the middle of names.  

Examples:  E.B. White was a great poet. 

Rev. Dr. Martin Luther King, Jr. helped lead the Civil Rights Movement. 

  I’ve read some of the work by Justice Oliver Wendall Holmes. 

Mrs. Janet Nelson is a kind woman. 

George Herman “Babe” Ruth was the homerun king of baseball. 

The magician, Miraculous Merlin, would have admired Peter the Great. 

I know that Mother loved to watch Donald Duck cartoons. 

 

PRACTICE 

 

Write the proper nouns which should be capitalized in the spaces provided. 

 

1. She told Uncle Charles that I went to see dr. s. l. thoms.                  _____________________ 

 

2. Will Mrs. James come to visit Aunt Robin and “bubba” Peterson?    _____________________ 

 

3. The army’s captain Schneider reviewed the rules with P.F.C. Johns. _____________________ 

 

4. Roy told my dad that sis and I would get together at Mom’s work.    _____________________ 

 

5. Officer Bob Benton issued a speed citation to mom and her brother. _____________________ 

 

WRITE 

 

Write your own sentence with an adjective that is attached to a named person and another 

sentence with a named character. 

 
______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Capitalization of Places  
 

Capitalize named places. 
 

CONNECT TO WRITING 
 

A named placed is a proper noun and must be capitalized. The complete name of a geographical 

location is capitalized, including proper adjectives that are attached to the named place. 

Adjectives answer Which one? How many? or What Kind?  However, don’t capitalize the 

compass directions unless they are part of a place name. 

Examples:  The state of North Dakota is west of Minnesota. 

Ryan headed north to Los Angeles to see the Holocaust Museum. 

The Sierra Nevada Mountains are in Nevada and California. 
 

PRACTICE 
 

Write the proper nouns which should be capitalized in the spaces provided. 

 
1. I love to go see Broadway plays in New York city.        _____________________ 

 

2. Some beautiful scenery is found in Douglas county in Nevada.        _____________________ 

 

3. The girls said they lived at 123 Oak avenue in Paris, North Carolina._____________________ 

 

4. In southern Mississippi they still grow cotton.                                    _____________________ 

 

5. The borough of long island has millions of people.                           _____________________ 

 

6. The Spanish often vacation at Santiago lake in Portugal.                    _____________________ 

 

7. They travelled out west to see the Grand canyon.                               _____________________ 
 

WRITE 
 

Write your own sentence with two named places that have a relationship to each other. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Capitalization of Things 

 

Capitalize named things. 

 

CONNECT TO WRITING 

 

A named thing is a proper noun and must be capitalized, including proper adjectives that are 

attached to the named thing. Adjectives answer Which one? How many? or What Kind? Words 

like building, church, club, company, corporation, hall, hotel, middle school, motel, theater, 

university are capitalized when part of the title of a special thing. Don’t capitalize articles (a, an¸ 

or the) in the middle of named things. 

Examples:  The Liberty Bell is well-worth seeing. 

The Greatest Show on Earth is a circus. 

The University of Southern California is one of the finest universities. 

 

PRACTICE 
 

Write the proper nouns which should be capitalized in the spaces provided. 

 

1. I hear that the Alex theater has been completely remodeled.              _____________________ 

 

2. Bill Gates helped invent the windows Operating System.                   _____________________ 

 

3. Ryan once climbed the stairs to the top of the sears tower.                 _____________________ 

     

4. Have you vacationed in Yosemite National park?                               _____________________ 

 

5. Mr. Newton was appointed sponsor of the french club.        _____________________ 

 

6. I attended first Presbyterian church for three years.        _____________________ 

 

7. Did you kiss the Blarney stone when you went to Ireland?       _____________________ 

 

8. Kenny walked across the Golden Gate bridge.         _____________________ 

 

WRITE 
 

Write your own sentence with an adjective as part of a title of a special thing. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Capitalization of Holidays and Dates  
 

Capitalize names of holidays and names of dates. 
 

CONNECT TO WRITING 
 

Names of holidays and dates, including the names of months and days of the week are 

capitalized. Names of the seasons are not capitalized. 

Examples: Last Easter on March 27, 2005 my dad gave up smoking. Unfortunately, this fall he 

began the habit once again. 
 

PRACTICE 
 

Write the proper nouns which should be capitalized in the spaces provided. 

 

1. On the first thanksgiving, Pilgrims and Native Americans had a feast.   _____________________ 

 

2. I’m sure that February 19
th

 is Presidents day this year.         _____________________ 
 

3. Will we have cherry pie at the 4
th

 of july party?          _____________________ 

 

4. The Rose parade is the granddaddy of all New Year’s Day parades.  _____________________ 

 

5. She knows that Martin Luther king, jr. holiday is a vacation day.      _____________________ 

 

6. If thursday will not work for you, how about Wednesday?                 _____________________ 

 

7. I got married on flag day, which is on June 14
th

.          _____________________ 

 

8. The Chinese say that this is the Year of the dog.          _____________________ 

 

9. The feast of Unleavened Bread is a Jewish holiday.         _____________________ 

 

10. Does Santa really come down the chimney on Christmas eve?         _____________________ 

 

WRITE 
 

Compose your own sentence with a holiday name not listed on this worksheet. Include the day of 
the week and month of the holiday. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Capitalization of Organizations and Businesses  
 

Capitalize the names of organizations and businesses. 
 

CONNECT TO WRITING 
 

An organization is any group of people established for a special purpose. A business is the name 

of a company that provides products or services and also employment for its employees. Don’t 

capitalize articles (a, an¸ or the) in the middle of named things. 

Examples:  The school P.T.A. and McDonald’s helped sponsor the community event. 

Campfire Girls of America is a great organization.  
 

PRACTICE 
 

Write the proper nouns which should be capitalized in the spaces provided.  

 

1. I know that Microsoft corporation is a profitable business.  _____________________ 

 
2. Watching the Sacramento kings win was exciting.   _____________________ 

 

3. She was a member of the daughters of the American Revolution. _____________________  

 

4. I heard that general Motors is headquartered in Detroit.  _____________________ 

 

5. Does the Atlas Window company donate money?   _____________________ 

 

6. In the boy scouts of America, I learned outdoor skills.  _____________________ 

 

7. The Boys and Girls clubs of America serve youth.  _____________________ 

 

8. The organization, big Brothers, helps many.   _____________________ 

 

9. The teachers belong to the national Educational Association. _____________________ 

 

10. The Los Angeles dodgers draws millions of fans.  _____________________ 

 

WRITE 
 

Write your own sentence in which you mention both an organization and a business not listed on 

this worksheet. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Capitalization of Languages and People Groups 
 

Capitalize the names of languages and people groups. 
 

CONNECT TO WRITING 
 

Many names of peoples and languages are one in the same. 

Examples:  The English and Spanish are separated by the Bay of Biscay. 
 

People groups and languages include those belonging to a certain country or region and those 

belonging to a certain ethnic group. 

Examples:  The Egyptians met with a group of Native-Americans. 

That terrific Chinese restaurant specialized in Cantonese cooking, even though the 

employees all spoke Mandarin. 
 

PRACTICE 
 

Write the proper nouns which should be capitalized in the spaces provided. 

 

1. Many asians live in urban areas of the United States.  _____________________ 

 

2. The african-American women attended church.   _____________________ 

 

3. Many brazilians have never seen the Amazon River.  _____________________ 

 

4. I think that she speaks portuguese.     _____________________ 

 

5. The Afrikaner language is based on dutch and English.  _____________________ 

 

6. The Swedish language has similarities to the german language. _____________________ 

 

7. Many swiss speak three or four languages.   _____________________ 

 

8. When french is spoken well, it is a very romantic language. _____________________ 

 

9. Can Matt speak and write japanese?    _____________________ 

 

WRITE 
 

Compose your own sentence, naming a language and people group not listed on this worksheet. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Capitalization of Events and Historical Periods 
 

Capitalize named events and historical periods. 
 

CONNECT TO WRITING 
 

An event can be a show, a program, a fair, a concert, a fundraiser, a natural disaster, a natural 

display, a game, or something similar. An historical period refers to the name given to a certain 

period of time. Don’t capitalize articles (a, an¸ or the) in the middle of named events and 

historical periods. 

Examples:  My favorite period of history has to be the Middle Ages. 

Each year we celebrate the American Revolution with a fireworks display. 
 

PRACTICE 
 

Write the proper nouns which should be capitalized in the spaces provided. 
 

1. The covid-19 pandemic led to many deaths.   _____________________ 
 

2. Many say that the wounds of the Civil war have never healed. _____________________ 
 

3. The Amador County fair draws thousands of families each year. _____________________ 
 

4. My favorite period of history has to be the renaissance.  _____________________ 
 

5. If the Palm Springs Desert classic is a golf tournament.  _____________________ 
 

6. President Monroe’s era of Good Feelings was in the early 1800s. _____________________ 
 

7. I have heard that the Folsom rodeo is world-famous.  _____________________ 
 

8. The end of world war II in 1945 created different alliances. _____________________ 
 

WRITE 
 

Write your own sentence with named event. 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
 

Write your own sentence with an historical period. 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
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FOCUS       Punctuation of Movie and Television Shows  
 

Underline or italicize movie and television shows. 
 

CONNECT TO WRITING 
 

We underline titles when we write, but italicize titles when we type. Although television shows 

are underlined or italicized, specific episodes of the shows are placed in quotation marks.  

Example: The television show, MASH, was based upon the movie titled MASH. 

 

PRACTICE 
 

For the movie and television titles which are not properly punctuated, write UI if they should be 

underlined or italicized and QM if they should be in quotation marks in the spaces provided. 

 

1. My favorite episode from Little House on the Prairie is when Laura befriends the Indians.  ____ 

 

2. Jaws III was not as good as the original Jaws.      ____ 

 

3. Clint Eastwood’s Hang ‘Em High is a perfect example of a “Spaghetti Western.” ____ 

 

4. The Bonanza episode with the pancake-eating contest was titled The Flapjack Contest. ____ 

 

5. The repeats of Everybody Loves Raymond now twice nightly on the local station. ____ 

 

6. How many years did Modern Family run in prime time?     ____ 

 

7. I’m pretty sure that The Late Show will be renewed for another year.   ____ 

 

8. The episode of I Love Lucy titled Lucy Goes to the Hospital was highly rated.  ____ 

 

WRITE 
 

Compose your own sentence in which you mention both a movie and television show. Do not 

use any of the movies or television shows mentioned on this worksheet. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Punctuation of Book / Magazine / Newspaper / Website Titles  
 

Underline or italicize book, magazine, newspaper, and website titles. 
 

CONNECT TO WRITING 
 

We underline titles when we write, but italicize titles when we type. Sometimes the word 

magazine is part of the magazine’s name. Names of journals, newsletters, and newspapers are all 

underlined.  

Examples:  I read about the book, titled Islands in Paradise, in Newsweek magazine. 

The author wrote an article about The New England Journal of Medicine in the 

Los Angeles Times and on his website, Medical News in Review. 
 

PRACTICE 
 

Label C if the punctuation is correct or W if it is wrong in the space at the end of each sentence. 
 

1. The new book by J.K. Rowling was reviewed in Weekly Reader magazine.   ____ 

2. Was The Adventures of Tom Sawyer a best seller?      ____ 

3. My children look forward to receiving their copies of Highlights every month.  ____ 

4. Some parents in this class have a subscription to “The Wall Street Journal.  ____ 

5. The New York Times crossword is one of most challenging crosswords.   ____ 

6. If you read the Newsela magazine regularly, you will notice the change in its format. ____ 

7. Are children still reading Roll of Thunder, Hear My Cry?     ____ 

8. I looked everywhere, but could not find that quote in the “The Last Dance.”  ____ 

9. Tolkien’s classic, The Fellowship of the Ring won an Academy Award.   ____ 

 

WRITE 
 

Write your own sentence in which you mention both a book and magazine title. Do not use any 

of the books or magazines mentioned on this worksheet. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Punctuation of Song / Poem Titles  
 

Use quotation marks before and after song and poem titles. 
 

CONNECT TO WRITING 
 

Place quotation marks before and after the titles of songs and poems.  

Examples: Billie Eilish won Best Song for “Bad Guy” in 2020. She claims that the poet Richard 

Blanco’s “My Father in English” inspired her writing. 
 

Song medleys (collections of songs combined) and long poems, such as odes, are underlined. 

Examples:  I think that Paul Simon’s song, “America,” was influenced by the poem “Leaves 

of Grass.”  

Homer’s long poem, The Illiad, is one that everyone should read. 
 

PRACTICE 
 

Label C if the punctuation is correct or W if it is wrong in the space at the end of each sentence. 
 

1. My great-grandfather wrote “In the Shade of the Old Apple Tree” for his wife.  ____ 

2. I know I have heard “Dance” of the “Sugarplum Fairies” before.    ____ 

3. Beyoncé once recorded a cover-version of “America the Beautiful.”   ____ 

4. “Joyce Kilmer’s Trees” still delights and inspires young poets.    ____ 

5. Did Elvis record “Heartbreak Hotel” when he was signed with “Sun Records?”  ____ 

6. Madonna hasn’t had a good song since “True Colors” went platinum.   ____ 

7. The scariest poem I know is Edgar Allan Poe’s The “Raven.”    ____ 

8. Lewis Carroll wrote “Jabberwocky” to play with the sounds of the English language. ____ 

 

WRITE 
 

Compose your own sentence in which you mention both a song and poem title. Do not use any of 

the songs or poems mentioned on this worksheet. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Punctuation of Play / Work of Art Titles  
 

Underline or italicize plays and works of art titles. 
 

CONNECT TO WRITING 
 

Title of plays, musicals, operas, sculptures, photographs, paintings, and other works of art are 

underlined when written and italicized when typed. 

Examples:  The wonderful play, Oklahoma, had the painting Oklahoma Skies in the first 

scene. 

I recently read the play, Romeo and Juliet, and I just found the artist Jo Mar’s 

painting titled Two Children on the Internet. 
 

PRACTICE 
 

Label C if the punctuation is correct or W if it is wrong in the space at the end of each sentence. 

 

1. William Shakespeare wrote many comedies, including: The Tempest, Twelfth Night,  ____ 

A Midsummer-Night’s Dream, and As You Like It. 

2. He also wrote tragedies, including the famous Julius Caesar.    ____ 

3. Tennessee William’s play, The Death of a Salesman, is still widely read.  ____ 

4. “Of Michelangelo’s sculptures, The Pieta stands out as his best,” claimed Bunny. ____ 

5. His David was sculpted from lesser quality marble.     ____ 

6. Have you ever seen a photograph of Whistler’s Mother?     ____ 

7. “The photograph, Sunrise, Sunset, is one of the most memorable examples of   ____ 

time-lapse photography,” said Melvin. 

8. Did his Breakfast of Champions sell at the art exhibit?     ____ 

 

WRITE 
 

Compose your own sentence in which you mention both a play and work of art title. Do not use 

any of the plays or works of art mentioned on this worksheet. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS       Punctuation of Book Chapter Titles  
 

Use quotation marks before and after book chapter titles. 
 

CONNECT TO WRITING 
 

Remember that books titles are underlined when written and italicized when typed, but book 

chapters have quotation marks before and after the chapter titles. 

Examples:  The best chapter in the book was titled “The Final Act.” 

The book, Black Beauty, is an American classic‒especially the chapter titled “An 

Old War Horse.” 
 

PRACTICE 
 

Label C if the punctuation is correct or W if it is wrong in the space at the end of each sentence. 

 

1. Rudyard Kipling’s “Captains Courageous” tells the tale of a bored and lonely son a of a  ____ 

millionaire who is rescued on the high seas by a small fishing boat.  

2. The most exciting chapter has to the first one, “Boy Overboard.”    ____ 

3. The chapter titled A Changed Toad ends Kenneth Grahame’s The Wind in the Willows. ____ 

4. “One for All and All for One” is the battle cry of the three French musketeers in  ____ 

Alexandre Dumas’s classic, “The Three Musketeers.”  

5. In the chapter titled “Three Duels,” three exciting sword fights are described in detail. ____ 

6. The Merry Adventures of Robin Hood, by Howard Pyle, tells the tales of Robin Hood, ____  

Maid Marion, the Sheriff of Nottingham, Little John, Will Stutely, and Friar Tuck.  ____ 

7. These characters are introduced in the chapter, “Robin Hood Meets Little John.” ____ 

 

WRITE 
 

Compose your own sentence with a book name and chapter title. Do not use any of the books or 

book chapters mentioned on this worksheet. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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FOCUS      Punctuation of Article Titles  
 

Use quotation marks before and after magazine, newspaper, or Internet article titles. 
 

CONNECT TO WRITING 
 

Remember that magazine, newspaper, and website titles are underlined when written and 

italicized when typed, but articles have quotation marks before and after the article titles. 

Examples:  Did you read the article, “Why We Continue,” in The New Yorker? 

  I read her Education Weekly blog most every week. The recent article titled 

  “Children in Crisis” was well-researched. 

 

PRACTICE 
 

Label C if the punctuation is correct or W if it is wrong in the space at the end of each sentence. 

 

1. My wife read “Why Getting Hitched Is Healthy” in last month’s Ladies Home Journal. ____ 

2. I loved reading “Humor in Uniform” every month in Reader’s Digest.   ____ 

3. This month’s issue of California Educator features an article titled Tuning up the Idea. ____ 

4. Last week’s Time had an article about Lady Gaga titled “Gaga on Top of the World.” ____ 

5. In the latest edition of Science, I read an article titled Underneath the World.  ____ 

6. Her blog had a fascinating article titled “A Dime a Dozen.”    ____ 

7. Putnam’s research article was featured in the “Wall Street Journal.”   ____ 

8. On her most recent podcast, “Three Blind Mice,” Miley talks about three friends. ____ 

 

WRITE 
 

Compose your own sentence, listing a magazine name and article in that magazine. Do not use 

any of the magazines or articles mentioned on this worksheet.  

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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Grammar, Usage, and Mechanics Worksheet #68 
 

 

FOCUS       Punctuation of Short Story / Document Titles  
 

Use quotation marks before and after short story, document, and report titles. 
 

CONNECT TO WRITING 
 

Familiar documents such as the Declaration of Independence and the Constitution require no 

punctuation. 

Examples:  I think that his short story, “He Never Lies,” may have been based on the secret 

government document known as “The Pentagon Papers.” 

The short story, “Flowers,” is one of the best. I read about it in the report titled 

“Best Short Stories of 2004.” 

 

PRACTICE 
 

Label C if the punctuation is correct or W if it is wrong in the space at the end of each sentence. 

 

1. In Twice-Told Tales, Nathaniel Hawthorne tells many short stories such as “The Great ____  

Carbuncle,” “The Gray Champion,” “The Wedding Knell,” and “The May-Pole of  

Merry Mount.”  

2. Richard Adams has a wonderful collection of his favorite animal stories including his  ____ 

own “The Rabbit’s Ghost Story.” 

3. James Herriot’s short story Monty the Bull tells the entertaining story of a bull that  ____ 

gets the best of a veterinarian. 

4. Doris Summers finished her “Lake Tahoe Water Conditions” report last week.  ____ 

5. The school board prepared a document titled “State of the District” and printed 200  ____ 

copies. 

 

WRITE 
 

Compose your own sentence with a short story title or a document title. Do not use any of the 

short stories or documents mentioned on this worksheet. 

 
______________________________________________________________________________ 

 

____________________________________________________________________________ 
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Grammar, Usage, and Mechanics Worksheet #69 
 

 

FOCUS       Punctuation of Direct Quotations 
 

Use quotation marks before and after direct quotations. 
 

CONNECT TO WRITING 
 

A direct quotation includes the spoken or written words exactly as they appear in speech or text. 
 

 Place double quotation marks around speech or text that belong to someone else. If the 

speaker changes, begin a new paragraph. Always place quotation marks outside periods. 

 Use single quotation marks for a quotation inside a quotation. Put a question mark, 

exclamation point, semicolon, or colon that belongs to your writing, not the quote, 

outside the closing quotation marks. 

Example: He said, “I agree with Lincoln. However, was our nation really ‘dedicated to  

the proposition that all men are created equal’”? 

 Do not use quotation marks for indirect quotations. An indirect quotation summarizes  

what someone has said. 

Example: He said that she had never seen Thomas before. 

 When a quoted sentence is interrupted by comments, and is then continued in the same  

sentence, begin the rest of the quotation with a lower case letter. 
Example: “When,” asked Mavis, “will you finish your lunch?” 

 

PRACTICE 
 

Label C if the punctuation is correct or W if it is wrong in the space at the end of each sentence. 
 

1. “I’m anxious to leave, commented Zelda.”      ____ 
 

2. “What just took place? asked Robert.       ____ 
 

3. “What a terrific ending to that story!” exclaimed Anthony.    ____ 
 

4. “Did you hear the speaker say,” things will never be the same asked Billy?  ____ 
 

5. “I know,” replied Max, “but do you really want to make a big deal out of this?”  ____ 
 

WRITE 
 

Write your own sentence with a quotation within a quotation. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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Grammar, Usage, and Mechanics Worksheet #70 
 

 

FOCUS       Apostrophes (Contractions)  
 

A contraction is a shortened form of one or two words (one of which is usually a verb). In a 

contraction, the apostrophe takes the place of the missing letter or letters. 
 

CONNECT TO WRITING+ 
 

Contractions may be used in informal writing; however, avoid using contractions in formal essay 

writing. These are the most common contractions:   

    

is (she’s, it’s, there’s, where’s, here’s)    are (they’re, we’re, you’re)   am (I’m)     us (let’s)  

had (I’d, he’d, they’d, we’d)     have (could’ve, they’ve, might’ve, should’ve)  

will (I’ll, they’ll, we’ll, she’ll, it’ll) not (isn’t, can’t, shouldn’t, wouldn’t, hasn’t, 

doesn’t, aren’t, won’t) 

Examples:  They could’ve asked, but they’ve always wondered if they’ll find out anyway. 

They should’ve known that they didn’t have a chance. 
 

PRACTICE 
 

Label C if the punctuation is correct or W if it is wrong in the space at the end of each sentence. 
 

For all of their talk, they’ve rarely come to see who’s playing at the club.   ____  

They havent shown up in weeks, and so they cant really comment on what they dont know. ____ 

I will say they’re in for a treat when they do come. There’s a band that isn’t half-bad.  ____ 

They didn’t hold back during their set Friday night and they wont tonight.   ____ 
 

Change each of the underlined words to contractions in the parentheses which follow.  
 

 

1. It is (________________) a shame that they never listen to their parents. 

2. You are (________________) sure that you have (________________) never seen them? 

3. Where is (________________) she going? They are (________________) not exactly saying. 

4. She is (________________) happy that they had (________________) left directions. 

WRITE 
 

Compose your own sentence or two with at least two contractions. 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
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Grammar, Usage, and Mechanics Worksheet #71 
 

 

FOCUS       Semicolons  
 

Use semicolons to join phrases and clauses without conjunctions. 
 

CONNECT TO WRITING 
 

Semicolons can be used instead of commas to combine phrases or dependent clauses that have 

commas in very long sentences. The best way to think about a semicolon is that it substitutes for 

a comma-conjunction. Make sure that the semicolon connects phrases or clauses that have some 

relationship. For example, He went to town; she ran a barbershop has no relationship between 

the clauses.  

Examples:  Anna showed up late; Louise didn’t at all. 

His disguise was picture-perfect; no one could recognize him. 

Semicolons are placed to the left of (inside) ending quotation marks. 

Example: Three poems amaze me: the crazy “Bloom;” the mournful “Left;” and “No.” 

 

PRACTICE 
 

Label C if the punctuation is correct or W if it is wrong in the space at the end of each sentence. 

 

1. Samuel went shopping; then he went out to dinner.     ____ 

2. The album includes these songs: the heart-throbbing rhythm and blues “Sawmill”; the  ____ 

surprisingly speedy, yet soulful “Ol’ Dog Blues;” and “Mama’s Return.”  

3. I was taught Spanish at home; by a tutor that’s how I learned the language.  ____ 

4. The Revolutionary War was fought against the British; the War of 1812 was also  ____ 

fought against them.  

5. Many died in the Civil War, it was a horrible tragedy.     ____ 

6. Ellen did not prepare at all; she appeared not to care what would happen as a result. ____ 

7. Through many long days of looking; after many attempts and failures; despite many  ____ 

questions left unanswered, they finally decided to buy a home of their own.  

 

WRITE 
 

Compose your own sentence with a semicolon. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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Grammar, Usage, and Mechanics Worksheet #72 
 

 

FOCUS       Parentheses / Dashes  
 

Use parentheses or dashes before and after words or ideas to explain or define the words or 

ideas. A dash (‒) is longer than a hyphen (-). 

 

CONNECT TO WRITING 
 

Information within a set of parentheses or dashes gives explanation or definition, but is not 

needed to understand the sentence. The information within the parentheses or dashes can be a 

word or a phrase.   

Examples:  Explanation The colors (green and blue) seemed perfect. 

Definition The protocol‒rules to be followed‒was to save such tricks only for 

a real dog fight. 

 

If the added information is a complete thought, it should be written as a sentence with the period 

outside of an ending parenthesis.  

Example: Sentence Their plan was incomplete (They really did not think it through.) 

 

PRACTICE 
 

Label C if the punctuation is correct or W if it is wrong in the space at the end of each sentence. 

 

1. Jackie Smith 1845-1910 worked in the women’s rights movement. You should read ____  

some of her descriptive letters the ones to Charlene. 

2. That new Bed and Breakfast (it was once a barn) is a popular rental with visitors. ____ 

3. The Nile River‒the longest river in the world flows 4,000 miles in Africa.   ____ 

4. The daisy Chrysanthemum leucanthemum can make a beautiful spring bouquet.  ____ 

5. Thomas Jefferson (author of the Declaration of Independence) seemed confused:  ____ 

he spoke out against the evils of slavery, but he himself owned slaves. 

6. As you turn right, you will notice a yellow house‒the one with a picket fence‒and  ____ 

and its remarkable front porch. 
 

WRITE 

 

Write your own sentence with parentheses. 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
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Grammar, Usage, and Mechanics Worksheet #73 
 

 

FOCUS       Apostrophes (Singular Possessives) 

 

Use apostrophes for singular possessives. 

 

CONNECT TO WRITING 

 

For a singular possessive noun (a noun showing ownership), place an apostrophe at the end of 

the noun and add an s.  
 

 If the noun ends in an s and the s has a z sound, you may choose to make it a possessive  

by adding an apostrophe, then an s, or simply end with an apostrophe. 

 Example: Charles’s friend or Charles’ friend 

 Do not use an apostrophe before the s in a simple plural noun. 

 Do not use an apostrophe with a possessive pronoun (yours, his, hers, ours, yours, its,  

theirs) 

Examples: Joe’s skill is amazing, and so is Chris’s, but Miles’ (or Miles’s) skill is tops. 

 

PRACTICE 

 

Label C if the punctuation is correct or W if it is wrong in the space at the end of each line. 

 

There once was a child’s horse named Skittish,      ____ 

Its upbringing definitely British.        ____ 

The poor horses’ tail was once yanked by some male     ____ 

from Londons own Twickingdelfittish.       ____ 

There once was a rose’s bright bloom   ____ 

Whose fragrance invaded Mom’s room   ____ 

Natures petal’s will fall, and at the end of it all,  ____ 

Lifes’ beauty swept out by a broom.    ____ 

 

WRITE 

 

Write two sentences with two singular possessives. 
 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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Grammar, Usage, and Mechanics Worksheet #74 
 

 

FOCUS       Apostrophes (Plural Possessives)  
 

Use apostrophes for plural possessives. 
 

CONNECT TO WRITING 
 

For most plural possessive nouns (a noun showing ownership), place the comma after the s. 

Example: boys’ cups 
 

Some plural possessives place the apostrophe before the s, if the plural is spelled differently than 

the singular. 

Examples: Singular Singular Possessive Plural  Plural Possessive 

woman  woman’s  women  women’s 

child  child’s   children children’s 
 

PRACTICE 
 

Label C if the punctuation is correct or W if it is wrong in the space at the end of each sentence. 

 

1. Will the Firemens’ Ball be held on the same weekend as last year?   ____ 

2. The Smith’s house is perfect for our graduation party.     ____  

3. Will the puppie’s food change over the next month?     ____ 

4. I think that the women’s group meets every other Tuesday at the clubhouse.  ____ 

5. The Children’s Crusade was led by Nicholas in response to a dream.   ____ 

6. Let’s watch the girls’ basketball game before we go miniature golfing.   ____ 

7. Have the boys’ asked to borrow their parents cars for the night?    ____ 

8. The county restaurants’ plans to offer left-over food to the homeless were ambitious. ____ 

9. There is no doubt that worker’s rights to health have not been fulfilled.   ____ 

10. That Thompsons’ front yard needs some major clean-up if you ask me.   ____ 

 

WRITE 
 

Compose your own sentence with a plural possessive. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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Grammar, Usage, and Mechanics Worksheet #75 
 

 

FOCUS       Colons  
 

Use colons to show a relationship between numbers. Also use a colon to show a relationship of 
ideas within titles or between sentences. Colons are also used at the end of an independent clause 
to introduce information to explain the clause. An independent clause has a noun connected to a 
verb that tells a complete thought. 
 

CONNECT TO WRITING 
 

Colons have the following uses: 
 

 Relationship between Numbers 
Examples: Time (8:02 P.M.), Ratio (3:1), Chapter-Verse (Genesis 32:1-13) 

 Relationship between Ideas 
Example: Teaching: The Lost Art 

 Explanation of the Independent Clause (Don’t place colons after verbs.) 
-List  Example: Order this food: bananas, potato chips, and hamburgers. 
-Quotation Example: The teacher offered this advice: Work smarter, not harder. 
-Explanation Example: She did a wonderful thing: She let him do what he wanted. 
-Rule  Example: This is the most important rule: Keep your hands to  

yourself. 
 

PRACTICE 

  

Label C if the punctuation is correct or W if it is wrong in the space at the end of each sentence. 
 

1. I need the following items: toothpaste, a toothbrush, a comb, and soap.   ____ 

2. The magician performed a trick: It was more of a miracle.    ____ 

3. The philosopher Santayana commented upon the value of history, Those who fail  ____ 

to learn from history: are doomed to repeat it. 

4. I play these works: “Aria and Fugue,” “Suite in D Major,” and “The 3
rd

 Symphony.” ____ 

5. Only one fact remains true: things never happen as planned.     ____ 

6. She knew the Golden Rule; Do unto others as you would have them do unto you. ____ 

7. The principal’s rules were posted: Be Kind, Share with Others, Don’t Touch.  ____ 
 

WRITE 
 

Compose your own sentence with a colon to introduce a list.  
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
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Grammar, Usage, and Mechanics Worksheet #76 
 

 

FOCUS       Periods with Abbreviations / Initials / Acronyms  
 

Use periods for abbreviations, initials, and acronyms. 
 

CONNECT TO WRITING 
 

Periods have a variety of uses other than ending sentences. 
 

 Use periods in abbreviations. Avoid using abbreviations in formal essay writing. 

Examples: The U.S. Constitution, 300 B.C. 

 Use periods for initials, names, and titles 

Example: Mr. R.J. Jenkins, Jr. 

 Use periods in most acronyms. Acronyms are words formed from the first letters or  

groups of letters of words. Acronyms are pronounced as words. It is becoming common 

practice to drop periods in well-known acronyms. 

Examples: Do you know your Z.I.P. code? ZIP code 
 

PRACTICE 
 

Fill in the blanks with the correct initials, abbreviations, or acronyms. 
 

1. The abbreviation for time Before Christ is written as _________________. 
 

2. The time after noon is called Post Meridian and is written as _________________. 
 

3. Additional information at a letter’s end is called a postscript and is written as ____________. 
 

4. The National Aeronautics and Space Administration is an acronym known as _____________. 
 

5. ____________________ divers use a self-contained underwater breathing apparatus. 
 

6. When Ms. Bean married Mr. Jones, she took on his last name and became _________ Jones. 
 

7. The abbreviation for exempli gratia is _________, which means for example. 
 

8. The abbreviation for et cetera is _________, which means and so forth. 
 

9. Five and one-half written as a decimal would be __________. 
 

WRITE 
 

Write your own sentence with an abbreviation, initials, and an acronym. 
 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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Grammar, Usage, and Mechanics Worksheet #77 
 

 

FOCUS       Exclamation Points  
 

Use exclamation points to show strong emotion or surprise. 
 

CONNECT TO WRITING 
 

Exclamation points should be used sparingly, especially in formal essay writing. Use specific 

nouns and vivid verbs to build emotion or surprise. Only use one exclamation point. They may 

be placed at the end of exclamatory sentences or after words, phrases, or clauses.  

Examples: Exclamatory Sentence  The decision really shocked me! 

Word / Phrase / Clause Wow! How amazing! If she only knew! 
 

PRACTICE 
 

Label C if the punctuation is correct or W if it is wrong in the space at the end of each sentence. 
 

1. Run some.  Don’t walk!         ____ 

2. She helps a lot!  What a treasure!        ____ 

3. He is very talented.  Such amazing creativity!      ____ 

4. How shocked he was!  I guess he didn’t know.      ____ 

5. What excitement!  If you don’t like that you don’t like N.B.A. basketball!  ____ 

6. Did he do it?  I can’t believe it!!!        ____ 

7. How surprising!  When did Tom find out?       ____ 

8. And no one knew about it?  How crazy!       ____ 

9. Stop in the name of the law. You have the right to remain silent!    ____ 

10. How awful! No one has the right to act that way.     ____ 

11. He came out of retirement to play one more year!  Imagine that.   ____ 

 

WRITE 
 

Compose your own sentence with an exclamation point. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

 



The Science of Reading Intervention Program: Assessment-based Instruction  ©2022 Pennington Publishing 398   

Grammar, Usage, and Mechanics Worksheet Answers  
 

Grammar, Usage, and Mechanics Worksheet #1 Practice Answers 
 

John Francis, Beatrice, Nebraska, World War II, Chicago, Southwestern Chief, Los Angeles, 

Grand Central Station, John, Jane, Blix Hardware, Western Avenue, South Hollywood, John, 

Fort Ord, Army Band, Staff Sergeant, United States, John, John, University of Southern 

California, G.I. Bill, Cum Laude, Business, Social Science, Southern California, Janice Jones, 

California Federal Savings and Loan, Senior Vice-President, Mark, Robin 

 

Grammar, Usage, and Mechanics Worksheet #2 Practice Answers 
 

idea: friendship, self-image, freedom, self-confidence, world peace   

person: teacher, fire-fighter, cousin, police officer, brother-in-law   

place: mountain, neighborhood, country, football stadium, family room  

thing: food, toy, rock, lamp stand, grandfather clock 

 

Grammar, Usage, and Mechanics Worksheet #3 Practice Answers 
 
“Hello,” said Susan. 
“Is this the owner of the car for sale?” the caller asks. 
“It, is I,” replies Susan. “Who is calling?” 
“The one paying you full price for your car. My name is Marcy. What’s yours?” 
“Susan,” she says. “But let me get my husband. Actually, he is selling his car, not mine. 
“Suit yourself, says Marcy.  Put him on the phone.”  

 

Grammar, Usage, and Mechanics Worksheet #4 Practice Answers 
 

Which One? these, that, this, those, certain 

How Many? twenty-story, most, dozen, few, thousands   

What Kind? juicier, muddy, navel, spicy, loud 

 

Grammar, Usage, and Mechanics Worksheet #5 Practice Answers 
 

I know (mental) that he had run (physical) a full mile before, but he might be (state of being) too 

tired right now. He did walk (physical) a mile yesterday. 

 

Grammar, Usage, and Mechanics Worksheet #6 Practice Answers 
 

What Degree:  mostly, less, mainly   

How: slowly, carefully, easily   

Where: everywhere, nearby, here    

When: often, one o’clock, later  
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Grammar, Usage, and Mechanics Worksheet Answers  
 

Grammar, Usage, and Mechanics Worksheet #7 Practice Answers 
 

to [flag], of [United States], of [America], to [republic], for [which], under [God],  

with [liberty], for [all], in [schools], throughout [America], over [heart], on [flag], to [country] 

 

Grammar, Usage, and Mechanics Worksheet #8 Practice Answers 
 

and, but, yet, so, and, but, yet, but (yet), and, for 

 

Grammar, Usage, and Mechanics Worksheet #9 Practice Answers 
 

Before, because (since, as), when, Although (Even though), Since (Because), where, Despite (In 

spite of) 

 

Grammar, Usage, and Mechanics Worksheet #10 Practice Answers 
 

and, either, or, whether, or, Neither, nor, Both 

 

Grammar, Usage, and Mechanics Worksheet #11 Practice Answers 

 

traveler, Tasco, cathedral, Guadalajara, city, one, Mexico City, trip, an experienced traveler 

 

Grammar, Usage, and Mechanics Worksheet #12 Practice Answers 

 

running 28 miles + the marathon, Track fans + casual spectators,  Basketball + ice-hockey, The 

“Dream Team” + the United States hockey team, These two popular events + the track-and-field 

contests 

 

Grammar, Usage, and Mechanics Worksheet #13 Practice Answers 

 

Ice cream + [has pleased], ice cream + [is], treat + [has], Rocky Road + [delights],  

nuts + marshmallows +[may cause], double-scoop +[tastes], Eating ice cream + [can be] 

 

Grammar, Usage, and Mechanics Worksheet #14 Practice Answers 

 

works +[stand] + [are remembered], description + [entertains] + [informs],  

one + [will learn] + [will understand], novel +[teaches] + [preaches],  

hero + [struggles] + [triumphs], Debbie walked into the room, sat down in the chair,  

and heaved a sigh of relief. 

 

Grammar, Usage, and Mechanics Worksheet #15 Practice Answers 

1. imperative  2. exclamatory  3. interrogative  4. declarative 
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Grammar, Usage, and Mechanics Worksheet Answers  
 

Grammar, Usage, and Mechanics Worksheet #16 Practice Answers 

 

1. I enjoy watching old television shows, but (yet) the new ones are better.   

2. Do you want vanilla, or (and) do you want strawberry?   

3. No one really wants to go; they just feel like they must attend.   

4. This route takes too long; there must be another way. 

 

Grammar, Usage, and Mechanics Worksheet #17 Practice Answers 

 

1. As soon as the boy practices his trombone, he will be able to go outside to play. 

2. Tonight we celebrate a special young lady, whose achievement is special. 

 

Grammar, Usage, and Mechanics Worksheet #18 Practice Answers 

 

After the sun set, the campers roasted marshmallows, and John then told a campfire story.  

Since the captain had a beard, he knew the sailor, and the sailor did not recognize him.   

Although he knew better, he could not teach her, because she just would not listen.   

 
Grammar, Usage, and Mechanics Worksheet #19 Practice Answers 

 

Options: Running down the hill, I saw her. I saw her running down the hill. 

Finally, (any subject then predicate) the reason he left. 

The playground seems to be covered with ice. 

 

Grammar, Usage, and Mechanics Worksheet #20 Practice Answers 

 

1. Jonathan seemed very selfish. He never shared with the other children.  

2. Ms. Clements always prepared well for her lesson plans, and (so) the results paid off. 

Option: Ms. Clements always prepared well for her lesson plans; the results paid off. 

3. Nicco enjoyed video games, playing only after completing his chores. 

 

Grammar, Usage, and Mechanics Worksheet #21 Practice Answers 

 
The women in the clown costumes must be she PN and her mother. We S didn’t recognize  
them at first, but at least I S asked, “Who were they PN?” Sue and he S arrived at the party  
earlier than I A, but no one came as early as she A. 

 

Grammar, Usage, and Mechanics Worksheet #22 Practice Answers 

 

He told them DO after him OP. He had wanted to tell us I first, but when came to see me I,  

I said that he should tell him IO the news before me OP. He had not given it IO much thought. 
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Grammar, Usage, and Mechanics Worksheet #23 Practice Answers 

 

I told them myself IP because Patty would not tell them herself IP.  Patty never thought of  

anyone but herself RP. When Patty first asked me herself IP, I said, “You should tell them  

what you did before they find out themselves RP.” Patty never apologized herself  

IP for what she did. 

 

Grammar, Usage, and Mechanics Worksheet #24 Practice Answers 

 

1. PN  2. OP  3. T  4. PN  5. T    

 

Grammar, Usage, and Mechanics Worksheet #25 Practice Answers 

 

1. who  2. whose  3. that  4. which  5. Whom 

 
Grammar, Usage, and Mechanics Worksheet #26 Practice Answers 

 

1. Each watches her own television show. 2. Everyone except James and Pete helps me on the 

work project. 3. Both of them are ready for a vacation. 4. After they go to the movies, several go 

out for dessert. 5. Neither gives us much hope that our team will win the league this year. 6. I 

know others want to be involved in this decision. 

 

Grammar, Usage, and Mechanics Worksheet #27 Practice Answers 

 

1. Few of the actors remember their lines. 2. A great deal is known about television actors.  

3. Fewer vegetables are better than many. 4. Some of candies taste like they are stale. 

 

Grammar, Usage, and Mechanics Worksheet #28 Practice Answers 

 

1. He has carefully listed his reasons for the purchase. 2. Paid a large amount for her services, the 

woman was happy to help. 3. Built by Native Americans, the caves were interesting. 4. They 

have never tried to sell any of their artwork. 

 

Grammar, Usage, and Mechanics Worksheet #29 Practice Answers 

 

1. Waiting for the train, the young man paced impatiently. 2. He was expecting the train to arrive 

on time. 3. After calling his parents, the boy decided to cancel the ticket and come home.   

