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Student Directions

The 56 lessons in the Targeted Independent Work: Study Skills and Executive
Function Skills program will help you learn what every student should know. Mastering these
skills will help you become a better student, and the benefits are worth the effort.

You will spend less time, but accomplish more in your homework and study. Your test study will
be more productive. Your reading comprehension and retention (what you remember) will

improve. Your mastery of vocabulary, grammar, spelling, and punctuation wil}pgsitively affect
your writing, and essays will be easier to plan and complete. Your research will help you
choose better textual evidence. You will memorize better and forget less. choolwork will

seem easier and will be much more enjoyable. Lastly, you should earn b ades.

Directions 4
First, find out what you know and do not yet know by taking’t)&kills and Executive
Function Skills Self-Assessment. Each test item requires a ‘% ” “Somewhat,” or “No”

answer. After completing the test, mark a slash (/) for cail**Semewhat” or “No” answer on the
mastery matrix. Leave “Yes” answers blank. Use the i monitor your progress by
changing the slash to an X when you have complet f-guided Personal Assessment,

Study Skills Lesson, and Reflection lesson.
a ;

1. Take the five-question Personal Assessmenq otal the points. Read the results and think
about whether the results accurately reflect owledge and practice of the content or skill
you are about to learn. Each assessment i onrtant preview of the lesson which follows.

2. Read the lesson carefully and follom ctions. Take the time and make the effort to learn.
Take marginal annotations (notes) s the following, to respond to the lesson. Your teacher

will be able to evaluate your eff&ading these annotations.

8 Great Marginal AnnotatigRg t0 Improve Reading Comprehension

. Write definitions‘ﬁo?ided in the text or those which you research.
i aMg bullet point key details. List and number examples.
ark for confusing sections to re-read or ask your teacher about.
wns and comment with criticisms, praises, insights, interpretations, ways
author’s idea, and questions.
eading sections.
Connect related ideas within the text with arrows, and comment on connections to other
texts or sources, including relevant personal experiences.
Write specific predictions and check as you continue reading.
8. Highlight textual evidence which you may use in a related assignment or in class
discussion of the reading.
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3. Complete the Reflection. The format is the same for each lesson, but each lesson requires
different responses. Ask your parent or teacher review to discuss the lesson with you.
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How to Get Motivated Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. To get motivated to do something I don’t wantto O O O O )
do, I just get started and don’t stop until
it’s done.
2. | set goals for myself to get motivated to O ) O O )
accomplish tasks that I don’t want to do. &
3. When | reach my goals, | celebrate my O ) @ O )

achievements.

L 2

4.1 try my best, even on tasks that I don’t want to do. O Q’ O O O
5. I get expert help to show me how to accomplish QQ\D O O )

tasks which | feel unmotivated to complete

Results

23-25 You know all the key strategles t QOW you to motivate yourself to do things
that you do not want to do.

20-22 You know most of the k ales that allow you to motivate yourself to do
things that you do not 6 do

17-19 You know some o " ey strategies that allow you to motivate yourself to do

things that you o@ want to do.

&
13-16 You know @e key strategies that allow you to motivate yourself to do

things that§yotsdo not want to do. Knowing these strategies will get you

motiva@

<13 You@lot know the key strategies that allow you to motivate yourself to do
that you do not want to do. Knowing these strategies will get you
ated.

Already Know: What I already know about getting motivated is

Want to Know: What | want to know about getting motivated is

Essential Study Skills and Targeted Independent Practice © 2009, 2017, 2025 Pennington Publishing 2



How to Get Motivated Lesson

It’s easy to get motivated to do something you enjoy. If your parents announce plans to
go out to your favorite restaurant, it isn’t hard to get excited about that doing that task. However,
it’s harder to get motivated to do something that you do not enjoy. If your parents announce
plans to go to visit your least favorite relative, it is hard to get excited about doing that task.

The trick is to learn how to self-motivate to accomplish the things that you do not enjoy.
Learning and applying the steps of The Motivation Cycle will help you achieve your goals and
feel good about your accomplishments. Fill in the blanks in the graphic as yw this lesson.

The Motivation Cycle O

Step 1: Practice Step 2: A gment
Do something over and over Reaghdo

again with help \Q\
- &
Step 3: Satisfactio’\\
Feel abog.@ing your goal

Step 1 Practice

The only way to get motivated to complgie g< is by starting on that task through effective
practice. Effective practice means to s repeatedly the right way. To find out what the best
practice is and how to do it, you neg%.‘0 nsult an expert. Teachers, parents, or friends who are
successful at the task can be exce aches. Famous basketball star, Michael Jordan, said that
he started listening to his coach h school after failing to make the varsity team in his
freshman year. How you pwt@ jUst as important as how much you practice.

Step 2 Achievement Q\

As you continue pracﬂ@ou will begin to see results. It may take a while to reach your goal. If

you haven’t done a mework all year in Math, it will take some time to improve your grade
and catch up on g skills. If you do not experience achievement after a reasonable amount

of time, ask for and adjust your practice. Michael Jordan made the varsity the next year.

Step 3 Satisfaction

Once you start experiencing achievement, you start feeling good about yourself and your
accomplishments. In fact, this sense of personal satisfaction, that is connected to the goal, will
increase your motivation to continue practicing. When people sense that there is a “pay-out,”
they will continue to work well. I’d say Michael Jordan must have felt plenty of satisfaction with
his personal achievements, and I’d say that he probably did not mind the continued practice.

Essential Study Skills and Targeted Independent Practice © 2009, 2017, 2025 Pennington Publishing 3



Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:

Essential Study Skills and Targeted Independent Practice © 2009, 2017, 2025 Pennington Publishing



How to Prevent Procrastination Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. I avoid procrastination (postponing work). O O ) ) O
2. | know why | procrastinate. O O D& O )
3. | start projects immediately when they are O O @ ) O
assigned.
&
4. If | skip a day working on a long-term project, O Q O O O

| double-up work the very next day. a Q

5. Before beginning work on long-term projects,
| divide up tasks and write them down. @

O O O

L

Results \Q
23-25 You know all the strategies UQQOU prevent procrastination.