4. Mostly, but not always, he will be travelling by jet from now on. 

 

Grammar, Usage, and Mechanics Worksheet #30 Practice Answers 

 

1. Paula removed the backpack from her desk. She placed the backpack on the floor. (From her 

desk Paula removed the backpack and placed it on the floor.)  2. I ate only the fresh vegetables. 
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Grammar, Usage, and Mechanics Worksheet Answers  
 

Grammar, Usage, and Mechanics Worksheet #31 Practice Answers 

 

1. closer  2. harder  3. more  4. worse  5. happier 

 

Grammar, Usage, and Mechanics Worksheet #32 Practice Answers 

 

1. quickest  2. more  3. biggest  4. best   

 

Grammar, Usage, and Mechanics Worksheet #33 Practice Answers 

 

1. more (less) difficult  2. more outstanding  3. more (less) incredible   

4. more ridiculous  5. more (less) suspiciously  6. more (less) suspected  7. more (less) nervously 

 

Grammar, Usage, and Mechanics Worksheet #34 Practice Answers 

 

1. most considerate  2. least specifically  3. most carefully  4. most understood 

5. most simply  6. least frequently   
 

Grammar, Usage, and Mechanics Worksheet #35 Practice Answers 

 

was LV; had HV told; were HV going; did HV not turn LV; to be LV; would HV not have HV 

lied; felt LV; had HV;  would HV be LV; seems LV; should HV find 

 

Grammar, Usage, and Mechanics Worksheet #36 Practice Answers 

 

1. permission  2. possibility  3. requirement  4. need  5. expectation  6. ability   

7. advice  

 

Grammar, Usage, and Mechanics Worksheet #37 Practice Answers 

 

1. Penny helped at the senior center after school.  2. Cowboys roped and branded their cattle.  

3. That radio station played all of my favorite songs. 4. Tamesia touched her left cheek every 

time she raised her hand in class. 

 

Grammar, Usage, and Mechanics Worksheet #38 Practice Answers 

 

1. Larry was enjoying the beautiful sunsets at the beach.  2. They were expecting a lot of money 

for their used car.  3. Her friends were sleeping in the living room when the fire alarm sounded.  

4. Rosie was going to the movies. 
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Grammar, Usage, and Mechanics Worksheet #39 Practice Answers 

 

1. The class had already started when the student walked in tardy.  

2. I had known by Tuesday that last weekend’s game would be canceled. 

3.  They had shared their feelings about riding skateboards without helmets. 

4. By the time I had arrived, Louis had already begun painting the back of the house. 

 

Grammar, Usage, and Mechanics Worksheet #40 Practice Answers 

 

1. We try to find the best deals on the Internet.   

2. He should listen to what his parents have to say.   

3. Carl Sandberg says, “Fog creeps in on little cat feet, and then slowly moves on.”   

4. I always want my own personal size pizza. 

 

Grammar, Usage, and Mechanics Worksheet #41 Practice Answers 

 

1. Phoebe is listening to the teacher as she works. 

2. I am running down the street to the end of the block when I see my friend. 

3. Nina and Berta are giving money to help those in need during the holiday season. 

4. Our teammates are practicing a lot for the first game of our season. 

 

Grammar, Usage, and Mechanics Worksheet #42 Practice Answers 

 

1. Esmerelda has developed a fantastic web site. 

2. The ladies have reunited in the same place to continue their friendship once every year. 

3. The storm has threatened to strike since last night. 

 

Grammar, Usage, and Mechanics Worksheet #43 Practice Answers 

 

1. I will leave school at two o’clock for a dentist appointment. 

2. I will talk to my friends, but they just won’t listen. 

3. You will ask for the movie star’s autograph. 

4. Computer games will grow more and more important to kids. 

5. We will hope that the vacation can continue. 

 

Grammar, Usage, and Mechanics Worksheet #44 Practice Answers 

 

1. We will be running the mile in P.E. today. 

2. I will be thinking of you as you celebrate your birthday. 

3. Danya and Darla will be watching the movie tonight. 

4. They will be volunteering every weekend at the shelter. 
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Grammar, Usage, and Mechanics Worksheet #45 Practice Answers 

 

1. will have ridden  2. will have seen  3. will have told  4. will have slept  

5. will have given  6. will have performed 

 

Grammar, Usage, and Mechanics Worksheet #46 Practice Answers 

 

1. She said, “I usually do chores after school.”  

2. “They left town,” I said, “in a shiny new car.”  

3. “I can’t believe it!” he exclaimed.  

 

Grammar, Usage, and Mechanics Worksheet #47 Practice Answers 

 

1. Joe and Mandy, our debate leaders, thought we had a good chance. 

2. Johnny Mingo, the Australian cowboy, rode his horse off into the sunset. 

3. Searching for answers, Louis Pasteur, the famous scientist, carried on. 

4. Jim, the butler, served their last meal. 

5. Kim and Tom, our two friends, left the concert early. 

6. The wonderful teacher, Ms. So, shared the slides with her students. 

7. The author has just completed his latest book, The End. 

8. That song, “The Swan,” lasts six minutes. 

 

Grammar, Usage, and Mechanics Worksheet #48 Practice Answers 

 

1. Jane, Mike, and Ray pulled the car off to the side. 

2. Along the road an old car, two broomsticks, and a funny green-eyed monster stood guard. 

3. Take a hike, smell the flowers, and enjoy life for the rest of the afternoon. 

4. Joan counted one, two, three, four, five. 

5. Blue, green, and yellow are my favorite colors. 

6. They ordered eggs, bacon, and wheat toast for breakfast. 

7. Mr. Burt called on one of the following students: Jaime, Marta, or Frank . 

 

Grammar, Usage, and Mechanics Worksheet #49 Practice Answers 

 

1. Whenever the girls called, he went outside to see what they wanted. 

2. Around the block she rode the bicycle. 
3. Next, ask about the directions to the factory. 

4. Interested, they called the player to check his availability. 
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Grammar, Usage, and Mechanics Worksheet #50 Practice Answers 

 

1. Lawton, Nevada is my hometown. 

2. Olympia, Washington is a beautiful capital. 

3. Bogota, Colombia seems like a fascinating city. 

4. I live at 3442 Spring Street in Irvine, South Carolina. 

5. Amador City, California has post office boxes for its residents. 

6. St. Petersburg, Russia used to be the capital of that country. 

7. When did Juneau, Alaska reach a population of 10,000? 

 

Grammar, Usage, and Mechanics Worksheet #51 Practice Answers 

 

1. Listen to me, Barbara, and then make up your own mind. 

2. That’s a dangerous thought you’ve shared, Bud. 

3. Look, Jane, it’s going to be hard at first. 

4. Sitting by the sofa, she said, “Henry, get over here.” 

5. I just don’t know, Bobby. 

 

Grammar, Usage, and Mechanics Worksheet #52 Practice Answers 

 

1. Neither he wanted to face the problem, nor did she want to deal with that challenge. 

2. In order that all people would have the same chance, they decided to draw numbers. 

3. Raymond sent a message to his cousin, but the message was returned unopened.  

 

Grammar, Usage, and Mechanics Worksheet #53 Practice Answers 

 

Left Letter‒Dear Ralph, …Yours truly 

Right Letter‒To Whom It May Concern, …Sincerely, 
 

Grammar, Usage, and Mechanics Worksheet #54 Practice Answers 

 

1. Around the corner she ran into a large, angry dog. 

2. If I didn’t know better, I would guess that the tired, old woman was not going to leave her 

house. 

3. The funny green character said, “I’m crazy, silly, and full of energy.” 

4. Unless I’m mistaken, the usual cloudy, gray morning will change to afternoon sun and wind. 
5. The book is creative, surprising, delightful, and completely entertaining. 
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Grammar, Usage, and Mechanics Worksheet #55 Practice Answers 

 

1. She told Uncle Charles that I went to see Dr. S. L. Thoms. 

2. Will Mrs. James come to visit Aunt Robin and “Bubba” Peterson? 

3. The army’s Captain Schneider reviewed the rules with P.F.C. Johns. 

4. Roy told my dad that Sis and I would get together at Mom’s work. 

5. Officer Bob Benton issued a speed citation to mom and her brother. 

 

Grammar, Usage, and Mechanics Worksheet #56 Practice Answers 

 

1. I love to go see Broadway plays in New York City. 

2. Some beautiful scenery is found in Douglas County in Nevada. 

3. The girls said they lived at 123 Oak Avenue in Paris, North Carolina. 

4. In Southern Mississippi they still grow cotton. 

5. The borough of Long Island has millions of people. 

6. The Spanish often vacation at Santiago Lake in Portugal. 

7. They travelled out west to see the Grand canyon.                                

 

Grammar, Usage, and Mechanics Worksheet #57 Practice Answers 

 

1. I hear that the Alex Theater has been completely remodeled. 

2. Bill Gates helped invent the Windows Operating System. 

3. Ryan once climbed the stairs to the top of the Sears Tower. 

4. Have you vacationed in Yosemite National Park? 

5. Mr. Newton was appointed sponsor of the French Club. 

6. I attended first Presbyterian Church for three years. 

7. Did you kiss the Blarney Stone when you went to Ireland? 

8. Kenny walked across the Golden Gate Bridge. 

 

Grammar, Usage, and Mechanics Worksheet #58 Practice Answers 

 

1. On the first Thanksgiving, Pilgrims and Native Americans had a feast. 

2. I’m sure that February 19
th

 is Presidents Day this year. 

3. Will we have cherry pie at the 4
th

 of July party? 

4. The Rose Parade is the granddaddy of all New Year’s Day parades. 

5. She knows that Martin Luther King, Jr. holiday is celebrated only in the United States. 
6. If Thursday will not work for you, how about Wednesday? 

7. I got married on Flag Day, which is on June 14
th

. 

8. The Chinese say that this is the Year of the Dog. 

9. The Feast of Unleavened Bread is a Jewish holiday. 

10. Does Santa really come down the chimney on Christmas Eve? 
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Grammar, Usage, and Mechanics Worksheet #59 Practice Answers 

 

1. I know that Microsoft Corporation is a profitable business.  

2. Watching the Sacramento Kings win was exciting.  

3. She was a member of the Daughters of the American Revolution.  

4. I heard that General Motors is headquartered in Detroit. 

5. Does the Atlas Window Company donate money? 

6. In the Boy Scouts of America, I learned outdoor skills. 

7. The Boys and Girls Clubs of America serve youth. 

8. The organization, Big Brothers, helps many. 

9. The teachers belong to the National Educational Association. 

10. The Los Angeles Dodgers draws millions of fans. 

 

Grammar, Usage, and Mechanics Worksheet #60 Practice Answers 

 

1. Many Asians live in urban areas of the United States. 

2. The African-American women attended church. 

3. Many Brazilians have never seen the Amazon River. 

4. I think that she speaks Portuguese. 

5. The Afrikaner language is based on Dutch and English. 

6. The Swedish language has similarities to the German language. 

7. Many Swiss speak three or four languages. 

8. When French is spoken well, it is a very romantic language. 

9. Can Matt speak and write Japanese? 

 

Grammar, Usage, and Mechanics Worksheet #61 Practice Answers 

 

1. The Covid-19 pandemic led to many deaths.    

2. Many say that the wounds of the Civil War have never healed.  

3. The Amador County Fair draws thousands of families each year.  

4. My favorite period of history has to be the Renaissance.   

5. If the Palm Springs Desert Classic is a golf tournament.   

6. President Monroe’s Era of Good Feelings was in the early 1800s.  

7. I have heard that the Folsom Rodeo is world-famous.   

8. The end of World War II in 1945 created different alliances.  
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Grammar, Usage, and Mechanics Worksheet #62 Practice Answers 

 

1. My favorite episode from “Little House on the Prairie” is when Laura befriends the Indians. QM 

2. Jaws III was not as good as the original Jaws. UI 

3. Clint Eastwood’s Hang ‘Em High is a perfect example of a “Spaghetti Western.” UI 

4. The Bonanza episode with the pancake-eating contest was titled “The Flapjack Contest.” QM 

5. The repeats of Everybody Loves Raymond now run twice nightly on the local station. UI 

6. How many years did Modern Family run in prime time? UI 

7. I’m pretty sure that The Late Show will be renewed for another year. UI 

8. The episode of I Love Lucy titled “Lucy Goes to the Hospital” was highly rated. QM 

 

Grammar, Usage, and Mechanics Worksheet #63 Practice Answers 

 

1. The new book by J.K. Rowling was reviewed in Weekly Reader Magazine. W 

2. Was The Adventures of Tom Sawyer a best seller? C 

3. My children look forward to receiving their copies of Highlights every month. C 

4. Some parents in this class have a subscription to The Wall Street Journal. W 

5. The New York Times crossword is one of the most challenging crosswords. C 

6. If you read the Newsela magazine regularly, you will notice the change in its format. W  

7. Are children still reading Roll of Thunder, Hear My Cry? C 

8. I looked everywhere, but could not find that quote in the The Last Dance. W 

9. Tolkien’s classic, The Fellowship of the Ring, won an Academy Award. W 

 

Grammar, Usage, and Mechanics Worksheet #64 Practice Answers 

 

1. My great-grandfather wrote “In the Shade of the Old Apple Tree” for his wife. C 

2. I know I have heard “Dance of the Sugarplum Fairies” before. W 

3. Beyoncé once recorded a cover-version of “America the Beautiful.” C 

4. Joyce Kilmer’s “Trees” still delights and inspires young poets. W 

5. Did Elvis record “Heartbreak Hotel” when he was signed with Sun Records? 

6. Madonna hasn’t had a good song since “True Colors” went platinum. C 

7. The scariest poem I know is Edgar Allan Poe’s “The Raven.” W 

8. Lewis Carroll wrote “Jabberwocky” to play with the sounds of the English language. W 
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Grammar, Usage, and Mechanics Worksheet #65 Practice Answers 

 

1. William Shakespeare wrote many comedies, including: The Tempest, Twelfth Night, C 

A Midsummer-Night’s Dream, and As You Like It. W 

2. He also wrote tragedies, including the famous Julius Caesar. W 

3. Tennessee William’s play, The Death of a Salesman, is still widely read. W 

4. “Of Michelangelo’s sculptures, The Pieta stands out as his best,” claimed Bunny. W 

5. His David was sculpted from lesser quality marble. C 

6. Have you ever seen a photograph of Whistler’s Mother? C 

7. “The photograph, Sunrise, Sunset, is one of the most memorable examples of time-lapse W 

photography,” said Melvin. 

8. Did his Breakfast of Champions sell at the art exhibit? W 

 

Grammar, Usage, and Mechanics Worksheet #66 Practice Answers 

 

1. Rudyard Kipling’s Captains Courageous tells the tale of a bored and lonely son a of a W 

millionaire who is rescued on the high seas by a small fishing boat.  

2. The most exciting chapter has to the first one, “Boy Overboard.” C 

3. The chapter titled “A Changed Toad” ends Kenneth Grahame’s The Wind in the Willows. W 

4. “One for All and All for One” is the battle cry of the three French musketeers in W  

Alexandre Dumas’s classic, The Three Musketeers.  

5. In the chapter titled “Three Duels,” three exciting sword fights are described in detail. C 

6. The Merry Adventures of Robin Hood, by Howard Pyle, tells the tales of Robin Hood, C 

Maid Marion, the Sheriff of Nottingham, Little John, Will Stutely, and Friar Tuck.  

7. These characters are introduced in the chapter, “Robin Hood Meets Little John.” W 

 

Grammar, Usage, and Mechanics Worksheet #67 Practice Answers 

 

1. My wife read “Why Getting Hitched Is Healthy” in last month’s Ladies Home Journal. W 

2. I love reading “Humor in Uniform” every month in Reader’s Digest. C 

3. This month’s issue of California Educator features an article titled “Tuning up the Idea.” W 

4. Last week’s Time had an article about Lady Gaga titled “Gaga on Top of the World.” C  

5. In the latest edition of Science, I read an article titled Underneath the World. C   

6. Her blog had a fascinating article titled “A Dime a Dozen.” C     

7. Putnam’s research article was featured in the Wall Street Journal. W    

8. On her most recent podcast, “Three Blind Mice,” Miley talks about three friends. C 
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Grammar, Usage, and Mechanics Worksheet #68 Practice Answers 

 

1. In Twice-Told Tales, Nathaniel Hawthorne tells many short stories such as “The Great C 

Carbuncle,” “The Gray Champion,” “The Wedding Knell,” and “The May-Pole of Merry 

Mount.” 

2. Richard Adams has a wonderful collection of his favorite animal stories including his C 

own “The Rabbit’s Ghost Story.” 

3. James Herriot’s short story, “Monty the Bull,” tells the entertaining story of a bull that gets W 

the best of a veterinarian. 

4. Doris Summers finished her “Lake Tahoe Water Conditions” report last week. W 

5. The school board prepared a document titled “State of the District” and printed 200 copies. C 

 

Grammar, Usage, and Mechanics Worksheet #69 Practice Answers 

 

1. “I’m anxious to leave,” commented Zelda. W 

2. “What just took place?” asked Robert. W 

3. “What a terrific ending to that story!” exclaimed Anthony. C 

4. “Did you hear the speaker say, ‘things will never be the same?’” asked Billy. W 

5. “I know,” replied Max, “but do you really want to make a big deal out of this?” C 

 

Grammar, Usage, and Mechanics Worksheet #70 Practice Answers 

 

For all of their talk, they’ve rarely come to see who’s playing at the club. C 

They haven’t shown up in weeks, and so they can’t really comment on what they don’t know. W 

I will say they’re in for a treat when they do come. There’s a band that isn’t half-bad. C 

They didn’t hold back during their set Friday night and they won’t tonight. W 

 

1. It is (It’s) a shame that they never listen to their parents. 

2. You are (You’re) sure that you have (you’ve) never seen them? 

3. Where is (Where’s) she going? They are not (They’re) not exactly saying.  

4. She is (she’s) happy that they had (they’d) left directions. 

 

Grammar, Usage, and Mechanics Worksheet #71 Practice Answers 

 

1. Samuel went shopping; then he went out to dinner. C 

2. The album includes these songs: the heart-throbbing rhythm and blues “Sawmill;” the W 

surprisingly speedy, yet soulful “Ol’ Dog Blues;” and “Mama’s Return.”  

3. I was taught Spanish at home by a tutor; that’s how I learned the language. W 

4. The Revolutionary War was fought against the British; the War of 1812 was also fought C 

against them.  

5. Many died in the Civil War; it was a horrible tragedy. W 

6. Ellen did not prepare at all; she appeared not to care what would happen as a result. C 

7. Through many long days of looking; after many attempts and failures; despite many C 

questions left unanswered, they finally decided to buy a home of their own.  
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Grammar, Usage, and Mechanics Worksheet #72 Practice Answers 

 

1. Jackie Smith (1845‒1910) worked in the women’s rights movement. You should read W 

some of her descriptive letters (the ones to Charlene). 

2. That new Bed and Breakfast (it was once a barn) is a popular rental with visitors. C 

3. The Nile River‒the longest river in the world‒flows 4,000 miles through Africa. W 

4. The daisy (Chrysanthemum leucanthemum) can make a beautiful spring bouquet. C 

5. Thomas Jefferson (author of the Declaration of Independence) seemed confused: C 

he spoke out against the evils of slavery, but he himself owned slaves. 

6. As you turn right, you will notice a yellow house‒the one with a picket fence‒and C 

its remarkable front porch. 

 

Grammar, Usage, and Mechanics Worksheet #73 Practice Answers 

 

There once was a child’s horse named Skittish, C       

Its upbringing definitely British. C         

The poor horse’s tail was once yanked by some male W      

from London’s own Twickingdelfittish. W        

There once was a rose’s bright bloom C    

Whose fragrance invaded Mom’s room C    

Nature’s petals will fall, and at the end of it all, W   

Life’s beauty swept out by a broom. W   

 

Grammar, Usage, and Mechanics Worksheet #74 Practice Answers 

 

1. Will the Firemen’s Ball be held on the same weekend as last year? W 

2. The Smiths’ house is perfect for our graduation party. W 

3. Will the puppies’ food change over the next month? W 

4. I think that the women’s group meets every other Tuesday at the clubhouse. C 

5. The Children’s Crusade was led by Nicholas in response to a dream. C 

6. Let’s watch the girls’ basketball game before we go miniature golfing. C 

7. Have the boys asked to borrow their parents’ cars for the night? W 

8. The county restaurants’ plans to offer left-over food to the homeless were ambitious. C 

9. There is no doubt that workers’ rights to health have not been fulfilled. W 

10. That Thompsons’ front yard needs some major clean-up if you ask me. C 
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Grammar, Usage, and Mechanics Worksheet #75 Practice Answers 

 

1. I need the following items: toothpaste, a toothbrush, a comb, and soap. C 

2. The magician performed a trick: It was more of a miracle. C 

3. The philosopher Santayana commented upon the value of history: Those who fail W 

to learn from history are doomed to repeat it. 

4. I play these works: “Aria and Fugue,” “Suite in D Major,” and “The 3
rd

 Symphony.” C 

5. Only one fact remains true: Things never happen as planned. W 

6. She knew the Golden Rule: Do unto others as you would have them do unto you. W 

7. The principal’s rules were posted: Be Kind, Share with Others, Don’t Touch. C 

 

Grammar, Usage, and Mechanics Worksheet #76 Practice Answers 

 

1. B.C. 

2. p.m. 

3. P.S. 

4. N.A.S.A. 

5. S.C.U.B.A. 

6. Mrs. 

7. e.g. 

8. etc. 

9. 5.5 

 

Grammar, Usage, and Mechanics Worksheet #77 Practice Answers 

 

1. Run!  Don’t walk. W 

2. She helps a lot. What a treasure! W 

3. He is very talented. Such amazing creativity! C 

4. How shocked he was!  I guess he didn’t know. C 

5. What excitement! If you don’t like that, you don’t like N.B.A. basketball! C 

6. Did he do it? I can’t believe it! W 

7. How surprising! When did Tom find out? C 

8. And no one knew about it. How crazy! C 

9. Stop in the name of the law! You have the right to remain silent. W 

10. How awful! No one has the right to act that way. C 

11. He came out of retirement to play one more year. Imagine that! W 
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Heart Words and Phonics Games 
 

 
The Heart Words and Phonics Games have been designed to help students practice 

what they learn in program. The game cards are found in the Addendum. 

 

Game Card Order 

 

1. Heart Words with rhymes (when available) and example sentences 

2. Animal Cards 

3. Alphabet with upper and lower-case font variations for Alphabetic Awareness activities 

 

Directions 

 

1. Print the Heart Word and Animal Cards on cardstock. 

 

I recommend letting the experts at office supply stores print, cut, and collate your cards. The per-

copy price will be comparable to that of your school printer, and you have better things to do 

with your time. Also, most office stores have business card cutters. Ask for business card boxes 

with your print order. Tell the associate to set the printing to “Actual Size,” and check the color 

and margins of a printed sample before placing your order.  

 

2. Pass out the Heart Word and Animal Cards and explain the directions when students are 

playing a new game. 
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Heart Word and Animal Card Games 

 

 Green Hearts: The teacher displays a green short vowel card from the Animal Cards on 
the projector, board, or table. Students draw cards from the Heart Word Cards to match 

the vowel sound.  

 

 Circle the Spellings: Students select unknown Heart Word Cards from their Heart Word 
Assessment and circle the non-phonetic spellings in pencil. The teacher checks and 

students correct if necessary. Then students use a crayon or colored pencil to shade in the 

non-phonetic spelling. 

 

 Match the Sound: The teacher displays a green short vowel card from the Animal Cards 
on the projector, board, or table. Students draw cards from the Heart Word Cards to 

match the vowel sound.  

 

 Make ‘em Legal: Students select an unknown Heart Word Card from the Heart Word 

Assessment and place it on the desks or tables. Students use the Animal Cards to form the 

phonetic pronunciation of the word.  

 

 Sort the Hearts: Sort unknown Heart Word Cards from the Heart Word Assessment by 
their vowel sound-spellings. 

 

 Write on the Cards: The object of this game is to help students understand why each 
Heart Word breaks one or more of the phonics rules. Identifying why the Heart Words 

have irregular parts helps students focus on the code-breaking portion of the word. To 

identify the troublesome letters, students draw hearts over the irregular sound-spellings 

on the cards and write how the Heart Word should be spelled, according to the spellings 

on the Animal Cards, below the word rhymes on the cards. For example, the Heart Word, 

should, has a short /u/ sound and a silent “l.” The word should be spelled “shud” or 

“shood.” 
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Animal Card Games 

 
 Concentration: Divide students into groups of four or five. Two students select their 

Animal Cards, shuffle, and place face down on a table or the carpet. Note that a desk will 
be too small for two sets of cards. Players take turns turning two cards face-up to find and 
collect matches. If a match is found, the player must point to picture and say the animal 
name and sound to pick up the cards. If no match is found or the student doesn’t say the 
name or sound, the cards are turned over and the next player selects. Winner of the game 
has the most matches.  

 

 Names and Sounds: Students spread out the Animal Cards face up and in order on their 
desks or tables.  
Round 1 The teacher says a name; students pick up and show the card.  
Round 2 The teacher says a sound; students pick up and show the card.   
Round 3 The teacher says a name or a sound; students pick up and show the card. 

 

 Names, Sounds, and Spellings: Students spread out the Animal Cards face up and in 
order on their desks or tables.  
Round 1 The teacher says a name or a sound; students pick up and show the card. 
Round 2 The teacher says a spelling (include blanks); students pick up and show the card. 
Round 3 The teacher says a name, sound, or spelling; students pick up and show the card. 

 

 Bingo: Students pick any 25 of the Animal Cards and shuffle this deck. Students arrange 
these cards on desks or tables in 5 rows x 5 columns, except for a student that the group 
appoints as Reader. The Reader picks the card from the top of the deck and says the 
animal name, sound, or spelling and students turn over the corresponding card, etc. The 
first student turning over 5 in a row horizontally, vertically, or diagonally says “Bingo!” 
and wins the game. Spread the cards out and play again!  

 

 Plus (+) and Minus (–): Pick out and shuffle the Animal Cards. The object of the game 
is to form words, using the most cards. For the first round, players draw three cards from 
the top of their shuffled decks, place them horizontal (left to right) on the desk or table, 
and rearrange the cards if they spell a word.  
 

For the rest of the rounds, players draw and play one card per turn, but they can rearrange 
their cards at any time to form and re-form words. Players can add cards onto existing 
words to form vertical (up and down) words. When players have finished going through 
the Animal Card deck, the game ends and players count the number of cards they used to 
form words to declare the winner.  
 

 Compounds: Students spread out the yellow r-controlled vowel cards and the purple 
vowel team cards face up on their desks or tables; the teacher says a word with two of 
these vowel sounds. Students pick up and show the corresponding cards.  
Examples: starter, newborn, author, power, afternoon, bloodhound, cowgirl, marshal, 
founder, boomtown, cowherd, sisterhood, footstool, gooseberry, screwball, harpoon, 
twirler, asteroid, hoopskirt, schoolbook, literal, moonflower, directory, overcooks, 
waterproof, border, armor, daughter, dirtier, harbor, darker, powder, newsboy, 
housework, tutor, normal, broiler, brutal, overall, turmoil, eternally, bluebird, saucer  
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Animal Card Games 

 

 Pick from the Pot: Students take out binder paper. The group appoints a Reader to select 
a vowel card and a black consonant card, which are laid side by side on a desk or table. 

Students write as many words as possible within one minute, using the sounds of both of 

the cards and any other letters. The student with the most words is the winner for that 

round. Choose two more cards and play again! 
 

 What’s Missing: The teacher chooses a word and spreads out the Animal Cards which 

spelling that word, face up on the projector, board, or table with 1 card missing. Students 

say the sound and identify the card that is missing. The teacher adds the missing card to 

the word.   
 

 Scrabbled: The teacher selects a long word and displays its cards on the board, projector, 
or table. Students form that same word in the center of their desks or tables. Students add 

on as many words as possible to the long word within 5 minutes in “scrabbled” format. 

The winner uses the most letters. Thus a “str” counts as 3. 

 

 Boggle the Mind: The teacher selects 25 Animal Cards (mixed vowels and consonants) 

and displays these cards on the board, projector, or table in a 5 x 5 grid of 25 cards. 

Students take out binder paper and write as many words as possible within 3 minutes 

from the horizontal, vertical, or diagonal placements. Shuffle and recreate the grid so 

students can play again.  
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Alphabet Card Games 

 

The Alphabet Card Games are found in the phonemic awareness activities. 
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Syllable and Morphological Awareness Lessons 
 

 

Learning to divide words into parts helps speed students speed up the process of decoding. Once 

the basic phoneme (speech sounds) are mapped to common spellings, students improve reading 

automaticity by learning to recognize common syllables by sight. Additionally, knowing the 

rules for syllable division helps students read words with greater accuracy. 

 

Of course, studying the meanings of syllables (morphemes) is also essential. In a nutshell, a 

morpheme is defined as a meaningful word or word part which cannot be divided. There are two 

types of morphemes: free and bound. A free base is a morpheme that stands on its own as a 

word, for example, view. A bound base is a morpheme that cannot stand on its own as a word, 

for example, vis. Prefixes and suffixes are bound morphemes, for example, pre in preview and it 

in visit, and so must be connected to free or bound bases. 

 

Recent studies have demonstrated that morphological awareness has a significant impact on 

reading ability (Gottardo, Mirza, Koh, Ferreira, and Javier, 2018;  2018; Zhang and Ke, 2020).  

 

Additionally, lack of morphological awareness is highly correlated with reading difficulties and 

seems to be related to both word recognition and language comprehension (Duke and Cartwright, 

2021).  

 

In the following lessons, students will learn the key syllable rules and how they affect syllable 

division and recognition. The teacher teaches the rule and helps students blend multi-syllabic 

words, syllable by syllable. Students practice the rule and syllable division with a worksheet. 

 

Additionally, these worksheets will introduce reading intervention students to derivational 

influences and patterns in our language. Students will learn and practice vowel and consonant 

shifts and accent shifts as one word morphs into another related word. For example, students will 

analyze word cousins such as méd/ic, méd/i/cal, méd/i/cine, me/dí/ci/nal, me/di/cá/tion. 

 

Each lesson also includes a Structured Word Inquiry exercise to build words from one of the 

lesson’s bound bases. The teacher displays the Structured Word Inquiry box on the whiteboard, 

which includes the bound base and definition. Students brainstorm prefixes, suffixes, and other 

bound bases from the Word Part Bank to add to the bound base, and the teacher writes these on 

the whiteboard. Students say each newly constructed word in unison, and the teacher asks the 

students to provide sentences using the word.  

 
Note that while dictionaries divide syllables by sound for proper pronunciation, the following 

activities generally keep bound bases, prefixes, and suffixes as their own syllables. The purpose 

of syllable division practice is to improve reading, spelling, and pronunciation, not to adhere 

strictly to syllable division rules. 

 

 

 

 

https://ila.onlinelibrary.wiley.com/doi/10.1002/rrq.411#rrq411-bib-0055
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Directions 

 

The 14 Syllable and Morphological Awareness lessons have three components:  

1. Syllable Blending and Division  2. Structured Word Inquiry  3. Syllable Worksheet 
 

Syllable Blending and Division 
 

1. Display the syllable division examples. 

2. Read the rule and lead students in syllable by syllable blending, sliding your hand from left to 

right underneath the words on the display. Slide under each syllable as students say the syllable. 

Next, slide underneath the whole word as students say the word. 

3. Tell students to divide the words into syllables, according to the rule, with / marks and write 

the accent mark ( 
/ 
) above the primary vowel accent. Model one or two syllable divisions. 

Students complete the rest on their own. 

4. When most students have finished, display the answers and direct students to self-correct. 
 

Structured Word Inquiry 
 

1. The teacher displays the Structured Word Inquiry box on the whiteboard, which includes the 

bound base and a few word part hints.  

2. Students identify prefixes, suffixes, and other bases from the Word Part Bank to add to the 

bound base, and the teacher writes these on the whiteboard. Left column for prefixes and bases; 

right column for bases and suffixes. 

3. Students say the newly constructed word in unison, and the teacher asks the students to 

provide sentences using the word.  

4. Read and explain the syllabication and spelling rule tips at the bottom of the page. 
 

Syllable Worksheets  
 

Students complete and self-correct the corresponding lesson worksheet.  

 

Instructional Sequence (Answers Following) 

 

1. Closed Syllables 

2. Open Syllables 

3. Consonant–Final e Syllables 

4. Vowel teams Syllables 

5. r–controlled Syllables 

6. Double Consonant Syllables 

7. Inflected Ending Morphemes 

8. Schwa Syllables 

9. Consonant–“_le” Morphemes 

10. Vowel Pronunciation Shift 

11. Consonant Pronunciation Shift 

12. Accent Shift 

13. Prefixes 

14. Suffixes 
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Closed Syllables Blending and Division #1 
 

 

Closed Syllable Rule: A vowel before a syllable-ending consonant (VC) is usually short. This 

pattern is called a closed syllable. The syllable following begins with a consonant.  

Examples: mas/cot, bas/ket 

 

Directions: Divide the words into syllables, according to the rule, with / marks and write the 

accent mark ( 
/ 
) above the primary vowel accent. 

 

 

1. napkin 2. pencil 3. fidget 

 

4. picnic 5. contest 6. bandit 

 

7. atlas 8. invented 9. insult 

 

10. plastic 11. sandwich 12. hundred 

 

13. monster 14. trumpet 15. insect 

 

16. fantastic 17. splendid 18. cactus 

 

19. magnet 20. canyon 21. actress 

 

22. quintet 23. kidnap 24. locker 

 

25. pumpkin 26. subtract 27. frantic 
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Structured Word Inquiry #1 
 

 
 

Word Part Bank 

 

sub  (under)   ion   (process, result) 
con  (with)   pro  (in favor of) 
able  (able)   or   (one that does) 
dis  (against)  re   (again) 
ive  (relating to)  un   (not) 
de  (away from) at   (toward) 
 

The spelling of some prefixes often changes to match the first letter of the base to make 

pronunciation easier. For example, “sub” and “sup,” “con” and “com,” “at” and “ad.” 

tract 
(to pull) 

sub  ion  
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Closed Syllables Worksheet #1 
 

 

Closed Syllable Rule: A vowel before a syllable-ending consonant (VC) is usually short. This 

pattern is called a closed syllable. The syllable following begins with a consonant.  

Examples: mas/cot, bas/ket 

 

Word Jumbles Directions: Unjumble these words in the spaces provided. Carefully divide the 

words into syllables with / marks. Then, write the accent mark ( 
/ 
) above the primary vowel 

accent. 

 

1. padnik   _________________________ 

 

2. aaitfatsc   _________________________ 

 

3. wcdsnhai   _________________________ 

 

4. tbstcrua   _________________________ 

 

5. uinpmpk   _________________________ 
  

Nonsense Words Directions: Carefully divide these nonsense words into syllables with / marks, 

according to the syllable rule. 

 

6. l a t c h l e n 

 

7. c a m b l u n d 

 

8. r e s t b i l t 

 

9.  t h i c h e s t e l 

 

10. b o d i f l e n t 
 

Book Search Directions: Find four two-syllable words that have closed syllables for each word 
part. 

 

Book Titles: ________________________________________________________ 

 

 _________________________ p.__ _________________________ p.__ 

 

 _________________________ p.__ _________________________ p.__ 
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Open Syllables Blending and Division #2 
 

 

Open Syllable Rule: A vowel at the end of a syllable (CV) usually has a long vowel sound. This 

pattern is called an open syllable. The syllable following begins with a consonant.  
Example: be/low  
 

Directions: Divide the words into syllables, according to the rule, with / marks and write the 

accent mark ( 
/ 
) above the primary vowel accent. 

 

 

1. lazy 2. photo 3. freebie 

 

4. ego 5. ivy 6. hobo 

 

7. tepee 8. decay 9. spicy 

 

10. slowly 11. payee 12. gravy 

 

13. zero 14. pastry 15. biome 

 

16. cocoa 17. slimy 18. cutie 

 

19. reply 20. halo 21. repay 

 

22. shady 23. deny 24. veto 

 

25. tasty 26. below 27. trophy 
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Structured Word Inquiry #2 
 

 
 

Word Part Bank 

 

anti  (against)  graph  (writing) 
sphere (round, area) (o)me  (a complete set) 
gen  (type)   y   (when, how, like) 
scope (to see)   sym  (with) 
auto (self)   (t)ic  (relating to) 
nic  (to harm)  ology  (the study of) 
 

Languages have different sounds. When English borrows word parts, connecting letters may 

be added or dropped to make pronunciation easier. For example, “fran(t)ic” and “log(t)ic.” 

bio 
(life) 

(o)me  
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Open Syllables Worksheet #2 
 

 
Open Syllable Rule: A vowel at the end of a syllable (CV) usually has a long vowel sound. This 

pattern is called an open syllable. The syllable following begins with a consonant.  
Example: be/low 
 

Word Jumbles Directions: Unjumble these words in the spaces provided. Carefully divide the 

words into syllables with / marks. Then, write the accent mark ( 
/ 
) above the primary vowel 

accent. 

 

1. opoth   _________________________ 

 

2. msyli   _________________________ 

 

3. biefree   _________________________ 

 

4. hyprot   _________________________ 

 

5. atspyr   _________________________ 
 

Nonsense Words Directions: Carefully divide these nonsense words into syllables with / marks, 

according to the syllable rule. 

 

6. g l o w l y 

 

7. t r i p l a y 

 

8. m s s h i l e e 

 

9. t r a d y b y 

 

10. s t r i l u b e a 
 

Book Search Directions: Find four two-syllable words that have open syllables for each word 

part. 

 

Book Titles: ________________________________________________________ 

 

 _________________________ p.__ _________________________ p.__ 

 

 _________________________ p.__ _________________________ p.__ 
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Consonant–Final e Syllables Blending and Division #3 
 

 

Consonant–Final e Syllable Rule: The silent final e makes the vowel before a long sound, if 

only one consonant sound is between the two (VCe). Example: late/ly. 

 

Directions: Divide the words into syllables, according to the rule, with / marks and write the 

accent mark ( 
/ 
) above the primary vowel accent. 

 

 

1. basement 2. obese 3. fading 

 

4. scenery 5. hateful 6. compete 

 

7. lively 8. decode 9. enshrine 

 

10. lonely 11. glided 12. misquoted 

 

13. release 14. muting 15. salesman 

 

16. misused 17. female 18. bakery 

 

19. received 20. supremely 21. dining 

 

22. bridegroom 23. midwife 24. dispute 

 

25. compote 26. excitement 27. dislocated 
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Structured Word Inquiry #3 
 

 
 

Word Part Bank 

 

dis  (against)  mot  (move) 
er  (one who)  al   (toward) 
re   (again)   ate   (showing, full of) 
ize  (to do, make) al   (relating to) 
ive  (relating to)  ion   (process, result) 
(e)d  (past tense)  ly   (when, how, like) 
 

The “ed” suffix says the short /e/ vowel sound after bases ending in “t” or “d. For example, 

hatĕd” and “dreaded.” 

loc(o) 
(place) 
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Consonant–Final e Syllables Worksheet #3 
 

 

Consonant–Final e Syllable Rule: The silent final e makes the vowel before a long sound, if 

only one consonant sound is between the two (VCe). Example: late/ly. 

 

Word Jumbles Directions: Unjumble these words in the spaces provided. Carefully divide the 

words into syllables with / marks. Then, write the accent mark ( 
/ 
) above the primary vowel 

accent. 

 

1. nheesirn   _________________________ 

 

2. eevericd   _________________________ 

 

3. ceryesn   _________________________ 

 

4. omoedbgirr  _________________________ 

 

5. sdetiloacd   _________________________ 
 

Nonsense Words Directions: Carefully divide these nonsense words into syllables with / marks, 

according to the syllable rule. 

 

6.  p l a m e m e n t 

 

7. l i t e s i n e 

 

8. s t r e e b l e t e 

 

9.  a n e s p l u m e 

 

10. r o n e b r u t e f u l 
 

Book Search Directions: Find four silent final e words.  

 

Book Titles: ________________________________________________________ 

 

 _________________________ p.__ _________________________ p.__ 

 

 _________________________ p.__ _________________________ p.__ 
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Vowel Teams Syllables Blending and Division #4 
 

 

Vowel Teams Syllable Rule: Usually keep vowel teams together in the same syllable. 

Example: beau/ty. 

 

Directions: Divide the words into syllables, according to the rule, with / marks and write the 

accent mark ( 
/ 
) above the primary vowel accent. 

 

1. supervision 2. throughout 3. awful 

 

4. eyebrows 5. ointment 6. cautiousness 

 

7. howling 8. weighty 9. afterthought 

 

10. roughly 11. receipt 12. boastful 

 

13. rooster 14. cheapskate 15. undergoes 

 

16. wooden 17. between 18. rainfall 

 

19. greatest 20. mischief 21. spraying 

 

22. deathlike 23. friendship 24. sleighing 

 

25. fruitful 26. fewest 27. keystroke 
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Structured Word Inquiry #4 
 

 
 

Word Part Bank 
 

super (over, above) or   (one that does) 
re  (again)   di   (two) 
ible   (able)   it   (to go) 
iz(s)e (to do, make) (u)al  (relating to) 
tele  (far)   ion   (process, result) 
(e)d  (past tense)  ad   (toward) 
 

American English favors the “z,” while British English prefers the “s.” Use the suffix “ible” 

if the base has a soft /c/ or /g/ sound (reducible, legible), after an “ss” (admissible), or after 

a bound base (audible). 

vis 
(to see) 
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Vowel Teams Syllables Worksheet #4 
 

 

Vowel Teams Syllable Rule: Usually keep vowel teams together in the same syllable. 

Example: beau/ty. 

 

Word Jumbles Directions: Unjumble these words in the spaces provided. Carefully divide the 

words into syllables with / marks. Then, write the accent mark ( 
/ 
) above the primary vowel 

accent. 

 

1. yhurlog   _________________________ 

 

2. lgishegin   _________________________ 

 

3. spahceteka  _________________________ 

 

4. ueogdnrse   _________________________ 

 

5. toisuylacu   _________________________ 
 

Nonsense Words Directions: Carefully divide these nonsense words into syllables with / marks, 

according to the syllable rule. 

 

6. s t e a t h e n t 

 

7. t a i s w e e n 

 

8. c l o w l i e f 

 

9. t r o i b l e i n 

 

10. b o u g h l a w z l y 
 

Book Search Directions: Find four two-syllable words that have vowel teams in one of the 

word parts. 
 

Book Titles: ________________________________________________________ 

 

 _________________________ p.__ _________________________ p.__ 

 

 _________________________ p.__ _________________________ p.__ 
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r–controlled Vowel Syllables Blending and Division #5 
 

 

r–controlled Vowels Syllable Rule: Keep the r controlled vowels in the same syllable. The r 

changes the pronunciation of a connected vowel. Examples: One sound /r/– stretch/er, 

whir/ring, ur/gent, cour/age; Two sounds /air/– hair/net, wear/ing, heir/loom, bare/ly;  

Two sounds /or/– ac/tor, re/store, di/no/saur, back/court; Two sounds /eer/– ear/ring, 

cheer/ful Two sounds /oo/– tour/ist, pure/ly; Three sounds /our/– hour/ly 

 

Directions: Divide the words into syllables, according to the rule, with / marks and write the 

accent mark ( 
/ 
) above the primary vowel accent. 

 

 

1. argument 2. artistic 3. burglar 

 

4. perspiration 5. erratic 6. admirer 

 

7. circumvent 8. surname 9. tornado 

 

10. format 11. terrain 12. firmly 

 

13. absurd 14. urgently 15. sulfur 

 

16. erroneous 17. cigarette 18. murmur 

 

19. stirring 20. herder 21. curtain 

 

22. squirming 23. virtual 24. charmer 

 

25. enormous 26. immortal 27. uncertainty 
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Structured Word Inquiry #5 
 

 
 

Word Part Bank 

 

in  (in, into)  trans  (across) 
per  (fully)   as  (toward) 
re   (again)   con  (with) 
dis  (against)  (u)al  (relating to) 
acy  (a condition of) (at)ion  (process, result) 
(e)d  (past tense)  it   (to go) 
 

The “ed” suffix is pronounced as /t/ after unvoiced sounds such as /t/, /p/, /k/, /f/, /ch/, /s/, 

/sh/, and /th/. Hold your throat and hear the motor sound. The voiced sounds say “d.” 

spir(e) 
(to breathe) 
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r–controlled Vowel Syllables Worksheet #5 
 

 

r–controlled Vowels Syllable Rule: Keep the r–controlled vowels in the same syllable. The r 

changes the pronunciation of a connected vowel. Examples: One sound /r/– stretch/er, 

whir/ring, ur/gent, cour/age; Two sounds /air/– hair/net, wear/ing, heir/loom, bare/ly;  

Two sounds /or/– ac/tor, re/store, di/no/saur, back/court; Two sounds /eer/– ear/ring, 

cheer/ful Two sounds /oo/– tour/ist, pure/ly; Three sounds /our/– hour/ly 

 

Word Jumbles Directions: Unjumble these words in the spaces provided. Carefully divide the 

words into syllables with / marks. Then, write the accent mark ( 
/ 
) above the primary vowel 

accent. 

 

1. canrtui   _________________________ 

 

2. uusflr   _________________________ 

 

3. uricevmcnt  _________________________ 

 

4. roetrrste   _________________________ 

 

5. agtetred   _________________________ 
  

Nonsense Words Directions: Carefully divide these nonsense words into syllables with / marks, 

according to the syllable rule. 

 

6. l a r c l un 

 

7. s e n t e r m e n t 

 

8. s l a n b i r g e 

 

9. o r s h a m b e 

 

10. d o u r l e e l s t e r 
 

Book Search Directions: Find four two-syllable words which include an r – controlled vowel. 

 

Book Titles: ________________________________________________________ 

 

 _________________________ p.__ _________________________ p.__ 

 

 _________________________ p.__ _________________________ p.__ 
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Double Consonant Syllables Blending and Division #6 
 

 

Double Consonant Syllable Rule: When two consonants come between two vowels in a word, 

divide the syllable between the consonants. Exceptions: Don’t divide between the consonants of 

a digraph (ch, sh, wh, th) and usually keep blends together e.g., bl, br, sw. Only separate ending 

“ed” suffixes from their roots when the roots end in d or t. 

Examples: din/ner, com/mit/ted, latch/key con/fessed. 

 

Directions: Divide the words into syllables, according to the rule, with / marks and write the 

accent mark ( 
/ 
) above the primary vowel accent. 

 

 

1. extended 2. stopping 3. stutter 

 

4. sincerely 5. typhoid 6. sluggishly 

 

7. important 8. permitted 9. forgotten 

 

10. starvation 11. substantial 12. admitted 

 

13. bookworm 14. seamstress 15. kidnapped 

 

16. starring 17. imprinted 18. astonished 

 

19. discussed 20. splitting  21. fitness 

 

22. madness 23. gladden 24. stirring 

 

25. shipment 26. presentation 27. hiccupped 
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Structured Word Inquiry #6 
 

 
 

Word Part Bank 

 

ad  (toward)  trans  (across) 
per  (fully)   ent  (causing) 
re   (again)   com  (with) 
sub  (under)   inter  (between) 
dyna (power)   ment  (causing) 
(t)ed (past tense)  sum  (to take, pick up) 
 

Double the last consonant in a base when adding a suffix which begins with a vowel if the 

base ends in a vowel-consonant and is accented. For example, “per/mít” + “ed” is permitted. 

mit(e) 
(to send) 
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Double Consonant Syllables Worksheet #6 
 

 

Double Consonant Syllable Rule: When two consonants come between two vowels in a word, 

divide the syllable between the consonants. Exceptions: Don’t divide between the consonants of 

a digraph (ch, sh, wh, th) and usually keep blends together e.g., bl, br, sw. Only separate ending 

“ed” suffixes from their roots when the roots end in d or t. 

Examples: din/ner, com/mit/ted, latch/key con/fessed. 

 

Word Jumbles Directions: Unjumble these words in the spaces provided. Carefully divide the 

words into syllables with / marks. Then, write the accent mark ( 
/ 
) above the primary vowel 

accent. 

 

1. nitrasrg   _________________________ 

 

2. escosdisd   _________________________ 

 

3. trgooftne   _________________________ 

  

4. edaitmtder  _________________________ 

 

5. pcucihpde   _________________________ 
 

Nonsense Words Directions: Carefully divide these nonsense words into syllables with / marks, 

according to the syllable rule. 

 

6. d e w a p p i n g 

 

7. e t t e n b o n d  

 

8. s t r i m m i e d 

 

9. t h r u n n e r d 

 

10. c l o g g e s t 
 

Book Search Directions: Find four words which have double consonants before the suffix. 

 

Book Titles: ________________________________________________________ 

 

 _________________________ p.__ _________________________ p.__ 

 

 _________________________ p.__ _________________________ p.__  
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Inflected Endings Blending and Division Worksheet #7 
 

 

Inflected Endings Syllable Rule: Inflected endings change the grammar or add to the meaning 

of a word. English has very few inflected endings compared to most other languages. 

Examples: wait – wait/ing, read – read/er (one who reads) 

 

Directions: Divide the words into syllables, according to the rule, with / marks and write the 

accent mark ( 
/ 
) above the primary vowel accent. 

 

1. radios 2. diskette 3. virtuous 

 

4. rodeos 5. possessed 6. misbehavior 

 

7. superheroes 8. undertaking 9. bereavement 

 

10. midwives 11. written 12. neighborhood 

 

13. buddies 14. microscope 15. repulsion 

 

16. monkeys 17. Middleville 18. mutation 

 

19. eyebrows 20. sealant 21. furious 

 

22. couches 23. inventor 24. wisdom 

 

25. infatuated 26. actress 27. unkindest 
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Structured Word Inquiry #7 
 

 
 

Word Part Bank 

 

im  (in, into)  (s)ion  (process, result) 
ex  (out of)   cata (down) 
re   (again)   com  (with) 
man(i) (under)   sti   (to make firm) 
im  (in, into)  ate   (showing, full of) 
(t)ed (past tense)   (s)ive (relating to)   
 

As with English homonyms, Greek and Latin word parts often have multiple meanings. 

For example, the prefix “im” can mean in as in “important” or not as in “immobile.” 

pul 
(to drive) 
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Inflected Endings Worksheet #7 
 

 

Inflected Endings Syllable Rule: Inflected endings change the grammar or add to the meaning 

of a word. English has very few inflected endings compared to most other languages. 

Examples: wait – wait/ing, read – read/er (one who reads) 

 

Word Jumbles Directions: Unjumble these words in the spaces provided. Carefully divide the 

words into syllables with / marks. Then, write the accent mark ( 
/ 
) above the primary vowel 

accent. 

 

1. sotivruu   _________________________ 

 

2. esospsesd   _________________________ 

 

3. tmaiutno   _________________________ 

 

4. ryebeows   _________________________ 

 

5. nvtienor   _________________________ 
 

Nonsense Words Directions: Carefully divide these nonsense words into syllables with / marks, 

according to the syllable rule. 

 

6. m i t c h l e d 

 

7. c u s t l e s t 

 

8. y e l t o n m e n t 

 

9. w h i t h a n t 

 

10. t o l u n t s t r i e d 
 

Book Search Directions: Find four words that have different inflections. 
 

Book Titles: ________________________________________________________ 

 

 _________________________ p.__ _________________________ p.__ 

 

 _________________________ p.__ _________________________ p.__  
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Schwa Syllables Blending and Division #8 
 

 

Schwa Syllable Rule: Unaccented vowel sounds frequently have the schwa sound, especially 

when there is only one letter in the syllable. All vowels can have the schwa sound. The schwa 

makes a long /ŭh/ sound. Examples: a/lárm, com/mít The schwa can also make a short /ŭh/ or /ĭ/ 

sound. Examples: cúr/tain, gál/lon 

 

Directions: Divide the words into syllables, according to the rule, with / marks and write the 

accent mark ( 
/ 
) above the primary vowel accent. 

 

1. about 2. preparatory 3. mountain 

 

4. kitten 5. cemetery 6. mischievous 

 

7. easily 8. engineer 9. vehicle 

 

10. galloping 11. welcome 12. porpoises 

 

13. applicable 14. representative 15. natural 

 

16. mathematic 17. diagram 18. persecute 

 

19. discovery 20. imaginary 21. invisible 

 

22. wonderful 23. sophomore 24. melody 

 

25. deliberately 26. symphony 27. traveling 
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Structured Word Inquiry #8 
 

 
 

Word Part Bank 

 

graph (writing)  lyze (dissolve, set free) 
norm (the pattern) se  (apart) 
_el   (tool)   dox  (idea, belief) 
chute (to fall)   ate   (showing, full of) 
meter (measure)  al  (relating to) 
leg  (law)    able (able)   
 

We often combine more than one prefix, base, or suffix in a word. For example, “incomplete” 

has two prefixes, “in” and “com.” “Beautifully” has two suffixes, “ful” and “ly.” 

para 
(alongside) 



The Science of Reading Intervention Program: Assessment-based Instruction  ©2022 Pennington Publishing 443 

Schwa Syllables Division #8 
 

 

Schwa Syllable Rule: Unaccented vowel sounds frequently have the schwa sound, especially 

when there is only one letter in the syllable. All vowels can have the schwa sound. The schwa 

makes a long /ŭh/ sound. Examples: a/lárm, com/mít The schwa can also make a short /ŭh/ or /ĭ/ 

sound. Examples: cúr/tain, gál/lon 

 

Word Jumbles Directions: Unjumble these words in the spaces provided. Carefully divide the 

words into syllables with / marks. Then, write the accent mark ( 
/ 
) above the primary vowel 

accent. 

 

1. agdairm   _________________________ 

 

2. mocwlee   _________________________ 

 

3. egneiner   _________________________ 

 

4. ecemytre   _________________________ 

 

5. tapenrrseetiev  _________________________ 
 

Nonsense Words Directions: Carefully divide these nonsense words into syllables with / marks, 

according to the syllable rule. 

 

6. k e r l i o n 

 

7. a t e n d o u s 

 

8. c o m m e s t r i o u s 

 

9. b u s t a i n l y 

 

10. d o w m a n 
 
Book Search Directions: Find four words which include the schwa: two in the first syllable and 

two in the second syllable. 

 

Book Titles: ________________________________________________________ 

 

 _________________________ p.__ _________________________ p.__ 

 

 _________________________ p.__ _________________________ p.__  
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Consonant-“_le” Blending and Division Worksheet #9 
 

 

Consonant-“le” Syllable Rule: A suffix syllable ending with a consonant-“le” has a short 

schwa sound (a nasal short ŭ) between the consonant and the “le” ending. The e is silent. 

Examples: can/dle, pim/ple 

 

Directions: Divide the words into syllables, according to the rule, with / marks and write the 

accent mark ( 
/ 
) above the primary vowel accent. 

 

 

1. handle 2. hassled 3. trickled 

 

4. muscle 5. humble 6. cattleman 

 

7. single 8. purple 9. rifle 

 

10. paddling 11. measles 12. ticklish 

 

13. circling 14. bottle 15. settlement 

 

16. toggle 17. sample 18. stifle 

 

19. cradle 20. trifling 21. unbuckled 

 

22. uncle 23. fabled 24. gentlemen 

 

25. encircle 26. triangle 27. reshuffle 
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Structured Word Inquiry #9 
 

 
 

Word Part Bank 

 

en  (in, into)  ul(e) (little) 
ar  (relating to)  non  (not) 
_le   (tool)   (u)it (to go) 
vent (to come)  (g)ate  (showing, full of) 
semi (half)   ence (action, process) 
nav(i) (to sail)    fer  (carry)   
 

Letters other than a, e, i, o, and u can serve as vowels. For example, the “l” can serve as the 

vowel sound in consonant-“le” spellings. For example, “ta/ble” and “pur/ple.” 

circ(um) 
(around) 
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Consonant-“_le” Worksheet #9 
 

 

Consonant-“le” Syllable Rule: A suffix syllable ending with a consonant-“le” has a short 

schwa sound (a nasal short ŭ) between the consonant and the “le” ending. The e is silent. 

Examples: can/dle, pim/ple 

 

Word Jumbles Directions: Unjumble these words in the spaces provided. Carefully divide the 

words into syllables with / marks. Then, write the accent mark ( 
/ 
) above the primary vowel 

accent. 

 

1. upprel   _________________________ 

 

2. cuselm   _________________________ 

 

3. heldna   _________________________ 

 

4. dldinpag   _________________________ 

 

5. etlsetemnt   _________________________ 
 

Nonsense Words Directions: Carefully divide these nonsense words into syllables with / marks, 

according to the syllable rule. 

 

6. m u s g l e 

 

7. l a t l e m a n 

 

8. p u n b l e m a n t 

 

9. a w f l e t i n e 

 

10. y a s s l e l y 
 

Book Search Directions: Find four words with different consonant-“le” syllables. 
 

Book Titles: ________________________________________________________ 

 

 _________________________ p.__ _________________________ p.__ 

 

 _________________________ p.__ _________________________ p.__  
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Vowel Pronunciation Shift Blending and Division #10 
 

 

Vowel Pronunciation Shift Syllable Rule: Vowel sounds may change pronunciation or spelling 

between related words. Example: ex/plain (The “ai” has a long /ā/ sound) – ex/pla/na/tion (The 

a has a short /ă/ sound) 
 

Directions: Divide the words into syllables, according to the rule, with / marks and write the 

accent mark ( 
/ 
) above the primary vowel accent. 

 

1. compete 2. competitive 3. competition 
 

4. repeating 5. repetitive 6. repetitious 
 

7. hypnotize 8. hypnotic 9. hypnosis 
 
10. metal 

 
11. metallic 

 

 
12. extremity 

 
13. extreme 

 

 
14. local 

 
15. locality 

 

 
16. dining 

 
17. dinner 

 

 
18. insanity 

 
19. insane 

 

 
20. pleasant 
 
22. presume 
 
24. defining 
 
26. recitation 

 
21. pleasing 
 
23. presumption 
 
25. definition 
 
27. recite 
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Structured Word Inquiry #10 
 

 
 

Word Part Bank 

 

in  (not)   y  (when, how, like) 
de  (away from) ite  (a member of) 
con   (with)   it  (to go) 
re  (again)   ish   (somewhat) 
semi (half)   al  (relating to) 
ize  (to do, make) (it)ion  (process, result)  
 

Spell “sion” for the final zyun sound (illusion) or the final shun sound (expulsion, passion) 

if after an l or s. Spell “cian” (musician) for a person and “tion” (condition) for the rest. 

fin(e) 
(end) 
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Vowel Pronunciation Shift Worksheet #10 
 

 

Vowel Pronunciation Shift Syllable Rule: Vowel sounds may change pronunciation or spelling 

between related words. Example: ex/plain (The “ai” has a long /ā/ sound) – ex/pla/na/tion (The 

a has a short /ă/ sound) 

 

Word Jumbles Directions: Unjumble these words in the spaces provided. Carefully divide the 

words into syllables with / marks. Then, write the accent mark ( 
/ 
) above the primary vowel 

accent. 

 

1. periteagn   _________________________ 

 

2. epteiirtev   _________________________ 

 

3. noitpeitir   _________________________ 

 

4. gnneidfi   _________________________ 

 

5. iiifedntno   _________________________ 
 

Nonsense Words Directions: Carefully divide these nonsense words into syllables with / marks, 

according to the syllable rule. 

 

6. q u a t i z e 

 

7. q u a t i c 

 

8. q u a t i n g 

 

9. q u a t e d 

 

10. q u a t l y 
 

Book Search Directions: Find four words which have vowels that change in pronunciation 
between related words. 

 

Book Titles: ________________________________________________________ 

 

 _________________________ p.__ _________________________ p.__ 

 

 _________________________ p.__ _________________________ p.__  
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Consonant Pronunciation Shift Blending and Division #11 
 

 

Consonant Pronunciation Shift Syllable Rule: Consonant sounds may change pronunciation 

among related words.  

Example: pub/lic (The c has a /k/ sound) – pub/li/cize (The c has a /s/ sound) 
 

Directions: Divide the words into syllables, according to the rule, with / marks and write the 

accent mark ( 
/ 
) above the primary vowel accent. 

 

1. critic 2. criticize 3. critique 
 

4. medicine 5. medical 6. medicinal 
 

7. politics 8. politician 
 

9. policy 

10. resign 11. signature 
 

 

12. election 13. elect 
 

 

14. vehicle 15. vehicular 
 

 

16. condemn 17. condemnation 
 

 

18. benefit 19. beneficial 
 

 

20. divide 
 
22. magic 
 
24. college 
 
26. practical 

21. division 
 
23. magician 
 
25. collegial 
 
27. practice 
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Structured Word Inquiry #11 
 

 
 

Word Part Bank 

 

e  (out of)   able (able) 
col  (with)   ure  (a result of) 
neg   (to deny)  or   (one that does) 
re  (again)   un   (not) 
se  (apart)   ive  (relating to)  
dia  (through)  ion   (process, result)  
 

Spell “able” as the suffix if the base has a hard /c/ or /g/ sound (despicable, navigable), after 

a free base (teachable), or after a silent e (likeable).  

lect 
(to read or 

choose) 
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Consonant Pronunciation Shift Worksheet #11 
 

 
Consonant Pronunciation Shift Syllable Rule: Consonant sounds may change pronunciation 

among related words.  

Example: pub/lic (The c has a /k/ sound) – pub/li/cize (The c has a /s/ sound) 
 

Word Jumbles Directions: Unjumble these words in the spaces provided. Carefully divide the 

words into syllables with / marks. Then, write the accent mark ( 
/ 
) above the primary vowel 

accent. 
 

1. tiplocis  _________________________ 

 

2. opniltciai  _________________________ 

 

3. amgci  _________________________ 

 

4. olpyic  _________________________ 

 

5. iamgcnia  _________________________ 
 

Nonsense Words Directions: Carefully divide these nonsense words into syllables with / marks, 

according to the syllable rule. 
 

6. u n d e f i t    u n d e f i c i a l 

 

7. a n t c i d e   a n t c i d i s i o n 

 

8. l u t t e g e   l u t t e g i a l 

 

9. o t d a r n a l  o t d a r n i n a l 

 

10. a t l i c   a t l i c i a n 
 

Book Search Directions: Find four words which have consonants that change in pronunciation 

between related words. 

 

Book Titles: ________________________________________________________ 

 

 _________________________ p.__ _________________________ p.__ 

 

 _________________________ p.__ _________________________ p.__  
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Accent Shift Blending and Division #12 
 

 

Accent Shift Syllable Rule: Accent placements sometimes change between related words. All 

words have one syllable that has a primary accent on its vowel sound. 

Example: én/er/gy – en/er/gé/tic 

 

Directions: Divide the words into syllables, according to the rule, with / marks and write the 

accent mark ( 
/ 
) above the primary vowel accent. 

 

1. moment 
 

2. momentous  

3. abstraction 
 

4. abstract  

5. biological 
 

6. biology  

7. electric 
 

8. electricity  

9. allergy 
 

10. allergic  

11. conserve 
 

12. conservation  

13. magnet 
 

14. magnetic  

15. tranquil 
 

16. tranquility  

17. photography 
 

19. preview 
 

21. injurious 
 

23. democrat 

18. photograph 
 

20. previewing 
 

22. injury 
 

24. democracy 
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Structured Word Inquiry #12 
 

 
 

Word Part Bank 

 

dem(o) (people)  un  (not) 
bureau (office)   aristo (best of its kind) 
pluto  (rich)   the(o)  (god) 
iz(s)e (to do, make) un   (not) 
techn(o) (skill)  ic  (relating to)  
auto (self)   y   (when, how, like)  
 

Dictionaries divide syllables by sounds. However, for multisyllabic spelling, we usually 

keep bases in their own syllables. For example, “dem/o/cra/tic” v. “dem/o/crat/ic.” 

crat(c) 
(rule) 
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Accent Shift Worksheet #12 
 

 

Accent Shift Syllable Rule: Accent placements sometimes change between related words. All 

words have one syllable that has a primary accent on its vowel sound. 

Example: én/er/gy – en/er/gé/tic 

 

Word Jumbles Directions: Unjumble these words in the spaces provided. Carefully divide the 

words into syllables with / marks. Then, write the accent mark ( 
/ 
) above the primary vowel 

accent. 

 

1. ilralegc   _________________________ 

 

2. llyrgea   _________________________ 

 

3. tocivcn   _________________________ 

 

4. nvcciiootn  _________________________ 
 

Nonsense Words Directions: Carefully divide these nonsense words into syllables with / marks, 

according to the syllable rule. 

 

5. p a l r i c   p a l r i c i t y 

 

6. t r i s e r v e   t r i s e r v a t i o n 

 

7. n u q u e l   n u q u e l i t y 

 

8. d o w t e r   d o w t e r i o u s 

 

9. c l a s t e n   c l a s t e n a c y 

 

10. t e l i c a l  t e l i c i s m 
 

Book Search Directions: Find four words which have accents that change in pronunciation 
between related words. 

 

Book Titles: ________________________________________________________ 

 

 _________________________ p.__ _________________________ p.__ 

 

 _________________________ p.__ _________________________ p.__  
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Prefix Blending and Division #13 
 

 

Prefix Syllable Rule: Prefixes are word parts at the beginning of a word that change the 

meaning of the base word or incomplete root. Some words have two prefixes. 

Examples: pre/view, un/im/proved 

 

Directions: Divide the words into syllables, according to the rule, with / marks and write the 

accent mark ( 
/ 
) above the primary vowel accent. 

 

 

1. antidote 2. community 3. engage 

 

4. inactive 5. resurgence 6. emphatic 

 

7. immobile 8. energetic 9. nonsense 

 

10. superman 11. understand 12. illegal 

 

13. irritant 14. definitely 15. foreword 

 

16. middle 17. prescription 18. overview 

 

19. unsanitary 20. semicircle 21. transport 

 

22. cooperate 23. distinguish 24. prosper 

 

25. convention 26. misleading 27. collects 
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Structured Word Inquiry #13 
 

 
 

Word Part Bank 

 

trans  (across)   ex  (out of) 
pro  (in favor of)  uni  (one) 
im   (in, into)  ance  (action, process) 
able (able)   sup   (under) 
op  (toward)  ty  (condition of)  
de  (away from) (at)ion  (process, result)  
 

End a word with “ance”, “ancy”, or “ant” if the base before has a hard /c/ or /g/ sound 

(vacancy, arrogance) or if the base ends with “ear” or “ure” (clearance, insurance).  

port 
(carry) 
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Prefix Worksheet #13 
 

 

Prefix Syllable Rule: Prefixes are word parts at the beginning of a word that change the 

meaning of the base word or incomplete root. Some words have two prefixes. 

Examples: pre/view, un/im/proved 

 

Word Jumbles Directions: Unjumble these words in the spaces provided. Carefully divide the 

words into syllables with / marks. Then, write the accent mark ( 
/ 
) above the primary vowel 

accent. 

 

1. umnycmoit  _________________________ 

 

2. lilegla   _________________________ 

 

3. cstpepiirron  _________________________ 

 

4. gnsditiuihs  _________________________ 

 

5. noictoven   _________________________ 
 

Nonsense Words Directions: Carefully divide these nonsense words into syllables with / marks, 

according to the syllable rule. 

 

6. c o n t i l e 

 

7.  r e p e n s e 

 

8. p r e p e r t 

 

9. a n p e r t a t e 

 

10. f o r e k e t t a n y 
 

Book Search Directions: Find four words that have different prefixes. 
 

Book Titles: ________________________________________________________ 

 

 _________________________ p.__ _________________________ p.__ 

 

 _________________________ p.__ _________________________ p.__  
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Suffix Blending and Division #14 
 

 

Suffix Syllable Rule: Suffixes are word parts at the ending of a word that change the meaning of 

the base word or incomplete root, change the grammar, or change the function of the word. Some 

words have two suffixes. Examples: print/ed, care/ful/ly 

 

Directions: Divide the words into syllables, according to the rule, with / marks and write the 

accent mark ( 
/ 
) above the primary vowel accent. 

 

 

1. disable 2. terrific 3. envelope 

 

4. automobile 5. expensive 6. marrying 

 

7. eventful 8. tentative 9. basement 

 

10. immunity 11. competitive 12. reviewer 

 

13. rarity 14. pedestrians 15. onion 

 

16. adventurous 17. researches 18. nation 

 

19. courteous 20. targeted 21. creation 

 

22. cautious 23. family 24. ambition 

 

25. relational 26. careless 27. profess 
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Structured Word Inquiry #14 
 

 
 

Word Part Bank 

 

al   (relating to)  _le  (tool) 
estr  (in charge of) (o)meter  (measure) 
er  (one who)  (i)cure  (to take care of) 
(i)ent (four)   bi   (two) 
est  (connected to) (it)ion  (process,  result)  
ex  (away from) (i)an (condition of)  
 

End a word with “ence”, “ency”, or “ent” if the base before has a soft /c/ or /g/ sound 

(magnificent, emergency), after “id” (residence), or if the base ends with “ere” (reverence). 

ped 
(carry) 
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Suffix Worksheet #14 
 

 

Suffix Syllable Rule: Suffixes are word parts at the ending of a word that change the meaning of 

the base word or incomplete root, change the grammar, or change the function of the word. Some 

words have two suffixes. Examples: print/ed, care/ful/ly 

 

Word Jumbles Directions: Unjumble these words in the spaces provided. Carefully divide the 

words into syllables with / marks. Then, write the accent mark ( 
/ 
) above the primary vowel 

accent. 

 

1. ertrfic   _________________________ 

 

2. ygrmrain   _________________________ 

 

3. csaererhse  _________________________ 

 

4. ediouslci   _________________________ 

 

5. veelnoep   _________________________ 
 

Nonsense Words Directions: Carefully divide these nonsense words into syllables with / marks, 

according to the syllable rule. 

 

6. q u i t c h a b l e 

 

7. e n d m o n i o u s 

 

8. l e v u t i o n a l 

 

9. s t a r t r i a n  

 

10. p a n t l i t y 
 

Book Search Directions: Find four words that have different suffixes. 
 

Book Titles: ________________________________________________________ 

 

 _________________________ p.__ _________________________ p.__ 

 

 _________________________ p.__ _________________________ p.__  
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Syllable and Morphological Awareness Answers #1 
 

 

Closed Syllables  

 

1. náp/kin 2. pén/cil 3. fíd/get 

  

4. píc/nic 5. cón/test 6. bán/dit 

  

7. át/las 8. in/vén/ted 9. ín/sult 

  

10. plás/tic 11. sánd/wich 12. hún/dred 

  

13. món/ster 14. trúm/pet 15. ín/sect 

  

16. fan/tás/tic 17. splén/did 18. các/tus 

  

19. mág/net 20. cán/yon 21. ác/tress 

  

22. quin/tét 23. kíd/nap 24. lóc/ker 

  

25. púmp/kin 26. sub/tráct 27. frán/tic 

  

Structured Word Inquiry 

 

subtract, subtraction, contract, contraction, protract, protraction, tractor, distract, distractor, 

retract, retraction, detract, attract, attractive, unattractive 

 

Word Jumbles 

 

(1) kíd/nap 

(2) fan/tás/tic 

(3) sánd/wich 

(4) sub/tráct 

(5) púmp/kin  

 

Nonsense Words 

 

(6) latch/len 

(7) cam/blund 

(8) rest/bilt 

(9) thich/es/tel 

(10) bod/in/let 
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Syllable and Morphological Awareness Answers #2 
 

 

Open Syllables  

 

1. lá/zy 2. phó/to 3. frée/bie 
  

4. é/go 5. í/vy 6. hó/bo 
  

7. té/pee 8. de/cáy 9. spí/cy 
  

10. slów/ly 11. pa/yée 12. grá/vy 
  

13. zé/ro 14. pá/stry 15. bí/ome 
  

16. có/coa 17. slí/my 18. cú/tie 
  

19. re/plý 20. há/lo 21. re/páy 
  

22. shá/dy 23. de/ný 24. vé/to 
  

25. tá/sty 26. be/lów 27. tró/phy 
  

Structured Word Inquiry 

 

antibiotic, biography, biosphere, biome, biogenic, bioscope, symbiotic, autobiography, bionic, 

biology 

 

Word Jumbles 

 

(1) phó/to 

(2) slí/my 

(3) free/bie 

(4) tró/phy 

(5) pá/stry 

 

Nonsense Words 

 

(6) glow/ly 

(7) ti/play 

(8) mu/shi/lee 

(9) tra/dy/by 

(10) stri/lu/bea 
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Syllable and Morphological Awareness Answers #3 
 

 

Consonant–Final e Syllables  

 

1. báse/ment 2. o/bése 3. fá/ding 

 

4. scé/ner/y 5. háte/ful 6. com/péte 

 

7. líve/ly 8. de/códe 9. en/shríne 

 

10. lóne/ly 11. glí/ded 12. mis/quó/ted 

 

13. re/leáse 14. mú/ting 15. sáles/man 

 

16. mis/úsed 17. fé/male 18. bá/ker/y 

 

19. re/céived 20. su/préme/ly 21. dí/ning 

 

22. bríde/groom 23. míd/wife 24. dis/púte 

 

25. cóm/pote 26. ex/cíte/ment 27. dís/lo/ca/ted 

 

Structured Word Inquiry 

 

locate, locater, dislocate, dislocated, local, locally, locomotive, locomotion, located, relocate, 

relocated, localize  

 

Word Jumbles 

 

(1) en/shríne 

(2) re/céived 

(3) scé/ner/y or séc/ne/ry 

(4) bríde/groom 

(5) dís/lo/ca/ted 

 

Nonsense Words 

 

(6) plame/ment 

(7) lite/sine 

(8) stree/blete 

(9) anes/plume 

(10) rone/brute/ful 
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Syllable and Morphological Awareness Answers #4 
 

 

Vowel Teams Syllables  

 

1. sú/per/vis/ion 2. through/óut 3. áw/ful 

 

4. éye/brows 5. óint/ment 6. cáu/tious/ness 

 

7. hów/ling 8. wéigh/ty 9. áf/ter/thought 

 

10. róugh/ly 11. re/céipt 12. bóast/ful 

 

13. róo/ster 14. chéap/skate 15. un/der/góes 

 

16. wóo/den 17. be/twéen 18. ráin/fall 

 

19. gréa/test 20. mís/chief 21. spráy/ing 

 

22. déath/like 23. fríend/ship 24. sléigh/ing 

 

25. frúit/ful 26. féw/est 27. kéy/stroke 

 

Structured Word Inquiry 

 

supervision, supervisor, supervise, supervised, revise, revised, revision, division, divisible, visit, 

revisit, visualize, television, televise, advise 

 

Word Jumbles 

 

(1) róugh/ly 

(2) sléigh/ing 

(3) chéap/skate 

(4) un/der/góes 

(5) cáu/tious/ly 

 

Nonsense Words 

 

(6) steath/lent  

(7) tais/ween 

(8) clow/lief 

(9) troi/glein 

(10) bough/lawz/ly 
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Syllable and Morphological Awareness Answers #5 
 

 

r – controlled Vowel Syllables  

 

1. ár/gu/ment 2. ár/tis/tic 3. búr/glar 

 

4. per/spir/á/tion 5. er/rá/tic 6. ad/mír/er 

 

7. cír/cum/vent 8. súr/name 9. tor/ná/do 

 

10. fór/mat 11. ter/ráin 12. fírm/ly 

 

13. ab/súrd 14. úr/gent/ly 15. súl/fur 

 

16. er/ró/ne/ous 17. cíg/ar/ette 18. múr/mur 

 

19. stir/ring 20. hér/der 21. cúr/tain 

 

22. squír/ming 23. vír/tu/al 24. char/mer 

 

25. e/nór/mous 26. im/mor/tál 27. un/cér/tain/ty 

 

Structured Word Inquiry 

 

inspire, inspired, inspiration, transpire, transpired, perspire, perspired, perspiration, aspire, 

aspired, aspiration, respiration, conspire, conspiracy, dispirit, spirit, spiritual 

 

Word Jumbles 

 

(1) cúr/tain 

(2) súl/fur 

(3) cír/cum/vent or cir/cum/vént 

(4) tér/ror/ist 

(5) tár/get/ed or tár/ge/ted 

 

Nonsense Words 

 

(6) larc/lun 

(7) sen/ter/ment 

(8) slan/birge 

(9) or/sham/be 

(10) dour/leel/ster 
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Syllable and Morphological Awareness Answers #6 
 

 

Double Consonant Syllables  

 

1. ex/tén/ded 2. stóp/ping 3. stút/ter 

 

4. sin/cére/ly 5. tý/phoid 6. slúg/gish/ly 

 

7. im/pór/tant 8. per/mít/ted 9. for/gót/ten 

 

10. star/vá/tion 11. sub/stán/tial 12. ad/mít/ted 

 

13. bóok/worm 14. séam/stress 15. kíd/napped 

 

16. stár/ring 17. im/prín/ted 18. as/tó/nished 

 

19. dis/cússed 20. splít/ting 21. fít/ness 

 

22. mád/ness 23. glád/den 24. púr/ring 

 

25. shíp/ment 26. pre/sen/tá/tion 27. híc/cupped 

 

Structured Word Inquiry 

 

admit, admitted, transmit, transmitted, permit, permitted, intermittent, remit, remitted, commit, 

committed, recommit, recommitted, commitment, submit, submitted, resubmit, summit, 

summited, dynamite  

 

Word Jumbles 

 

(1) stár/ring 

(2) dis/cússed 

(3) for/gót/ten 

(4) re/ad/mít/ted 

(5) híc/cupped  

 

Nonsense Words 

 

(6) de/wap/ping 

(7) et/ten/bond 

(8) strim/mied 

(9) thrun/nerd 

(10) clog/gest 
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Syllable and Morphological Awareness Answers #7 
 

 

Inflected Ending Morphemes  

 

1. rá/di/os 2. dis/kétte 3. vír/tu/ous 

 

4. ró/de/os 5. pos/séssed 6. mis/be/há/vior 

 

7. sú/per/he/roes 8. ún/der/ta/king 9. be/réave/ment 

 

10. míd/wives 11. wrít/ten 12. néigh/bor/hood 

 

13. búd/dies 14. mí/cro/scope 15. re/púl/sion 

 

16. món/keys 17. Míd/dle/ville 18. mu/tá/tion 

 

19. éye/brows 20. séal/ant 21. fúr/i/ous 

 

22. cóu/ches 23. in/vén/tor 24. wís/dom 

 

25. in/fá/tu/a/ted 26. ác/tress 27. un/kínd/est 

 

Structured Word Inquiry 

 

impulsive, expulsion, catapulted, repulsive, compulsive, manipulate, stipulate 

 

Word Jumbles 

 

(1) vír/tu/ous 

(2) pos/séssed 

(3) mu/tá/tion 

(4) éye/brows 

(5) in/vén/tor   

 

Nonsense Words 

 

(6) mitch/led 

(7) cust/lest  

(8) yel/ton/ment 

(9) whith/ant or whi/thant 

(10) to/lunt/stried or tol/unt/stried 
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Syllable and Morphological Awareness Answers #8 
 

 

Schwa Syllables  

 

1. a/bóut 2. pré/par/a/to/ry 3. móun/tain 

 

4. kít/ten 5. cém/e/te/ry 6. mís/chie/vous 

 

7. éa/si/ly 8. en/gi/néer 9. vé/hi/cle 

 

10. gál/lo/ping 11. wél/come 12. pór/poi/ses 

 

13. ap/plí/ca/ble 14. rep/re/sén/ta/tive 15. ná/tu/ral 

 

16. math/e/má/tic 17. dí/a/gram 18. pér/se/cute 

 

19. dis/cóv/er/y 20. i/mág/i/nar/y 21. in/vís/i/ble 

 

22. wón/der/ful 23. sóph/o/more 24. mél/o/dy 

 

25. de/lí/ber/ate/ly 26. sým/pho/ny 27. tráv/el/ing 

 

Structured Word Inquiry 

 

paragraph, paralyze, paranormal, separate, paradox, parallel, parachute, parameter, paralegal, 

parable 

 

Word Jumbles 

 

(1) dí/a/gram 

(2) wél/come 

(3) en/gi/néer or en/gin/éer  

(4) cé/me/ter/y or cém/e/ter/y 

(5) re/pre/sén/ta/tive or rep/re/sén/ta/tive or re/pre/sént/a/tive or rep/re/sént/a/tive 

 

Nonsense Words 

 

(6) kerl/ion 

(7) a/dend/ous or a/den/dous 

(8) com/mes/tri/ous 

(9) mus/tain/ly 

(10) dow/man 
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Syllable and Morphological Awareness Answers #9 
 

 

Consonant-“le” Morphemes  

 

1. hán/dle 2. hás/sled 3. tríc/kled 

 

4. mú/scle 5. húm/ble 6. cát/tle/man 

 

7. sín/gle 8. púr/ple 9. rí/fle 

 

10. pád/dling 11. méa/sles 12. tíc/klish 

 

13. cír/cling 14. bót/tle 15. sét/tle/ment 

 

16. tóg/gle 17. sám/ple 18. stí/fle 

 

19. crá/dle 20. trí/fling 21. un/búc/kled 

 

22. ún/cle 23. fá/bled 24. gén/tle/men 

 

25. en/cír/cle 26. trí/an/gle 27. re/shúf/fle 

 

Structured Word Inquiry 

 

circle, encircle, circulate, circular, noncircular, semicircle, circuit, circumvent, circumference, 

circumnavigate 

 

Word Jumbles 

 

(1) púr/ple 

(2) mús/cle 

(3) hán/dle 

(4) pád/dling or pád/dl/ing 

(5) sét/tle/ment   

 

Nonsense Words 

 

(6) mus/gle 

(7) la/tle/man 

(8) pun/ble/mant 

(9) aw/fle/tine 

(10) yas/sle/ly 
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Syllable and Morphological Awareness Answers #10 
 

 

Vowel Pronunciation Shift  

 
1. com/péte 2. com/pé/ti/tive 3. com/pe/tí/tion 

 

4. re/péa/ting 5. re/pé/ti/tive 6. re/pe/tí/tious 
 

7. hýp/no/tize 8. hyp/nó/tic 9. hyp/nó/sis 
 
10. mét/al 

 
11. me/tál/lic 

 

 
12. ex/tré/mi/ty 

 
13. ex/tréme 

 

 
14. ló/cal 

 
15. lo/cál/i/ty 

 

 
16. dí/ning 

 
17. dín/ner 

 

 
18. in/sán/i/ty 

 
19. in/sáne 

 

 
20. pléas/ant 
 
22. pre/súme 
 
24. de/fí/ning 
 
26. re/ci/tá/tion 

 
21. pléas/ing 
 
23. pre/súmp/tion 
 
25. déf/i/ni/tion 
 
27. re/cíte 

 
 

 

Structured Word Inquiry 

 

infinite, finite, infinity, define, definite, definition, confine, refine, finish, refinish, final. 

semifinal, finalize  

 

Word Jumbles 

 

(1) re/péa/ting or re/péat/ing 

(2) re/pé/ti/tive or re/pét/i/tive 

(3) re/pe/tí/tion or rep/e/tí/tion 

(4) de/fí/ning or de/fín/ing 

(5) de/fi/ní/tion or def/i/ní/tion or de/fin/í/tion  

 

Nonsense Words 

 