20-22 You know many of th@ggies to help you prevent procrastination.
L

17-19 You know so@trategies to help you prevent procrastination.

13-16 You knowSew of the strategies to help you prevent procrastination. Learn the
procrasfind®on prevention strategies to help you get started and complete projects.

<13 Y, @t know the strategies to help you prevent procrastination. Learn the
p@stination prevention strategies to help you get started and complete projects.

Already Know: What | already know about how to avoid procrastination is

Want to Know: What | want to know about how to avoid procrastination is

Essential Study Skills and Targeted Independent Practice © 2009, 2017, 2025 Pennington Publishing 5



How to Prevent Procrastination Lesson

To avoid procrastination, learn how to develop a Procrastination Prevention Plan.
Remember what adults always say? “Procrastination means to put off until tomorrow what you
could be doing today.” Of course, they are right, but do you know the strategies to develop a plan
that will help replace your bad habits with good ones? Here is a workable plan with the strategies
to help you learn how to avoid procrastination.

But first, take a moment to figure out why you are procrastinating. People usu rocrastinate
for one of these reasons: (?

1. “I don’t want to do it.” The goal may be difficult and take significan @ or time. Or you
might be just plain rebellious or lazy.

2. “It’s not worth it.” The pay-off for achieving the goal may not bggconsidered worth the effort.
3. “It just doesn’t feel right.” You might think that it isn’t the ri h%or set of circumstances
to begin. You might be waiting for the magic fairy to make yo@a get started.

4. “I might fail or succeed.” You might be reminded of a pas& re or even a past success
which creates future expectations.

5. “It’s someone else’s responsibility or fault.” Playing me game can certainly prevent you
from taking personal responsibility and action. ’\

Which reasons listed above are the ones that inffﬁ@you to avoid getting started on long-term
school projects, extra-curricular (outside of scho ommitments, or family responsibilities?
List a few of your recent procrastinations angegewtify which of the reasons above were most

responsible for your delays in getting staré he projects.

Procrastination G Reasons
Procrastination S" Reasons
Procrastination N ‘s Reasons

To avoid procrastinatin Qﬂg-term school projects, follow these proven steps:
The Procrastinati vention Plan

1. Get started OQ‘: project as soon as it is assigned-that very day.

2. Start small. The ™®ngest journey begins with a single step, but you must take that step.

3. Keep at it! Do something on the project every day until it is finished. An object at rest, tends
to stay at rest. However, an object in motion, tends to stay in motion.

4. If you miss a planned workday, double-up your work on the project on the very next day.

5. Divide up the project sub-tasks so that you have a day off, say once per week. Plan your
timeline to finish the project early. Celebrate with rewards if the project is completed early. Get
your parents on board with the rewards.

Essential Study Skills and Targeted Independent Practice © 2009, 2017, 2025 Pennington Publishing 6
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Set Goals Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. I write down short and long-term goals that | ) O ) ) )
wish to accomplish.
2. When | set goals, | share them with people who ) O ) ) )
will ask me about my progress toward
these goals.
3. When | set goals, | seek out experts to help guide O O @ ) )

me toward the successful completion of

these goals. &
4. When | set goals, | set rewards to motivate my O éq O O O

efforts. p

5. After | achieve, or fail to achieve my goals, | &Q\D O O O

evaluate what worked and what did not. 2 @

Results \\

23-25 You brainstorm and write dow%;ong-term and short-term goals, monitor
your progress, and evaluate cesses or failures.

20-22 You brainstorm and write§do %oals often.

17-19 You sometimes bra\@ and write down goals.

13-16 Sometimes yo rm goals. Goal-setting will increase motivation and
success. LearfNhe Strategies to set, monitor, and evaluate goals and you will
improve ac ent.

<13 You d t goals for yourself. Goal-setting will increase motivation and
suc arn the strategies to set, monitor, and evaluate goals and you will

achievement.

Already Know: t | already know about how to set goals is

Want to Know: What | want to know about how to set goals is
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How to Set Goals Lesson

Learning how to set goals is important for schoolwork and for life. It’s not just a matter
of saying “I’m going to do it.” It’s also a matter of realistic expectations and effective planning.
Following is a helpful list of how to set goals that you will be able to achieve.

1. First, set a well-defined goal that is realistic. your goal to one task that is achievable. Rome
wasn’t built in a day. It takes time to implement any plan and achieve success. For example, if
you were earning a D grade after nine weeks in a math class, if would probably™sgt be realistic to
expect that grade to rise to an A within the next two weeks, no matter the e your efforts.
A much more realistic goal would be to raise that grade to a C within thatg eriod. It takes a
while to dig yourself out of a ditch that you’ve taken nine weeks to dig(ee

2. Next, make your goal specific and measurable. Write down youk gqal. General goals rarely
effect change. Instead of “My goal is to do better in math,” try “ | is to get a B or better on

my math test in two weeks.” p

3. Share your goal with people that will pester you ab}@rogress toward achieving that
r

goal. Ask for their support. For example, tell your m’at , your best friend, and your

parents about the B you plan to achieve. \\

4. The next step is to find the expert help to de strategy for achieving your realistic and
specific goal. The expert help might be your mat cher in the above example, or a tutor, or a
parent, or a friend. Show your written goal pert and ask for specific help about what to
do first, next, and thereafter. Arrange ati eck-in with the expert soon after you start your

plan to evaluate your progress and to ensre your plan makes sense.

5. After getting expert advice as to@ achieve your goal, set rewards before you begin to

practice. Everyone works better a goal when rewards have been clearly defined. For

example, set aside money to % new video game once you have earned that B. Also
t&prac

establish mini-rewards to m tice in achieving that goal. For example, set aside a
favorite snack to munch @ you have completed the daily practice toward your goal

6. Be flexible and Wilb@\) adjust your goal or how you practice achieving that goal. Talk to
your expert again i 0 not see the progress that you had planned. Sometimes a small tweak

in a plan can ma e difference. Thomas Edison failed a thousand times before he was
successful the e that he invented the incandescent light bulb.