(6) quat/tize 

(7) quat /ic or qua/tic 

(8) quat/ing or qua/ting 

(9) quat/ed or qua/ted 

(10) quat/ly 
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Syllable and Morphological Awareness Answers #11 
 

 

Consonant Pronunciation Shift  

 
1. crít/ic 2. crít/i/cize 3. cri/tíque 

 

4. méd/i/cine 5. méd/i/cal 6. me/dí/ci/nal 
 

7. pól/i/tics 8. pol/i/tí/cian 
 

9. pól/i/cy 

10. re/sígn 11. síg/na/ture 
 

 

12. e/léc/tion 13. e/léct 
 

 

14. vé/hi/cle 15. ve/hí/cu/lar 
 

 

16. con/démn 17. con/dem/ná/tion 
 

 

18. bén/e/fit 19. ben/e/fí/cial 
 

 

20. di/víde 
 
22. mág/ic 
 
24. cól/lege 
 
26. prác/ti/cal 

21. di/ví/sion 
 
23. ma/gí/cian 
 
25. col/lé/gi/al 
 
27. prác/tice 

 

 

Structured Word Inquiry 

 

elect, electable, collect, collectable, lecture, neglect, elector, election, reelect, select, selective, 

elective, dialect 

 

 

Word Jumbles 

 

(1) pó/li/tics or pól/i/tics 

(2) po/li/tí/cian or pol/li/tí/cian 

(3) má/gic or mág/ic 

(4) pó/li/cy or pól/i/cy 

(5) ma/gí/cian  

 

Nonsense Words 

 

(6) un/de/fit   un/de/fi/cial 

(7) ant/cide   ant/ci/di/sion  

(8) lut/teg   lut/te/gi/al or lut/teg/i/al or lut/te/gial 

(9) ot/dar/nal or ot/darn/al ot/dar/ni/nal 

(10) at/lic   at/li/cian 
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Syllable and Morphological Awareness Answers #12 
 

 

Accent Shift  

 
1. mó/ment 
 

2. mo/mén/tous 

3. ab/strác/tion 
 

4. áb/stract 

5. bi/o/lóg/i/cal 
 

6. bi/ól/o/gy 

7. e/léc/tric 
 

8. e/lec/tríc/i/ty 

9. ál/ler/gy 
 

10. al/lér/gic 

11. con/sérve 
 

12. con/ser/vá/tion 

13. mág/net 
 

14. mag/nét/ic 

15. trán/quil 
 

16. tran/quíl/i/ty 

17. pho/tóg/ra/phy 
 
19. pré/view 
 
21. in/júr/i/ous 
 
23. dém/o/crat 

18. phó/to/graph 
 
20. pre/víew/ing 
 
22. ín/jur/y 
 
24. de/móc/ra/cy 

 

Structured Word Inquiry 

 

democrat, democratic, undemocratic, bureaucrat, bureaucratic, aristocrat, aristocratic, plutocrat, 

theocrat, theocratic, democratize, democracy, bureaucracy, aristocracy, autocrat, autocracy, 

technocrat 

 

Word Jumbles 

 

(1) al/lér/gic 

(2) ál/ler/gy 

(3) cón/vict 

(4) con/víc/tion 

 

Nonsense Words 

 

(5) pál/ric  pal/rí/ci/ty 

(6) trí/serve  tri/ser/vá/tion 

(7) nú/quel  nu/quél/i/ty 

(8) dów/ter  dow/tér/i/ous 

(9) clás/ten  clas/tén/a/cy or clas/té/na/cy 

(10) tél/i/cal  te/lí/ci/sm   
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Syllable and Morphological Awareness Answers #13 
 

 

Prefix Syllables 

 

1. án/ti/dote 2. com/mún/i/ty 3. en/gáge 

 

4. in/ác/tive 5. re/súr/gence 6. em/phát/ic 

 

7. im/mó/bile 8. en/er/gét/ic 9. nón/sense 

 

10. sú/per/man 11. un/der/stánd 12. il/lé/gal 

 

13. ír/ri/tant 14. déf/i/nite/ly 15. fóre/word 

 

16. míd/dle 17. pre/scríp/tion 18. ó/ver/view 

 

19. un/sán/i/tar/y 20. sém/i/cir/cle 21. tráns/port 

 

22. co/óp/er/ate 23. dis/tín/guish 24. prós/per 

 

25. con/vén/tion 26. mis/léad/ing 27. col/lécts 

 

Structured Word Inquiry 

 

transport, transportable, export, proportion, import, importable, importance, support, supportable, 

opportunity, deport, deportation, deportable 

 

Word Jumbles 

 

(1) com/mú/ni/ty or com/mún/i/ty 

(2) il/lé/gal 

(3) pre/scríp/tion 

(4) dis/tín/guish 

(5) con/vén/tion 

 

Nonsense Words 

 

(6) con/tile 

(7) re/pense 

(8) pre/pert 

(9) an/per/tate 

(10) fore/ket/ta/ny 
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Syllable and Morphological Awareness Answers #14 
 

 

Suffix Syllables 

 

1. dis/a/ble 2. ter/rif/ic 3. en/vel/ope 

 

4. au/to/mo/bile 5. ex/pen/sive 6. mar/ry/ing 

 

7. e/vent/ful 8. ten/ta/tive 9. base/ment 

 

10. im/mun/i/ty 11. com/pet/i/tive 12. re/view/er 

 

13. rar/i/ty 14. pe/des/tri/ans 15. on/ion 

 

16. ad/ven/tur/ous 17. re/search/es 18. na/tion 

 

19. cour/te/ous 20. tar/get/ed 21. cre/a/tion 

 

22. cau/tious 23. fam/i/ly 24. am/bi/tion 

 

25. re/la/tion/al 26. care/less 27. pro/fess 

 

Structured Word Inquiry 

 

pedal, peddler, pedestrian, pedometer, pedicure, biped, expedition, expedient, pedestal 

 

Word Jumbles 

 

(1) ter/rí/fic or ter/ríf/ic 

(2) már/ry/ing 

(3) ré/sear/ches or ré/search/es or re/séar/ches or re/séarch/es 

(4) de/lí/cious 

(5) én/ve/lope or én/vel/ope or en/vé/lope or en/vél/ope 

 

Nonsense Words 

 

(6) quitch/a/ble 

(7) end/mo/ni/ous 

(8) le/vu/tion/al 

(9) star/tri/an 

(10) pant/li/ty 
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Executive Function Skills 
 

  

Some reading researchers place significant importance regarding the impact of executive 

function skills on reading ability. Dr. Nell Duke has even suggested the possibility of updating 

Dr. Scarborough’s famous reading rope graphic with executive function skill arrows surrounding 

each strand of the rope. Researchers Nell Duke and Kelly Cartwright (2021) summarize this 

body of recent research: 

 

“Several EF [executive function] skills contribute directly to reading: cognitive 

flexibility, inhibitory control, working memory, planning, and attentional control… 

EF skills also contribute to reading ability indirectly, through both word recognition 

and language comprehension processes… EF is so important to reading that there is 

reason to believe that for some students, limited EF skills are the primary cause of 

reading difficulty.” 

 

As a reading specialist, I might not be quite as effusive in extolling the merits and critical 

importance of EF skills on reading development; however, EF skills certainly play a role, 

especially with respect to reading intervention (e.g., Melby-Lervåg & Hulme).  

 

The Executive Function Skill lessons have been designed as independent practice and follow the 

same format for all 52 lessons:  

 

1. Personal Assessment  

2. Executive Function Lesson  

3. Reflection.  

 

Instructional Sequence 

 

Motivation 

 

1. How to Get Motivated 

2. How to Prevent Procrastination 

3. How to Set Goals 

4. How to Develop a Positive Mental Attitude 

 

Organization and Time Management  

 

5. How to Create a Home Study Environment 

6. How to Get Organized for Homework 

7. How to Complete a Daily Review 

8. How to Manage Time for Homework 

 

 

 

 

https://ila.onlinelibrary.wiley.com/doi/10.1002/rrq.411
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Reading Strategies 

 

9. How to Choose Books for Independent Reading 

10. How to Develop Good Reading Habits 

11. How to Improve Silent Reading Fluency 

12. How to Read Interactively 

13. How to Improve Reading Comprehension 

14. How to Make Inferences  

15. How to Use Marginal Annotations 

16. How to Read Non–Fiction Textbooks  

17. How to Identify the Main Idea 

18. How to Complete a Close Reading for Narrative Text 

19. How to Complete a Close Reading for Expository Text 

20. How to Use Context Clues 

 

Research  

 

21. How to Quote and Cite Textual Evidence 

22. How to Identify Bias and Errors in Reasoning 

23. How to Research Safely and Evaluate Online Sources 

 

Memorization  

 

24. How to Memorize with the Grouping Strategy 

25. How to Memorize with the Association Strategy 

26. How to Memorize with the Linking Strategy 

27. How to Memorize with the Catch Words Strategy 

28. How to Memorize with the Catch Sentence Strategy 

29. How to Memorize with the Location Strategy 

 

Essay Writing  

 

30. How to Dissect a Writing Prompt 

31. How to Write a Thesis Statement  

32. How to Avoid Errors in Writing Style 

33. How to Follow Essay Writing Rules 

34. How to Write an Essay Introduction  

35. How to Write an Essay Body Paragraph 

36. How to Write an Essay Conclusion 

 

Listening and Note–taking  

 

37. How to Practice Active Listening 

38. How to Take Notes 

39. How to Organize Cornell Notes 

40. How to Organize Formal Outline Notes 
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Language Conventions 

 

41. How to Use Grammatical Sentence Openers for Sentence Variety 

42. How to Eliminate the “to be” Verbs 

43. How to Spell by the Rules 

44. How to Apply the Syllable Rules 

45. How to Punctuate Properly 

46. How to Capitalize Correctly 

47. How to Revise Non-Standard Usage 

 

Test Preparation and Test–taking  
 

48. How to Prepare for Tests 

49. How to Use Objective Test–taking Strategies 

50. How to Use Matching Test–taking Strategies 

51. How to Use Fill–in–the–Blank Test–taking Strategies 

52. How to Use Multiple Choice Test–taking Strategies 

 

Teacher Directions 

 

Each lesson takes about 15 minutes to complete. Introduce the format to your students, and 

model one of the lessons.  

 

1. Students complete the 5 question Personal Assessment and add up their point totals. Tell 

students to read the results and think about whether the results accurately reflect their knowledge 

and practice of the skill they are about to learn. Each assessment is an important preview of the 

study skill that follows. 

2. Read the Executive Functions Lesson carefully and follow directions. Take the time and 

make the effort to learn this skill. Make marginal annotations in the blanks spaces to respond to 

the lesson. 

3. Complete the Reflection. The format is the same for each lesson, but each lesson requires 

different responses. Have your parent or teacher review and discuss the lesson with you.  

 

Marginal Annotations to Improve Reading Comprehension 
 

1. Write definitions provided in the text or those which you research.   

2. Star main ideas and bullet point key details. List and number examples.  

3. Write a question mark for confusing sections to re-read or ask your teacher about.  

4. [Bracket] sections and comment with criticisms, praises, insights, interpretations, ways 

to re-think the author’s idea, and questions.  
5. Summarize reading sections.  

6. Connect related ideas within the text with arrows, and comment on connections to other 

text or sources, including relevant personal experiences. 

7. Write specific predictions and check as you continue reading. 

8. Highlight textual evidence which you may use in a related assignment or in class 

discussion of the reading. 
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How to Get Motivated Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       
 

1. To get motivated to do something I don’t want to 

 do, I just get started and don’t stop until 

 it’s done. 

2. I set goals for myself to get motivated to 

 accomplish tasks that I don’t want to do. 

 

3. When I reach my goals, I celebrate my  

 achievements.     

 

4. I try my best, even on tasks that I don’t want to do. 

 

 

5. I get expert help to show me how to accomplish 

 tasks which I feel unmotivated to complete.   

 

Results 

 

23-25  You know the all key strategies that allow you to motivate yourself to do things 

  that you do not want to do. 

 

20-22  You know most of the key strategies that allow you to motivate yourself to do  

  things that you do not want to do. 

 

17-19  You know some of the key strategies that allow you to motivate yourself to do  

  things that you do not want to do.  

 

13-16  You know few of the key strategies that allow you to motivate yourself to do  

  things that you do not want to do. Knowing these strategies will get you  

  motivated. 

 

<13  You do not know the key strategies that allow you to motivate yourself to do  

  things that you do not want to do. Knowing these strategies will get you  
  motivated. 

 

Already Know: What I already know about getting motivated is _________________________ 

 

_____________________________________________________________________________ 

 

Want to Know: What I want to know about getting motivated is _________________________ 

 

_____________________________________________________________________________ 
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How to Get Motivated Lesson #1 
 

 

It’s easy to get motivated to do something you enjoy. If your parents announce plans to 

go out to your favorite restaurant, it isn’t hard to get excited about that doing that task. However, 

it’s harder to get motivated to do something that you do not enjoy. If your parents announce 

plans to go to visit your least favorite relative, it is hard to get excited about doing that task. 

The trick is to learn how to self-motivate to accomplish the things that you do not enjoy. 

Learning and applying the steps of The Motivation Cycle will help you achieve your goals and 

feel good about your accomplishments. Fill in the blanks in the graphic as you read this lesson. 
 

 

 

Step 1: Practice        Step 2: Achievement 

Do something over and over         Reach your ____________ 

again with ____________help 

 

        Step 3: Satisfaction 

   Feel ____________ about reaching your goal 

Step 1 Practice 
 

The only way to get motivated to complete a task is by starting on that task through effective 

practice. Effective practice means to do things repeatedly the right way. To find out what the best 

practice is and how to do it, you need to consult an expert. Teachers, parents, or friends who are 

successful at the task can be excellent coaches. Famous basketball star, Michael Jordan, said that 

he started listening to his coaches in high school after failing to make the varsity team in his 

freshman year. How you practice is just as important as how much you practice.  
 

Step 2 Achievement 

 

As you continue practice, you will begin to see results. It may take a while to reach your goal. If 

you haven’t done any homework all year in Math, it will take some time to improve your grade 

and catch up on missing skills. If you do not experience achievement after a reasonable amount 

of time, ask for help and adjust your practice. Michael Jordan made the varsity the next year. 
 

Step 3 Satisfaction 

 

Once you start experiencing achievement, you start feeling good about yourself and your 

accomplishments. In fact, this sense of personal satisfaction, that is connected to the goal, will 

increase your motivation to continue practicing. When people sense that there is a “pay-out,” 

they will continue to work well. I’d say Michael Jordan must have felt plenty of satisfaction with 

his personal achievements, and I’d say that he probably did not mind the continued practice. 
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Prevent Procrastination Self-Assessment 
 

                

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. I avoid procrastination (postponing work). 

 

 

2. I know why I procrastinate. 

 

 

3. I start projects immediately when they are 

 assigned.      

 

4. If I skip a day working on a long-term project, 

 I double-up work the very next day. 

 

5. Before beginning work on long-term projects, 

 I divide up tasks and write them down.  

 

 

Results 

 

23-25  You know all the strategies to help you prevent procrastination.  

 

 

20-22  You know many of the strategies to help you prevent procrastination.  

 

 

17-19  You know some of the strategies to help you prevent procrastination.  

 

 

13-16  You know few of the strategies to help you prevent procrastination. Learn the 

  procrastination prevention strategies to help you get started and complete projects. 

 

<13  You don’t know the strategies to help you prevent procrastination. Learn the 

  procrastination prevention strategies to help you get started and complete projects. 
 

Already Know: What I already know about how to avoid procrastination is ________________ 

 

_____________________________________________________________________________ 

 

Want to Know: What I want to know about how to avoid procrastination is ________________ 

 

_____________________________________________________________________________ 
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How to Prevent Procrastination Lesson #2 
 

                  

 To avoid procrastination, learn how to develop a Procrastination Prevention Plan. 

Remember what adults always say? “Procrastination means to put off until tomorrow what you 

could be doing today.” Of course, they are right, but do you know the strategies to develop a plan 

that will help replace your bad habits with good ones? Here is a workable plan with the strategies 

to help you learn how to avoid procrastination. 

 

But first, take a moment to figure out why you are procrastinating. People usually procrastinate 

for one of these reasons: 

 

1. “I don’t want to do it.” The goal may be difficult and take significant effort or time. Or you 

might be just plain rebellious or lazy.   

2. “It’s not worth it.” The pay-off for achieving the goal may not be considered worth the 

effort.  3. “It just doesn’t feel right.” You might think that it isn’t the right time or set of 

circumstances to begin. You might be waiting for the magic fairy to make you want to get 

started.  

4. “I might fail or succeed.” You might be reminded of a past failure or even a past success 

which creates future expectations.  

5. “It’s someone else’s responsibility or fault.” Playing the blame game can certainly prevent you 

from taking personal responsibility and action. 

 

Which reasons listed above are the ones that influence you to avoid getting started on long-term 

school projects, extra-curricular (outside of school) commitments, or family responsibilities? 

List a few of your recent procrastinations and identify which of the reasons above were most 

responsible for your delays in getting started on the projects. 

 

Procrastination___________________________________________________ Reasons _______ 

 

Procrastination___________________________________________________ Reasons _______ 

 

Procrastination___________________________________________________ Reasons _______ 

 

To avoid procrastinating on long-term school projects, follow these proven steps: 

 

The Procrastination Prevention Plan 
 
1. Get started on your project as soon as it is assigned-that very day.  

2. Start small. The longest journey begins with a single step, but you must take that step.  

3. Keep at it! Do something on the project every day until it is finished. An object at rest, tends 

to stay at rest. However, an object in motion, tends to stay in motion.  

4. If you miss a planned workday, double-up your work on the project on the very next day. 

5. Divide up the project sub-tasks so that you have a day off, say once per week. Plan your 

timeline to finish the project early. Celebrate with rewards if the project is completed early. Get 

your parents on board with the rewards. 

http://penningtonpublishing.com/blog/study_skills/how-to-get-motivated-and-set-goals-the-top-ten-tips/
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Set Goals Self-Assessment 
               
               

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. I write down short and long-term goals that I 

 wish to accomplish. 

 

2. When I set goals, I share them with people who 

 will ask me about my progress toward 

 these goals. 

3.  When I set goals, I seek out experts to help guide 

 me toward the successful completion of  

 these goals.     

4.  When I set goals, I set rewards to motivate my 

 efforts. 

 

5. After I achieve, or fail to achieve my goals, I 

 evaluate what worked and what did not.   

 

Results 

 

23-25  You brainstorm and write down both long-term and short-term goals, monitor 

  your progress, and evaluate your successes or failures. 

 

20-22  You brainstorm and write down goals often.  

 

17-19  You sometimes brainstorm and write down goals. 

 

13-16  Sometimes you brainstorm goals. Goal-setting will increase motivation and 

  success. Learn the strategies to set, monitor, and evaluate goals and you will  

  improve achievement. 

 

<13  You don’t set goals for yourself. Goal-setting will increase motivation and 

  success. Learn the strategies to set, monitor, and evaluate goals and you will  

  improve achievement. 

 
Already Know: What I already know about how to set goals is __________________________  

 

______________________________________________________________________________ 

 

Want to Know: What I want to know about how to set goals is __________________________ 

 

______________________________________________________________________________ 
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How to Set Goals Lesson #3 
               
               
 Learning how to set goals is important for schoolwork and for life. It’s not just a matter 

of saying “I’m going to do it.” It’s also a matter of realistic expectations and effective planning. 

Following is a helpful list of how to set goals that you will be able to achieve. 

 

1. First, set a well-defined goal that is realistic. your goal to one task that is achievable. Rome 

wasn’t built in a day. It takes time to implement any plan and achieve success. For example, if 

you were earning a D grade after nine weeks in a math class, if would probably not be realistic to 

expect that grade to rise to an A within the next two weeks, no matter the extent of your efforts. 

A much more realistic goal would be to raise that grade to a C within that time period. It takes a 

while to dig yourself out of a ditch that you’ve taken nine weeks to dig.  

 

2. Next, make your goal specific and measurable. Write down your goal. General goals rarely 

effect change. Instead of “My goal is to do better in math,” try “My goal is to get a B or better on 

my math test in two weeks.”  

 

3. Share your goal with people that will pester you about your progress toward achieving that 

goal. Ask for their support. For example, tell your math teacher, your best friend, and your 

parents about the B you plan to achieve.  

 

4. The next step is to find the expert help to develop a strategy for achieving your realistic and 

specific goal. The expert help might be your math teacher in the above example, or a tutor, or a 

parent, or a friend. Show your written goal to the expert and ask for specific help about what to 

do first, next, and thereafter. Arrange a time to check-in with the expert soon after you start your 

plan to evaluate your progress and to ensure that your plan makes sense.  

 

5. After getting expert advice as to how to achieve your goal, set rewards before you begin to 

practice. Everyone works better toward a goal when rewards have been clearly defined. For 

example, set aside money to purchase a new video game once you have earned that B. Also 

establish mini-rewards to motivate practice in achieving that goal. For example, set aside a 

favorite snack to munch on after you have completed the daily practice toward your goal 

 

6. Be flexible and willing to adjust your goal or how you practice achieving that goal. Talk to 

your expert again if you do not see the progress that you had planned. Sometimes a small tweak 

in a plan can make all the difference. Thomas Edison failed a thousand times before he was 

successful the one time that he invented the incandescent light bulb.   
 

7. Evaluate once your goal has been reached or not. Celebrate and take your reward if you 

achieved your goal. If you did not achieve your goal, go back to your expert and brainstorm what 

went wrong. Set a new goal and begin immediately. 
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Develop a Positive Mental Attitude Self-Assessment 
               
 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. I practice keeping a positive mental attitude. 

 

 

2. I delay gratification (something that pleases me) 

 to receive my reward at the most appropriate  

 time. 

3. I tend to spend time with happy people.      

 

 

4. I remind myself to practice a positive mental 

 attitude. 

 

5. I am a thankful person, who expresses appreciation  

 to and compliments others. 

 

 

Results 

 

23-25  You constantly work at and achieve a positive mental attitude.  

 

20-22  You often work at and achieve a positive mental attitude.  

 

17-19  You sometimes work at and achieve a positive mental attitude.  

 

13-16  You rarely work at and achieve a positive mental attitude. A positive mental 

  attitude is not a feeling; there are strategies to learn how to achieve this attitude. 

 

<13  You don’t work at achieving a positive mental attitude. A positive mental 

  attitude is not a feeling; there are strategies to learn how to achieve this attitude.  

 

Already Know: What I already know about developing a positive mental attitude is…  

 
______________________________________________________________________________ 

 

Want to Know: What I want to know about developing a positive mental attitude is…  

 

______________________________________________________________________________ 
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How to Develop a Positive Mental Attitude Lesson #4  
               
 

 Scientific research provides us some interesting generalizations about people who 

demonstrate positive mental attitudes. People with positive mental attitudes live healthier and 

longer lives. They have more friends and longer-lasting marriages. They are wealthier and have 

better paying and more prestigious jobs.  

 

So, why wouldn’t people do everything in their powers to develop positive mental attitudes? One 

reason may be that the rewards described in the above generalizations are more long-term and 

less immediate than the short-term and more immediate gratification gained by people with 

negative mental attitudes. 

 

It is certainly true that whiners and drama queens or kings tend to get immediate attention. This 

instant gratification releases temporary pleasure-producing endorphins in the brain. Also, it is 

true to some degree that “misery loves company.” Of course, those attracted to negative people 

tend to be negative people who feed on other’s negativity. 

 

So, what strategies can those who want to break out of negative mental attitudes use to develop 

positive mental attitudes? 

 

Strategies to Develop Positive Mental Attitude  

 

1. Make your positive mental attitude a daily choice. A positive mental attitude is not a feeling 

that you enjoy or come by naturally. Choose to see the glass as being “half-full,” rather than 

“half-empty.” 

 

2. Develop an attitude of thankfulness. Others are much less fortunate than are you. Keep 

focused on everything for which you should be thankful. 

 

3. Express appreciation and compliment often. Focus on giving credit and praise to those who 

are meaningful in your life. A note of appreciation to a teacher, a friend, or a parent will cheer up 

both the giver and receiver. 

 

4. Don’t let past failures prevent you from taking risks or trying something new. Develop the 

attitude that “What is past, is past. What is now, is possible with my best effort.” 

 

5. Focus on your strengths. You may not be “good” at a certain school subject, but you may be 
willing to work harder or ask for help. 

 

6. Practice a positive mental attitude and it will soon become a habit, replacing the habit of a 

negative mental attitude. Keep at it, and the results will come in time. 
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Create a Home Study Environment Self-Assessment 
 

     

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       
 

1. I study in the same place at home each day. 

 

 

2. I study where there are no noise distractions. 

 

 

3. I study on an organized and uncluttered desk.      

 

 

4. I concentrate only on my homework during  

 study time. 

 

5. I feel comfortable, but not too comfortable, 

 in my study environment workplace. 

 

Results 

 

23-25  You already have all the components of an effective study environment. 

 

20-22  You already have most of the components of an effective study environment. 

 

17-19  You have some of the components of an effective study environment. 

 

13-16  You have only a few of the components of an effective study environment. By 

  putting into practice the suggestions in this Study Skill Tip, you will improve the  

  quality of your study environment and enhance your chances of study success. 

 

<13  You do not have the components of an effective study environment. By 

  putting into practice the suggestions in this Study Skill Tip, you will improve the  

  quality of your study environment and enhance your chances of study success. 

 

Already Know: What I already know about a home study environment is __________________ 

 

______________________________________________________________________________ 

 

Want to Know: What I want to know about a home study environment is __________________ 

 

______________________________________________________________________________ 
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How to Create a Home Study Environment Lesson #5 
 

 We are affected by our surroundings. Where we complete homework and study 

contributes to or detracts from the quality of our work at home. Follow these tips to learn how to 

create a productive home study environment. 

1. Develop a study environment that works for you. Select a quiet area to dedicate to serious 

study. Learn to associate this place with uninterrupted study and success. Don’t float around 

from place to place during study time. 

Where and when is the best place for you to complete work at home? ______________________ 

______________________________________________________________________________ 

2. Avoid distractions in your study environment. Keep your cell phone off and keep anyone or 

anything that will compete for your concentration out of that environment. Get help from others, 

such as parent, to support uninterrupted study time.  

What and whom are your greatest distractions during study time at home? __________________ 

______________________________________________________________________________ 

What can you do about these distractions? ___________________________________________ 

______________________________________________________________________________ 

3. Unlearn poor study skills. For example, studying with the television or music as background 

may be something that you have always done; however, sound competes with concentration. 

Turn off these competing inputs during homework time. 

What poor study skills do you have, if any? __________________________________________ 

4. Study on an uncluttered desk or table with good lighting and a straight-back chair. The study 

environment should be business-like, not overly comfortable. 

What, if anything, could be improved? ______________________________________________ 

5. Have study materials on or next to your study area so that you don’t have to interrupt study 

time to locate these items. Keep sharpened pencils, pens, paper, and books convenient to your 

study area. 

Which study materials and supplies do you need to add to your study area?  

______________________________________________________________________________ 
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Get Organized for Homework Self-Assessment 
 

 

         Always Usually Sometimes Rarely Never 

            5             4             3              2             1       
 

1. I write down everything I need to do for 

 homework in my student planner. 

 

2. My backpack is perfectly organized, and I check 

 what I need to bring home before school 

 is over each day. 

3. My binder is perfectly organized and I put       

 everything in its proper place throughout 

 the school day. 

4. I study each day, whether I have written  

 work due the next day or not. 

 

5. The first thing I do when I get home is to open up 

 my student planner. 

 

Results 

 

23-25  You already have all the components of effective homework organization. 

 

20-22  You already have most of the components of effective homework organization. 

 

17-19  You have some of the components of effective homework organization. 

 

13-16  You have only a few of the components of effective homework organization. By 

  putting into practice the suggestions in this Study Skill Tip, you will improve the  

  quality of your homework and enhance your chances of study success. 

 

<13  You do not have the components of effective homework organization. By 

  putting into practice the suggestions in this Study Skill Tip, you will improve the  

  quality of your study environment and enhance your chances of study success. 

 

Already Know: What I already know about effective homework organization is…  
 

______________________________________________________________________________ 

 

Want to Know: What I want to know about effective homework organization is… 

 

______________________________________________________________________________ 

 
 



 

The Science of Reading Intervention Program: Assessment-based Instruction  ©2022 Pennington Publishing 495 

How to Get Organized for Homework Lesson #6 
 

 

 Getting organized for homework doesn’t start at home. It starts at school and if you think 

about it: YOU HAVE HOMEWORK EVERY DAY. Homework usually consists of the following: 
 

 Finish up work begun in class 

 Independent practice 

 A long-term project 

 Test study  

 Independent reading 

 Extra credit (Ask for it!) 
 

Check out these tips to organize and plan your homework time: 

 

1. Organize your homework throughout the day. When your teacher announces homework for 

any subject, write as many details regarding the work in your student planner. Write an estimate 

of how much time each task will take and what books, worksheets, or supplies from school you 

will need to bring home. Your student planner is your lifeline. Use it to write down everything, 

including papers which need to be read and/or signed by parents. Don’t rely on your memory. 
 

2. Make sure that you understand any oral or written directions. Ask the teacher if you are not 

perfectly clear about the directions and if you need more help understanding what you need to do 

on your own. Don’t hope that you will figure it out later or rely upon your parents for help. 
 

3. Use a three-ring binder and keep a three-hole-punch in your backpack to secure any 

worksheets and resources that your teacher provides. Ask your teacher or teachers how to best 

organize everything you will need to keep for each subject. Use labeled subject dividers for your 

classes and always place papers in their proper places, no matter how much time it takes. A 

worksheet stuffed in the binder folder or in a pocket of your backpack will often get lost. If 

possible, place every paper worksheet or resource that you will need for homework in one place 

in your binder. Include any notices, flyers, or letters sent home for your parents in this section. 
 

4. Never throw anything away. If the teacher says to do so, take the work home and keep it in a 

drawer, storage box, or the closet. You may find you will need it after all. 
 

5. Neatly organized your backpack. Good backpacks (I recommend rolling backpacks to take the 

weight off your back) will have multiple compartments. Use these compartments to organize 

what you need for school. A separate pen and pencil box with erasers, extra lead, a ruler, small 

three-hole punch, small stapler, and glue stick should go in a separate compartment. Keep books 

in the large compartment, inside plastic bags during the rainy season. Keep your student planner 

and binder or binders in another compartment. Invite your parents to inspect your backpack and 

do a Sunday night binder and backpack dump, just in case papers are not in their proper places. 
 

6. Homework is also study. A little study every night for upcoming tests is smarter than a lot of 

cramming the night before a test. The same is true for long-term projects. 
 

7. As soon as you get home, open your student planner to begin organizing your homework plan. 
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Complete a Daily Review Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. I review notes and worksheets daily at home. 

 

 

2. I take notes on assigned reading. 

 

 

3. I study daily, even when there is no required  

 written work.      

 

4. Each day I organize things that I have learned 

 in class in memorable forms.  

 

5. Each day I write possible test questions from  

 things that I have learned that day in class. 

 

Results 

 

23-25  You already have the key practices of the Daily Review mastered. 

 

20-22  You already have many of the key practices of the Daily Review mastered. 

 

17-19  You have some of the key practices of the Daily Review mastered. 

 

13-16  You have a few of the key practices of the Daily Review mastered. Learning and   

  practicing the components of the Daily Review will improve your learning and  

  grades. 

 

<13  You do not practice the key components of the Daily Review. Learning and   

  practicing these components will improve your learning and grades. 

 

Already Know: What I already know about practicing a daily review of class work is…  

 
______________________________________________________________________________ 

 

Want to Know: What I want to know about practicing a daily review of class work is…  

 

______________________________________________________________________________ 
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How to Complete a Daily Review Lesson #7 
 

 

Review and Respond to Notes and Class Work 

 

Every day after school at the beginning of your homework time, complete a ten-minute 

review of any notes, worksheets, and assignments that you worked on in class that day. This 

review interrupts the “forgetting cycle” and will help you prepare in advance for tests. Students 

remember up to 70% of new information if that information is practiced and placed into the long-

term memory within the first 24 hours after first learning that information. The level of retention 

drops to only 10% after one week. So, plan your study schedule to have a study review time soon 

after school every day. A little bit of test preparation and study with a Daily Review will actually 

save you time studying the night before the test. 

 

Purchase a spiral-bound notebook for each of your school subjects or classes. Label each 

notebook, according to the subject. Write the date of your Daily Review at the top of page and 

list the key areas of focus for that subject or class on that day. Write possible test questions and 

memory tricks to remember key ideas and details for the most important content learned that day 

on small sticky notes and arrange them on the Daily Review page. A few nights before an 

upcoming test, you can transfer the sticky notes to a study sheet and use them to create a practice 

test. Also, don’t forget sticky notes that you used to take marginal annotations on worksheets, 

articles, and from your textbook. 
 

A Few Tips for Writing Memorable Sticky Notes 
 

1. People remember information best when that information is organized in a structured manner.  

 

Tip: Organize your sticky notes into distinctly memorable patterns. Try general to specific, 

alphabetical, and chronological patterns. Color code categories with different color stickies. For 

example, if you are studying the explorers you could use blue for people, yellow for their 

countries, green for their areas of exploration, and pink for their accomplishments.  

 

2.  People remember information that is connected to visual imagery.  

 

Tip: Draw out quick graphic or picture representations of key ideas on your stickies. 

 

3. People remember events and information that are made exciting, interesting, or even 

embarrassing.  

 
Tip: Personalize what you are trying to remember to keep things more memorable on your 

stickies. Relate the information that you want to remember to events and people in your own life. 

 

 

 

http://penningtonpublishing.com/blog/study_skills/top-ten-memory-tips/
http://penningtonpublishing.com/blog/study_skills/top-ten-memory-tips/
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Manage Time for Homework Self-Assessment 
 

 

                    Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. I coordinate (plan) my homework and study 

 schedule with my family. 

 

2. I start homework as soon as I get home. 

 

 

3. I use my student planner to plan an order of  

 study.    

 

4. Before I begin, I plan study breaks, rewards, 

 and study task estimates.  

 

5. I begin each session with a daily review of  

 all my schoolwork. 

 

Results 

 

23-25  You already have the key practices of the homework time management mastered. 

 

20-22  You already have many of the key practices of homework time management  

mastered. 

 

17-19  You have some of the key practices of homework time management mastered. 

 

13-16  You have a few of the key practices of homework time management    

mastered. Learning and practicing the components of homework time 

management will improve your learning and grades. 

 

<13 You do not practice the key components of homework time management. 

Learning and practicing these components will improve your learning and grades. 

 

Already Know: What I already know about homework time management is ________________  

 

______________________________________________________________________________ 

 

Want to Know: What I want to know about homework time management is ________________ 

 

______________________________________________________________________________ 
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How to Manage Time for Homework Lesson #8 
 

1. Your personal schedule is not the only schedule in your family. Your parents and siblings have 

their own schedules, too. Their schedules affect your homework schedule. To set aside the 

amount of time you need to complete homework and study, you all need to communicate those 

schedules with each other. A few tips for family schedules work well: Some families post an 

erasable white board in a common meeting area, such as the kitchen or a family room with 

upcoming appointments, chores, meetings, project due-dates, etc. Others post this information on 

a family calendar. If you have a cell phone, tablet, or desktop, you can sync family calendar 

events. Develop a plan with your parents that works for your homework and family’s schedule. 

2. Be flexible. Despite your best efforts with family communication, things do change. You may 

have to babysit or visit grandma unexpectedly. Have a workable back-up plan to handle life’s 

interruptions. 

3. If possible, start your homework as soon as you get home. Open your student planner as soon 

as you get in the door. Grab a quick snack and do your chores, but get started before you go out 

with friends, check your social media, play, listen to music, work on a hobby, watch television, 

play video games, get on the phone, etc. Postpone these fun activities until the work is done. You 

will enjoy them more, knowing that you have completed your homework. 

4. Use a monthly calendar to plan out long-term study projects and to write down upcoming 

tests. Coordinate this calendar with a weekly student agenda or planner and make sure to share 

these dates and estimates of study time with your family. Remember to plan in study time, and 

not just reading and written homework time. 

5. Develop a study order before you begin a study session. Study your hardest subject first when 

you are fresh. Concentrate your best time on this subject. Do simple or easy study or work at the 

end of your study time when less concentration is needed. 

6. Plan time estimates and write these down before you begin to study. Build in a realistic 

cushion, allotting a bit more time than is expected for each study task. Things do not always go 

as planned. 

7. Plan when to take study breaks before you begin. Study breaks should be short (5 minutes), 

regular (every 30 minutes), and away from your study area. Do something different than your 

study activity. Make sure to stretch during study breaks. Get up and move around. 

8. Establish simple rewards in advance to enjoy during a study break. For example, if a snack is 

calling your name, delay gratification until a planned study break. 

9. Begin your homework session with your ten-minute Daily Review. 
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  

 



 

The Science of Reading Intervention Program: Assessment-based Instruction  ©2022 Pennington Publishing 503 

How to Choose Books for Independent Reading  

Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. When not assigned a novel, I read one of my own     

 choice. 

 

2. When choosing a novel, I consider one which will    

 improve my reading skills. 

 

3. When choosing a novel, I consider choosing a 

 genre or an author with which I am unfamiliar.      

 

4. When choosing a novel, I consider the level of     

 vocabulary difficulty. 

 

5. Besides my schoolwork, I read at least 30 minutes 

 a day.    

 

 

Results 

 

23-25 You always choose independent reading books that will increase your reading 

skills and vocabulary.  

 

20-22 You usually choose independent reading books that will increase your reading 

skills and vocabulary. 

 

17-19 You sometimes choose independent reading books that will increase your reading 

skills and vocabulary. 

 

13-16 You rarely choose independent reading books that will increase your reading 

skills and vocabulary. This lesson will teach you how to do so. 

 

<13 You don’t choose independent reading books that will increase your reading skills 

and vocabulary. This lesson will teach you how to do so. 

 

Already Know: What I already know about choosing and reading the right books is…  

 

______________________________________________________________________________ 
 

Want to Know: What I want to know about choosing and reading the right books is… 

 

______________________________________________________________________________ 
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How to Choose Books for Independent Reading Lesson #9 
 

 

Most elementary and many secondary teachers assign independent reading as part of your 

homework. Many allow you to choose which books to read. Choose a book that you hope to 

enjoy, but also one that will improve your reading skills and increase your vocabulary. 

 

To understand how we learn vocabulary, it is helpful to examine how children build their bank 

of words. By age five, children have learned up to a 10,000-word vocabulary through listening.  

After the first 10,000 most often used words, the rest of the words in the dictionary are rarely 

used in conversation. The next 20,000 words are known as academic vocabulary and take about 

twenty years to master, but we don’t learn many of these words through listening. 

 

A few interesting facts will prove this point. The first 1,000 words learned by children make up 

the vast majority of words used by most educated adults on a daily basis. Watching and listening 

to thirty minutes of Sesame Street exposes the viewer to an average of only one word beyond the 

most often used 1,000 words. Listening to the nightly news for the same amount of time exposes 

to viewer to only nineteen of these key words (Hayes and Athens). 

 

However, in contrast, reading provides a much higher exposure to words beyond the most 

frequently used 1,000 words. For example, reading a challenging comic book for 30 minutes 

exposes the reader to 53 of these words. Reading a challenging book for the same amount of time 

exposes a reader to 75. So, reading challenging text certainly provides a greater opportunity 

to expand your vocabulary than does listening alone. 

 

According to reading specialists, you should read text that has about 5% of the words that are 

unknown to you. Reading this level of text will expose most readers to about 300 unknown 

words in 30 minutes of reading. Learning 5% of these words from the surrounding context clues 

of the text is realistic. This means that students will learn about 15 new words during a 

typical reading session. 

 

How can you pick a book to read that has 5% unknown words? Word Recognition. 

 

1. Choose a book and count the number of words on any complete page found near the beginning 

of the book and multiply that number by 3.  

2. Read a page toward the beginning of the book, counting the number of unknown words. A 

good guideline would be “if you can’t define it with a synonym, antonym, or example,” it is 

unknown. Then, read a page near the middle of the book and continue the count. Finally, read a 
page near the end of the book and finish the count.  

3. Divide the total number of unknown words by the total number of words found on the three 

pages. The result will be the percentage of unknown words. Anything within the 3-7% range is 

fine. Example: 230 (words counted on a complete page) x 3 (pages to be read and counted) = 

690. The reader finds 35 unknown words on the 3 pages. 35 divided by 690 = .05, or 5%.  

 

Try this formula with the book you are now reading. Is it too easy or too hard? If the book 

is too easy, find one that is both interesting and challenging for your independent reading. 
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Develop Good Reading Habits Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. My reading posture is excellent. 

 

 

2. I concentrate completely when I read. 

 

 

3. My attention span when reading is excellent.      

 

 

4. I adjust my rate of reading, as necessary. 

 

 

5. I understand what I read.    

 

 

Results 

 

23-25  You have excellent reading comprehension and few bad silent reading habits. 

 

20-22  Your reading comprehension is good, but you do have a few bad silent reading  

  habits. 

 

17-19  Your reading comprehension needs improvement, as do your silent reading  

  habits. Learning positive reading habits will improve your comprehension. 

 

<13  Reading comprehension is exceedingly difficult for you due to bad silent reading 

habits.    Learning positive reading habits will improve your comprehension. 

 

Already Know: What I already know about why people have poor reading comprehension and 

bad silent reading habits is…  

 

______________________________________________________________________________ 
 

Want to Know: What I want to know about bad and good reading habits is… 

______________________________________________________________________________ 
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How to Develop Good Reading Habits Lesson #10 
 

 Many people do not read well because of poor silent reading habits. Correcting these 

poor reading practices and replacing them with good reading practices will improve reading 

comprehension. You can become a better reader by practicing these tips. 