7. Evaluate once your goal has been reached or not. Celebrate and take your reward if you

achieved your goal. If you did not achieve your goal, go back to your expert and brainstorm what
went wrong. Set a new goal and begin immediately.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:

Essential Study Skills and Targeted Independent Practice © 2009, 2017, 2025 Pennington Publishing
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How to Develop a Positive Mental Attitude Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. | practice keeping a positive mental attitude. O ) O O )
2. | delay gratification (something that pleases me) ) O ) ) )
to receive my reward at the most appropriate
time.
3. | tend to spend time with happy people. O O @ ) )

L 2

5. 1 am a thankful person, who expresses appreciation &Q\D ) ) )

to and compliments others. @

NS
Results \O\

&
4. | remind myself to practice a positive mental O Q O O O
attitude. Q

23-25 You constantly work at and getewe€ a positive mental attitude.

20-22 You often work at and ao@oa ositive mental attitude.

17-19 You sometimes wo d achieve a positive mental attitude.

13-16 You rarely wor chieve a positive mental attitude. A positive mental
attitude is no@ﬁng; there are strategies to learn how to achieve this attitude.

<13 You don’@ at achieving a positive mental attitude. A positive mental
attitud@a a feeling; there are strategies to learn how to achieve this attitude.

Already Know: already know about developing a positive mental attitude is...

Want to Know: What [ want to know about developing a positive mental attitude is...

Essential Study Skills and Targeted Independent Practice © 2009, 2017, 2025 Pennington Publishing 11



How to Develop a Positive Mental Attitude Lesson

Scientific research provides us some interesting generalizations about people who
demonstrate positive mental attitudes. People with positive mental attitudes live healthier and
longer lives. They have more friends and longer-lasting marriages. They are wealthier and have
better paying and more prestigious jobs.

So, why wouldn’t people do everything in their powers to develop positive mental attitudes? One
reason may be that the rewards described in the above generalizations are mor; g-term and
less immediate than the short-term and more immediate gratification gained@)ple with
negative mental attitudes. O

It is certainly true that whiners and drama queens or kings tend to get @diate attention. This
instant gratification releases temporary pleasure-producing endorplins in the brain. Also, it is
true to some degree that “misery loves company.” Of course, thocted to negative people
tend to be negative people who feed on other’s negativity. Q

So, what strategies can those who want to break out of n t\nental attitudes use to develop
positive mental attitudes? @

L
Strategies to Develop Positive Mental Attitude :\\
1. Make your positive mental attitude a daily chole.”A positive mental attitude is not a feeling
that you enjoy or come by naturally. Choos the glass as being “half-full,” rather than
“half-empty.”

2. Develop an attitude of thankfulnes Q are much less fortunate than are you. Keep
focused on everything for which y\ Id be thankful.

3. Express appreciation and ¢ t often. Focus on giving credit and praise to those who
are meaningful in your lifes te" of appreciation to a teacher, a friend, or a parent will cheer up

both the giver and receiwb

4. Don’t let past failu vent you from taking risks or trying something new. Develop the
attitude that “What @ , 1s past. What is now, is possible with my best effort.”

5. Focus on yom%ngths. You may not be “good” at a certain school subject, but you may be
willing to work harter or ask for help.

6. Practice a positive mental attitude and it will soon become a habit, replacing the habit of a
negative mental attitude. Keep at it, and the results will come in time.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:

Essential Study Skills and Targeted Independent Practice © 2009, 2017, 2025 Pennington Publishing
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How to Create a Home Study Environment Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1

1. I study in the same place at home each day. O ) O O )

2. | study where there are no noise distractions. O ) D& O )

3. I study on an organized and uncluttered desk. O ) @ O )

4. | concentrate only on my homework during O ‘0 O )

study time. Q
L
5. | feel comfortable, but not too comfortable, \D ) ) )
in my study environment workplace. @
L

Results \

23-25 You already have all the compon an effective study environment.

20-22 You already have most of t @ ponents of an effective study environment.

17-19 You have some of the nents of an effective study environment.

13-16 You have only a f s%i-the components of an effective study environment. By
putting into practi suggestions in this Study Skill Tip, you will improve the
quality of yQuG@y vironment and enhance your chances of study success.

<13 You do ne§hawe the components of an effective study environment. By
putting g actice the suggestions in this Study Skill Tip, you will improve the
quali our study environment and enhance your chances of study success.

Already Know@at | already know about a home study environment is

Want to Know: What | want to know about a home study environment is
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How to Create a Home Study Environment Lesson

We are affected by our surroundings. Where we complete homework and study
contributes to or detracts from the quality of our work at home. Follow these tips to learn how to
create a productive home study environment.

1. Develop a study environment that works for you. Select a quiet area to dedicate to serious
study. Learn to associate this place with uninterrupted study and success. Don’t float around

from place to place during study time. &
Where and when is the best place for you to complete work at home? ﬁ

&
2. Avoid distractions in your study environment. Keep your cell % off and keep anyone or
anything that will compete for your concentration out of that e@\n nt. Get help from others,
such as parent, to support uninterrupted study time. \

What and whom are your greatest distractions durinqs e at home?

NS

What can you do about these distractions? ,\

3. Unlearn poor study skills. For exa udying with the television or music as background
may be something that you have a one; however, sound competes with concentration.
Turn off these competing inputs homework time.

What poor study skills do y@, if any?

4. Study on an unclutte sk or table with good lighting and a straight-back chair. The study
environment should iness-like, not overly comfortable.

What, if anythin be improved?

5. Have study matertals on or next to your study area so that you don’t have to interrupt study
time to locate these items. Keep sharpened pencils, pens, paper, and books convenient to your
study area.

Which study materials and supplies do you need to add to your study area?

Essential Study Skills and Targeted Independent Practice © 2009, 2017, 2025 Pennington Publishing 15



Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Get Organized for Homework Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1

1. I write down everything | need to do for O ) O O )

homework in my student planner.

2. My backpack is perfectly organized, and | check O ) O O )

what I need to bring home before school
is over each day.

3. My binder is perfectly organized and | put O ) @ O )

everything in its proper place throughout ()
the school day.
4. | study each day, whether | have written O ‘0 O )
work due the next day or not. Q
L 4
5. The first thing | do when I get home is to open up O ) O
my student planner. @
L

Results \\

23-25 You already have all the comp(@ effective homework organization.

20-22 You already have most of t @ ponents of effective homework organization.

17-19 You have some of the nents of effective homework organization.

13-16 You have only a f s%ﬁthe components of effective homework organization. By
putting into practi% suggestions in this Study Skill Tip, you will improve the
quality of ygu@e rk and enhance your chances of study success.

<13 You do n h\the components of effective homework organization. By
putting g actice the suggestions in this Study Skill Tip, you will improve the
quali our study environment and enhance your chances of study success.

Already Know@at | already know about effective homework organization is...

Want to Know: What | want to know about effective homework organization is...
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How to Get Organized for Homework Lesson

Getting organized for homework doesn’t start at home. It starts at school and if you think
about it: YOU HAVE HOMEWORK EVERY DAY. Homework usually consists of the following:

Finish up work begun in class
Independent practice
A long-term project

Test study

Independent reading

Extra credit (Ask for it!) O
Check out these tips to organize and plan your homework time: ()

&
1. Organize your homework throughout the day. When your teac@ounces homework for
any subject, write as many details regarding the work in yoyr tqglanner. Write an estimate
of how much time each task will take and what books, work , or supplies from school you
will need to bring home. Your student planner is your li se it to write down everything,
including papers which need to be read and/or 51gned b ts. Don’t rely on your memory.

2. Make sure that you understand any oral or ertte\dkctlons Ask the teacher if you are not
perfectly clear about the directions and if you ne re help understanding what you need to do
on your own. Don’t hope that you will figure it 0 er or rely upon your parents for help.

3. Use a three-ring binder and keep a three punch in your backpack to secure any
worksheets and resources that your teac des Ask your teacher or teachers how to best
organize everything you will need to r each subject. Use labeled subject dividers for your
classes and always place papers |n oper places, no matter how much time it takes. A

possible, place every paper wor r resource that you will need for homework in one place

worksheet stuffed in the blnderf |n a pocket of your backpack will often get lost. If
0
in your binder. Include an%n ers, or letters sent home for your parents in this section.

4. Never throw anything @\‘f the teacher says to do so, take the work home and keep itin a
set. You may find you will need it after all.

drawer, storage box, oq

5. Neatly organize r backpack. Good backpacks (I recommend rolling backpacks to take the
weight off your ill have multiple compartments. Use these compartments to organize
what you need hool. A separate pen and pencil box with erasers, extra lead, a ruler, small
three-hole punch, small stapler, and glue stick should go in a separate compartment. Keep books
in the large compartment, inside plastic bags during the rainy season. Keep your student planner
and binder or binders in another compartment. Invite your parents to inspect your backpack and
do a Sunday night binder and backpack dump, just in case papers are not in their proper places.

6. Homework is also study. A little study every night for upcoming tests is smarter than a lot of
cramming the night before a test. The same is true for long-term projects.

7. As soon as you get home, open your student planner to begin organizing your homework plan.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Complete a Daily Review Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. I review notes and worksheets daily at home. ) O ) ) )
2. | take notes on assigned reading. O O D& ) )
3. | study daily, even when there is no required O O @ ) )
written work.
&
4. Each day | organize things that | have learned O Q O O O
in class in memorable forms. p Q

5. Each day | write possible test questions from &Q\D O O )

things that | have learned that day in class. 2 @
23-25 You already have the key pract®;the Daily Review mastered.

Results

20-22 You already have many of practices of the Daily Review mastered.

17-19 You have some of the ctices of the Daily Review mastered.

13-16 You have a few o x%y practices of the Daily Review mastered. Learning and
practicing the ¢ ts of the Daily Review will improve your learning and
grades. . \

<13 You do ractice the key components of the Daily Review. Learning and
practici se components will improve your learning and grades.

Already Know: already know about practicing a daily review of class work is...

Want to Know: What [ want to know about practicing a daily review of class work is...
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How to Complete a Daily Review Lesson

Review and Respond to Notes and Class Work

Every day after school at the beginning of your homework time, complete a ten-minute
review of any notes, worksheets, and assignments that you worked on in class that day. This
review interrupts the “forgetting cycle” and will help you prepare in advance for tests. Students
remember up to 70% of new information if that information is practiced and placed into the long-
term memory within the first 24 hours after first learning that information. Th el of retention
drops to only 10% after one week. So, plan your study schedule to have a s view time soon
after school every day. A little bit of test preparation and study with a Daj view will actually
save you time studying the night before the test.

Purchase a spiral-bound notebook for each of your school subjectsgr classes. Label each
notebook, according to the subject. Write the date of your Daily l%/ at the top of page and
list the key areas of focus for that subject or class on that day. sible test questions and
memory tricks to remember key ideas and details for the mo ortant content learned that day

on small sticky notes and arrange them on the Daily Rew® e. A few nights before an

upcoming test, you can transfer the sticky notes to a ’st et and use them to create a practice

test. Also, don’t forget sticky notes that you used t & rginal annotations on worksheets,

articles, and from your textbook. (\

A Few Tips for Writing Memorable Sticky %;
nfo

1. People remember information best WhenQ rmation is organized in a structured manner.

Tip: Organize your sticky notes into distmgctly memorable patterns. Try general to specific,
alphabetical, and chronological pafte Q olor code categories with different color stickies. For
example, if you are studying the exO"rers you could use blue for people, yellow for their
countries, green for their areas o @. oration, and pink for their accomplishments.

2. People remember inforﬁ@at is connected to visual imagery.

Tip: Draw out quick ggaglMe or picture representations of key ideas on your stickies.