1. Improve your reading posture. Reading difficult text is not a relaxed activity. Your body 

position has much to do with how well you understand the text. Reading in bed is wonderful for 

putting you to sleep, but not for studying. Instead, sit up straight in a straight-backed chair at a 

desk or table with good lighting and keep your feet flat on the floor. Place two hands on the 

reading. Keep the distance from eyes to book about the same distance as that of your forearm. 

Don’t angle the book too much so that you can keep your head straight, but do prop up the book 

on another book or your binder a few inches to maintain the proper angle of vision. Not perfectly 

comfortable? Good! Reading is not supposed to be relaxing; it is supposed to be stimulating.  

2. Adjust your reading attitude. Reading may not be your favorite mental activity, but it is a 

crucially important study skill. As a child, you learned to read. Now, you read to learn. Good 

readers learn more in school and succeed to a greater degree in the workplace. e realistic and 

honest with yourself. Are you reading just to tell yourself or others that you did so? Are you 

reading for in-depth understanding? 

3. Establish a purpose for your reading and adjust your level of comprehension. Not 

everything should be read for the same reading purpose. Reading an article about a favorite 

movie star does not require the level of comprehension that reading a computer manual does.  

4. Improve your concentration. First, silence your phone, get away from the television and 

computer, and find a quiet room. Anything competing with full concentration reduces reading 

speed and reading comprehension. Good reading cannot include multi-tasking. Stop taking 

mental vacations during your reading. For example, never allow yourself a pause at the end of a 

page or chapter-read on! Minimize daydreaming by forcing yourself to make personal 

connections with what is going on in the reading. Prompt yourself to quickly return to the text 

when your mind first begins wandering.  

5. Improve your reading attention span. Begin with short, uninterrupted reading sessions with 

100% concentration and gradually increase the length of your sessions until you can read for, say 

30 minutes. Rome wasn’t built in a day and your reading attention span will take time to 

improve. Take a short, pre-planned break away from your reading area after a reading session. 

Don’t read something else during your break. 

6. When reading silently, don’t pronounce the words in your head and don’t move your lips 

while reading. These are called sub-vocalizations and they interfere with your understanding of 

the text. Focus on what the author is trying to say. After all, the purpose of reading is not to say 

the words; the purpose of reading is to understand the meaning of the text.  
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Improve Silent Reading Fluency Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. I read quickly and understand everything I read. 

 

 

2. My primary purpose during reading is to  

 understand the meaning of the text. 

 

3. I have a rhythm to my reading, but adjust my      

 reading speed to the demands of the  

 text. 

4. I focus my eyes on the center of the page when 

 reading. 

 

5. I read faster silently than I do out loud.    

 

 

Results 

 

23-25  You have excellent silent reading skills and you have learned important 

  reading strategies to improve reading comprehension. 

 

20-22  You have good silent reading skills and you have learned some important 

  reading strategies to improve reading comprehension. 

 

17-19 Your silent reading skills and reading strategies need improvement, as does your 

silent reading speed. Improving your silent reading fluency will improve your 

comprehension. 

 

<13 Reading comprehension can be a challenge to you because of poor silent reading   

fluency and because you do not apply strategic reading strategies. Improving your 

silent reading fluency and using the reading strategies detailed in the lesson will 

improve your comprehension. 

 
Already Know: What I already know about silent reading fluency is ______________________ 

 

______________________________________________________________________________ 

 

Want to Know: What I want to know about silent reading fluency is ______________________ 

______________________________________________________________________________ 
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How to Improve Silent Reading Fluency Lesson #11 
 

 Most students have had teachers who tested them on their oral reading rate. These 

“reading fluencies” measure how fast students can accurately read grade-level reading text. 

Reading out loud is a necessary skill to master; however, reading out loud is chiefly a skill that 

serves as a foundation for learning how to read silently. As students should improve their oral 

reading fluency in their primary and intermediate elementary school years, they should also 

improve their silent reading fluency thereafter. 

Reading silently allows the reader to focus on the meaning of the text, rather than upon the 

pronunciation of the text. Reading silently removes the distraction of the voice and allows the 

reader to read faster. Reading research tells us that reading faster does increase reading 

comprehension. So, how can you improve your silent reading fluency? 

First, work at establishing a rhythm your reading. The reading pace should be hurried, but 

consistent. This does not mean that you shouldn’t vary your reading speed, according to the 

demands of the text. You may need to re-read certain sections from time to time. But, do not read 

in a herky-jerky fashion.  

The best way to keep a pace while reading is to use your hand to establish your reading rhythm. 

Use your dominant hand to pace your reading. That would be the hand that you use to write or 

throw a ball. Put three fingers together and place your hand under the first line on the page. Place 

your index finger under the first letter of the line if you are right-handed. Begin with your ring 

finger under the first letter of the line, if you are left-handed. Now, slide your hand underneath 

the first line at a comfortable, but hurried pace while reading the words on the line. When the 

index (or ring) finger reaches the last letter of the first line, quickly slide the hand back to the 

first letter of the line and drop down to the second line. Continue to read in the same manner. 

Intentionally, but only briefly, slow down when reading comprehension decreases. Using the 

hand prevents re-reading or skipping lines and also improves comprehension. Shortening the 

stroke of the hand across the page, after practice, will also help expand peripheral vision and 

improve eye movement. 

Improve your eye movement. Reading research tells us that good readers have fewer eye 

fixations per line. When the eyes move from fixation to fixation, there is little reading 

comprehension. So, focus on the center of the page and use your peripheral vision to view words 

to the left and right when you are reading columnar text, such as newspapers, articles, etc. Focus 

one-third of the way into the text line, then two-thirds of the way, for book text. Again, you may 

need to work up to these guidelines by adding on an additional fixation point, until you can read 

comfortably. 

It takes a bit of practice to get used to reading with your hand and focusing more on the center of 

the page, but your silent reading fluency will improve and so will your comprehension. 

 

 

http://penningtonpublishing.com/blog/reading/eye-movement-and-speed-reading/
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Read Interactively Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. When I read, I maintain excellent concentration. 

 

 

2. When I read, I often “talk” to the text or author. 

 

 

3. When reading any kind of book, I try to connect 

 my life to what is going on in the reading.  

     

4.  When reading any kind of book, I ask questions 

 about what the text means. 

 

5. I go to a quiet place, maintain good posture, and 

 avoid all distractions when I read.    

 

 

Results 

 

23-25  You fully interact with your reading and have excellent reading comprehension. 

 

20-22  You interact with most reading text and have good reading comprehension. 

 

17-19  You do not interact with reading text as much as you could, and this limits your  

  reading comprehension. 

 

13-16  You are a “passive” reader and interact little with the reading text, so your   

 reading comprehension is not as good as it could be.  Learning how to interact   

 with what you read will improve your reading comprehension. 

 

<13  You are a very “passive” reader and do not interact with the reading text, so your  

  reading comprehension is poor. Learning how to interact with what you read will  

  improve your reading comprehension. 
 

Already Know: What I already know about interactive reading is ________________________  

 

_____________________________________________________________________________ 

 

Want to Know: What I want to know about interactive reading is ________________________ 

 

_____________________________________________________________________________ 
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How to Read Interactively Lesson #12 
 
 

Everyone knows that effective communication between two friends or family members is 

a two-way, interactive process. One-sided communication does not help people understand each 

other. People best understand one another when they pay attention to each other, see things from 

the other person’s point of view, and ask questions when they don’t understand each other. 

 

Reading is different form of communication, but the interactive process should be the same. 

Reading really is about communication between the reader and the author. Now, it’s true that the 

author is not speaking directly to the reader; however, we read best when we pretend that this is 

the case. So, how can you learn to read interactively to improve your reading 

comprehension?  
 

The way we watch movies can provide some helpful techniques. Most people will say that they 

understand movies better than they understand books. Why is this so? 

 

 The light of the movie or television screen and the sound draws your complete attention 
and focus. Distractions are limited, so you concentrate well.  

 A typical audience does a lot more than “watch” a movie in the movie theater or at home. 
It is true that movies are a visual experience, but they are also a listening experience. The 

audio system and quality of the movie soundtrack make a huge difference in how well 

you understand a movie. Anyone who has seen a foreign movie with subtitles will admit 

that it is harder to understand the movie without sound. Movies are multi-sensory. 

 A good movie involves the audience in its characters and story. Everyone imagines 
themselves shooting up the bad guys, looking into the eyes of the beautiful actress or 

handsome actor, or running away from the evil alien-monster-robot. You may even “talk” 

to the characters during crucial scenes, such as “I know what’s behind that door. Don’t 

open it!” You predict what will happen and probably even compare the plot to other 

movies of that genre as you watch. You act as a movie critic as well, thinking of how 

boring or exciting a scene may be. 

 

How can you apply what you already do watching movies to what you should do as an 

interactive reader? 
 

 Limit any distractions to improve reading concentration. In the classroom, it may be 
asking the teacher to move your seat away from a friend who talks too much. At home, it 

may be reading away from the distractions of the television, phone, music, or bothersome 

little brother. 

 Apply all your senses to the reading. Listen to what the author is saying to you, try to feel 
what the characters feel, see the changing settings how the author describes them. 

 Involve yourself in the reading by “talking to the text.” This internal dialog improves 
concentration and helps you better interact with the author. Summarize, compare, re-read, 

interpret, and predict frequently as you read. Make your reading a two-way active 

process, not a one-way passive activity. 
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Improve Reading Comprehension Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. When reading, I frequently pause to summarize. 

 

 

2. When reading, I frequently make connections to 

 other parts of the text or to other readings. 

 

3. When reading, I re-think sections of the reading 

 that I don’t understand by re-reading.     

 

4.  When reading, I constantly am interpreting what 

 the author means. 

 

5.  When reading, I frequently predict what will come 

 next in the reading. 

 

Results 

 

23-25  You are an actively engaged reader who constantly monitors your comprehension  

  of what the author is saying through a wide range of cueing strategies. 

 

20-22  You often monitor your comprehension of what the author is saying through  

  cueing strategies. 

 

17-19  You sometimes monitor your comprehension of what the author is saying through 

  cueing strategies. 

 

13-16  You rarely monitor your comprehension of what the author is saying through  

  cueing strategies. You can learn the strategies to prompt better comprehension. 

 

<13  You do not monitor your understanding of what the author is saying through  

  cueing strategies. You can learn the strategies to prompt better comprehension.  

 
Already Know: What I already know about monitoring my own reading comprehension is…  

 

______________________________________________________________________________ 

 

Want to Know: What I want to know about monitoring my own reading comprehension is…  

 

______________________________________________________________________________ 
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How to Improve Reading Comprehension Lesson #13 
 

 Readers fail to understand text because they lack cueing strategies to prompt effective 

interaction with what the text says. This is a fancy way of saying that poor readers don’t know 

how to prompt themselves to understand what they are reading. Reading research is clear that 

readers who prompt themselves with thinking strategies and questions as they read tend to 

understand and remember what they read far better than readers who don’t. So, how can you 

learn and apply these self-prompting strategies to improve your reading comprehension? 

The five SCRIP reading comprehension strategies teach readers how to independently interact 

with and understand both narrative and expository text to improve reading comprehension. The 

SCRIP acronym stands for Summarize, Connect, Re-think, Interpret, and Predict. 

Summarize means to put together the main ideas and key details of a reading into a short-

version of what the author has said. A summary can be of an entire reading, but it is more useful 

to summarize often at key transition points in the author’s train of thought. It frequently requires 

the reader to go back to the previous reading section and skim that part of the reading once more. 

Connect means to notice the relationship between one part of the text with another part of the 

text. The parts may compare (be similar) or contrast (be different). The parts may connect as a 

sequence (an order) of events or ideas. The parts may respond to other parts of the text, such as 

to provide reasons for or effects of what came before in the reading. Good readers also connect 

the relationship between one part of the text with a similar text or source. It could be something 

from another book, movie, television show, or historical event. Lastly, good readers see the 

relationship between one part of the text with their own personal experiences. You may have had 

a similar experience in your own life to that described in the text. 

Re-think means to re-read the text when you are confused or have lost the author’s train of 

thought. Reviewing what has just been read will improve usually improve understanding. You 

may even understand what the author has said in a different way than how you understood that 

section the first time that you read it. 

Interpret means to focus on what the author means beyond the words that are used. Authors 

may directly say what they mean right in the lines of the text, but they also may suggest what 

they mean with hints to allow readers to draw their own conclusions. These hints can be found in 

the tone (feeling or attitude) of the writing, the word choice, or in other parts of the text in which 

the clues may be stated more directly. 

Predict means to make an educated guess about what will happen or be said next in the text. A 

good prediction uses the clues presented in the reading to make a logical guess that makes sense. 

Good readers check their predictions with what actually happens or is said next in the text. 

Good reading is interactive reading. Prompt your understanding of the text with these self-

prompting thinking and questioning strategies to understand and remember more of what 

the author says. Download the SCRIP Comprehension Strategies Bookmarks and practice. 

http://penningtonpublishing.com/blog/reading/how-to-improve-reading-comprehension-with-self-questioning/
http://blog.penningtonpublishing.com/wp-content/uploads/2009/01/SCRIPBookmarks1.pdf
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How Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Make Inferences Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. When reading an unclear section of text, I apply 

 specific strategies to problem-solve what the 

 author means. 

2. When reading an unclear section of text, I see it 

 as an interesting challenge, or puzzle to solve. 

 

3. When reading an unclear section of text, I re-read  

 the section to figure out the meaning.   

 

4. When reading an unclear section of text, I re-read  

 what is before and what is after that section. 

 

5. When reading an unclear section of text, I ask for 

 help to interpret what the author is saying.    

 

Results 

 

23-25  You see reading as a mental challenge to figure out what is in the author’s mind,  

  and you use specific, intentional strategies to interpret what the author 

means.  

 

20-22  You try to figure out the meaning of what the author suggests, but does not 

say directly, and you some strategies to problem-solve what the author means. 

 

17-19  You sometimes try to figure out the meaning of unclear text, but you do not use  

  specific, intentional strategies to problem-solve what is being said.  

 

13-16  You rarely try to figure out the meaning of unclear text. You can learn specific  

  strategies that will help you to problem-solve the meaning of these sections. 

 

<13  You don’t try to figure out the meaning of unclear text, but tend to skip these  

  sections. You can learn specific strategies that will help you to problem-solve the  
  meaning of these sections. 

 

Already Know: What I already know about how to figure out the meaning of unclear text is…  

 

______________________________________________________________________________ 
 

Want to Know: What I want to know about how to figure out the meaning of unclear text is…  

 

______________________________________________________________________________ 
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How to Make Inferences Lesson #14 
 

  

Familiarity with the ten most common inference patterns can help good readers understand the 

meaning of what the author implies. Identify which of these ten inference patterns fits an unclear 

section of reading to help you better interpret difficult reading text. 

 

Often, an author intentionally leaves parts of the text unclear. This is done to allow the reader to 

construct meaning as the reader discovers clues in the plot of a story or in the line of argument in 

an article or essay. At other times, the author suggests (implies) the meaning without directly 

stating it. In these cases, the author expects the reader to guess or draw conclusions (infer) the 

meaning from other textual clues.  

 

Good readers learn to identify these 10 Inference Patterns to interpret what the author implies. 

In the following examples, the inference pattern is bolded; the text which requires inference is 

quoted; and a logical inference of that quoted text follows What Can Be Inferred? As you read, 

circle key words from the text which indicate the bolded inference pattern and help you interpret 

what the author means. 

 

1. Location: While we roared down the tracks, we could feel the bounce and sway. 

What Can Be Inferred? They are riding a train. 
 

2. Agent (Occupation or Hobby): With clippers in one hand and scissors in the other, Chris was 

ready to begin the task. 

What Can Be Inferred? He was giving a haircut. 
 

3. Time: When the porch light burned out, the darkness was total. 

What Can Be Inferred? It is late at night. 
 

4. Action: Carol dribbled down the court and then passed the ball to Ann. 

What Can Be Inferred? They are playing basketball. 
 

5. Instrument (tool or device): With a steady hand, she put the buzzing device on the tooth.  

What Can Be Inferred? The dentist is drilling out a cavity. 
 

 

6. Cause and Effect: In the morning, we noticed that the trees were uprooted, and homes were 

missing their roof shingles. 

What Can Be Inferred? There had been a tornado or hurricane. 
 

7. Object: The broad wings were swept back into a “V” and the powerful engines roared to life. 

What Can Be Inferred? A jet plane is preparing to take off. 
 

8. Groups (kinds or types): The Toyota and Honda were in the garage and the Chevy was out in 

the front. 

What Can Be Inferred? These are all automobiles. 
 

9. Problem-Solution: The side of his face was swollen and his tooth was loose. 

What Can Be Inferred? He got hit in the face. 
 

10. Feeling-Attitude: While I marched past, in the middle school band, my Dad’s eyes were 

filled with tears.  

What Can Be Inferred? The child’s father was proud of his or her involvement in the band. 

http://penningtonpublishing.com/blog/reading/how-to-improve-reading-comprehension-with-self-questioning/
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Use Marginal Annotations Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. When I can write on reading text, I take 

 notes, write comments, and ask questions. 

 

2. When I can write on reading text, I highlight 

 main ideas and key details. 

 

3. When I can write on reading text, I make 

 connections to other parts of the text.    

 

4.  When I can write on reading text, I organize 

 the reading for test study. 

 

5.  When I can write on reading text, I use 

 my own abbreviations and graphics. 

 

Results 

 

23-25  You know that marginal annotations can significantly increase reading    

  comprehension and you use them for test study. 

 

20-22  You have some experience with marginal annotations and you use these to  

  increase understanding of the text. 

 

17-19  You sometimes write on reading text and you highlight main ideas.  

 

13-16  You rarely highlight main ideas on reading text. Learning what to annotate in the  

  margins of reading text will help your reading comprehension and help you to  

  study for tests. 

 

<13  You do not write on or highlight reading text. Learning what to annotate in the  

  margins of reading text will help your reading comprehension and help you to  

  study for tests. 
 

Already Know: What I already know about making marginal annotations is ________________ 

 

______________________________________________________________________________ 

 

Want to Know: What I want to know about making marginal annotations is ________________ 

 

______________________________________________________________________________ 
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How to Use Marginal Annotations Lesson #15 
 

  

We all enjoy marking up our notes, or perhaps a magazine article, with our favorite 

yellow marker. Aw, the smell! However, is yellow highlighting all the key ideas the best form of 

note-taking to improve reading comprehension and retention? No. 

 

Highlighting large sections of the text may even be counterproductive. Let’s face it. Highlighting 

takes time away from reading. It also interrupts the flow of what should be an internal dialogue 

between reader and author. If you stopped an important conversation every minute or so with an 

unconnected activity, you would certainly decrease your understanding of that dialogue.  

 

Also, highlighting can’t be erased. Ever highlight what you thought was a main idea and find in a 

paragraph later that you were mistaken?  

 

Finally, extensive highlighting limits effective re-reading and study review. When reviewing a 

highlighted text the night before an exam, your eyes are drawn only to the highlighting. You 

miss out on the possibility of revising your understanding of the text or seeing the author’s train 

of thought from another angle. 

 

Now that I’ve de-bunked the cherished highlighter, is there a better reading and note-taking 

option to improve reading comprehension? Yes. Try using marginal annotations. 

 

Marginal annotations are abbreviated notes in the blank spaces of the text that promote 

interactive reading. Yes, you can certainly highlight a word or short section to respond to with 

the annotations, but limit the highlighting and focus more on your response in the annotations. 

Reading comprehension research is clear that internal dialogue with the text improves 

understanding and retention. “Talking to the text” makes reading comprehensible and 

memorable. Marginal annotations also provide effective review for upcoming tests. 

 

But what about using textbooks? You can’t write in your textbooks, but small sticky tabs fit 

nicely in textbook columns and you can write annotations of these. Plus, they pull out without 

damaging the pages. Try different colors of stickies for different main ideas. 

 

8 Great Marginal Annotations to Improve Reading Comprehension 
 

1. Write definitions provided in the text or those which you research.   

2. Star main ideas and bullet point key details. List and number examples.  

3. Write a question mark for confusing sections to re-read or ask your teacher about.  

4. [Bracket] sections and comment with criticisms, praises, insights, interpretations, ways to re-

think the author’s idea, and questions.  

5. Summarize reading sections.  

6. Connect related ideas within the text with arrows, and comment on connections to other text 

or sources, including relevant personal experiences. 

7. Write specific predictions and check as you continue reading. 

8. Highlight textual evidence which you may use in a related assignment or in class discussion 

of the reading. 

http://penningtonpublishing.com/blog/reading/how-to-increase-reading-comprehension-using-the-scrip-comprehension-strategies/
http://penningtonpublishing.com/blog/reading/how-to-improve-reading-comprehension-with-self-questioning/
http://penningtonpublishing.com/blog/study_skills/how-to-study-the-top-ten-tips/
http://penningtonpublishing.com/blog/reading/how-to-improve-reading-comprehension-with-self-questioning/
http://penningtonpublishing.com/blog/study_skills/top-ten-memory-tips/
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Read Non-Fiction Textbooks Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. I use different strategies for reading non-fiction 

 than I do for reading fiction. 

 

2. When reading non-fiction, I preview the chapter 

 before beginning to read. 

 

3. When reading non-fiction, I read the book study 

 questions before I start reading.     

 

4.  When reading non-fiction, I answer the book  

 study questions as I am reading. 

 

5.  When reading non-fiction, I take notes and review 

 my notes within 24 hours. 
 

Results 

 

23-25  You know how to read and study non-fiction, and you have excellent reading  

  comprehension of non-fiction text. 

 

20-22  You know some strategies about how to read and study non-fiction, and you have  

  good reading comprehension of non-fiction text. 

 

17-19  You know some of the differences in reading fiction and non-fiction, and you  

  have good reading comprehension of non-fiction text.  

 

13-16  You know some of the differences in reading fiction and non-fiction, and you  

  have fair reading comprehension of non-fiction text. Learning the PQ RAR   

  reading-study method will improve your understanding of non-fiction text. 

 

<13  You do not recognize the differences in reading fiction and non-fiction, and you  

  have poor reading comprehension of non-fiction text. Learning the PQ RAR   

  reading-study method will improve your understanding of non-fiction text.  

 

Already Know: What I already know about reading non-fiction is ________________________ 

 

______________________________________________________________________________ 
 

Want to Know: What I want to know about reading non-fiction is ________________________ 

 

______________________________________________________________________________ 
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How to Read Non-Fiction Textbooks Lesson #16 
 

 All reading should not be read the same way. Reading non-fiction requires specific 

strategies to take advantage of how non-fiction text is organized. Many students read novels with 

good comprehension, but struggle with their science or social studies textbook. 

Learn the PQ RAR reading-study method while you read your next textbook chapter. You will 

improve your understanding of the main ideas and key supporting details. You will also prepare 

yourself for the upcoming test as you read.  

The PQ RAR Reading-Study Method 

P–First, preview the reading selection. Try to limit the reading selection to a manageable size. 

Overly long chapters, say over six pages for elementary students, eight for middle school 

students, twelve for high school students, and sixteen for college students should be “chunked” 

into manageable reading sections. 

1. Preview the first and last paragraphs of the chapter and the chapter review if one is provided. 

2. Preview all subtitles and any book study helps at the beginning of the chapter. 

3. Preview all graphics such as photographs, charts, maps, etc. and their captions. 

Q–Develop text-based questions as you read to prompt interactive reading. Look for the answers 

to your own answers as you read. 

1. Develop questions from the subtitles and write these on binder paper or type on your tablet or 

desktop computer, skipping lines between each question. Try “What,” “How,” and “Why” 

question-starters. Avoid the “Who” and “When” questions, as these tend to focus attention on the 

minor details of expository text. 

2. Also write or type any chapter review questions not covered by your subtitle questions, 

skipping lines between each question. 

R–Read the chapter and “talk to the text” by taking notes in the textbook margins. Use yellow 

stickies and paste them in the textbook margins, if you can’t write in the textbook. Write 

comments, questions, predictions, and connections to other parts of the reading and your own life 

experiences. List examples, key details, and important terms with their definitions. Internal 

monitoring of the author’s train of thought and the connection to your own knowledge and 

experience increases comprehension as you read textbooks. 

A–Answer both the subtitle questions and the book questions as you read. Write your answers 

underneath your questions. Don’t be concerned if the textbook did not answer some of your 

reader-generated questions. 

R–Review the questions and answers within the next 24 hours to minimize the effects of the 

“forgetting cycle.” Generate possible test questions and develop memory tricks for key concepts 

and details. 

 

http://penningtonpublishing.com/blog/reading/how-margin-notes-are-better-than-the-yellow-highlighter/
http://penningtonpublishing.com/blog/study_skills/how-to-study-in-advance-for-tests/
http://penningtonpublishing.com/blog/study_skills/top-ten-memory-tips/
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Identify the Main Idea Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. When assigned a non-fiction reading, I examine 

 the thesis statement, topic sentences, 

pictures, subtitles, language clues, and the 

process of elimination to find the main idea(s). 

2. When assigned a non-fiction reading, I examine 

 some of the text features listed above to 

 find the main idea(s). 

3.  When assigned a non-fiction reading, I examine 

 a few of the text features listed above to 

 find the main idea(s). 

4.  When assigned a non-fiction reading, I try to 

the main idea(s), but I don’t use the text 

features listed above. 

5.  When assigned a non-fiction reading, I really  

 don’t try to identify the main idea(s) 

 unless I am told to do so. 

 

Results 

 

23-25  You are familiar with and use all the key text features to determine the main  

idea(s) in non-fiction text. 

 

20-22  You are familiar with and use most of the key text features to determine the main  

idea(s) in non-fiction text. 

  

17-19  You are familiar with and use some of the key text features to determine the main  

idea(s) in non-fiction text. 

 

13-16  You try to determine the main idea(s) without using text features as clues. 

 

<13  You don’t try to determine the main idea(s) unless directed to do so. 

 
Already Know: What I already know about finding the main idea(s) in non-fiction is…  

 

______________________________________________________________________________ 

 

Want to Know: What I want to know about finding the main idea(s) in non-fiction is… 

 

______________________________________________________________________________ 

 



 

The Science of Reading Intervention Program: Assessment-based Instruction  ©2022 Pennington Publishing 528 

How to Identify the Main Idea Lesson #17 
 

 

The main idea is the central or key thoughts of an expository text. A reading selection 

may have several main ideas. Finding the main idea is a basic reading comprehension skill. 

However, basic does not mean easy. Main idea questions are found on every standardized test.  

 

What main idea is not… 
 

 Main idea is not the same as the topic. 

 Main idea is not necessarily the thesis statement. 

 Main idea is not necessarily the topic sentence(s). 

 Main idea is not found within the narrative domain of writing, unless tagged on by the 
author to comment on the story such as with a moral at the end of a fairy tale. 

 Main idea is not limited to one per reading selection. 

 Main idea is not a generalization or something necessarily broad in scope. 

 Main idea is not the minor detail of a reading selection. 

 Main idea is not found in narrative text and is often confused with theme. 

 

Strategies that Readers Can Use to Identify the Main Idea(s) 

 

The thesis statement tells the purpose or point of view of the exposition. Finding the thesis 

statement will often help the reader identify the main idea(s). Much like an umbrella, the thesis 

statement is designed to cover the main idea(s) of a reading/writing selection. As a starting point, 

research demonstrates that about 50% of expository writing includes the thesis statement in the 

last sentence of the introduction. 

 

The topic sentences can serve as main ideas in a reading/writing selection. Research 

demonstrates that about 80% of expository writing includes the topic sentences as the first 

sentences of body paragraphs. 

 

Often the language of the reading text itself or the language of test problems can help readers 

identify main ideas. In addition to using the phase, “main idea,” the following references are 

used in expository text and on standardized tests: 

 

“best”                     Another answer may be acceptable, but this one most closely fits. 

“mainly”                Not completely, but most importantly. 

“chiefly”               Compared to the others, this is above the rest. 

“primarily”              This means mainly or the chief one, before all others. 

“most likely”           A logical prediction or conclusion. 

“most directly”          Most specifically. 

 

Use the process of elimination to determine the main idea(s) in a reading selection. If the 

material lacks specificity and so is hard to identify as the author’s central point(s), then it is too 

general to be the main idea(s). If the material is too specific and so is difficult to identify as the 

author’s central point(s), then it is probably a major or minor detail that supports the main idea(s). 
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Do a Close Reading for Narrative Text 

Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. When I read a key section of a story, I read   

 it more than once to understand the author’s 

 message, how it is said, and key plot details. 

2. When I read a key section of a story, I read   

 it more than once to understand the plot  

details and characters. 

3.  When I read a key section of a story, I may   

 re-read parts of it to understand the 

 plot and characters. 

4.  When I read a key section of a story, I may   

re-read parts of it to better understand 

what is going on in that part of the story. 

5.  When I read a key section of a story, I read   

 it once to get a basic understanding of  

 what is going on in that part of the story. 
 

Results 

 

23-25  When you re-read a key section of a story, you identify the theme, the key  

elements of the plot, character development, the author’s craft and story structure, 

and perhaps connections of other stories. 

 

20-22  When you re-read a key section of a story, you can usually identify the key plot  

details, character development, and what is going on in the story. 

 
17-19 When you re-read parts of a key section of a story, you often understand key plot 

details and the roles of each character. 

 

13-16 When you re-read a key section of a story, you sometimes understand what is 

going on in the story. 

 

<13  You usually don’t re-read parts of a story. 

 

Already Know: What I already know about close reading for narrative text is… 

 

______________________________________________________________________________ 
 

Want to Know: What I want to know about close reading for narrative text is… 

 

______________________________________________________________________________ 
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How to Do a Close Reading for Narrative Text Lesson #18 
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Do a Close Reading for Expository Text 

Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. When I read a non-fiction text, I look for the 

 Big Idea of the reading selection and re-read 

 at least twice. 

2. When I read a non-fiction text, I look for how 

 the author organizes the text and re-read 

 sections. 

3.  When I read a non-fiction text, I form 

 questions from the subtitles. 

    

4.  When I read a non-fiction text, I make 

 margin notes. 

 

5.  When I read a non-fiction text, I think about 

 how I could use the information. 

 

Results 

 

23-25  You prepare yourself for reading non-fiction through effective previewing and  

pre-read to prepare for in-depth reading. You re-read the reading selection for 

better understanding. 

 

20-22  You prepare yourself for reading non-fiction through some previewing. You re- 

read the reading selection for better understanding.  

 

17-19  You sometimes prepare yourself for reading non-fiction through some  

  previewing and you may re-read some sections of the reading. 

 

13-16  You rarely prepare yourself for reading non-fiction through previewing. 

 

<13  You don’t prepare yourself for reading non-fiction through previewing. 

 

Already Know: What I already know about close reading for expository text is…  

 

______________________________________________________________________________ 

 

Want to Know: What I want to know about close reading for expository text is… 

 

______________________________________________________________________________ 
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How to Do a Close Reading for Expository Text Lesson #19 
 

 

 

 



 

The Science of Reading Intervention Program: Assessment-based Instruction  ©2022 Pennington Publishing 535 

Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Use Context Clues Self-Assessment 
 

 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. When figuring out the meaning of unknown  

 words in my reading, I use synonym (same) 

 clues to guess the meaning of the word. 
 

2. When figuring out the meaning of unknown  

 words in reading, I use antonym 

 (opposite) clues to guess the meanings. 

3. When figuring out the meaning of unknown  

 words in my reading, I read the sentences 

 before and after the sentence in which the 

 unknown word appears.     
 

4.  When figuring out the meaning of unknown  

 words in my reading, I use example 

 clues to guess the meanings. 

5. When figuring out the meaning of unknown  

 words in my reading, I brainstorm  

 context clues categories that may provide 

 clues as to the meaning of the words. 
 

Results 
 

23-25  You have excellent knowledge of the specific context clues strategies and  

  frequently use them to problem-solve the meaning of unknown words. 
 

20-22  You have good knowledge of the specific context clues strategies and  

  sometimes use them to problem-solve the meaning of unknown words. 
 

17-19  You have some knowledge of the specific context clues strategies and  

  use some of them to problem-solve the meaning of unknown words. 
 

13-16  You know a few of the specific context clues strategies, but rarely 

  use some of them to problem-solve the meaning of unknown words. Learning the  

  context clue strategies will build your reading comprehension and vocabulary. 
 

<13  You don’t know the context clues strategies. Learning the  

  context clue strategies will build your reading comprehension and vocabulary. 
 

Already Know: What I already know about context clues is…  
 

______________________________________________________________________________ 
 

Want to Know: What I want to know about using context clue is…  
 

______________________________________________________________________________ 
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How to Use Context Clues Lesson #20 
 

 

Why learn and practice context clue strategies to problem-solve the meanings of 

unknown words? Wouldn’t it be more better to use the dictionary? No. The dictionary is a fine 

tool and should be used to look up words that are necessary to the understanding of any reading. 

However, the dictionary is not a practical tool for defining all words as you read. 

 

Context clue strategies can be used to figure out the meaning of many unknown words. Good 

readers learn to quickly sort through the following S.A.L.E. context clue strategies to select the 

strategy that works best. Of course, these context clue strategies won’t always help you 

understand every unknown word, but they will help you learn the meanings of many. 

 

S.A.L.E. Context Clues Strategies 
 

When arriving at an unknown word, re-read the sentence that contains the word, looking for one 

of the following S.A.L.E. context clue strategies that may help you figure out the meaning of the 

word. If you can’t figure it out, try reading the sentence before and the sentence after to problem-

solve the meaning. 

 

Practice: In the spaces provided, write you own sentence with a nonsense word which applies 

the focus S.A.L.E. context clue strategy to signal the meaning of that word. 

 

Synonym–Sometimes an unknown word can be understood by the use of a synonym. Synonyms 

frequently follow the words or phrases they define or identify, in which case commas, dashes, or 

parentheses are used. Example: The wardrobe, or closet, opened the door to a brand-new world. 

 

______________________________________________________________________________ 
 

Antonym–Sometimes an unknown word is defined by the use of an antonym. Antonym clues 

will often use transition words or phrases such as however, not, but, in contrast Example: He 

signaled a looey, not a right turn. 

 

______________________________________________________________________________ 
 

Logic–Your own knowledge about the content and text structure may provide clues to meaning. 

Logic clues can lead to a logical guess as to the meaning of an unknown word. Example: He 

petted the canine, and then made her sit up and beg for a bone. 

 
______________________________________________________________________________ 
 

Example–When the unknown word appears in a list of examples, the unknown word may be 

similar to other items in the list. If the unknown word itself provides a specific example or 

subset, the reader can often figure out its meaning from understanding the more general category 

or set. Example clues will often use transition words or phrases such as for example, like, such as 

Example: Adventurous, rowdy, and crazy pioneers all found their way out West. 

 

______________________________________________________________________________ 
 

http://penningtonpublishing.com/blog/reading/how-to-use-context-clues-to-improve-reading-comprehension-and-vocabulary/
http://penningtonpublishing.com/books.php?book=21
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  

 

______________________________________________________________________________ 
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How to Quote and Cite Textual Evidence Self-Assessment 
 

 

  Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. You know what belongs in a citation and when 

 to use one. 

 

2. You know how to properly punctuate a direct 

 quotation and its citation. 

 

3.  You know how to properly punctuate an indirect 

 quotation and its citation. 

    

4. You know how to properly punctuate 

 quotations within quotations and ellipses. 

 

5. You know how to properly punctuate 

 quotations with misspellings, wrong word 

choices, or errors in grammar and mechanics.   

 

Results 

 

23-25  You know how to use and properly punctuate all direct quotations, indirect 

  quotations, and citation rules. 

 

20-22  You know how to use and properly punctuate most direct quotations, indirect 

  quotations, and citations. 

 

17-19  You know how to use and properly punctuate some direct quotations, indirect 

  quotations, and citations. 

 

13-16  You do not know how to use and properly punctuate most direct quotations,  

indirect quotations, and citations. 

 

<13 You do not understand the purpose of and how to use and punctuate direct 

quotations, indirect quotations, and citations. 
 

Already Know: What I already know about citation and quotation rules is _________________  

 

_____________________________________________________________________________ 

 

Want to Know: What I want to know about citation and quotation rules is _________________  

 

_____________________________________________________________________________ 
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How to Quote and Cite Textual Evidence Lesson #21 
 

 

When we write an essay, report, document, or article, we frequently use an expert’s 
words or ideas to support our own thoughts. Borrowed words are termed direct quotations, while 
borrowed ideas, using our own words to paraphrase, are termed indirect quotations. We also 
must tell our readers who said it and where it was said in a citation. A citation includes the 
author’s last name (or the source title if no author is listed) and the page number where the 
author’s words or ideas are found. The citation is placed within parentheses after the direct or 
indirect quotation. Write your own example sentences in the spaces provided. 
 

______________________________________________________________________________ 
 

Beginning and ending quotation marks are placed before and after the author’s words. Place a 
period after the ending parenthesis of the citation. Examples If the author uses an exclamation 
point or a question mark, place it where it is used inside the quotation marks. If you, the writer, 
ask a question about the quotation, place the question mark after the citation instead of the 
period.: “Cheetahs are fast!” (Nen 8). The author asked, “Are they as fast as is often reported?” 
(Nen 8). Did the author really mean “fast” (“Energy Concerns” 8)?  
 

______________________________________________________________________________ 
 

When using a direct quotation, the first word of a complete sentence must be capitalized, even if 

it is in the middle of a sentence. However, when quoting part of a sentence, don’t capitalize the 

first letter. Also, both parts of a divided quotation are enclosed within quotation marks. The first 

word of the second part is not capitalized unless it begins a new sentence. Examples: The dentist 

said, “We saw it” and then he said that it “quickly disappeared.” (Nen 8). 
 

______________________________________________________________________________ 
 

An ellipsis is punctuated as three periods (…) and is used in direct quotations to delete 

unnecessary parts of the quotation. Example: I gave it some thought… but I never did anything. 
 

______________________________________________________________________________ 
 

When quotations or quoted titles are placed within quoted speech, use single quotation marks 

(‘__’) at the beginning and end of the inside quotations. Use double quotation marks (“__”) at 

the beginning and end of the entire quotation. Example: The author asked, “Do you agree with 

Beth’s statement that ‘the case is closed?’” (“Energy Concerns” 8). 
 

______________________________________________________________________________ 
 

Direct quotations which include incorrect or non-standard spelling, word usage, mechanics, and 

grammar must include the bracketed sic [sic] after any spelling or grammar mistakes.  

Examples: “It seemed sily [sic], but that’s how she orientated [sic] her thinking. Sad! [sic]  
 

______________________________________________________________________________ 
 

An indirect quotation reports someone else’s ideas without quoting each word. Indirect 
quotations don’t include quotation marks, but must provide citations. Example: The author 
stated that cheetahs are the fastest animals (Perkins 52). 
 

______________________________________________________________________________ 
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Identify Bias and Errors in Reasoning Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. When I read a non-fiction text, I try to  

            determine the author’s bias (a one-sided 

 point of view). 

2. When I read a non-fiction text, I evaluate 

            the author’s fairness in presenting  

            evidence.  

3. When I read a non-fiction text, I try to     

            think what those who disagree with the 

            author might say. 

4. When I read a non-fiction text, I look for 

 errors in reasoning. 

 

5. When I read a non-fiction text, I try to identify 

 what the author wants me (the reader) to 

 believe or do. 

 

Results 

 

23-25 You consistently look for the author’s bias, quality of reasoning, and what author 

wants the reader to believe or do when you read non-fiction. 

 

20-22 You often look for the author’s bias, quality of reasoning, and what author wants 

the reader to believe or do when you read non-fiction. 

 

17-19 You sometimes look for the author’s bias, quality of reasoning, and what author 

wants the reader to believe or do when you read non-fiction. 

 

13-16 You rarely look for the author’s bias, quality of reasoning, and what author wants 

the reader to believe or do when you read non-fiction. 

 

<13 You don’t look for the author’s bias, quality of reasoning, and what author wants 

the reader to believe or do when you read non-fiction. 

 

Already Know: What I already know about errors in reasoning is ________________________  

 

______________________________________________________________________________ 
 

Want to Know: What I want to know about errors in reasoning is ________________________ 

 

______________________________________________________________________________ 
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How to Identify Bias and Errors in Reasoning Lesson #22 
 

 

As you already know, not everything found in non-fiction books, articles, reports, and 

documents is true. Discovering how to determine what is and what is not true about a subject is 

an essential skill to develop in academic research. Good readers learn to identify the facts and 

opinions presented by an author to infer the author’s point of view on the writing subject. One’s 

point of view about certain subject is referred to as one’s bias. When authors use errors in 

reasoning to support their biases and/or fail to fairly address opposing points of view, this is poor 

or dishonest scholarship and writers should not cite the information as textual evidence. 

 

Directions: Provide your own examples of each error in reasoning in the spaces provided. 

 

1. Non-Sequitur Errors 

A non-sequitur reasoning error is an illogical conclusion reached from a set of facts. 

Example: If the sky is blue, and blue is the color of the ocean; then the sky must be made of 

ocean water. Explanation: The conclusion that “the sky must be made of ocean water” does not 

follow logically from the facts presented. 

______________________________________________________________________________ 

 

2. Red Herring Errors 
A red herring reasoning error means that an unconnected reference is used to distract the reader 

from the argument. Example: The politician suggests that poverty remains the most important 

problem in the world today; however, the world has always had its share of poor people. 

Explanation: The statement “the world has always had its share of poor people” attempts to 

distract the reader from the issue of poverty as the most important world problem. 