3. People remembe@nts and information that are made exciting, interesting, or even
embarrassing.

Tip: Personalize Wth you are trying to remember to keep things more memorable on your
stickies. Relate the information that you want to remember to events and people in your own life.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Manage Time for Homework Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. I coordinate (plan) my homework and study O O O O )
schedule with my family.
2. | start homework as soon as | get home. O ) D& O )
3. 1 use my student planner to plan an order of O ) @ O )
study.
&
4. Before | begin, I plan study breaks, rewards, O Q O O O
and study task estimates. a Q
5. | begin each session with a daily review of \D O 0 O
all my schoolwork. 2 @
Results \\
23-25 You already have the key practice ;the homework time management mastered.
20-22 You already have many of practices of homework time management
mastered.
17-19 You have some of [N@practices of homework time management mastered.
13-16 You have a fe ey practices of homework time management
mastered. LeaM\i nd practicing the components of homework time
manageme Improve your learning and grades.
<13 You dQ@)ractice the key components of homework time management.
nd practicing these components will improve your learning and grades.

Lear@

Already Know%t | already know about homework time management is

Want to Know: What | want to know about homework time management is
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How to Manage Time for Homework Lesson

1. Your personal schedule is not the only schedule in your family. Your parents and siblings have
their own schedules, too. Their schedules affect your homework schedule. To set aside the
amount of time you need to complete homework and study, you all need to communicate those
schedules with each other. A few tips for family schedules work well: Some families post an
erasable white board in a common meeting area, such as the kitchen or a family room with
upcoming appointments, chores, meetings, project due-dates, etc. Others post this information on
a family calendar. If you have a cell phone, tablet, or desktop, you can sync@calendar

events. Develop a plan with your parents that works for your homework an ly’s schedule.

2. Be flexible. Despite your best efforts with family communication, t Q) change. You may
have to babysit or visit grandma unexpectedly. Have a workable back lan to handle life’s

as you get in the door. Grab a quick snack and do your chore get started before you go out
with friends, check your social media, play, listen to mu on a hobby, watch television,
play video games, get on the phone, etc. Postpone thes tlvmes until the work is done. You
will enjoy them more, knowing that you have comK r homework.

interruptions.
3. If possible, start your homework as soon as you get hom‘@ anr student planner as soon

4. Use a monthly calendar to plan out long-ter projects and to write down upcoming
tests. Coordinate this calendar with a weekly agenda or planner and make sure to share
these dates and estimates of study time with mily. Remember to plan in study time, and
not just reading and written homework tE&Q

5. Develop a study order before you@ study session. Study your hardest subject first when
you are fresh. Concentrate your b on this subject. Do simple or easy study or work at the
end of your study time when Iess% ntration is needed.

6. Plan time estimates and* these down before you begin to study. Build in a realistic
cushion, allotting a bit m e than is expected for each study task. Things do not always go
as planned.

7. Plan when to ta bereaks before you begin. Study breaks should be short (5 minutes),
regular (every 3 es), and away from your study area. Do something different than your
study activity. sure to stretch during study breaks. Get up and move around.

8. Establish simple rewards in advance to enjoy during a study break. For example, if a snack is
calling your name, delay gratification until a planned study break.

9. Begin your homework session with your ten-minute Daily Review.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Choose Books for Independent Reading
Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1

1. When not assigned a novel, | read one of my own O ) O O )
choice.

2. When choosing a novel, | consider one which will O ) E& O )
improve my reading skills. O

3. When choosing a novel, I consider choosing a O O O )
genre or an author with which I am unfamiliar. Q@

4. When choosing a novel, I consider the level of O Q O O )
vocabulary difficulty. N

5. Besides my schoolwork, | read at least 30 minutes, % O O O )
a day. \\

Results

>

23-25 You always choose indep eading books that will increase your reading
skills and vocabulary.

20-22 You usually choos ndent reading books that will increase your reading
skills and vocabu%

17-19 You someti oose independent reading books that will increase your reading
skills and lary.

13-16 You ra@hoose independent reading books that will increase your reading
skill ocabulary. This lesson will teach you how to do so.

<13 Qon’t choose independent reading books that will increase your reading skills
and Vocabulary. This lesson will teach you how to do so.

Already Know: What I already know about choosing and reading the right books is...

Want to Know: What | want to know about choosing and reading the right books is...
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How to Choose Books for Independent Reading Lesson

Most elementary and many secondary teachers assign independent reading as part of your
homework. Many allow you to choose which books to read. Choose a book that you hope to
enjoy, but also one that will improve your reading skills and increase your vocabulary.

To understand how we learn vocabulary, it is helpful to examine how children build their bank
of words. By age five, children have learned up to a 10,000-word vocabulary through listening.
After the first 10,000 most often used words, the rest of the words in the dicti are rarely
used in conversation. The next 20,000 words are known as academic vocab@%d take about
twenty years to master, but we don’t learn many of these words through 13

A few interesting facts will prove this point. The first 1,000 words Iea@by children make up
the vast majority of words used by most educated adults on a daily fasig. Watching and listening
to thirty minutes of Sesame Street exposes the viewer to an averanly one word beyond the
most often used 1,000 words. Listening to the nightly news fo @ie amount of time exposes
to viewer to only nineteen of these key words (Hayes and At

However, in contrast, reading provides a much hlgher e to words beyond the most
frequently used 1,000 words. For example, readlng ging comic book for 30 minutes
exposes the reader to 53 of these words. Readin ging book for the same amount of time
exposes a reader to 75. So, reading challengin ertainly provides a greater opportunity
to expand your vocabulary than does listeni

According to reading specialists, you sho
unknown to you. Reading this level of t
words in 30 minutes of reading. Lear
of the text is realistic. This means

typical reading session %
How can you pick a bookﬁ@t at has 5% unknown words? Word Recognition.

1. Choose a book and ¢
of the book and multi
2. Read a page tow
good guideline

%j text that has about 5% of the words that are
#I"expose most readers to about 300 unknown

% of these words from the surrounding context clues
dents will learn about 15 new words during a

tffe number of words on any complete page found near the beginning
t number by 3.

beginning of the book, counting the number of unknown words. A

e “if you can’t define it with a synonym, antonym, or example,” it is
unknown. Then? a page near the middle of the book and continue the count. Finally, read a
page near the end o™the book and finish the count.

3. Divide the total number of unknown words by the total number of words found on the three
pages. The result will be the percentage of unknown words. Anything within the 3-7% range is
fine. Example: 230 (words counted on a complete page) x 3 (pages to be read and counted) =
690. The reader finds 35 unknown words on the 3 pages. 35 divided by 690 = .05, or 5%.

Try this formula with the book you are now reading. Is it too easy or too hard? If the book
IS too easy, find one that is both interesting and challenging for your independent reading.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Develop Good Reading Habits Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. My reading posture is excellent. O O O O )
2. | concentrate completely when | read. O O D& ) )
3. My attention span when reading is excellent. O O @ ) )
. . &
4. | adjust my rate of reading, as necessary. O O O O
XN

5. | understand what | read. &Q\D O O O
&

Results
23-25 You have excellent reading cor@sion and few bad silent reading habits.

20-22 Your reading comprehensi od, but you do have a few bad silent reading
habits.

17-19 Your reading comp Qon needs improvement, as do your silent reading
habits. Learnlng readlng habits will improve your comprehension.

<13 Readlng co e sion is exceedingly difficult for you due to bad silent reading

habits. ositive reading habits will improve your comprehension.

Already Know: What{l a ady know about why people have poor reading comprehension and
bad silent reading l«@

Want to Know: What I want to know about bad and good reading habits is...
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How to Develop Good Reading Habits Lesson

Many people do not read well because of poor silent reading habits. Correcting these
poor reading practices and replacing them with good reading practices will improve reading
comprehension. You can become a better reader by practicing these tips.

1. Improve your reading posture. Reading difficult text is not a relaxed activity. Your body
position has much to do with how well you understand the text. Reading in bed is wonderful for
putting you to sleep, but not for studying. Instead, sit up straight in a straight- ed chair at a
desk or table with good lighting and keep your feet flat on the floor. Place t@ds on the
reading. Keep the distance from eyes to book about the same distance as your forearm.
Don’t angle the book too much so that you can keep your head straigh prop up the book
on another book or your binder a few inches to maintain the proper an§le @f vision. Not perfectly
comfortable? Good! Reading is not supposed to be relaxing; it is s sed to be stimulating.

2. Adjust your reading attitude. Reading may not be your,f ntal activity, but itis a
crucially important study skill. As a child, you learned to re w, you read to learn. Good
t

readers learn more in school and succeed to a greater de e Workplace e realistic and
honest with yourself. Are you reading just to tell yours hers that you did so? Are you
reading for in-depth understanding? \

3. Establish a purpose for your reading and our level of comprehension. Not
everything should be read for the same readin se. Reading an article about a favorite
movie star does not require the level of comq sion that reading a computer manual does.

. Improve your concentration. First SQQ our phone, get away from the television and
computer, and find a quiet room. Any@ ompeting with full concentration reduces reading
speed and reading comprehension. eading can not include multi-tasking. Stop taking
mental vacations during your re or example, never allow yourself a pause at the end of a
page or chapter-read on! Minipaid dreaming by forcing yourself to make personal
connections with what is g®j n'in the reading. Prompt yourself to quickly return to the text
when your mind first begi

5. Improve your rea
100% concentratio
30 minutes. Ro
improve. Take
Don’t read somethi

ttention span. Begin with short, uninterrupted reading sessions with
radually increase the length of your sessions until you can read for, say
’t built in a day and your reading attention span will take time to

t, pre-planned break away from your reading area after a reading session.
else during your break.

6. When reading silently, don’t pronounce the words in your head and don’t move your lips
while reading. These are called sub-vocalizations and they interfere with your understanding of
the text. Focus on what the author is trying to say. After all, the purpose of reading is not to say
the words; the purpose of reading is to understand the meaning of the text.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Improve Oral Reading Fluency Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. | concentrate on understanding the text when ) O ) ) )
| read out loud.
2. | pause at commas and stop at periods when | O ) O O )
read out loud.
3. I read with expression when | read out loud. O O @ O O
&
4. | pronounce the words correctly when | read O O O O
out loud. Q
L
5. I vary my reading speed when I read out loud \D 0 0 O
to adjust to the demands of the text. 2 @
Results \\
23-25 You have excellent oral reading.f y skills and these positively affect your
silent reading comprehensioQ
20-22 You have good oral readi efcy skills and these positively affect your
silent reading compre g
17-19 Your oral reading skills need some improvement, because your oral
fluency skills a r silent reading comprehension.
L
<13 Your lack \d reading fluency skills is negatively affecting your silent reading
and your prehension of the text.

Already Know: W, Qeady know about oral reading fluency is

Q

Want to Know: What | want to know about oral reading fluency is
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How to Improve Oral Reading Fluency Lesson

Directions: Ask a student partner to time your reading for two minutes and to slash (/) any
mispronunciations you make. The partner marks a bracket (]) after the last word read when the
two minutes has ended and looks at the number on that line in the left column. The partner adds
to that number any additional words up to the bracket and records the data in the boxes below.