______________________________________________________________________________ 

 

3. Begging the Question Errors 

A begging the question reasoning error takes place when the writer assumes something to be 

true, that has not yet been proven. Example: No one likes the poor musicianship of country 

music. Explanation: The statement assumes that country music has poor musicians to support the 

argument. 

______________________________________________________________________________ 

 

4. Either-Or Errors 
An either-or reasoning error sets up a false choice between two ideas or issues and ignores other 

options. Example: Either you support the president, or you are not a true American. 

Explanation: The statement ignores other options that true Americans might choose. 

______________________________________________________________________________ 

 

Check out more Errors in Reasoning for further study. 

http://blog.penningtonpublishing.com/reading/the-top-15-errors-in-reasoning/
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Research Safely and Evaluate Online Sources  

Self-Assessment 
 

 

                    Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. When using the Internet, I am extremely careful 

            about sharing private information. 
 

2. When using the Internet, I am extremely careful 

 about using and downloading online sources. 
 

3. When doing academic research online, I consider      

            the author’s biases before using any 

            textual evidence.  

4. When doing academic research online, I try to 

 identify whether the author is an expert on 

 the subject that I am researching. 

5. When doing academic research online, I look 

            for clues on the webpages to determine if the 

            source and its links are current and relevant. 

  

Results 
 

23-25  You understand and apply all Internet safety guidelines and know how to 

  evaluate online sources for academic research. 
 

20-22  You mostly understand and apply all Internet safety guidelines and know how to 

  evaluate online sources for academic research. 
 

17-19  You understand and apply some Internet safety guidelines and somewhat know  

how to evaluate online sources for academic research. 
 

13-16  You understand and apply some Internet safety guidelines, but know little about 

how to evaluate online sources for academic research. 
 

<13  You may not understand and apply some Internet safety guidelines, and you  

know little about how to evaluate online sources for academic research. 
 

Already Know: What I already know about Internet safety and evaluating online sources is…  

 

______________________________________________________________________________ 
 

Want to Know: What I want to know about Internet safety and evaluating online sources is… 

 

______________________________________________________________________________ 
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How to Research Safely and Evaluate Online Sources  

Lesson #23 
 

 
The Internet can be a wonderful tool for completing academic research. However, to 

maintain your privacy and safety, follow these guidelines. 
 

 Never enter personal information such as your full name, birthday, age, home address, 
telephone number, parents’ work addresses, work telephone numbers, social security 
numbers, or credit card information without your parents’ permission. 

 Never let a friend login as you and never tell your passwords to anyone other than your 
parents. Develop a plan with your parents to keep passwords private. 

 Never bully or threaten anyone online, even if you are just kidding. These are crimes. 

 Never agree to get together with anyone you have met online. 

 Never post pictures of yourself on social media sites that you would feel uncomfortable 
showing to you mom. When in doubt, get your parents’ permission. 

 Never post pictures of friends or classmates online without their parents’ permission. 

 Never download apps without your parents’ approval. 

 Never open, download pictures, or respond to emails, posts, messages, or texts from 
people you do not know.  

 

Part of good academic research is evaluating which sources to use and which sources not to use. 
To select appropriate academic sources, follow these guidelines. Practice these guidelines by 
visiting this site and making marginal annotations next to each guideline. 
 

 Never use a source without the author’s name. 

 Are the author’s credentials supplied? (position, education, years of experience, 
occupation, member of a respected organization) 

 Do the credentials match the expertise demanded by the topic and content of the 
research? 

 Consider the author’s bias when deciding whether to use the source or not. Is there 
advertising for an author’s product on the webpage? Does the author cite references? 
Does the author acknowledge other points of view? 

 Is there contact information and a link to a homepage to check the author or organization? 

 Be wary of using URLs ending in .com (commercial). URLs ending in .gov, .edu, and .org tend 
to be more academic. 

 Evaluate the purpose or motive of the webpage author(s). Is it to provide information or 
research? Is it to convince you to believe or do something? Is it to sell you a product or service? 

 Is the information provided in a fair manner? 

 Is the source professionally presented and written without spelling or grammatical errors? 

 Is the information and research citations current or out-of-date? 

 Has the page been updated recently? 

 Do the links relate to the topic and purpose of the site?  

 Are the linked sources academic? 

 Are the links still working or are there 404 errors? 

 Can you check facts and textual evidence on other sites? Google to double-check. 

http://www.dhmo.org/
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Memorize with the Grouping Strategy Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. When organizing material for test study, I try to  

 arrange the material in memorable form. 

 

2. I think about studying for the next test in each  

 subject when I organize each day’s work. 

 

3. When I memorize, I try to visualize.      

 

 

4. When I memorize, I organize the material I am 

 studying into similar item groups. 

 

5. When I need to memorize many items, I replace 

 abstract (can’t sense) ones, like liberty, 

 with concrete ones, like the Statue of Liberty.   

 

Results 

 

23-25  You understand and effectively apply the grouping memorization strategy to 

  organize and memorize learning. 

 

20-22  You understand and often apply the grouping memorization strategy to 

  organize and memorize learning. 

 

17-19  You understand and sometimes apply the grouping memorization strategy to 

  organize and memorize learning. 

 

13-16  You rarely apply parts of the grouping memorization strategy to 

  organize and memorize learning. Learning this memory strategy will help you  

  organize for test study. 

 

<13  You don’t understand the grouping memorization strategy. Learning this  
  memory strategy will help you organize for test study. 

 

Already Know: What I already know about the grouping memorization strategy is…  

 

______________________________________________________________________________ 
 

Want to Know: What I want to know about the grouping memorization strategy is…  

 

______________________________________________________________________________ 
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How to Memorize with the Grouping Strategy Lesson #24 
 

 The Grouping Strategy can be an effective tool to help you memorize items that are able 

to be placed into categories. We know from recent scientific research that our brains act much 

like computer file folders, slotting newly learned information in the same file as already-learned 

information that fits within that same file. If we take the time to organize new information in 

same way that our brains do, we can increase the amount of information that we are able to 

remember. 

The groups we develop to remember similar items don’t have to be organized by content. Any 

similarities can be used to classify items as a group. For example, a group of people could be 

classified according to sex, body size, color of skin, eye or hair color, or introverted-extroverted. 

For another example, in history you could classify information into these categories: 

politics/government, economics, culture, religion, military, and technology. 

Let’s learn how to use the Grouping Strategy to remember a list of nine items. You are driving 

into work and your friend phones to tell you that you’ve been invited to go on a backpacking trip 

next weekend. “Sure, I’ll remember what to bring,” you respond to your friend. The equipment 

list includes the following: tent, flashlight, stove, matches, sleeping bag, fuel, utensils, ground 

cloth, and food. Stop and re-read the last sentence; try to memorize the items; recite 

(without looking); and count how many items you were able to remember. 

How many items did you remember? There are nine items to take on that camping trip. Most 

of you probably missed a few. But, now, let’s take a few moments to apply the Grouping 

Memorization Strategy to remember the items in this list. First, simply categorize the items into 

groups such as these: 

Sleeping: sleeping bag, tent, ground cloth   

Light/Fire: matches, stove, flashlight, fuel  

Eating: food, utensils  

Next, re-read the first group and close your eyes to visualize how the items are pictured together. 

Do the same for the second and third groups. Now try to recite all nine items. Works, doesn’t it? 

But what if some items don’t fit into the groups you form to memorize a list?  A few exceptions 

would be easier to remember than memorizing the entire list as random, unrelated items. 

For abstract concepts, try substituting them with concrete objects. For example, it is easier to 

substitute and place the concrete Liberty Bell into a group than the abstract concept of freedom. 

Memorizing using the Grouping Strategy will help you memorize many seemingly unrelated 

items. Frequent rehearsal of the groups and their items will place the information into your long-

term memory. Take the information learned in your subjects or classes each day and organize it 

into memorable test-preparation form with this strategy. 

http://penningtonpublishing.com/blog/study_skills/top-ten-memory-tips/
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Memorize with the Association Strategy  

Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. I have a strategy to memorize many items in  

 order. 

 

2. I think about studying for the next test in each  

 subject when I organize each day’s work. 

 

3. When I memorize, I try to visualize.     

 

 

4. I try to connect new learning to old learning. 

 

 

5. When I need to memorize many items, I replace 

 abstract (can’t sense) ones, like liberty, 

 with concrete ones, like the Statue of Liberty.    
 

Results 
 

23-25  You use the all the ideas behind the association memorization strategy to 

  organize and memorize learning. 
 

20-22  You use many of the ideas behind the association memorization strategy to 

  organize and memorize learning. 
 

17-19  You use the some of the ideas behind the association memorization strategy to 

  organize and memorize learning. 
 

13-16  You rarely apply parts of the association memorization strategy to 

  organize and memorize learning. Learning this memory strategy will help you  
 

<13  You don’t use any of the ideas behind the association memorization strategy to 

  organize and memorize learning. Learning this memory strategy will help you  
   

Already Know: What I already know about the association memorization strategy is…  

 

______________________________________________________________________________ 
 

Want to Know: What I want to know about the association memorization strategy is…  

 

______________________________________________________________________________ 
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How to Memorize with the Association Strategy Lesson #25 
 

 The Association Strategy can be a helpful tool to help you memorize many seemingly 

unrelated items or ideas. Association is a powerful memory aid. We all experience things 

through our senses that remind us of something else. The smell of fresh baked bread might 

remind you of your mom’s great apple pie. Hearing the end of the “Sesame Street” theme song 

might remind you of your wonderful pre-school teacher.  

The Association Strategy connects the items or ideas we want to remember into one visual 

theme. Scientific research has proved the power of associations. The Association Strategy helps 

you connect newly learned information to existing information that you already have placed into 

your long-term memory.  

Directions 

Write the number of items you need to remember in the middle of a white sheet of paper or on a 

sticky note. Select a visual theme as the background setting for that number that represents the 

main idea or title of the majority of objects, or key words, that you need to remember. Draw an 

object that represents one thing that you need to remember next to the number. Continue drawing 

the rest of the objects. If the exact order is important, connect each in clockwise order. Substitute 

any abstract objects with more concrete ones. For example, substitute a smiling face emoji for 

the abstract happiness to create a much more memorable object.  

Example 

Suppose you needed to remember the following tasks for Friday afternoon: 

1. Take out the trash.  

2. Mail your friend’s birthday package.  

3. Buy a jar of mayonnaise.  

4. Buy a three-pound can of hot chocolate.  

5. Sweep up the patio.  

6. Call for reservations at Luigi’s Italian Restaurant for Mother’s Day. 

7. Call Dr. Thomas about taking your medicine. 

Practice: Take out a piece of white paper. Write a large orange “seven” in the middle of the 

page. Since the majority of the objects or ideas that you need to remember have to do with you, 

draw a quick picture of yourself, leaning up against the “seven.” Then, draw a bag of trash on 

your right arm and a birthday package with a bright red bow hanging from your left arm. Next, 

draw your right foot stuck in a jar of mayonnaise and your left foot stuck in a large can of hot 

chocolate. In your mouth is a whisk broom. Hanging out of your nostrils is a few spaghetti 

noodles from Luigi’s and hanging around your neck is a doctor’s stethoscope. 

Now prompt yourself to remember the errands by identifying each object. Works, doesn’t it? 
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Memorize with the Linking Strategy Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. When I memorize, I compare similar items or 

 ideas.  

 

2. When I memorize, I try to identify specific 

 connections between two similar items 

 or ideas. 

3.  When I memorize, I organize items or ideas 

 into pairs. 

 

4. When I memorize unrelated items or ideas, I  

adjust one of the item’s features to connect  

to others. 

5. When I need to memorize many items, I replace 

 abstract (can’t sense) ones, like liberty, 

 with concrete ones, like the Statue of Liberty.   
 

Results 

 

23-25  You apply all the linking memorization strategies to organize and 

  organize and memorize learning. 

 

20-22  You apply many of the linking memorization strategies to organize and 

  memorize learning. 

 

17-19  You apply some of the linking memorization strategies to organize and 

  memorize learning.  

 

13-16  You rarely apply parts of the linking memorization strategies to organize and 

  memorize learning. Learning this memory strategy will help you  

  organize for test study.  

 

<13  You don’t use any of the ideas behind the linking memorization strategies to 
  organize and memorize learning. Learning this memory strategy will help you  
   

Already Know: What I already know about the linking memorization strategy is…  

 

______________________________________________________________________________ 
 

Want to Know: What I want to know about the linking memorization strategy is…  

 

______________________________________________________________________________ 
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How to Memorize with the Linking Strategy Lesson #26 
 

 The Linking Strategy can be a helpful tool to help you memorize many seemingly 

unrelated items or ideas. Linking ideas together is a powerful memory aid. We all experience the 

connections of one event or idea in life to that of other events or ideas. In your memory you may 

link drinking a tall glass of fresh lemonade with the idea of relaxation, because you usually drink 

that beverage in the summertime when you are out of school. In fact, many chains of events and 

ideas are linked together in our memories, even though some may at first glance seem unrelated. 

The Linking Strategy intentionally connects an item or idea you want to remember to one other 

item or idea that you want to remember, etc. Here’s how to link together everything you need to 

remember, say for an upcoming quiz or for the key ideas of a memorized speech. If you establish 

solid relationships within each link and between each link of the chain, the chain will be 

unbreakable, and you won’t forget the items or ideas on your test or in your speech. 

Directions 

Select two concrete (visual) objects that can have a clear relationship and form a memorable pair. 

Think of this pair like the left and right sides of one link in a chain. Next, link the right side of 

the first link to the left side of another link to create a second connection in the chain. Continue 

in this manner to create a memorable chain of paired objects. The links can be endless; however, 

each connection must be well-established and very visual. Substitute concrete objects for any key 

words that are too abstract to remember well. For example, substituting the concrete “peace sign” 

for the abstract “peace” would be a much more memorable object with which to pair. 

Example 

If memorizing a tree, bucket, grass, policeman, horse, cow, a candy bar, and a golden ring, you 

might link them as follows: 

Picture a tall oak tree with a golden ring hanging from one of its branches. The ring drops in a 

red bucket at the base of the tree on the bright green grass. A cow is busy nibbling the grass next 

to the bucket, while swishing its tail. At the end of the tail a candy bar is attached.  A policeman 

on a white horse is frantically trying to grab the candy bar. 

A bit of rehearsal will place these objects into your long-term memory. It may help to draw out 

the links. Using the Linking Strategy will help you memorize of many seemingly unrelated items.  

Practice: Take out a piece of white paper. Look around the classroom or imagine a room at 

home and make a list of eight objects (more if you wish). Next, develop pairs from the items. 

Now draw a picture of anything that has many visual parts, such as a clock (or a tree) and draw 

pictures of each object, connected with the links of a chain. Afterwards, try reciting each object 

from memory by visualizing your drawing. Works, doesn’t it? 

 

http://penningtonpublishing.com/blog/study_skills/top-ten-memory-tips/
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Memorize with the Catch Words Strategy  

Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. When I organize each day’s work, I organize 

 it into memorable forms. 

 

2. When I review each day’s schoolwork, I  

 organize it for test study. 

 

3. When I memorize, I try associate something    

 unknown with something I will 

 remember. 

4. When I memorize, I try to identify the  

 connections among similar items or 

 ideas. 

5. When I memorize, I use first letters of items or 

 ideas to form catch words. 

 

Results 

 

23-25  You already use catch words frequently to organize learning for test study. 

 

20-22 You are somewhat familiar with catch words and sometimes use them to organize 

learning for test study. 

 

17-19  You try to organize learning into memorable connections for test study. 

 

13-16  As you learn new information, you notice the connections between facts and 

  ideas. 

<13 As you learn new information, you do not notice the connections between facts 

and ideas. 

 

Already Know: What I already know about the catch words memorization strategy is…  

 

______________________________________________________________________________ 
 

Want to Know: What I want to know about the catch words memorization strategy is…  

 

______________________________________________________________________________ 
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How to Memorize with the Catch Words Strategy Lesson #27 
 

 The Catch Words Strategy can be an effective tool to help you memorize many 

seemingly unrelated items. The Catch Words Strategy connects the unrelated ideas we want to 

remember to the letters of a word or series of words that relate to each other.  

Most students have been taught a few catch words in school. Do you remember these?  

 HOMES–for the Great Lakes: Huron, Ontario, Michigan, Erie, and Superior  

 ROY G. BIV–for the colors of the spectrum: red, orange, yellow, green, blue, indigo, 

and violet  

 NEWS–for the chief points of the compass: north, east, south, and west  

Directions 

For each item or idea that you want to remember, write down the first letter of the key word in 

that item or idea. Next, look at the jumble of letters and rearrange to form a word or set of words. 

Feel free to add on additional letters, if necessary, to complete a word.  

For example, say you need to memorize some facts for an upcoming history test on World War I. 

Let’s say your teacher has told you that you will need to know the causes of the war and the 

members of the opposing alliances. You can memorize these causes and alliances with the Catch 

Words Strategy. 

For the long-term causes of World War I: alliances, militarism, nationalism, and imperialism, 

let’s rearrange this list, using the first letter of each cause in this order: MAIN. For the opposing 

alliances: one set of allies was England, Russia, and France and the other set of allies was 

Germany, Austria, and Italy. Let’s rearrange the first alliance as REF and the second as A GI. 

Put them together and you’ve got the memorable MAIN REF A GI.  

Now, develop a picture of A GI-Joe doll, dressed in a REFeree uniform, directing traffic on 

MAIN Street, and you will never forget these catch words. That’s ten key facts from World War 

I, organized in three categories!  

Now prompt yourself to remember each fact by referring only to the above catch words. Works 

well, doesn’t it? A little rehearsal will place these facts into your long-term memory and help 

you “ace” that history test. 

If you need to memorize a multiple word item or idea, select the letter of the key word. For 

example, if you need to memorize “It’s in the hall closet,” the key word would be hall or closet. 

Practice: Take out a piece of white paper and list six to eight items on your teacher’s desk (or in 

your backpack. Write down the first letter or each item. Form a word or words from the jumbled 

letters. Add in another letter if you need to complete a word. Draw out the word or words if you 

wish. 

http://penningtonpublishing.com/blog/study_skills/top-ten-memory-tips/
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Memorize with the Catch Sentence Strategy  

Self-Assessment 
 

 

                    Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. When I organize each day’s work, I organize 

 it into memorable forms. 

 

2. When I review each day’s schoolwork, I  

 organize it for test study. 

 

3. When I memorize, I try associate something    

 unknown with something I will 

 remember. 

4. When I memorize, I try to identify the  

 connections among similar items or 

 ideas. 

5. When I memorize items or ideas in order, I use  

the first letters of items or ideas to form  

catch sentences. 

 

Results 

 

23-25  You already use catch sentences frequently to organize learning for test study. 

 

20-22 You are somewhat familiar with catch sentences and sometimes use them to 

organize learning for test study. 

 

17-19  You try to organize learning into memorable connections for test study and 

determine a sequence for study. 

 

13-16  As you learn new information, you notice the connections between facts and 

  ideas. 

<13 As you learn new information, you do not notice the connections between facts 

and ideas. 

  

 

Already Know: What I already know about the catch sentences memorization strategy is…  

 

______________________________________________________________________________ 
 

Want to Know: What I want to know about the catch sentences memorization strategy is…  

 

______________________________________________________________________________ 
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How to Memorize with the Catch Sentence Strategy Lesson #28 
 

 

 The Catch Sentence Strategy can be an effective tool to help you memorize many 

seemingly unrelated items or ideas. This memory trick is especially helpful for memorizing items 

or facts in an exact order. Like the Catch Words Strategy, this memory trick forces you to 

remember each item or idea by prompting your recall of the first letter of each key word. 

Fortunately, you probably have heard a few of the most often used catch sentences in school or 

elsewhere. 
 

If you have ever taken a piano lesson, you undoubtedly will remember the notes on the scale 

from the catch sentence: Every Good Boy Does Fine-for the notes of the scale: E G B D F 
 

You probably memorized Please Excuse My Dear Aunt Sally to remember the order of 

operations in math: parentheses, exponents, multiplication, division, addition, subtraction 
 

From science class, you may have memorized King Henry Died by Drinking Chocolate Milk 

for the units of measurement prefixes: kilo, hecto, deca, base, deci, centi, milli 
 

Directions 
 

For each key word that you want to remember, use the first letter of each word as the first letter 

of a new word that will fit into a memorable new sentence or phrase. You can add in other words 

to your sentence if they won’t confuse you.  
 

Example 
 

Let’s use the Catch Sentence Strategy to memorize the first ten presidents of the United States in 

exact order.   
 

1. Washington  2. Adams       3. Jefferson  4. Madison         5. Monroe  

6. Adams   7. Jackson       8. Van Buren 9. Harrison        10. Tyler 
 

For each president, use the first letter of each name as the first letter of a new word that will fit 

into a memorable sentence or phrase. The more personal or unusual the sentence, the better. How 

about this one? “Why are jerks making money always just very happy tycoons?”   
 

Notice that “jerks” takes care of the confusion between Jefferson and Jackson by using “je” at 

the start of the word and “making money” does the same for Madison and Monroe.  

 

Now prompt yourself to remember each name by referring only to the above catch sentence. 
Works well, doesn’t it?  

 

Practice: Circle the first letter for each of the planets in our solar system: Mercury, Venus, 

Earth, Mars, Jupiter, Saturn, Uranus, and Neptune. Write a new word for each of these letters 

that will fit with other words to form a memorable catch sentence in the spaces provided. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

http://penningtonpublishing.com/blog/study_skills/top-ten-memory-tips/
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Memorize with the Location Strategy Self-Assessment 
 

 
                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. When I memorize, I visualize what I am trying 

 to remember. 
 

2. If I am trying to memorize an unfamiliar term 

 or idea, I connect it to a familiar term or 

 idea.  
 

3. I can clearly picture where each of the rooms 

 in my house or apartment are located.  

     

4. I can clearly picture a key object in each of the 

 rooms of my house or apartment. 

 

5. When I use my senses (taste, touch, sight, 

 hearing, and smell), what I sense is  

 easily memorable for me. 
 

Results 
 

23-25  You have all the memory capabilities to use the location memorization strategy. 
 

20-22 You have most of the memory capabilities to use the location memorization 

strategy. 

  

17-19 You have some of the memory capabilities to use the location memorization 

strategy. 
 

13-16 You have a few of the memory capabilities to use the location memorization 

strategy. 
 

<13 You need to develop memory capabilities to use the location memorization 

strategy. 
 

 

Already Know: What I already know about the location memorization strategy is…  

 

______________________________________________________________________________ 
 

Want to Know: What I want to know about the location memorization strategy is…  

 

______________________________________________________________________________ 
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How to Memorize with the Location Strategy Lesson #29 
 
 

 

The Location Strategy connects the unrelated ideas you want to remember by using 

memorable locations to fix the facts or ideas in our memory in a spatial relationship. This 

technique is especially useful because you can memorize any items in exact order. 
 

Directions 
 

Picture the floor plan of your house or apartment. Visualize a clockwise walk throughout your 

home, beginning in the entryway. For each room, picture the key word, or concrete object, on or 

next to an especially memorable object in that room. Substitute concrete objects for any key 

words that are too abstract to remember well. For example, substitute the concrete “bulging bicep 

muscle” for the abstract strength is a much more memorable object to picture in your rooms. 
 

Example 
 

Let’s say you want to memorize the “Preamble to the Constitution.” First, highlight the key 

words. The key words are not necessarily the most important words, but are the words that will 

best prompt your memory of a group of words. If you memorize the key words in order, each 

will help prompt your memory of the surrounding words. 
 

“We the people of the United States, in order to form a more perfect union, establish justice, 

ensure domestic tranquility, provide for the common defense, promote the general welfare and 

secure the blessings of liberty to ourselves and our posterity, do ordain and establish this 

Constitution for the United States of America.” 
 

Using the Location Strategy, you might picture your entire family, linking arms together, in the 

entryway of your house (people). Next, picture your family marching single-file (in order) to 

your kitchen where you pick up a smelly onion (union) from the counter. You hand the onion to 

your mom, who is dressed in a judge’s (justice) robe. You follow your mom, who tranquilly 

(tranquility) leaves the kitchen and glides toward the living room, where you both must step 

over the fence (defense) to get into the living room. On top of the television, is an old 

photograph of your grandfather, dressed as an army general (general). The grandfather sneezes, 

and both you and your mom say, “God bless (blessings) you.” Your mom stays in the living 

room, but you walk into the hallway and see a colorful poster (posterity) of Beyoncé. You walk 

into the bathroom and close the door. You look up over the sink and see two words written in 

white shaving cream on the mirror (ordain and establish). You yell to your mom, “What are 

those two words for on the mirror?” You turn around to leave the bathroom and a bright orange 

four (for) is taped to the back of the bathroom door.  
 

Now prompt yourself to remember each fact by visualizing the people, items, movement, and 

speech in those rooms. Close your eyes if it helps. If you actually walk through your apartment 

or home while you practice, the “Preamble to the Constitution” will be easy to memorize. 
 

Practice: On a white sheet of paper and use the location memory strategy to draw out and 

memorize “The Pledge of Allegiance” or a favorite poem or song. 
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Dissect a Writing Prompt Self-Assessment 
 

 

                    Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. You re-read the writing prompt before planning 

 an essay. 

 

2. You focus on the specific essay direction word 

 to understand the writing prompt. 

 

3. You identify the Who and What words of the  

 writing prompt before planning an essay. 

 

4.  You identify the How and Do words of the  

 writing prompt before planning an essay. 

 

5. You summarize the writing prompt in your  

 own words before planning an essay. 

 

 

Results 

 

23-25  You know how to properly dissect a writing prompt to understand essay  

  directions. 

 

20-22  You mostly know how to properly dissect a writing prompt to understand essay  

  directions. 

 

17-19 You know some strategies about properly dissecting a writing prompt to 

understand essay directions. 

 

13-16 You know a few strategies about properly dissecting a writing prompt to 

understand essay directions. 

 

<13  You need to learn how to properly dissect a writing prompt to understand  

essay directions. 
 

Already Know: What I already know about learning the parts of speech is _________________  

 

_____________________________________________________________________________ 

 

Want to Know: What I want to know about learning the parts of speech is _________________ 

 

_____________________________________________________________________________ 
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How to Dissect a Writing Prompt Lesson #30 
 

 

       Step 1: Dissect the Writing Prompt 
 

Directions 
 

1. Carefully read the Writing Prompt and the definition of the key Essay Direction Word.  
 

Writing Prompt  
 

Both the Abominable Snowman and the Loch Nest Monster have interested curious-minded 

 

people for years. The question of whether either creature really exists is probably still  

 

unanswered. Compare and contrast the evidence for the existence of these creatures found in this  

 

blog post and magazine article excerpt. 
 

Essay Direction Word: Compare means to show how things are the same, and contrast means 

to show how things are different.  
 

2. Next, re-read the Writing Prompt and use the following symbols or color highlight to mark 

the words that fit into these categories:  

 

WHO, WHAT, HOW, DO  
 

   WHO  Underline any words which identify the 

     audience and the role of the writer. 

 
  WHAT  Circle any words which identify the topic 

   and format of the writing task. 

 
  HOW      Bracket any words which identify the context, 

author(s), and source(s). 

 
  DO   Box any words which identify key writing 

   direction words. 
 

Now put the Writing Prompt into your own words. 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Write a Thesis Statement Self-Assessment 
 

 

                    Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. My thesis statements directly respond to the key 

 sections of the writing prompt. 

 

2. My thesis statements are designed differently for 

 argumentative and informational/explanatory  

essays. 

3. My thesis statements are not too general and  

 not too specific. 

 

4. My thesis statements do not introduce  

 evidence. 

 

5. I place my thesis statement at the end of my 

 introductory essay paragraph. 

 

Results 

 

23-25  You know how to write an effective thesis statement. 

 

20-22  You mostly know how to write an effective thesis statement. 

 

17-19  You know how to write a thesis statement, but you need to learn a few tips. 

 

13-16 You somewhat know how to write an effective thesis statement, but you need to 

learn a few tips. 

 

<13  You need to learn how to write an effective thesis statement. 

 

Already Know: What I already know about learning the parts of speech is _________________  

 

_____________________________________________________________________________ 

 
Want to Know: What I want to know about learning the parts of speech is _________________ 

 

_____________________________________________________________________________ 
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How to Write a Thesis Statement Lesson #31 
 

 

To write effective essays, students need to learn how to write thesis statements. The 

thesis statement is guided by the demands of the writing prompt. The writing prompt tells you 

what to write about and how to do so. A good thesis statement directly responds to the writing 

prompt. For an argumentative essay, the thesis statement states the claim(s) of the essay. For an 

informational/explanatory essay, the thesis statement states the specific purpose of the essay. 

 

How to Write a Good Thesis Statement 
 

To make sure that you directly respond to the writing prompt, include the writing topic and key 

words of that writing prompt in your thesis statement. Usually place the thesis statement at the 

end of the introductory paragraph. The thesis statement should be as specific as possible, but 

general enough to permit more than one topic sentence to support the purpose or point of view. 

 

Avoid These Thesis Statement Mistakes 
 

 The thesis statement does not state the specific point of view for an argumentative essay 
the specific purpose for informational/explanatory essay. 

 The thesis statement introduces evidence. 

 The thesis statement refers to only part of the task of the writing prompt. 

 The thesis statement refers to the essay and to the writer. 

 The thesis statement includes a split (divided) focus which either argues against itself or 

introduces more than one focus of the essay. 

 The thesis statement confuses the writing genre. For example, the writer states a point of 

view for an informational/explanatory writing prompt. 

 The thesis statement is too specific and does not allow the writer to address the broader 

demands of the writing prompt. 

 

Practice:  Study the poor thesis statement and explanation. Then revise the thesis statement. 

 
Writing Prompt: Service to one’s country is true patriotism. President John F. Kennedy 

challenged Americans to “…ask not what your country can do for you–ask what you can do for 

your country.” Analyze what President Kennedy meant by this statement in his Inaugural 

Address from January 20, 1961 to share during class discussion. 

 

I think President Kennedy meant Americans should not think our country exists to benefit us 

when he said “…ask not what your country can do for you…” and I will prove it in this essay. 

 

Explanation: This thesis statement refers to only part of the task of the writing prompt and it 

addresses the writer and to the essay itself. 

 

Revision: _____________________________________________________________________ 

 

______________________________________________________________________________ 
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Avoid Errors in Writing Style Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. I can identify the key errors of writing style in 

 others’ writing. 

 

2. I can identify the key errors of writing style in 

 my own rough draft writing before I revise. 

 

3. I avoid using meaningless words or details to 

 “pad” my writing.    

 

4.  When I write, I am careful with my  

 word choice. 

 

5. I concentrate on writing clearly and view my 

 writing from that of the reader.    

 

Results 

 

23-25  You are aware of key errors of writing style and you 

  attempt to avoid these errors in your writing. 

 

20-22  You are aware of some errors of writing style and you 

  attempt to avoid these errors in your writing. 

 

17-19  You are aware of a few errors of writing style and you  

  attempt to avoid these errors in your writing.  

 

13-16  You are not aware of the errors of writing style in others’ writing. You can learn  

  the key errors of writing style and eliminate these from your writing. 

 

<13  You don’t recognize errors of writing style in your own writing. You can learn the 

  key errors of writing style and eliminate these from your writing. 

 
Already Know: What I already know about writing style errors is ________________________ 

 

______________________________________________________________________________ 

 

Want to Know: What I want to know about writing style errors is ________________________ 

 

______________________________________________________________________________ 
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How to Avoid Errors in Writing Style Lesson #32 
 

 Writing style is very personal and varies from author to author. However, good writing 

style does follow a set of rules which apply to all writers.  

Practice: Read the following humorous sentences, which each both teach and violate a different 

rule of writing style. Explain the writing style error in the spaces provided.  

1. Avoid using meaningless phrases in this present day and age. 

____________________________________________________________________________ 

2. In my paragraph, I have shown that you should delete references to your own writing. 

____________________________________________________________________________ 

3. Be sort of, kind of specific.  

____________________________________________________________________________ 

4. Prepositions are not good to end sentences with. 

____________________________________________________________________________ 

5.  Also, never, never repeat words or phrases very, very much, too. 

____________________________________________________________________________ 

6.  Resist exaggeration; it only works once in a million years. 

____________________________________________________________________________ 

7. Writers should always avoid generalizations. 

____________________________________________________________________________ 

8. Avoid using big words when more utilitarian words will suffice. 

____________________________________________________________________________ 

9. The passive voice is a form to be avoided, if it can be at all helped. 

____________________________________________________________________________ 

10. Never write no double negatives. 

____________________________________________________________________________ 

11. There are good reasons to avoid starting every sentence with There. 

____________________________________________________________________________ 

12. Keep pronoun references close to subjects in long sentences to make them clear.  

____________________________________________________________________________ 
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Follow Essay Writing Rules Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. I avoid over-using the same words in essays. 

 

 

2. I write consistently in third person throughout 

 my essays. 

 

3. I avoid using contractions and abbreviations  

 in essays.      

 

4. I avoid using slang and figures of speech in 

 essays. 

 

5. I avoid overusing the “to-be” verbs: is am are 

 was were be being been in essays.   

 

 

Results 

 

23-25  You understand and apply all the essential essay writing rules.  

 

20-22  You understand and apply most of the essential essay writing rules. 

 

17-19  You understand and apply some of the essential essay writing rules. 

 

13-16  You understand and apply few of the essential essay writing rules. Learning  

  and applying these rules will significantly improve your writing. 

 

<13  You don’t know the essential essay writing rules. Learning  

  and applying these rules will significantly improve your writing. 

 

Already Know: What I already know about the essay writing rules is _____________________ 

 
______________________________________________________________________________ 

 

Want to Know: What I want to know about the essay writing rules is _____________________  

 

______________________________________________________________________________ 
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How to Follow Essay Writing Rules Lesson #33 
 

 

 Essays have different rules than do stories, letters, poems, or journal writing. Keep in 

mind that an essay is a formal writing genre. The writer of an essay must present evidence in a 

fair and balanced manner within a specific structure. Much like an attorney presents a case in 

court, the writer of an essay follows certain procedures. 
 

 The attorney (writer) makes introductory remarks (the introductory paragraph) in which a 

proposed verdict (think thesis statement or the claim) of innocent or guilty is stated.  

 Next, the attorney (writer) presents the main points of the case and the evidence that 

supports them (body paragraphs with topic sentences and evidence). The attorney (writer) 

must follow specific rules of evidence (essay writing rules) in court (in the essay). 

 Finally, the attorney (writer) presents the closing arguments (the conclusion paragraph) 

which returns to the desired verdict (re-statement of the thesis) and summarizes the 

evidence and/or calls the jury to action. 

 

Practice: In the spaces provided following these essay writing rules, write your own sentence 

examples in which you intentionally violate each rule: 

 

Essay Writing Rules 

 

1. Write in complete sentences. Intentional fragments, such as “Right?” do not belong in essays. 

 

_____________________________________________________________________________ 
 

2. Write in third person. Talk about the subject of the essay. Do not personalize with the first 

person pronouns: I, me, my, mine, we, us, our, ours, ourselves. Do not talk to the reader with 

second person pronouns: you, your, yours, yourself, yourselves.  

 

_____________________________________________________________________________ 
 

3. Do not abbreviate, such as U.S. Use the entire word or phrase, such as United States. 

 

_____________________________________________________________________________ 
 

4. Do not use slang, such as kids. Use official, or formal, words, such as children.  

 

_____________________________________________________________________________ 
 

5. Do not use contractions, such as don’t. Use both words, such as do not 

 

_____________________________________________________________________________ 
 

6. Do not use figures of speech. Essays do not use poetic devices or idiomatic expressions. For 

example, don’t write “He let the cat out of the bag.” Instead, say “He shared a secret.” 

 

_____________________________________________________________________________ 
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Write an Essay Introduction Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. When writing an essay, I include an introduction, 

 body, and conclusion. 

 

2. When writing an essay, I write at least three 

 sentences for an introductory paragraph. 

 

3. When writing an introduction, I use at least two 

 different essay strategies.     

 

4.  When writing an essay, I end my introductory 

 paragraph with a thesis statement. 

 

5.  When writing an introduction, I adapt my 

 introduction strategies to the demands of 

 the writing prompt and the writing genre. 

 

Results 

 

23-25  You understand and apply all the introductory paragraph strategies.  

 

20-22  You understand and apply most of the introductory paragraph strategies. 

 

17-19  You understand and apply some of the introductory paragraph strategies. 

 

13-16  You understand and apply few of the introductory paragraph strategies. Learning  

  how to write an introduction is an important skill. 

 

<13  You do not understand and apply the introductory paragraph strategies. Learning  

  how to write an introduction is an important skill. 

 

Already Know: What I already know about writing an introductory paragraph is…  

 
______________________________________________________________________________ 

 

Want to Know: What I want to know about writing an introductory paragraph is…  

 

______________________________________________________________________________ 
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How to Write an Essay Introduction Lesson #34 
 

  

Many writers are ill-equipped to write an introduction to an essay, article, formal research 

paper, or business letter. Often, developing writers are taught one structure for an introductory 

paragraph (such as a three-sentence hook, background, and thesis statement) and find that it just 

doesn’t work for every writing task. Developing writers need the flexibility of multiple strategies. 
 

The following introduction strategies will help you write an introduction leading up to your 

thesis that will be appropriate to the specific writing task, engage the reader, and show off your 

writing skills. The DQ RAPS BC memory trick will help you remember these strategies. Not 

every introduction strategy fits the purpose of every writing task, so learn these options. 

 

DQ RAPS BC Introduction Strategies 
 

 Definition-Sentences that explain the meaning of a key word that may be unfamiliar 
to the reader or help to narrow the focus of the subject. 

 Question to be Answered-A sentence worded as a question that asks either a question 
needing no answer (rhetorical question) or a question to make the reader think of a 

question that will be answered in the essay. 

 Reference to Something Known in Common-Sentences that refer to a fact or idea 
already known by most people, including your reader. 

 Quote from an Authority-Sentences that quote an authority in the subject of the essay. 
It must list the name of the authority. 

 Preview of Topic Sentences-Sentences that list the subjects of each body paragraph 
topic sentence in the order they appear in the essay. 

 Startling Statement-Sentences that are designed to startle the reader with an emotional 
response to help support the thesis statement. 

 Background-Sentences that briefly explain the setting or help your reader better 
understand the thesis statement. 

 Controversial Statement-Sentences that interest the reader because many might 
disagree with what is being said. 

 

For short essays, start your introductory paragraph with two of the strategies listed above (one 

sentence each) and conclude with a thesis statement.  
 

Practice: Choose two introduction strategies, which you have never used before and write a 

sentence to introduce an essay thesis statement which follows these strategies: 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 
 

Consequently, most children agree that  ______________ is the best holiday of the year. 

 

http://penningtonpublishing.com/blog/study_skills/top-ten-memory-tips/
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Write an Essay Body Paragraph Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. When writing an essay, I include at least two 

 body paragraphs. 

 

2. In a body paragraph, I include a variety of types 

 of evidence. 

 

3. In a body paragraph, I place the topic 

 sentence first.      

 

4. In a body paragraph, I support the topic  

 sentence with at least two major details 

 

5.  In a body paragraph, I support each 

 major detail with a minor detail 

 

Results 

 

23-25  Your body paragraphs are well-organized and have major details and minor  

  details that share a variety of evidence. 

 

20-22  Your body paragraphs are organized and have major details and minor   

  details that share evidence. 

 

17-19  Your body paragraphs are organized and have major details and minor   

  details. 

 

13-16  Your body paragraphs are somewhat organized and have some major details and  

  minor details. Learning how to organize body paragraphs and support with a  

  variety of types of evidence is an important writing skill. 

 

<13  Your body paragraphs lack proper organization. Learning how to organize body  

  paragraphs and support with a variety of types of evidence is an important writing  
  skill. 

 

Already Know: What I already know about writing body paragraphs is ____________________ 

 

______________________________________________________________________________ 
 

Want to Know: What I want to know about writing body paragraphs is ____________________  

 

______________________________________________________________________________ 
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How to Write an Essay Body Paragraph Lesson #35 
 

 Many writers have not learned how to write body paragraphs for an essay, article, formal 

research paper, or business letter. The following strategies will help you write learn how to write 

body paragraphs that will specifically address the writing prompt, provide relevant evidence to 

prove your thesis, and show off your writing skills. The FE SCALE memory trick will help you 

remember the different types of evidence. Not every evidence strategy fits the purpose of every 

writing task, so learn and practice these options to increase your writing skill-set. 

FE SCALE Evidence Strategies (Think Centigrade Fahrenheit)     

     

 Fact means something actually said or done. Use quotes for direct or indirect quotations. 

 Example is a subset typical of a category or group. 

 Statistic is a numerical figure that represents evidence gained from scientific research. 

 Comparison means to show how the subject is like something else in a meaningful way. 

 Quote from an Authority is something said by an expert on the subject. 

 Logic means to use deductive (general to specific) or inductive (specific to general) 
reasoning to prove a point. 

 Experience used as evidence may be a commonly known event or an event of which 
there is limited knowledge.  

 

Body paragraphs are organized around the topic sentence, which is a main point, key step, 

reason, or argument to prove the thesis statement. Usually place your topic sentence at the 

beginning of each body paragraph. Use the FE SCALE evidence strategies as major details to 

support your topic sentence. Support your evidence with minor details (analysis or commentary). 

 

A short body paragraph might be structured in this way: 
 

 Topic Sentence (main point, key step, reason, argument) 

 Major Detail: Evidence Strategy #1 (a concrete detail) 

 Minor Detail: Analysis or Commentary (perhaps 2 sentences) 

 Major Detail: Evidence Strategy #2 (a concrete detail) 

 Minor Detail: Analysis or Commentary (perhaps 2 sentences) 

 Evidence Strategy #3 Sentence  

 Conclusion/Transition 

Practice: Choose two types of evidence, which you have never used before to support this topic 

sentence in a history research paper: Americans appreciate the history of the Fourth of July holiday. 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

http://www.penningtonpublishing.com/books.php?book=4
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Write an Essay Conclusion Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. When writing an essay, I re-state the thesis 

 as the first sentence of my conclusion. 