Pets are nice. Pets live with us. They capbe good

11 | friends. Pets make people happy. They ca very fun.
21 Some pets are very smart. Many can be @wd to do
32 | what people say. Pets may come to us whelﬁﬁk call. Some
44 | can do special tricks. Some even seem t to us with a
57 | “bark,” a “meow,” or a “chirp.” Q
63 Many people enjoy life more with Pets can be good
74 | company. Pets can help people feel legsNgnely. Some pets help us
86 | feel better. Pets can even help us € exercise
96 Not all animals make good pets. wild animals are afraid of people.
109 | Others could be dangerous, like lar or bears. It would be too hard to care
125 | for some animals. They might ne ecial place to live or special food to eat.
141 Pets and owners must good match. People need to think carefully
154 | about some things before geti et. A pet owner needs to have a good place
170 | for a pet to live. A small a nt may be perfect for a fish or hamster, but not
188 | for a large dog or cat. e pets cost more to keep than others. Large pets
205 | eat more than small o their cost of medical care can be expensive.
219 | People need to cons;j much time they will be able to spend with their
234 | pets. Pets need 1man attention to stay happy.
244 The most pets worldwide are dogs and cats. There are slightly more cats than
259 | dogs. Birds, h 9 les, snakes, lizards, and fish are also the pets of choice for many
275 | people. In the 7 years pets have become more “exotic.” Many people are now keeping
290 | ferrets and Bys as pets. Most local governments have laws restricting which pets are
303 | acceptab ir communities.
309 wners need to be responsible with their pets. Adult pets need to be spayed or
325 | neutered event unplanned litters. According to the Humane Society, over three million
338 | unwanted pets are put to sleep each year. Also, mixed breed cats and dogs can make
354 | wonderful pets. In fact, some of the best pets can be adopted from local animal shelters at
371 | little cost. Pets are valuable friends and need our very best care.
383

Total Number of Words Read Total Number of Words Read

- Total Number of Mistakes - Total Number of Mistakes

= Total Number of Words Read = Total Number of Words Read
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Improve Silent Reading Fluency Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. I read quickly and understand everything | read. ) O ) ) O
2. My primary purpose during reading is to O ) O O )
understand the meaning of the text.
3. | have a rhythm to my reading, but adjust my ) O @ ) )
reading speed to the demands of the
text. a
4. | focus my eyes on the center of the page when O Q O O O
reading. p Q

5. I read faster silently than I do out loud. &Q\D O O O

N

Results

23-25 You have excellent silent readi ';s and you have learned important
reading strategies to improve #ig comprehension.

20-22 You have good silent rea KNls and you have learned some important
reading strategies to i reading comprehension.

17-19 Your silent readi \h% and reading strategies need improvement, as does your
silent reading s roving your silent reading fluency will improve your

comprehensig\

<13 Reading @ehension can be a challenge to you because of poor silent reading
fluean&)ecause you do not apply strategic reading strategies. Improving your
sile ing fluency and using the reading strategies detailed in the lesson will
i your comprehension.

Already Know: t | already know about silent reading fluency is

Want to Know: What | want to know about silent reading fluency is
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How to Improve Silent Reading Fluency Lesson

Most students have had teachers who tested them on their oral reading rate. These
“reading fluencies” measure how fast students can accurately read grade-level reading text.
Reading out loud is a necessary skill to master; however, reading out loud is chiefly a skill that
serves as a foundation for learning how to read silently. As students should improve their oral
reading fluency in their primary and intermediate elementary school years, they should also
improve their silent reading fluency thereafter.

Reading silently allows the reader to focus on the meaning of the text, rathe@pon the
pronunciation of the text. Reading silently removes the distraction of the y®igesand allows the
reader to read faster. Reading research tells us that reading faster does | e reading
comprehension. So, how can you improve your silent reading fluency”

&
First, work at establishing a rhythm your reading. The readinshould be hurried, but
consistent. This does not mean that you shouldn’t vary your,r ggeed, according to the
demands of the text. You may need to re-read certain section time to time. But, do not read
in a herky-jerky fashion.

v %nd to establish your reading rhythm.
be the hand that you use to write or
hand under the first line on the page. Place
u are right-handed. Begin with your ring
ft-handed. Now, slide your hand underneath
hile reading the words on the line. When the
the first line, quickly slide the hand back to the
econd line. Continue to read in the same manner.

The best way to keep a pace while reading is to us
Use your dominant hand to pace your reading. Th
throw a ball. Put three fingers together and plac
your index finger under the first letter of the lige
finger under the first letter of the line, if yo
the first line at a comfortable, but hurried
index (or ring) finger reaches the last le

first letter of the line and drop down t@

Intentionally, but only briefly, sl \Wn when reading comprehension decreases. Using the
hand prevents re-reading or ski es and also improves comprehension. Shortening the
stroke of the hand across th@a er practice, will also help expand peripheral vision and
improve eye movement.

Improve your eye meierdent. Reading research tells us that good readers have fewer eye
fixations per line. V@J e eyes move from fixation to fixation, there is little reading
comprehension. s on the center of the page and use your peripheral vision to view words
to the leftand r hen you are reading columnar text, such as newspapers, articles, etc. Focus
one-third of the wayrinto the text line, then two-thirds of the way, for book text. Again, you may
need to work up to these guidelines by adding on an additional fixation point, until you can read
comfortably.

It takes a bit of practice to get used to reading with your hand and focusing more on the center of
the page, but your silent reading fluency will improve and so will your comprehension.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Read Interactively Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. When | read, | maintain excellent concentration. O ) O ) )
2. When | read, | often “talk” to the text or author. O ) O & O )
3. When reading any kind of book, I try to connect O O @ O O
my life to what is going on in the reading.
&
4. When reading any kind of book, I ask questions O Q O O O
about what the text means. p Q
5.1 go to a quiet place, maintain good posture, and &Q\D O O )
avoid all distractions when | read. 2 @

N
Results \Q\

23-25 You fully interact with your and have excellent reading comprehension.
20-22 You interact with most re@?g t and have good reading comprehension.
17-19 You do not interact\@ading text as much as you could, and this limits your
reading compreh \
13-16 You are a “p 5@ reader and interact little with the reading text, so your
reading comprehepei@Mis not as good as it could be. Learning how to interact
with what you r i1l improve your reading comprehension.
<13 You ery “passive” reader and do not interact with the reading text, so your
r omprehension is poor. Learning how to interact with what you read will

[ Ve your reading comprehension.