 

2. When writing an essay, I write my conclusion  

 last. 

 

3. When writing a conclusion, I include more than  

 a summary and a re-statement of the the 

 thesis. 

4. When writing a conclusion, I include at least 

 two strategies besides a summary and a  

 re-statement of the the thesis. 

5. When writing a conclusion, I focus on bringing  

 the reader to a verdict about the thesis.    

 

 

Results 

 

23-25  You understand and apply all the conclusion paragraph strategies. 

 

20-22  You understand and apply many of the conclusion paragraph strategies. 

 

17-19  You understand and apply some of the introductory paragraph strategies. 

 

13-16  You understand and apply few of the conclusion paragraph strategies. Mastering  

  the conclusion strategies shared in this lesson will improved your writing. 

 

<13  You are not well prepared to write conclusion paragraphs. Mastering   

  the conclusion strategies shared in this lesson will improved your writing. 

 

Already Know: What I already know about writing concluding paragraphs is…  

 
______________________________________________________________________________ 

 

Want to Know: What I want to know about writing concluding paragraphs is…  

 

______________________________________________________________________________ 
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How to Write an Essay Conclusion Lesson #36 
 

  

Very few writers have learned how to write a conclusion to an essay, article, formal 

research paper, or business letter. All too often, students only received this limited instruction 

about how to write a conclusion: “Re-state the thesis; write another sentence that summarizes the 

body paragraphs; then ‘give a finished feeling’ to the writing.” Hard to write an effective 

conclusion with that kind of limited instruction… 

 

The following strategies will help you learn how to write a conclusion that will be appropriate to 

the writing task, convince your reader, and also show off your writing skills. The GQ SALE SC 

memory trick will help remind you of your conclusion strategy options. Not every conclusion 

strategy fits the purpose of every writing task, so learn and practice these options to increase 

your writing skill-set. 

 

GQ SALE SC Conclusion Strategies 
 

 Generalization-Sentences that make one of your specific points more general in focus. 

 Question for Further Study-Sentences that mention a related subject or question that is 
beyond the focus of the essay. 

 Statement of Significance-Sentences that discuss the importance and relevance of the 
proven thesis statement. 

 Application-Sentences that apply the proven thesis statement to another idea or issue. 

 Argument Limitations-Sentences that explain how or why your conclusions are limited. 

 Emphasis of Key Point-Sentences that mention and add importance to one of the points 
of your essay. 

 Summary Statement-Sentences that list the main ideas and major details of the essay. 

 Call to Action- Sentences that challenge the reader to take a stand, make a difference, or 
get involved. 

 

For short essays, most writers begin a concluding paragraph with a one-sentence thesis re-

statement. Then, follow with two of the strategies listed above (one sentence each).  

Practice: Choose two conclusion strategies, which you have never used before, to follow this 

thesis re-statement in a newspaper editorial about holidays:  

American should substitute a new holiday, ___________________________, for the old  

___________________________ holiday. ___________________________________________ 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

 

______________________________________________________________________________ 

http://penningtonpublishing.com/blog/writing/how-to-get-a-12-on-the-sat-essay/
http://penningtonpublishing.com/blog/writing/how-to-write-an-effective-essay-prompt/
http://penningtonpublishing.com/blog/study_skills/top-ten-memory-tips/
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Practice Active Listening Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. In class I listen actively, not passively. 

 

 

2. When I listen to someone, I keep eye contact  

 with the speaker. 

 

3. When I listen to someone, I practice good 

 posture.     

 

4. When I listen to someone, I avoid distractions. 

 

 

5. When I listen to someone, I interact with speaker,  

 asking questions.  

 

Results 

 

23-25  You are an active listener and practice all the strategies that will help you 

  pay attention well in class. 

 

20-22  You are an active listener and practice many of the strategies that will help you 

  pay attention in class. 

 

17-19  You practice some of the active listening strategies that will help you 

  pay attention in class.  

 

13-16  You practice a few of the active listening strategies that will help you 

  pay attention in class. Learning the active listening strategies will improve your  

  attention span and achievement. 

 

<13  You don’t use the active listening strategies that will help you 

  pay attention in class. Learning the active listening strategies will improve your  
  attention span and achievement. 
 

Already Know: What I already know about active listening techniques is __________________ 

 

______________________________________________________________________________ 

 

Want to Know: What I want to know about active listening techniques is __________________  

 

______________________________________________________________________________ 
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How to Practice Active Listening Lesson #37 
 

 

 Much of our listening is passive. In contrast, active listening is interactive and takes effort 

and practice. You can improve active listening skills by applying the tips found in ED IS PC.  

 

E Eye contact helps us concentrate on the speaker. We all remember a parent demanding, 

“Look at me, when I’m talking to you” or a teacher saying, “Eyes on me!” to the class. 

Maintaining eye contact improves attention to what is being said. 

 

D  Distractions prevent focused attention. Identify anything or anyone that takes you away 

from active listening and minimize the distraction to the extent that you can control. In a 

classroom, sitting next to your best friend or someone who is not actively engaged with the 

speaker will distract you from listening. Time to move! Avoid having toys within arm’s reach 

that will challenge your ability to pay close attention. Think of toys such as cell phones, pens, 

reading materials: in short, any external stimuli that distract you from the 100% listening task. 

 

I  Interact with and think like the speaker. Any speaker has a specific organizational plan 

for any presentation. Identify and follow the common organizational patterns of presentations: 

causes and effects, reasons and explanations, comparisons and contrasts, chronological order, 

issue and action steps, main ideas or steps and their key details/examples, problems and 

solutions, questions and answers, and evidence with analysis. 

 

Practice these interactive actions to increase your active listening: 

 

 Ask questions to clarify speaker points and answer questions presented by the speaker.  

 Maintain an internal dialogue with the speaker about each of the main points.  

 Connect to prior learning. How does what is being said relate to what you already know? 

 Focus on the main ideas and don’t get lost in the details. Recognize when your speaker 
gets off on a tangent or on “bird walks.”  

 Write summary notes and questions at the end of key speaker points.  
 

S  Signal words provide transitions between one idea to another. Pay attention to the key 

words that signal the introduction of a new idea. Each pattern of organization has its own signal 

words to transition between ideas. For example, the chronological pattern makes use of “first,” 

“next,” “then,” “finally” and many more. Listening to these cues will help you concentrate better. 

 

P  Posture matters! Sit up straight with feet flat on the floor. Adjust your seat or desk so that 

you are looking directly at the speaker, not from an angle. Keep both hands on the table or desk 

to maintain this posture. A bit uncomfortable? Good. Perfect relaxation promotes passive 

listening. A little stress promotes active listening. Try to sit as close as possible to the speaker: 

front and center gets the most speaker attention and your best position for interaction. 

 

C  Concentrate on what is being said and don’t daydream. Listening is a full-time job. Listen 

to what is being said, how it is being said, and why it is being said. A good trick maintain 

concentration is to pretend that you will have to repeat the speaker’s presentation.  

http://penningtonpublishing.com/blog/reading/how-to-improve-reading-comprehension-with-self-questioning/
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Take Notes Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. In note-taking, I listen first and then quickly 

 write down key information. 

 

2. While taking notes, I listen first, then 

 quickly write a summary. 

 

3. In my notes I use many abbreviations and  

 symbols.      

 

4. I use the signals my teacher, videos, and 

 textbooks use to stress main ideas and 

 key details. 

5. I only write down information that I don’t 

 know, not information that I already know. 

 

 

Results 

 

23-25  You have excellent note-taking skills. 

 

20-22  You have good note-taking skills. 

 

17-19  You have some good note-taking skills. 

 

13-16 You are familiar with some note-taking skills and will benefit from learning 

others. 

 

<13 You are unfamiliar with most note-taking skills and will benefit from learning 

how to take notes. 

 

Already Know: What I already know about taking notes is ______________________________ 

 
______________________________________________________________________________ 

 

Want to Know: What I want to know about taking notes is _____________________________ 

 

______________________________________________________________________________ 
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How to Take Notes Lesson #38 
 

  
 Taking notes can improve comprehension and retention of the information presented in 
lectures, videos, and textbooks. Note-taking can also help you organize for test study and for 
prewriting brainstorming. 
 

Simply put, notes are summaries of the main ideas and key details that the teacher wants you to 
understand and remember. Effective note-taking organizes these summaries so that they can 
easily be reviewed and practiced. Here are a few key ingredients to effective note-taking: 
 

1. Listen to or read the complete thought. Don’t write something down until you understand it. 
 

2. Learn the signals that your teacher, the speaker in a video, and the author(s) of a textbook use 
to stress main ideas and key details:  
 

 Repeating key points  

 Raising the voice or speaking slowly to emphasize key points  

 Writing key points down or spelling the key words out loud 

 Using phrases such as “key to” “most importantly” “main idea” “in conclusion”  

 Using transition words such as “first” “next” “finally”  
 

3. Don’t write everything that the teacher or textbook says. Be selective. If you already know it, 
don’t write it down. 
 

4. Use your own shorthand symbols and abbreviations. Take notes like you text. 
 

5. Ask questions about main ideas and key details that you don’t understand. 
 

6. Use a note-taking organizational pattern that fits with the information being presented. A one-
size-fits-all note-taking format is not the best approach. Use different formats for different 

organizational patterns and purposes. 
 

Common Note-taking Abbreviations and Symbols (Applicable to any Academic Subject) 
 

bc because  “ “ ditto marks (same as above =  the same as 
≠ not the same as → causes or leads to  e.g. for example 

etc. and so on  i.e. that is    x not 
  important  max maximum   min minimum 
Q question  A answer    # number 
p page   pp pages    + and 
ref reference  +/- more or less   w/o without 
w/ with   re regarding, about  ~ reverse 

?  confusing  1, 2, 3 first, second, third   therefore 
 

Practice: Write what you have learned about note-taking using abbreviations and symbols. 

 

_____________________________________________________________________________ 

http://penningtonpublishing.com/blog/reading/how-to-increase-reading-comprehension-using-the-scrip-comprehension-strategies/
http://penningtonpublishing.com/blog/reading/how-to-read-textbooks-with-pq-rar/
http://penningtonpublishing.com/blog/study_skills/six-steps-to-active-listening/
http://penningtonpublishing.com/blog/reading/how-to-improve-reading-comprehension-with-self-questioning/
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Organize Cornell Notes Self-Assessment 
 

 

  Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. You could draw and label the format of the  

 Cornell note-taking system. 

 

2. You could develop an essential question for 

 Cornell Notes. 

 

3. You could chunk the note-taking information 

 in the right column. 

 

4. You could develop higher level questions from 

 the notes in the left column. 

 

5. You could summarize a combination of the  

 main ideas and address the essential 

 question. 

 

Results 

 

23-25  You know the format and key components of the Cornell note-taking system. 

 

20-22 You know most of the format and key components of the Cornell note-taking 

system. 

 

17-19 You know some of the format and key components of the Cornell note-taking 

system. 

 

13-16 You know a bit about the format and key components of the Cornell note-taking 

system and will learn the rest from this lesson. 

 

<13 You are unfamiliar with the format and key components of the Cornell note-

taking system, but you will learn all about Cornell Notes in this lesson. 

 
Already Know: What I already know about taking Cornell Notes is _______________________ 

 

______________________________________________________________________________ 

 

Want to Know: What I want to know about taking Cornell Notes is ______________________  

 

______________________________________________________________________________ 
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How to Organize Cornell Notes Lesson #39 
 

  

Cornell Notes is a format for taking notes from a lecture, reading, or video. The format 

will also help you recite, reflect, and review to put the information into your long-term memory. 

 

Follow these steps to complete Cornell Notes: 
 

 Complete the full heading. 

 Write the essential question about the topic or objective as provided by your teacher. If 
none is provided, complete the essential question when reviewing your notes. 

 Take notes in right column, using bullet points. Abbreviate and write in phrases as much 
as possible. Draw pictures or symbols if these are helpful. Skip lines between the ideas.  

 Later that same day, during your ten-minute Daily Review, review your notes and make 
marginal annotations. Cross out unnecessary words. Chunk the information and make 

connections to form the main ideas. Write questions to ask the teacher about anything 

that is confusing. 

 In the left column, write higher level test questions from the main ideas.  

 Write a summary in which you combine the main ideas and address the essential question. 

 For test study, cover the right side with your hand and use the questions to quiz yourself. 
 

Practice: Read and take Cornell Notes on one subtitled section in your history or science textbook. 
 

Topic/Objective: Name: 

 Class/Period: 

 Date: 

Essential Question: 

 

Questions: Notes: 

  

  

  

  

  

  

Summary: 
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Organize Formal Outline Notes Self-Assessment 
 

  

Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. You know what each of the alphanumeric 

 symbols represents. 

 

2. You know what each of the decimal 

 symbols represents. 

 

3. You know the function of main ideas in 

 formal outline notes. 

 

4.  You know the function of major details in 

 formal outline notes. 

 

5.  You know the function of minor details in 

 formal outline notes. 

 

 

Results 

 

23-25  You know the format and key components of the alphanumeric and decimal 

  systems of formal outline note-taking. 

 

20-22 You know most the of format and key components of the alphanumeric and 

decimal systems of formal outline note-taking. 

 

17-19  You know some of the format and key components of both or one of the  

alphanumeric and decimal systems of formal outline note-taking. 

 

13-16  You know a little bit about how to organize formal outline notes and will 

  learn much more in this lesson. 

 

<13  You haven’t learned much yet about how to organize formal outline notes, 

  but you will in this lesson. 

 

Already Know: What I already know about learning formal outline notes is ________________ 

 

______________________________________________________________________________ 

 

Want to Know: What I want to know about learning formal outline notes is ________________  

 

______________________________________________________________________________ 
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How to Organize Formal Outline Notes Lesson #40 
 

  

Alphanumeric and decimal outlines are both used for notetaking.  
 

Alphanumeric Outlines use numbers, letters, and periods to organize information. The first letter 

of the word, group of words, or sentence that follows each symbol is capitalized. 
 

 Main ideas present the key informational sections of the lecture, video, or textbook topic 
and are listed as Roman numerals on the left margin and are followed by periods.  

Examples: I. II. III. IV. V. VI. VII. VIII. IX. X. 

 Major details are listed as capital letters, followed by periods, and are indented on the 
lines below the main ideas. Major details modify the main ideas. Modify means to 

describe, change, or limit. Examples: A., B., C. 

 The first minor detail modifies the major detail and is double indented on the next line. It 
begins with the Arabic numeral 1 and is followed by a period.  

 The second minor detail is double indented on the next line and listed as 2.  

 If examples are used to discuss minor details, use lowercase letters. 
 

Decimal Outlines use numbers to organize information. The first letter of the word, group of 

words, or sentence that follows each symbol is capitalized. 
 

 Decimal Outlines begin with an Arabic numeral followed by a period and then a zero to 
represent the first main idea.  

 The first major detail is indented from the main idea. It repeats the Arabic numeral 
followed by a period and then a “1.” The second major detail would end in a “2,” etc.  

 The first minor detail is indented from the major detail. It repeats all the symbols of the 
major detail followed by a period and then a “1.” The second minor detail would end in a 

“2,” etc. Examples: 1.0, 1.1, 1.1.1, 1.1.2; 1.2, 1.2.1, 1.2.2 
 

Practice: Apply what you have learned to fill in the blanks in both outlines. 
 

Alphanumeric Outline Example   Decimal Outline Example 
 

I. Ice cream      1.0 Cake 

 A. Chocolate base flavors    1.1 Layer cake 

  1. __________________    1.1.1 Fudge filling 

  2. Rocky road      1.1.2 Fruit filling 

   a. Peanuts    1.2 __________________ 

   b. Marshmallows   1.3 Bundt cake 

 B. Fruity flavors      1.3.1 Cinnamon and sugar 

  1. Strawberry      1.3.2 Apples and cloves 

  2. Cherry      1.3.3 Honey and raisin 

II. Sherbet      2.0 Pie 

 A. Orange      2.1 Fruit 

 B. Pineapple       2.1.1 Blueberry 

 C. __________________     2.1.2 __________________ 

        2.2 Cream 

         2.2.1 Chocolate 
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Use Grammatical Sentence Openers for  

Sentence Variety Self-Assessment 
 

  

                 Often  Sometimes Rarely   Never  Don’t  

            Know 

            5             4             3              2             1       

 

1. In my writing, I vary the subject-verb-object  

 pattern. 

2. I start sentences with preposition phrases. 

 

3. I start sentences with adverbial clauses.     

 

4.  I start sentences with __d or __en verbs. 

 

5.  I start sentences with __ing words. 
 

 

Results 

 

23-25  You plan your writing with sentence variety as a focus, and you know your  

  grammar well enough to improve your writing style. 

 

20-22  You plan your writing with sentence variety as a focus, and you know some 

  grammar to help you improve your writing style. 

 

17-19  You plan your writing with sentence variety as a focus, but you don’t know your  

  grammar well enough to improve your writing style. 

 

13-16  You are not able to write with much sentence variety because you don’t know  

  your grammar well enough. By practicing the following Study Tips, you will  

  improve your writing style. 

 

<13  You are not able to write sentence variety because you don’t know your grammar   

  well enough. By practicing the following Study Tips, you will  

  improve your writing style. 
 

Already Know: What I already know about using grammatical sentence openers to improve 

writing style is…  

 

______________________________________________________________________________ 
 

Want to Know: What I want to know about using grammatical sentence openers to improve 

writing style is…  

 

______________________________________________________________________________ 



 

The Science of Reading Intervention Program: Assessment-based Instruction  ©2022 Pennington Publishing 600 

How to Use Grammatical Sentence Openers for  

Sentence Variety Lesson #41 
 

 One of the best ways to improve your writing style is to improve the variety of your 

sentence structures. Professional writers vary the subject-verb-object pattern with other 

grammatical sentence structures. A simple guideline for good sentence variety would be 50% 

subject-verb-object sentence openers and 50% other grammatical sentence openers. Revise each 

of the examples that follow by starting each sentence with the grammatical sentence openers.  

Prepositional Phrase  

Start with a phrase beginning with one of these common prepositions:  

aboard, about, above, according to, across, after, against, along, among, around, as, as to, at, 

before, behind, below, beneath, beside, between, beyond, but, by, despite, down, during, except, 

for, from, in, inside, instead of, into, in place of, in spite of, like, near, next, of, off, on, onto, 

outside, out of, over, past, regardless of, since, than, through, throughout, to, toward, under, 

underneath, unlike, until, up, upon, with, within, without 

Example: He found the missing watch behind the cabinet.  

Revision: ____________________________________________________________________ 

Adverbial Clause 

Start a dependent clause (a noun and verb that does not express a complete thought) with one of 

the following subordinating conjunctions: 

after, although, as, as if, as long as, as much as, as soon as, as though, because, before, even if, 

even though, how, if, in order that, once, since, so that, then, that, though, unless, until, when, 

whenever, where, wherever, whether, or while.  

Example: Lake Tahoe is fun in the summer, although it is best known for its winter activities. 

Revision: ____________________________________________________________________ 

d, __ed, or __en Verbs 

Start with a __d or an __en verb that acts as an adjective to modify a following noun or pronoun.  

Example: I was frightened by the noise, so I got out of my bed to investigate. 

Revision: ____________________________________________________________________ 

__ing Verbs and Nouns   

Start a phrase with an __ing word that acts as an adjective or with an __ing word that serves as 

the subject of the sentence.  

Example (Adjective): The climber fell rapidly, but hoped that the rope would hold. 

Revision: ____________________________________________________________________ 

Example (Sentence Subject): The chef tastes the sauce and it always makes him hungry. 

Revision: ____________________________________________________________________ 

http://penningtonpublishing.com/blog/grammar_mechanics/the-ten-parts-of-speech-with-clear-examples/
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Eliminate the “to be” Verbs Self-Assessment  
 

  

  Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. You revise verbs to create sentence variety 

 in your writing. 

 

2. You try not to overuse the same verbs. 

 

 

3. You watch for overuse of the “to be” verbs. 

 

 

4. You know how to substitute and convert 

 “to be” verbs into stronger verbs. 

 

5.  You know how to change and combine 

 “to be” verbs into stronger verbs. 

 

Results 

 

23-25  You identify weak and overused verbs, including the “to be” verbs, and revise 

  these with strong verbs. 

 

20-22 You identify most weak and overused verbs, including the “to be” verbs, and 

revise these with strong verbs. 

 

17-19 You identify some weak and overused verbs, including the “to be” verbs, and 

revise these with strong verbs. 

 

13-16 You identify a few weak and overused verbs, including the “to be” verbs, and 

revise these with strong verbs. 

 

<13  You don’t know the strategies to revise weak verbs, but you will after this 

  lesson. 

 
Already Know: What I already know about eliminating “to be” verbs is ___________________  

 

______________________________________________________________________________ 

 

Want to Know: What I want to know about eliminating “to be” verbs is ___________________ 

 

______________________________________________________________________________ 
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How to Eliminate the “to be” Verbs Lesson #42 
 

  

 Writers often overuse “to be” verbs when stronger, more vivid and specific verbs would 

better communicate what the writer wants to say. Of course, using a “to be” verb is sometimes 

necessary. Try these strategies to eliminate the overused “to be” verb in your writing. 
 

Identify−Memorize the “to be” verbs (is, am, are, was, were, be, being, been) to avoid using them.  
 

Circle the “to be” verbs in this sentence: They are willing to leave as I am, but she isn’t ready at all. 

 

_______________________________________________________________________________ 
 

Substitute−Sometimes a good replacement of a “to be” verb just pops into the brain. For 

example, instead of “That cherry pie is delicious,” substitute the “to be” verb is with tastes as in 

“That cherry pie tastes delicious.” Also, substitute the “there,” “here,” and “it” + “to be” verbs. 

For example, instead of “There is the cake, and here are the pies for dessert, and it is served by 

Mom,” replace with “Mom serves the cake and pies for dessert.”  
 

Substitute the “to be” verbs in this sentence: She is saying that I was rude to her by being quiet. 

 

_______________________________________________________________________________ 
 

Convert−Try starting the sentence differently to see if this helps eliminate a “to be” verb. For 

example, instead of “Charles Schulz was the creator of the Peanuts cartoon strip,” convert the 

common noun creator to the verb created as in “Charles Schulz created the Peanuts cartoon strip.”  
 

Convert the “to be” verbs in this sentence: Mr. and Mrs. Peabody were the developers of the app. 

 

_______________________________________________________________________________ 
 

Change−To eliminate a “to be” verb, students can change the subject of the sentence to another 

noun or pronoun in the sentence and rearrange the order of the sentence. For example, instead of 

“The car was stopped by a police officer,” change the complete subject, the car, to a police 

officer to write “A police officer stopped the car.” Also try starting the sentence with a different 

word or part of speech to help eliminate the “to be” verb. For example, instead of “The 

monster was in the dark tunnel creeping,” rearrange as “Down the dark tunnel crept the monster.” 
 

Change the “to be” verbs in this sentence: That is the answer I was by given by her. 

 

_______________________________________________________________________________ 
 

Combine−Look at the sentences before and after the one with the “to be” verb to see if 

combining the sentences will eliminate the “to be” verb. For example, instead of “The child was 

sad. The sensitive child was feeling that way because of the news story,” combine as “The news 

story saddened the sensitive child.” 
 

Combine sentences to eliminate the “to be” verbs: I had been late. Mom was arriving late, too. 

 

_______________________________________________________________________________ 



 

The Science of Reading Intervention Program: Assessment-based Instruction  ©2022 Pennington Publishing 604 

Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Spell by the Rules Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. You think about the spelling rule, if one applies, 

 before spelling a difficult word. 

 

2. Your teachers have taught you to practice the 

 key spelling rules. 

 

3. You could name and describe most of the key 

 spelling rules.      

 

4. You are an excellent speller. 

 

 

5. You use spelling aids such as dictionaries and 

 “Spell Check” when unsure of a spelling.   

 

 

Results 

 

23-25  You use all the strategies of a successful speller. 

 

20-22  You use most of the strategies of a successful speller. 

 

17-19  You use some of the strategies of a successful speller. 

 

13-16  You don’t use many of the strategies of a successful speller. Memorizing and  

  practicing the seven spelling rules will help you become a strategic speller. 

 

<13  You don’t use the strategies of a successful speller. Memorizing and   

  practicing the seven spelling rules will help you become a strategic speller. 

 

Already Know: What I already know about the seven spelling rules is _____________________ 

 
______________________________________________________________________________ 

 

Want to Know: What I want to know about the seven spelling rules is ____________________ 

 

______________________________________________________________________________ 
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How to Spell by the Rules Lesson #43 
 

 Knowing the seven conventional spelling rules is essential to be able to write well. Study 
these rules and then explain why each of the example words is spelled as it is, according to the 
spelling rule in the blank that follows. Click on the links to hear some memorable spelling songs. 

1. The i before e Rule 

Usually spell i before e but spell e before i after a c and when the letters say a long /a/ sound. 

Examples: believe _______________ receive ________________ neighbor ________________ 

2. The Final y Rule 

Keep the y when adding an ending if the word ends in a vowel, then a y, or if the ending begins 
with an i. Change the y to i when adding a suffix if the word ends in a consonant, then a y.  

Examples: delayed _______________ copying _______________ prettiest ________________ 

3. The Silent e Rule 

Drop the e at the end of a syllable if the suffix begins with a vowel. Keep the e when the suffix 
begins with a consonant. 

Examples: paved _______________ closely ________________  

4. The Double the Consonant Rule 

Double the consonant, as in permitted, when adding on a suffix if all three of these conditions are 
met: 1. the last syllable has the accent (per / mit)  2. the last syllable ends in a vowel, then a 
consonant (permit). 3. the suffix begins with a vowel (ed). 

Example: committee 1. ________________ 2. ________________ 3. ________________ 

5. The Ending “an” or “en” Rule  

End a word with “ance”, “ancy”, or “ant” if the root before has a hard /c/ or /g/ sound or if the 
root ends with “ear” or “ure”. Otherwise, use the suffixes “ence”, “ency”, or “ent”.  

Examples: vacancy _______________ arrogance ________________  

clearance _______________ insurance ________________ 

6. The “able” or “ible” Rule  

End a word with “able” if the root before has a hard /c/ or /g/ sound, after a complete root word 
(base word), or after a silent e. Otherwise, end the word with “ible”. 

Examples: despicable _______________ navigable ________________  

teachable _______________ likeable ________________ 

7. The /ion/ Sound Rule  

Spell “sion” for the final /zyun/ sound or the final /shun/ sound if after an l or s. Spell “cian” for 
a person and “tion” in most all other cases. 

Examples: illusion _______________ expulsion________________  

musician _______________ condition ________________ 

http://blog.penningtonpublishing.com/wp-content/uploads/2009/01/i-before-e.mp3
http://blog.penningtonpublishing.com/wp-content/uploads/2009/02/y-to-i.mp3
http://blog.penningtonpublishing.com/wp-content/uploads/2009/02/final-e.mp3
http://blog.penningtonpublishing.com/wp-content/uploads/2009/02/double-consonant.mp3
http://blog.penningtonpublishing.com/wp-content/uploads/2009/02/ant-ence.mp3
http://blog.penningtonpublishing.com/wp-content/uploads/2017/10/12-Track-12.mp3
http://blog.penningtonpublishing.com/wp-content/uploads/2009/02/shun-sound.mp3
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Apply the Syllable Rules Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. In figuring out unknown words, I look at  

 syllables for clues to meaning. 

 

2. In reading difficult words, I look at syllables  

 for their grammatical usage. 

 

3. In spelling difficult words, I spell syllable by 

 syllable.    

 

4. I use my knowledge of syllable rules to form 

 complex words in my writing. 

 

5. I am aware of accents when I pronounce  

 difficult words.    

 

Results 

 

23-25  You use your excellent knowledge of syllabication skills to read, write, and spell  

  better. Knowing these rules has increased your vocabulary. 

 

20-22  You use your knowledge of syllabication skills to read, write, and spell  

  better. Knowing these rules has increased your vocabulary. 

 

17-19  You use limited knowledge of syllabication skills to read, write, and spell  

  better.  

 

13-16  You have few syllabication skills. Knowing syllabication skills will help   

  you to read, write, and spell better.  

 

<13  You lack knowledge of syllabication skills. Knowing syllabication skills will help 

  you to read, write, and spell better. 

 
Already Know: What I already know about the syllabication rules is ______________________ 

 

______________________________________________________________________________ 

 

Want to Know: What I know about the syllabication rules is ____________________________ 

 

______________________________________________________________________________ 
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How to Apply the Syllable Rules Lesson #44 
 

 

Directions: Learn these 10 syllable rules and provide your own examples to apply each rule. 

 

1. Every syllable has only one vowel sound. Some syllables have just one vowel; others have 

two. But even when there are two vowels, there can be only one vowel sound in each syllable, so 

the two vowels say one sound.  

Example: out-side.    Your example: __________________________  
 

2. A vowel before a syllable-ending consonant (VC) is usually short. This pattern is called a 

closed syllable. A syllable following begins after that consonant.  

Examples: rob-in, bas-ket.   Your example: __________________________  
 

3. A vowel at the end of a syllable (CV) usually has a long vowel sound. This pattern is called an 

open syllable. A syllable following begins after that vowel. 

Example: be-low.    Your example: __________________________  
 

4. The silent final e makes the vowel before a long sound, if only one consonant sound is 

between the two (VCe). A syllable following begins after that silent final e. 

Example: basement.   Your example: __________________________  
 

5. Usually keep vowel teams together in the same syllable.  

Example: boat-ing.   Your example: __________________________  
 

6. Keep the r-controlled vowels (ar, er, ir, or, and ur) in the same syllable and adjust the 

pronunciation.  

Example: or-al-ly.   Your example: __________________________  
 

7. When two consonants come between two vowels in a word (VCCV), divide the syllable 

between the consonants. Exceptions: Don’t divide between the consonants of a digraph (ch, sh, 

wh, th) and usually keep blends together e.g., bl, br, sw. Only separate ending “ed” suffixes from 

their roots when the roots end in d or t. 

Examples: scrap-book, an-thrax, ham-ster,  

din-ner, con-fessed, com-mit-ted   Your example: __________________________  
 

8. A suffix syllable ending with a consonant-“le” has a short schwa sound (a nasal short ŭ) 

between the consonant and the “le” ending. The e is silent. 

Example: cra-dle.   Your example: __________________________  
  
9. All words have one syllable that has a primary accent on its vowel sound. Words may also 

have secondary accents. The primary accent is usually found on the vowel in the root, not the 

prefix or suffix. Also, the syllable before a double consonant is usually accented. 

Example: slów-ly and swím-ming.  Your example: __________________________  
 

10. Unaccented vowel sounds frequently have the schwa sound, especially when there is only 

one letter in the syllable. All vowels can have the schwa sound.  

Example: a-boút.   Your example: __________________________  
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  

 



 

The Science of Reading Intervention Program: Assessment-based Instruction  ©2022 Pennington Publishing 611 

How to Punctuate Properly Lesson 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. I know how and where to use commas. 

 

 

2. I can use quotation marks and underlining 

 appropriately. 

 

3. I know the difference between colons and 

 semi-colons and can use them correctly.      

 

4. I can correctly use apostrophes in contractions  

 and in possessives.  

 

5. I know when and how to use parentheses and 

 exclamation points.    

 

 

Results 

 

23-25  You are an expert in the use of punctuation. 

 

20-22  You have mastered many of the punctuation rules. 

 

17-19  You have mastered some of the punctuation rules. 

 

13-16  You have mastered few of the punctuation rules. Learning these rules will help  

  you write more effectively and better communicate what you say and how you  

  want to say it.     

 

<13  You have not mastered the punctuation rules. Learning these rules will help  

  you write more effectively and better communicate what you say and how you  

  want to say it.   

 
Already Know: What I already know about punctuation rules is _________________________ 

 

______________________________________________________________________________ 

 

Want to Know: What I know about punctuation rules is ________________________________ 

 

______________________________________________________________________________ 
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How to Punctuate Properly Lesson #45 
 

 
 Punctuation skills help writers control how ideas will be communicated and affect meaning. 
After each example, punctuate the sentence that follows. Check the answers on the next page. 
 

Commas                                      
-Use commas before or after speaker tags.                    
She said, “Call me at home.”    “This seems hard” he thought. 
-Use commas to set apart appositives.                           
That man, the one with the hat, left.   The girl Alyssa left home first. 
-Use commas after each list item (except the last).     
John, Jane, and Jose left early.   I would like a hamburger fries and a soda. 
-Use commas after introductory words or phrases.         
First, you should listen to me.               During the first bad snowstorm I left home. 
-Use commas to set off nouns of direct address.                   
Kristin, leave some for your sister.   You should listen Daniel to what I say. 
-Use commas before conjunctions to join  
independent clauses. 
I liked her, and she liked me.    That is not funny but it is interesting. 
 

Quotation Marks and Underlining 
-Use quotation marks before and after direct quotations.            
Sue said, “I’m going to bed.”    She gave me the book, I said, and I read it. 
-Use quotation marks before and after songs, poems,  
chapters, articles, documents, and short story titles.     
Whenever I hear “Clementine,” I begin to cry. The best chapter is titled How I Gave Back. 
-Underline movie, television show, book, magazine,  
and work of art titles. 
I saw the wonderful Fiddler on the Roof last night. The best television show was I Love Lucy. 
 

Colons and Semicolons                                                                          
-Use colons to introduce lists.                                    I need these tools a vice, a saw, and an awl. 
The following: shoes, pants, and… 
-Use colons between numbers in relationship.      The ratio of girls to boys is 3 1. 
8:52 P.M. 
-Use semicolons to join independent clauses. 
Jamal went to school; Larry met him.   I don’t know why he just does it. 
 

Apostrophes                                                                              
-Use apostrophes for contractions.                             
I can’t see what they’re doing.   You dont know if thats his rule. 
-Use apostrophes for singular and plural possessives.     
Tom’s and the girls’ coats were red.   Their friends houses were bigger than Sues. 
 

Parentheses and Exclamation Points 
-Use parentheses to explain or define.                            
The hombre (man) rode off alone.   The Great War World War I was terrible. 
-Use exclamation points for surprise or emotion.             
The decision really shocked me!   I can’t believe she called. 
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

4. The person I will tell about my goal so that they will ask me about my progress: 

 

5. Before I begin working toward my goal, I will need to…  

 

6. I will know that I have accomplished my goal when…  

 

Teacher/Parent Comments:  

 

 
 
Answers: “This seems hard,” he thought. The girl, Alyssa, left home first. I would like a 
hamburger, fries, and a soda. During the first bad snowstorm, I left home. You should listen, 
Daniel, to what I say. That is not funny, but it is interesting. “She gave me the book,” I said, “and 
I read it.” The best chapter is titled “How I Gave Back.” The best television show was I Love 
Lucy. I need these tools: a vice, a saw, and an awl. The ratio of girls to boys is 3:1. I don’t know 
why; he just does it. You don’t know if that’s his rule. Their friends’ houses were bigger than 
Sue’s. The Great War (World War I) was terrible. I can’t believe she called! 
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How to Capitalize Correctly Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. When problem-solving the meaning of a word, I  

 look at prefixes for help with the meaning. 

 

2. When problem-solving the meaning of a word, I  

 look at roots for help with the meaning. 

 

3. When problem-solving the meaning of a word, I  

 look at suffixes for help with the meaning.     

 

4.  When problem-solving the spelling of a word, I  

 look at the word parts for help with the 

 spelling. 
 

5. My teachers assign Greek and Latin word parts 

 for me to memorize.    
 

Results 
 

23-25  You use your excellent knowledge of Greek and Latin word parts to read, write,  

  and spell better.  
 

20-22  You use your familiarity with Greek and Latin word parts to read, write,  

  and spell better. 
 

17-19  You have limited knowledge of Greek and Latin word parts, but use these to read,  

  write, and spell better. 
 

13-16  You know a few common Greek and Latin word parts. Knowing the most  

  common Greek and Latin word parts will help you to read, speak, write, and spell  

  better.  
 

<13 You don’t know the common Greek and Latin word parts. Knowing these word 

parts will improve your reading, speaking, spelling, and vocabulary. 
 

Already Know: What I already know about Greek and Latin word parts is _________________ 

 

_____________________________________________________________________________ 
 

Want to Know: What I want to know about learning Greek and Latin word parts is…  

 

______________________________________________________________________________ 
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How to Capitalize Correctly Lesson #46 
 

 
Directions: Write your own examples to match the capitalization rule in the space provided. 
 

1. People and Character Names Capitalize people’s and characters’ names. Also, capitalize 
people’s titles. Example: Alexander the Great. Do not capitalize an article (a, an, the) that it part 
of the title, unless it begins the title. Example: President James Earl Carter worked to provide 
housing for the poor. ________________ 
2. Place Names Capitalize place names. Do not capitalize a preposition that is part of a title, 
unless it begins the title. Examples: Stratford upon Avon or Cardiff by the Sea. Examples: Ryan 
visited Los Angeles to see the Holocaust Museum. ________________ 
3. Names of Things Capitalize named things. Do not capitalize a conjunction in the middle of a 
title. Example: President Lincoln and Soldiers’ Home is a national monument in Washington 
D.C. Example: The Old North Church and Fenway Park are in Boston. ________________ 
4. Names of Holidays Capitalize holidays. Normally, it is proper form to spell out numbers from 
one through ten in writing. However, when used as a date name, the numerical number is 
used. Example: They celebrate the 4

th
 of July, but not Easter. ________________ 

9. Organization and Business Names Capitalize the names of organizations and the letters of 
acronyms used for organizations. Writers drop the periods in well-known acronyms. 
Examples: M.A.D.D. includes both parents and teachers, as does the PTA. ________________ 
10. Letter Salutations and Closings Capitalize the salutations and closings in both friendly and 
business letters, excluding articles, conjunctions, and prepositions that don’t begin or end the 
salutations or closings. Examples: Dear Son, … Love, Dad ________________ 
12. Language and Dialect Names Capitalize the names of languages and dialects. 
Examples: He spoke Spanish with a Castilian dialect. ________________ 
15. Historical Period Names Capitalize named historical periods. Leave articles, conjunctions, 
and prepositions in lower case, unless they begin or end the historical period. Examples: My 
favorite period of history to study is the Middle Ages or the Age of Reason. ________________  
16. Time Period Names Capitalize the names of special periods of time. Use lower case and 
periods for “a.m.” and “p.m.” Leave articles, conjunctions, and prepositions in lower case, unless 
they begin or end the time period. Example: This is the Year of the Dog. ________________ 
17. Quotation Capitalization Capitalize the first word in a quoted sentence. Don’t capitalize the 
first word of a continuing quote that was interrupted by a speaker tag. Examples: She said, “You 
are crazy. However,” she paused, “it is crazy to be in love with you.” ________________ 
18. Capitalization Following Colons Capitalize the first word following a colon if it begins a 
series of sentences. Example: Good writing rules should include the following: Neatness counts. 
Indent each paragraph one inch. Proofread before publishing. ________________ 
19. Lower Case Following Colons Don’t capitalize the first word (or any word) in a list 
following a colon if the first word is a common noun. Example: Bring home these items: 
tortillas, sugar, and milk. ________________Don’t capitalize the first word following a colon 
that begins an independent clause. Example: I just re-read Lincoln’s best speech: his Second 
Inaugural Address is brilliant. ________________ 
20. Titles of People Capitalize the title of a person when it precedes the name. Don’t capitalize 
the title if it does not precede the name. Examples: I heard the senator ask Mayor Johnson a 
question. ________________Capitalize the title of a person when it is after someone’s name 
followed by a comma. comma. Example: The letter was signed as follows: John Pearson, 
Chairperson. ________________ Capitalize the title of a person when the title is used as a noun 
of direct address. Example: I do plead guilty, Your Honor. ________________ 
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Revise Non-Standard Usage Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. I code-switch between Non-standard English 

 with my friends and Standard English in 

 the classroom. 

2. When problem-solving the meaning of a word, I  

 look at roots for help with the meaning. 

 

3. I don’t make substitutions of verb forms in my 

 speech and in my writing.     

 

4.  I don’t make additions or deletions in my 

 speech and in my writing. I speak and write 

 in complete sentences.  

5. I use proper verb forms in speech and in writing. 
 

Results 

 

23-25  You know how to use Standard English and avoid the errors of Non-Standard 

  English. 
 

20-22  You mostly know how to use Standard English and avoid the errors of  

Non-Standard English. 
 

17-19  You often know how to use Standard English and avoid the errors of  

Non-Standard English. 
 

13-16  You sometimes know how to use Standard English and avoid the errors of  

Non-Standard English, but you can improve by applying this lesson. 
 

<13  You rarely know how to use Standard English and avoid the errors of  

Non-Standard English, but you can improve by applying this lesson. 

 
 

Already Know: What I already know about Non-standard English is ______________________ 

 

______________________________________________________________________________ 
 

Want to Know: What I want to know about recognizing and revising Non-standard English is…  

 

______________________________________________________________________________ 
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How to Revise Non-Standard Usage Lesson #47 
 

 

Non-standard English often differs from Standard English because of regional or cultural 
dialects. We also speak Standard English and Non-standard English in different social situations. 
You probably talk to your teacher differently than how you talk to your friends. We call this code 
switching. Following are examples of non-standard English for you to code-switch and revise. 
 

Substitutions: Don’t substitute be for am, are, or is to create an ongoing action in Standard 
English. Example: He be so funny. Instead, use am, are, or is to connect to a present participle 
(a verb with an “__ing” ending). Revision: He is being so funny.  
 

Don’t substitute of for have in modal forms. Example: I could of run. Also, don’t mis-match 
plural and singular “to be” verbs with their subjects. Example: I were sad. Revision: I was sad. 
 

Revise these substitutions: I be given some food, but I still were hungry. I could of eaten more.  
 

______________________________________________________________________________ 
 

Deletions: Don’t drop verbs or parts of verbs. Examples: She nice (is nice), but I been (had 
been) nice to her first. Who Who is she? Revise these deletions: Where you at? I told you it 
needs fixed before you leave.  
 

______________________________________________________________________________ 
 

Additions: Avoid using additions. Don’t add the of or on prepositions when unnecessary. 
Examples: Get off of my couch. Don’t blame on me for that. 
 

Avoid using the object case pronoun as a reflexive pronoun. Example: I got me a sandwich. 
Revisions: I got myself a sandwich. or I got a sandwich. 
 

Revise these non-standard additions: All of the students knew what to do in an emergency. We 
pulled the alarm on accident, and we got us a detention.  
 

______________________________________________________________________________ 
 

Double Negatives: When writing in Standard English, do not use double negatives.  
Example: Don’t use no double negatives in English.  
 

Revise these non-standard double negatives: She doesn’t ask for no help never.  
 

______________________________________________________________________________ 
 

Confused Verb Forms: Non-standard English often confuses verb forms. Don’t substitute a past 
participle (a verb ending in “__ed,” “__d,” “__t,” or “__en” for regular verbs) for the simple past 
tense. Example: He given his best effort. Revision: He gave his best effort. 
 

English often has irregular past participle verb forms and these can be confused with the simple 
past tense in Non-standard English. Example: She gone went crazy. 
 

Revise these confused verb forms: She spoken her own truth, but I knowed what she done. 
 

______________________________________________________________________________ 
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Prepare for Tests Self-Assessment 
 

 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. I actively participate in class discussions and pay 

 attention well. 

 

2. When an upcoming test is announced, I ask what 

 will be covered on the test if the teacher  

 does not completely inform the class. 

3. When an upcoming test is announced, I ask how 

 we will be tested if the teacher does not  

 completely inform the class.     

4. In preparing for an upcoming test, I make a 

 practice test and take my own test. 

 

5. In preparing for an upcoming test, I study with 

 a group of students.    
 

Results 

 

23-25  You have mastered all the test preparation strategies that will guarantee success  

 on tests. 

 

20-22  You have mastered many of the test preparation strategies that will guarantee  

  success on tests. 

 

17-19  You have mastered some of the test preparation strategies that will guarantee  

  success on tests. 

 

13-16  You have mastered few of the test preparation strategies that will guarantee  

  success on tests. Learning these strategies will make a difference on your next   

  test. 

 

<13  You do not know the test preparation strategies that will guarantee    

  success on tests. Learning these strategies will make a difference on your next   

  test. 
 

Already Know: What I already know about test preparation strategies is ___________________ 

 

______________________________________________________________________________ 
 
 

Want to Know: What I want to know about test preparation strategies is ___________________  

 

______________________________________________________________________________ 
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How to Prepare for Tests Lesson #48 
 

 

Directions: Develop five possible test questions, one for each of the five paragraphs in this lesson. 
 

Good students spread out their test study over time and don’t wait until the night before the 
test to cram. Learning to work “smarter, not harder” will actually save study time, not increase 
study time. The smarter approach is to study for tests a bit every day after school.  
 

______________________________________________________________________________ 

 

Active Participation 
 

Active participation in class is important test study. Students, who contribute to class discussions, 
avoid passive learning, and pay attention do better on tests. Listen carefully and write down any 
announcements about upcoming tests and what to study in your student planner. 
 

______________________________________________________________________________ 

 

Ask the Right Questions  
 

Learn how to ask the right questions of your teacher to help you study “smarter, not harder” for 
any test. “But, what kind of questions should I ask?” Ask what kind of test you will be taking and 
adjust your study to that kind of test. Will the objective section be multiple choice? Will there be 
an essay? Ask not only what will be on the test, but also ask what won’t be on the test. Teachers 
rarely include everything on tests that has been covered in class. Asking these kinds of questions 
in advance about upcoming tests will help focus your test study.  
 

______________________________________________________________________________ 

 

Create a Practice Test 
 

Using your sticky notes, on which you developed test questions each day after school when 
completing your Daily Review, make a practice test that covers the test content in the format that 
you will be tested. Take the time to brainstorm any possible essay questions and pre-write 
possible main points and supporting details. Create this practice test days before the test itself. 
Show the practice test to your teacher and ask if there is any more content that you need to add 
on to your practice test. Add on any of this content and take your practice test and correct it.  
 

______________________________________________________________________________ 

 

Get More Brainpower  
 

Gather a group of students from the same class to study. Pre-arrange the ground rules for the 
study session. Set a start and ending time and assign tasks, such as “You bring all the lecture 
notes; You bring all the readings; You bring the sticky notes; You bring the chocolate chip 
cookies.” Assign group members a part of a practice test to develop and share at the study 
session, including essay pre-writes. Compile the test questions developed by your group of 
friends into one practice test. Take the test, share your answers, and learn from each other. 
 

______________________________________________________________________________ 

http://penningtonpublishing.com/blog/study_skills/how-to-avoid-procrastination/
http://penningtonpublishing.com/blog/study_skills/how-to-avoid-procrastination/
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Use Objective Test-taking Strategies 

Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. When the teacher passes out a test, I first skim 

 over the sections of the test and make 

 a plan. 

2. When taking tests, I answer the easy problems 

 first. 

  

3. When taking tests, I read test problems twice.      

 

 

4. When taking tests, I look for wrong answers 

 first and then use the process of elimination. 

 

5. When taking tests, I notice absolute words and  

 exception words. 
 

Results 

 

23-25  You know all the objective test-taking strategies that lead to strategic guessing 

  and test success.  
 

20-22  You know many of the objective test-taking strategies that lead to strategic  

  guessing and test success. 
 

17-19  You know some of the objective test-taking strategies that lead to strategic  

  guessing and test success. 
 

13-16  You know some of the objective test-taking strategies that lead to strategic  

  guessing and test success. Learning these strategies will make a difference on  

  your next test. 
 

<13  You do not know the objective test-taking strategies that lead to strategic  

  guessing and test success. Learning these strategies will make a difference on  

  your next test. 
 

Already Know: What I already know about objective test-taking strategies is…  

 

______________________________________________________________________________ 
 

Want to Know: What I want to know about objective test-taking strategies is…  

 

______________________________________________________________________________ 
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How to Use Objective Test-taking Strategies Lesson #49 
 

 

There are two basic forms of written tests: subjective tests, which are opinion-based 

essays and objective tests, which are factually based tests. Objective tests consist of multiple 

choice, matching, fill-in-the-blank, true-false, and short answer formats. Learning objective test-

taking strategies can help you guess strategically and achieve higher over-all test scores. Here are 

the most effective strategies. 

 

1. Ask how much time you will have to complete the test. Establish a test plan based upon that 

time. Calculate how much time you will have at the beginning of each section of test problems, 

depending upon the number of problems in each section and the amount of time that your teacher 

has provided for the entire test. Then write the projected ending time in the test margin. Use a 

digital watch to gauge your testing pace. Don’t waste too much time on any one test problem. 

For example, if there are five sections of the test, each section having 20 test problems, you 

should plan a pace of 12 minutes per section for a 60-minute test. 

 

2. Answer the easy questions first. Unless the directions say differently, test problems are all 

worth the same amount of points. Build your confidence by answering the easy ones. Also, the 

easy ones may provide information or clues that you may be able to use when answering the 

harder test problems. 

 

3. Don’t rush through the test problems. Test problems are not easy reading. Be careful not to 

read into the test problem more than what is really there. Accuracy is more important than speed.  

 

4. Read each test problem twice before looking at the answers. It is easy to miss a key word if  

you only read the test problem once. Be alert for little change words, such as not. 

 

5. If answer choices are provided, read all them before selecting one. The first answer may look 

right, but another may be better. Objective tests can be intentionally very tricky in this regard. 

 

6. Look for the wrong answers first, not the right one. Use the process of elimination. It is 

easier to decide among fewer choices than many. Your guessing odds are substantially bettered 

with each wrong answer eliminated. Cross out all eliminated answers as you go.  

 

7. Make sure to guess. Even if you have no idea how to answer a test problem, it is best to not 

leave the answer blank.  

 
8. Match the language of the test problem and the test answer. For example, match negative to 

negative or positive to positive regarding tone or vocabulary. 

 

9. Absolute words, such as always or never, are usually part of incorrect answer choices. 

Exception words, such as frequently or mostly, are usually part of correct answer choices. 

 

10. Review only those answers that you leave blank after each test section. Don’t change 

answers that you have already marked. Your first “guess” is almost always your best. 
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Use Matching Test-taking Strategies 

Self-Assessment 
 

 

                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. When taking a matching test, I read the  

 numbered test problem twice before looking 

 for the alphabetical match. 

2. When taking a matching test, I read all the  

 answer choices before selecting one. 

 

3. When taking a matching test, I answer the  

 easy ones first.      

 

4. When taking a matching test, I look at the  

 grammar to select the correct match. 

 

5. When taking a matching test, I look at the 

 scope (range of choices) and the 

 language of each match. 
 

Results 
 

23-25  You already know all the matching strategies that will help you guess   

  strategically on these sections of objective tests. 
 

20-22  You already know most of the matching strategies that will help you guess   

  strategically on these sections of objective tests.  
 

17-19  You already know some of the matching strategies that will help you guess   

  strategically on these sections of objective tests. 
 

13-16  You know a few of the matching strategies that will help you guess   

  strategically on these sections of objective tests. Learning the rest of these   

  strategies will make a difference on your next test. 
 

<13  You are a purposeful reader who focuses on self-improvement and reading skill  

  development. Learning the rest of these strategies will make a difference on  

  your next test. 
 

Already Know: What I already know about matching test-taking strategies is…  

 

______________________________________________________________________________ 
 

Want to Know: What I want to know about matching test-taking strategies is…  

 

______________________________________________________________________________ 



 

The Science of Reading Intervention Program: Assessment-based Instruction  ©2022 Pennington Publishing 627 

How to Use Matching Test-taking Strategies Lesson #50 

 
Learning how to improve your scores on matching tests by using the following tips will 

significantly increase your test scores. Matching sections are the most commonly used testing 

method on teacher-constructed tests from elementary school through college. Here are the tips to 

“ace” any matching section on your next test. 

First, remember that matching tests are divided into two columns or rows: the numerical and 

alphabetical sections. 

1. Read the numerical word or phrase twice. Try to predict the correct answer before you look 

at the choices offered. This will provide a mind-set for evaluating the answer choices before you 

begin to answer. This process also helps to unlock your prior knowledge about the subject gained 

from test study and life experience. 

2. Read all answer choices before selecting an answer. Test-takers frequently say that this 

strategy helps eliminate rushing though a test and answering impulsively. Most of you have had 

an experience where you quickly answered a test problem, only to find out that another answer 

choice, which you did not read, was the obviously correct answer. 

3. Match the easy ones first and cross off the ones that you have selected to use the process of 

elimination. Getting rid of answer choices will make the selection process quicker, especially if 

the matching section is long. 

4. The beginning of the numbered matching column tends to match the beginning of the 

alphabetical matching column. Consider this fact when selecting answer choices. If there are 

two alphabetic answer choices under consideration, and one is in the same beginning section as 

the numeric answer choice, select that one. 

5. The ending of the numbered matching column tends to match the ending of the 

alphabetical matching column. If there are two alphabetic answer choices under consideration, 

and one is in the same ending section as the numeric answer choice, select that one. 

6. Look for grammatical clues to help match. Singular must match singular and plural must 

match plural; verb tenses must match; grammar must match, for example: nouns often match 

adjectives, as in Robert E. Lee matching compassionate, risk-taking, and inspiring. 

7. The alphabetical answer should match the numerical answer tone or scope (feeling or range of 

choices, such as positive to positive, negative to negative, general to general, specific to 

specific). 

8. The alphabetical answer should match the numerical answer level of vocabulary, for 

example: the scientific term, canine, would most likely match dog, not cute little puppy. 

9. On math tests, if alphabetical answer choices cover a wide range, choose the middle one.  

10. Finally, make sure to guess, if not sure of your answer choice. 

http://penningtonpublishing.com/blog/study_skills/how-to-study-in-advance-for-tests/
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Use Fill-in-the-Blank Test-taking Strategies 

Self-Assessment 
 

 
                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. When taking a fill-in-the-blank test, I read  

 the statement twice before answering. 

 

2. When taking a fill-in-the-blank test, I look for  

 “change words” such as not. 

 

3. When taking a fill-in-the-blank test, I look for  

 cause-effect relationships.     

 

4.  When taking a fill-in-the-blank test, I look for  

 words don’t fit with the rest of the sentence. 

 

5.  When taking a fill-in-the-blank test, I look for  

 absolute words and exception words. 

 

Results 
 

23-25  You already know all the fill-in-the-blank strategies that will help you guess   

  strategically on these sections of objective tests. 
 

20-22  You already know many of the fill-in-the-blank strategies that will help you guess  

  strategically on these sections of objective tests. 
 

17-19  You already know some of the fill-in-the-blank strategies that will help you guess   

  strategically on these sections of objective tests. 
 

13-16  You know a few of the fill-in-the-blank strategies that will help you guess   

  strategically on these sections of objective tests. By learning these strategies, you   

  will be able to strategically guess better on these sections of tests.  
 

<13  You do not know the fill-in-the-blank strategies that will help you guess   

  strategically on these sections of objective tests. By learning these strategies, you   

  will be able to strategically guess better on these sections of tests. 
 

Already Know: What I already know about fill-in-the-blank test-taking strategies is…  

 

______________________________________________________________________________ 
 

Want to Know: What I want to know about fill-in-the-blank test-taking strategies is…  

 

______________________________________________________________________________ 
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How to Use Fill-in-the-Blank Test-taking Strategies Lesson #51 
 

 

 Learning how to improve your scores on true-false test sections will significantly increase 

your over-all test scores. Many teacher-constructed tests include true-false sections. Here are the 

tips to “ace” any true-false section on your next test. 
 

1. Read the true-false statement twice before choosing an answer. Be alert for the little 

“change words,” such as not. Test-takers frequently say that this strategy helps eliminate rushing 

though a test and answering impulsively. 
 

2. True-false tests can be very tricky. Look first at the statement as being true, then if any part 

of that statement is false, then the whole statement must be false.  
 

3. True-false tests tend to have slightly more true statements than false. Therefore, if you must 

guess, guess “true.” This is probably because it is easier to write true statements, than false 

ones. 
 

4. The longer the true-false statement, the greater is the chance that it is false because it only 

takes one part of the statement to be false to make the whole statement false. So, consider 

answering “false” for long true-false statements, unless you are sure that all part of the 

statement is true. 
 

Example: The moon orbits an average of 240,000 miles away from the earth, has craters and   

mountains, little gravity, and is made of cheese. 
 

5. Statements that include cause-effect relationships tend to be false unless an Exception Word 

is used. Words or phrases such as the following: because, caused, resulted in, is the reason that   

indicate cause-effect relationships.  
 

Example: Only one U.S. president has been elected four times, Franklin Delano Roosevelt, and 

this caused financial chaos throughout the country. 
 

6. Extreme statements tend to be false. 
 

Example: Japanese automobiles are all more reliable and cost less than American automobiles. 
 

7. If an Absolute Word such as the following: all, only, every, completely, none, always, never, 

best, worst, absolutely is found in an answer choice, the answer choice tends to be false because 

these words do not allow for exceptions. 
 

8. If an Exception Word such as the following: some, most, sometimes, frequently, often, 

usually, maybe, many, generally, partially is found in an answer choice, the answer choice tends 

to be true because these words do allow for exceptions. 
 

9. Finally, make sure to guess, if not sure of your answer choice. 

 

 

http://penningtonpublishing.com/blog/study_skills/the-phenomenal-five-objective-test-tips/
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  
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How to Use Multiple-Choice Test-taking Strategies 

Self-Assessment 
 

 
                     Always Usually Sometimes Rarely Never 

            5             4             3              2             1       

 

1. When taking a multiple-choice test, I predict  

 answers before looking at them. 
 

2. When taking a multiple-choice test, I look for 

 the wrong answers first. 
 

3. When taking a multiple-choice test, I read all  

 answer choices before selecting one.     
 

4. When taking a multiple-choice test, I look for 

 absolute words and exception words. 
 

5. When taking a multiple-choice test, I consider 

 that the level of vocabulary should match 

 in the test problem and in the answer choice.  
 

Results 
 

23-25  You know all the multiple-choice strategies that will help you guess   

  strategically on these sections of objective tests. 
 

20-22  You know many of the multiple-choice strategies that will help you guess   

  strategically on these sections of objective tests.  
 

17-19  You know some of the multiple-choice strategies that will help you guess   

  strategically on these sections of objective tests.  
 

13-16  You know a few of the multiple-choice strategies that will help you guess   

  strategically on these sections of objective tests. By learning these strategies, you   

  will be able to strategically guess better on these sections of tests. 
 

<13  You do not know the multiple-choice strategies that will help you guess   

  strategically on these sections of objective tests. By learning these strategies, you   

  will be able to strategically guess better on these sections of tests. 
 

Already Know: What I already know about multiple-choice test-taking strategies is…  

 

______________________________________________________________________________ 
 

Want to Know: What I want to know about multiple-choice test-taking strategies is…  

 

______________________________________________________________________________ 
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How to Use Multiple Choice Test-taking Strategies Lesson #52 
 

  

Learning how to maximize your scores on multiple-choice tests will significantly 

increase your over-all test scores. Multiple-choice sections are found on both teacher-constructed 

and standardized tests from elementary school through college. Here are the tips to “ace” any 

multiple-choice section on your next test. 

1. Read the numbered test problem or question twice, being alert for little change words, such 

as not. Try to predict the correct answer before you look at the choices offered. This will provide 

a mind-set for evaluating the answer choices before you begin to answer. This process also helps 

to unlock your prior knowledge about the subject that you learned in test study and from 

experiences in your own life. Many students find it helpful to cover up the answer choices with 

one hand to make sure that they complete this first step. 

2. Read all answer choices before selecting an answer. Test-takers frequently say that this 

strategy helps eliminate rushing though a test and answering impulsively. Students find it helpful 

to read the answer choices “up from the bottom” to ensure that they read each choice. 

3. Use the process of elimination. If possible, cross off incorrect answer choices to permit 

strategic guessing. The fewer the answer choices, the greater is the likelihood of a correct answer 

selection. 

4. Look for grammatical clues to help match. The numerical test problem or question must 

match the answer choice. For example, singular must match singular and plural must match 

plural; also, verb tenses must match.  

5. The answer should match the language of the test problem or question (positive to positive, 

negative to negative, grammar, singular or plural, vocabulary level of difficulty). 

6. Two close-sounding or looking answers such as “quotient” and “quotation” or 22 and 222 

tend to mean that one of the answers is correct. 

7. On math tests, if answers cover a wide range, choose the one in the middle, if you have to 

guess. For example, if answers range from A. 14  B. 234  C. 1,655  D. 243, choose B or D. 

8. Answer choices that have “Both A and B”, “None of the Above,” or “All the Above,” 

or   similar tend to be correct. 

9. If you must guess, the second to last answer choice is most frequently correct. The last 

answer is most frequently incorrect. This strategy only works on teacher-constructed tests. 

10. If an Absolute Word such as the following: all, only, every, completely, none, always, 

never, best, worst, absolutely is found in an answer choice, the answer choice tends to be 

incorrect because these words do not allow for exceptions. 

11. If an Exception Word such as the following: some, often, usually, most, sometimes, 

frequently, often, usually, maybe, many, generally, partially is found in an answer choice, the 

answer choice tends to be correct because these words do allow for exceptions. 

12. Finally, make sure to guess, if not sure of your answer choice. 

http://penningtonpublishing.com/blog/study_skills/how-to-study-in-advance-for-tests/
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Reflection 

 
1. Something in this lesson I did not know: 

 

2. My specific goal to apply what I learned:  

 

3. Accomplishing this goal will especially help me because… 

 

4. Experts I plan to go to for help: 

 

5. The person I will tell about my goal so that they will ask me about my progress: 

 

6. Before I begin working toward my goal, I will need to…  

 

7. I plan to begin working toward my goal when…  

 

8. This is how and when I will evaluate progress toward my goal:  

 

9. I will know that I have accomplished my goal when…  

 

10. After reading the study skill tips, I would still like to know…  

 

Teacher/Parent Comments:  

 

 



 

 BE Hard-working 
 

Do your best work on each lesson or 
activity. Work the whole time. 

 

 BE Engaged 
 
 

 
 

 

Do your fair share of the work. 
Complete your assigned leadership 
role. 

 

 BE Responsible 

 

 
 

Do all parts of the lesson or activity 
for each . Focus on your learning and 
that of others in your group. 

 

 BE Organized 

 

 

Keep all lesson or activity materials 
where they belong. Clean up neatly 
and completely. 

 

 SHOW Initiative 

 

 

 

Begin the  lesson or activity as soon 
as you sit down. Encourage others to 
complete their assigned leadership 
roles. 

 

 BE Collaborative 

 

 

Work together in quiet voices and 
practice kindness. Help without 
doing others’ work. 

 

Group Norms 
 

 

 

be HEROIC! 



 Reader 
  

Read the lesson or activity out loud in a 
quiet voice. Pause to allow the group to 
think and respond. Re-read sections if 
necessary. 
 

 Clarifier 
 
 

 
 

 

Refer to the task card to begin the 
lesson or activity and help the group 
perform its tasks. Ask the teacher if 
help is needed on the directions. 
 

 Task    
 Manager 

Write down the beginning and ending 
times. Manage how much time should 
be spent on each part of the lesson or 
activity. Make sure that every part is 
completed and done well. 
 

 People    
 Manager 

Keep all group members focused on the 
lesson or activity and talking in quiet 
voices. Make sure every student 
contributes and performs their 
leadership roles. Ask the teacher for 
help if the group needs it. 

 

 Phonics Lessons 

 LEADERSHIP      
 ROLES 



 Reader 
  

Read the lesson or activity out loud in a 
quiet voice. Pause to allow the group to 
think and respond. Re-read sections if 
necessary. 
 

 Clarifier 
 
 

 
 

 

Refer to the task card to begin the 
lesson or activity and help the group 
perform its tasks. Ask the teacher if 
help is needed on the directions. 
 

 Task    
 Manager 

Write down the beginning and ending 
times. Manage how much time should 
be spent on each part of the lesson or 
activity. Make sure that every part is 
completed and done well. 
 

 People    
 Manager 

Keep all group members focused on the 
lesson or activity and talking in quiet 
voices. Make sure every student 
contributes and performs their 
leadership roles. Ask the teacher for 
help if the group needs it. 

 

 Phonics Lessons 

 LEADERSHIP      
 ROLES 



 
 

Phonics Task Card:  

Short Vowels Phonics Lessons 
 

Short Vowel Phonics Workshop #1 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task. 

The Reader reads the Open Syllable Rule and the Closed Syllable Rule with Examples 

out loud. The Clarifier puts the rules into his or her own words and asks the teacher for 

help if necessary.  

2. The Reader reads the Memory Verse and the students repeat the verse in response. 

3. The Reader reads the directions, and students work together to complete the rest of 

the worksheet. The Clarifier asks the teacher for help if necessary.  

4. Upon completion the Task Manager gets the word making jumble from the teacher. 

5. The People Manager makes sure that the group cleans up neatly and completely. 

 

Short Vowel Phonics Workshop #2 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task. 

The Reader reads the One Vowel Sound Syllable Rule and the Examples out loud. The 

Clarifier puts the rule into his or her own words and asks the teacher for help if 

necessary.  

2. The Reader reads the directions, and students work together to complete the rest of 

the worksheet. The Clarifier asks the teacher for help if necessary.  

3. The Task Manager gets the answers from the teacher and students self-correct and 

revise their mistakes. Upon completion, the Task Manager returns the answers and gets 

the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 

 

Short Vowel Phonics Workshop #3 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task. 

The Reader reads the Single and Double Consonant–Suffix Syllable Rules and the 

Examples out loud. The Clarifier puts the rule into his or her own words and asks the 

teacher for help if necessary.  

2. The Reader reads the directions, and students work together to complete the rest of 

the worksheet. Students work together or on their own to finish the story (3.) The 

Clarifier asks the teacher for help if necessary.  

3. The Task Manager gets the answers from the teacher and students self-correct and 

revise their mistakes. Upon completion, the Task Manager returns the answers and gets 

the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 

 
 

 

 

 



 
 

Phonics Task Card:  

Short Vowels Phonics Lessons 
 

Short Vowel Phonics Workshop #1 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task. 

The Reader reads the Open Syllable Rule and the Closed Syllable Rule with Examples 

out loud. The Clarifier puts the rules into his or her own words and asks the teacher for 

help if necessary.  

2. The Reader reads the Memory Verse and the students repeat the verse in response. 

3. The Reader reads the directions, and students work together to complete the rest of 

the worksheet. The Clarifier asks the teacher for help if necessary.  

4. Upon completion the Task Manager gets the word making jumble from the teacher. 

5. The People Manager makes sure that the group cleans up neatly and completely. 

 

Short Vowel Phonics Workshop #2 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task. 

The Reader reads the One Vowel Sound Syllable Rule and the Examples out loud. The 

Clarifier puts the rule into his or her own words and asks the teacher for help if 

necessary.  

2. The Reader reads the directions, and students work together to complete the rest of 

the worksheet. The Clarifier asks the teacher for help if necessary.  

3. The Task Manager gets the answers from the teacher and students self-correct and 

revise their mistakes. Upon completion, the Task Manager returns the answers and gets 

the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 

 

Short Vowel Phonics Workshop #3 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task. 

The Reader reads the Single and Double Consonant–Suffix Syllable Rules and the 

Examples out loud. The Clarifier puts the rule into his or her own words and asks the 

teacher for help if necessary.  

2. The Reader reads the directions, and students work together to complete the rest of 

the worksheet. Students work together or on their own to finish the story (3.) The 

Clarifier asks the teacher for help if necessary.  

3. The Task Manager gets the answers from the teacher and students self-correct and 

revise their mistakes. Upon completion, the Task Manager returns the answers and gets 

the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 

 
 

 

 

 



 
 

Phonics Task Card:  

Silent Final e Phonics Lessons 
 

Silent Final e Phonics Workshop #1 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task. 

The Reader reads the Silent Final e Rules #s 1 and 2 and the Examples out loud. 

The Clarifier puts the rule into his or her own words and asks the teacher for help if 

necessary.  

2. The Reader reads the directions, and students work together to complete the rest of 

the worksheet. The Clarifier asks the teacher for help if necessary.  

3. Upon completion the Task Manager gets the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 

 

Silent Final e Phonics Workshop #2 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task.  

2. The Clarifier asks students to skim the Outlaw Words and see what these words 

have in common? The Clarifier asks the teacher if the group cannot provide an answer. 

3. The Reader reads the Directions and students work together to complete the 

worksheet. The Clarifier asks the teacher for help if necessary.  

4. The Task Manager gets the answers from the teacher and students self-correct and 

revise their mistakes. Upon completion, the Task Manager returns the answers and gets 

the word making jumble from the teacher. 

5. The People Manager makes sure that the group cleans up neatly and completely. 

 

Silent Final e Phonics Workshop #3 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task. 

The Reader reads the directions and the Memory Rap. Students repeat the Memory 

Rap in response. 

2. The Reader reads the rest of the directions, and students work together to complete 

the rest of the worksheet. The Clarifier asks the teacher for help if necessary.  

3. The Task Manager gets the answers from the teacher and students self-correct and 

revise their mistakes. Upon completion, the Task Manager returns the answers and gets 

the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 
 

 
 

 



 
 

Phonics Task Card:  

Silent Final e Phonics Lessons 
 

Silent Final e Phonics Workshop #1 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task. 

The Reader reads the Silent Final e Rules #s 1 and 2 and the Examples out loud. 

The Clarifier puts the rule into his or her own words and asks the teacher for help if 

necessary.  

2. The Reader reads the directions, and students work together to complete the rest of 

the worksheet. The Clarifier asks the teacher for help if necessary.  

3. Upon completion the Task Manager gets the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 

 

Silent Final e Phonics Workshop #2 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task.  

2. The Clarifier asks students to skim the Outlaw Words and see what these words 

have in common? The Clarifier asks the teacher if the group cannot provide an answer. 

3. The Reader reads the Directions and students work together to complete the 

worksheet. The Clarifier asks the teacher for help if necessary.  

4. The Task Manager gets the answers from the teacher and students self-correct and 

revise their mistakes. Upon completion, the Task Manager returns the answers and gets 

the word making jumble from the teacher. 

5. The People Manager makes sure that the group cleans up neatly and completely. 

 

Silent Final e Phonics Workshop #3 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task. 

The Reader reads the directions and the Memory Rap. Students repeat the Memory 

Rap in response. 

2. The Reader reads the rest of the directions, and students work together to complete 

the rest of the worksheet. The Clarifier asks the teacher for help if necessary.  

3. The Task Manager gets the answers from the teacher and students self-correct and 

revise their mistakes. Upon completion, the Task Manager returns the answers and gets 

the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 
 

 
 

 



 
 

Phonics Task Card:  

Consonant Digraphs Phonics Lessons 
 

Consonant Digraphs Phonics Workshop #1 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task.  

2. The Reader reads the Definition and directions. Students work together to complete 

the worksheet. The Clarifier asks the teacher for help if necessary.  

3. The Task Manager gets the answers from the teacher and students self-correct and 

revise their mistakes. Upon completion, the Task Manager returns the answers and 

gets the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 

 

Consonant Digraphs Phonics Workshop #2 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task.  

2. The Reader reads the directions and students work together to complete the 

worksheet. The Clarifier asks the teacher for help if necessary.  

3. Students make work on the short paragraph (3.) together or individually. 

4. The Task Manager gets the answers from the teacher and students self-correct and 

revise their mistakes. Upon completion, the Task Manager returns the answers and 

gets the word making jumble from the teacher. 

5. The People Manager makes sure that the group cleans up neatly and completely. 

 

Consonant Digraphs Phonics Workshop #3 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task. 

The Clarifier puts the rule into his or her own words and asks the teacher for help if 

necessary.  

2. The Reader reads the directions, and students work together to complete the rest of 

the worksheet. The Clarifier asks the teacher for help if necessary.  

3. Upon completion the Task Manager gets the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 

 

 

 

 

 

 
 

 

 

 



 
 

Phonics Task Card:  

Consonant Digraphs Phonics Lessons 
 

Consonant Digraphs Phonics Workshop #1 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task.  

2. The Reader reads the Definition and directions. Students work together to complete 

the worksheet. The Clarifier asks the teacher for help if necessary.  

3. The Task Manager gets the answers from the teacher and students self-correct and 

revise their mistakes. Upon completion, the Task Manager returns the answers and 

gets the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 

 

Consonant Digraphs Phonics Workshop #2 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task.  

2. The Reader reads the directions and students work together to complete the 

worksheet. The Clarifier asks the teacher for help if necessary.  

3. Students make work on the short paragraph (3.) together or individually. 

4. The Task Manager gets the answers from the teacher and students self-correct and 

revise their mistakes. Upon completion, the Task Manager returns the answers and 

gets the word making jumble from the teacher. 

5. The People Manager makes sure that the group cleans up neatly and completely. 

 

Consonant Digraphs Phonics Workshop #3 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task. 

The Clarifier puts the rule into his or her own words and asks the teacher for help if 

necessary.  

2. The Reader reads the directions, and students work together to complete the rest of 

the worksheet. The Clarifier asks the teacher for help if necessary.  

3. Upon completion the Task Manager gets the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 

 

 

 

 

 

 
 

 

 

 



 
 

Phonics Task Card:  

Consonant Blends Phonics Lessons 
 

Consonant Blends Phonics Workshop #1 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task.  

2. The Reader reads the Definition and directions. Students work together to complete 

the worksheet. The Clarifier asks the teacher for help if necessary.  

3. Students make work on the long sentence (2.) together or individually. 

4. The Task Manager gets the answers from the teacher and students self-correct and 

revise their mistakes. Upon completion, the Task Manager returns the answers and gets 

the word making jumble from the teacher. 

5. The People Manager makes sure that the group cleans up neatly and completely. 

 

Consonant Blends Phonics Workshop #2 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task.  

2. The Reader reads the Definition and directions. Students work together to complete 

the worksheet. The Clarifier asks the teacher for help if necessary.  

3. The Clarifier leads the group in reading the Crazy, Scary, Thieving Old Clown in 

unison (all together). 

4. Students may work on the consonant blends limerick (2.) together or individually. 

5. The Task Manager gets the answers from the teacher and students self-correct and 

revise their mistakes. Upon completion, the Task Manager returns the answers and gets 

the word making jumble from the teacher. 

6. The People Manager makes sure that the group cleans up neatly and completely. 

 

Consonant Blends Phonics Workshop #3 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task. 

The Reader reads the directions. 

2. Students work together to complete the worksheet. The Clarifier asks the teacher for 

help if necessary.  

3. Upon completion the Task Manager gets the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 
 

 

 



 
 

Phonics Task Card:  

Consonant Blends Phonics Lessons 
 

Consonant Blends Phonics Workshop #1 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task.  

2. The Reader reads the Definition and directions. Students work together to complete 

the worksheet. The Clarifier asks the teacher for help if necessary.  

3. Students make work on the long sentence (2.) together or individually. 

4. The Task Manager gets the answers from the teacher and students self-correct and 

revise their mistakes. Upon completion, the Task Manager returns the answers and gets 

the word making jumble from the teacher. 

5. The People Manager makes sure that the group cleans up neatly and completely. 

 

Consonant Blends Phonics Workshop #2 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task.  

2. The Reader reads the Definition and directions. Students work together to complete 

the worksheet. The Clarifier asks the teacher for help if necessary.  

3. The Clarifier leads the group in reading the Crazy, Scary, Thieving Old Clown in 

unison (all together). 

4. Students may work on the consonant blends limerick (2.) together or individually. 

5. The Task Manager gets the answers from the teacher and students self-correct and 

revise their mistakes. Upon completion, the Task Manager returns the answers and gets 

the word making jumble from the teacher. 

6. The People Manager makes sure that the group cleans up neatly and completely. 

 

Consonant Blends Phonics Workshop #3 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task. 

The Reader reads the directions. 

2. Students work together to complete the worksheet. The Clarifier asks the teacher for 

help if necessary.  

3. Upon completion the Task Manager gets the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 
 

 

 



 
 

Phonics Task Card:  

Long Vowels and Vowel Digraphs Phonics Lessons 
 

Long Vowels and Vowel Digraphs Phonics Workshop #1 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task.  

2. The Reader reads the Definition and Directions. Students work together to 

complete the worksheet. The Clarifier asks the teacher for help if necessary.  

3. The Task Manager gets the answers from the teacher and students self-correct and 

revise their mistakes. Upon completion, the Task Manager returns the answers and gets 

the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 

 

Long Vowels and Vowel Digraphs Phonics Workshop #2 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task.  

2. The Reader reads the Definition and Directions. Students work together to 

complete the worksheet. The Clarifier asks the teacher for help if necessary.  

3. The reader reads the “i” before “e” Spelling Rule and the rest of the group repeats 

or sings the lines.  

4. The Task Manager gets the answers from the teacher and students self-correct and 

revise their mistakes. Upon completion, the Task Manager returns the answers and gets 

the word making jumble from the teacher. 

5. The People Manager makes sure that the group cleans up neatly and completely. 

 

Long Vowels and Vowel Digraphs Phonics Workshop #3 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task.  

2. The Reader reads the Definition and Directions. Students work together to 

complete the worksheet, using the Sounds-Spelling Chart for reference. The Clarifier 

asks the teacher for help if necessary.  

3. The Task Manager gets the answers from the teacher and students self-correct and 

revise their mistakes. Upon completion, the Task Manager returns the answers and gets 

the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 

 

 
 

 

 

 



 
 

Phonics Task Card:  

Long Vowels and Vowel Digraphs Phonics Lessons 
 

Long Vowels and Vowel Digraphs Phonics Workshop #1 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task.  

2. The Reader reads the Definition and Directions. Students work together to 

complete the worksheet. The Clarifier asks the teacher for help if necessary.  

3. The Task Manager gets the answers from the teacher and students self-correct and 

revise their mistakes. Upon completion, the Task Manager returns the answers and gets 

the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 

 

Long Vowels and Vowel Digraphs Phonics Workshop #2 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task.  

2. The Reader reads the Definition and Directions. Students work together to 

complete the worksheet. The Clarifier asks the teacher for help if necessary.  

3. The reader reads the “i” before “e” Spelling Rule and the rest of the group repeats 

or sings the lines.  

4. The Task Manager gets the answers from the teacher and students self-correct and 

revise their mistakes. Upon completion, the Task Manager returns the answers and gets 

the word making jumble from the teacher. 

5. The People Manager makes sure that the group cleans up neatly and completely. 

 

Long Vowels and Vowel Digraphs Phonics Workshop #3 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task.  

2. The Reader reads the Definition and Directions. Students work together to 

complete the worksheet, using the Sounds-Spelling Chart for reference. The Clarifier 

asks the teacher for help if necessary.  

3. The Task Manager gets the answers from the teacher and students self-correct and 

revise their mistakes. Upon completion, the Task Manager returns the answers and gets 

the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 

 

 
 

 

 

 



 
 

Phonics Task Card:  

Diphthongs Phonics Lessons 
 

Diphthongs Phonics Workshop #1 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task.  

2. The Reader reads the Definitions and Directions. Students work together to 

complete the worksheet, using the Sounds-Spelling Chart for reference. The Clarifier 

asks the teacher for help if necessary.  

3. The Task Manager gets the answers from the teacher and students self-correct and 

revise their mistakes. Upon completion, the Task Manager returns the answers and gets 

the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 

 

Diphthongs Phonics Workshop #2 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task.  

2. The Reader reads the Definition and Directions. Students work together to complete 

the worksheet. The Clarifier asks the teacher for help if necessary.  

3. Upon completion, the Task Manager gets the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 

 

Diphthongs Phonics Workshop #3 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task.  

2. The Reader reads the Definitions and Directions. Students work together to 

complete the worksheet, using the Sounds-Spelling Chart for reference. The Clarifier 

asks the teacher for help if necessary.  

3. The Task Manager gets the answers from the teacher and students self-correct and 

revise their mistakes. Upon completion, the Task Manager returns the answers and gets 

the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 

 

 

 

 

 
 

 

 

 



 
 

Phonics Task Card:  

Diphthongs Phonics Lessons 
 

Diphthongs Phonics Workshop #1 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task.  

2. The Reader reads the Definitions and Directions. Students work together to 

complete the worksheet, using the Sounds-Spelling Chart for reference. The Clarifier 

asks the teacher for help if necessary.  

3. The Task Manager gets the answers from the teacher and students self-correct and 

revise their mistakes. Upon completion, the Task Manager returns the answers and gets 

the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 

 

Diphthongs Phonics Workshop #2 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task.  

2. The Reader reads the Definition and Directions. Students work together to 

complete the worksheet. The Clarifier asks the teacher for help if necessary.  

3. Upon completion, the Task Manager gets the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 

 

Diphthongs Phonics Workshop #3 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task.  

2. The Reader reads the Definitions and Directions. Students work together to 

complete the worksheet, using the Sounds-Spelling Chart for reference. The Clarifier 

asks the teacher for help if necessary.  

3. The Task Manager gets the answers from the teacher and students self-correct and 

revise their mistakes. Upon completion, the Task Manager returns the answers and gets 

the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 

 

 

 

 

 

 

 
 

 

 

 



 
 

Phonics Task Card:  

r – controlled Vowels Phonics Lessons 
 

r and l – controlled Vowels Phonics Workshop #1 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task.  

2. The Reader reads the directions and students work together to complete the 

worksheet. The Clarifier asks the teacher for help if necessary.  

3. Upon completion, the Task Manager gets the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 

 

r and l – controlled Vowels Phonics Workshop #2 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task.  

2. The Reader reads the directions and students work together to complete the 

worksheet. The Clarifier asks the teacher for help if necessary.  

3. The Task Manager gets the answers from the teacher and students self-correct and 

revise their mistakes. Upon completion, the Task Manager returns the answers and gets 

the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 

 

r and l – controlled Vowels Phonics Workshop #3 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task.  

2. The Reader reads the directions and students work together to complete the 

worksheet. The Clarifier asks the teacher for help if necessary.  

3. Upon completion, the Task Manager gets the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 



 
 

Phonics Task Card:  

r – controlled Vowels Phonics Lessons 
 

r and l – controlled Vowels Phonics Workshop #1 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task.  

2. The Reader reads the directions and students work together to complete the 

worksheet. The Clarifier asks the teacher for help if necessary.  

3. Upon completion, the Task Manager gets the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 

 

r and l – controlled Vowels Phonics Workshop #2 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task.  

2. The Reader reads the directions and students work together to complete the 

worksheet. The Clarifier asks the teacher for help if necessary.  

3. The Task Manager gets the answers from the teacher and students self-correct and 

revise their mistakes. Upon completion, the Task Manager returns the answers and gets 

the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 

 

r and l – controlled Vowels Phonics Workshop #3 
 

1. The Task Manager writes down the ending time of the  and keeps the group on-task.  

2. The Reader reads the directions and students work together to complete the 

worksheet. The Clarifier asks the teacher for help if necessary.  

3. Upon completion, the Task Manager gets the word making jumble from the teacher. 

4. The People Manager makes sure that the group cleans up neatly and completely. 
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