Already Know: What | already know about interactive reading is

Want to Know: What | want to know about interactive reading is

Essential Study Skills and Targeted Independent Practice © 2009, 2017, 2025 Pennington Publishing 38



How to Read Interactively Lesson

Everyone knows that effective communication between two friends or family members is
a two-way, interactive process. One-sided communication does not help people understand each
other. People best understand one another when they pay attention to each other, see things from
the other person’s point of view, and ask questions when they don’t understand each other.

Reading is different form of communication, but the interactive process should be the same.
Reading really is about communication between the reader and the author. Noy™it’s true that the
author is not speaking directly to the reader; however, we read best when w end that this is
the case. So, how can you learn to read interactively to improve your
comprehension?

understand movies better than they understand books. Why is this @

The way we watch movies can provide some helpful techniques. WSt people will say that they

The light of the movie or television screen and the s0 raws your complete attention
and focus. Distractions are limited, so you conce
A typical audience does a lot more than “watch J&s
It is true that movies are a visual experience
audio system and quality of the movie soung
you understand a movie. Anyone who h @‘-
that it is harder to understand the movig W§aout sound. Movies are multi-sensory.

A good movie involves the audienced™S*Characters and story. Everyone imagines
themselves shooting up the bad g
handsome actor, or running awa
to the characters during cruci
open it!” You predict what Wq
movies of that genre as y

ie in the movie theater or at home.
are also a listening experience. The
make a huge difference in how well

(Ne evil alien-monster-robot. You may even “talk”
nes, such as “I know what’s behind that door. Don’t
ppen and probably even compare the plot to other

ch. You act as a movie critic as well, thinking of how

boring or exciting a scq e
‘
How can you apply wha }e ready do watching movies to what you should do as an
interactive reader?

Limit any d ons to improve reading concentration. In the classroom, it may be
asking t er to move your seat away from a friend who talks too much. At home, it
may be g away from the distractions of the television, phone, music, or bothersome
little brother®

Apply all your senses to the reading. Listen to what the author is saying to you, try to feel
what the characters feel, see the changing settings how the author describes them.

Involve yourself in the reading by “talking to the text.” This internal dialog improves
concentration and helps you better interact with the author. Summarize, compare, re-read,
interpret, and predict frequently as you read. Make your reading a two-way active
process, not a one-way passive activity.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Improve Reading Comprehension Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. When reading, | frequently pause to summarize. ) O ) ) )
2. When reading, | frequently make connections to O ) O O )
other parts of the text or to other readings.
3. When reading, | re-think sections of the reading O O @ ) )
that I don’t understand by re-reading.
&
4. When reading, | constantly am interpreting what O Q O O O
the author means. a Q

5. When reading, | frequently predict what will come &Q\D O O O

next in the reading. 2 @
Results \\

23-25 You are an actively engaged regd o0 constantly monitors your comprehension
of what the author is saying a wide range of cueing strategies.

20-22 You often monitor your a@e nsion of what the author is saying through
cueing strategies. O

17-19 You sometimes i our comprehension of what the author is saying through
cueing strategi

L

13-16 You rarely \ r your comprehension of what the author is saying through
cueing§ I€S. You can learn the strategies to prompt better comprehension.

<13 You monitor your understanding of what the author is saying through
cual rategies. You can learn the strategies to prompt better comprehension.

Already Know: t | already know about monitoring my own reading comprehension is...

Want to Know: What | want to know about monitoring my own reading comprehension is...
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How to Improve Reading Comprehension Lesson

Readers fail to understand text because they lack cueing strategies to prompt effective
interaction with what the text says. This is a fancy way of saying that poor readers don’t know
how to prompt themselves to understand what they are reading. Reading research is clear that
readers who prompt themselves with thinking strategies and questions as they read tend to
understand and remember what they read far better than readers who don’t. So, how can you
learn and apply these self-prompting strategies to improve your reading comprehension?

The five SCRIP reading comprehension strategies teach readers how to ind
with and understand both narrative and expository text to improve readin
SCRIP acronym stands for Summarize, Connect, Re-think, Interpret,

ently interact
rehension. The
dict.

version of what the author has said. A summary can be of an enti ing, but it is more useful
to summarize often at key transition points in the author’s traigfo ht. It frequently requires
the reader to go back to the previous reading section and ski part of the reading once more.

Summarize means to put together the main ideas and key details@r?ading into a short-

Connect means to notice the relationship between one the text with another part of the
text. The parts may compare (be similar) or contras% erent). The parts may connect as a
sequence (an order) of events or ideas. The parts ond to other parts of the text, such as
to provide reasons for or effects of what came b the reading. Good readers also connect
the relationship between one part of the text W% milar text or source. It could be something
from another book, movie, television show, rical event. Lastly, good readers see the
relationship between one part of the text 'Qir own personal experiences. You may have had
a similar experience in your own life to %es ribed in the text.

thought. Reviewing what has jus read will improve usually improve understanding. You
may even understand what th as said in a different way than how you understood that
section the first time that y® %t.

S

Interpret means to foc Q/hat the author means beyond the words that are used. Authors
%er}m

Re-think means to re-read the te&@rou are confused or have lost the author’s train of

may directly say wha ean right in the lines of the text, but they also may suggest what

they mean with hin low readers to draw their own conclusions. These hints can be found in
the tone (feeling de) of the writing, the word choice, or in other parts of the text in which
the clues may b d more directly.

Predict means to make an educated guess about what will happen or be said next in the text. A
good prediction uses the clues presented in the reading to make a logical guess that makes sense.
Good readers check their predictions with what actually happens or is said next in the text.

Good reading is interactive reading. Prompt your understanding of the text with these self-

prompting thinking and questioning strategies to understand and remember more of what
the author says. Download the SCRIP Comprehension Strategies Bookmarks and practice.
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How Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Make Inferences Self-Assessment

Always Usually Sometimes Rarely Never
5 4 3 2 1

1. When reading an unclear section of text, | apply ) O ) ) )
specific strategies to problem-solve what the
author means.

2. When reading an unclear section of text, | see it O ) O O )
as an interesting challenge, or puzzle to solve. &

3. When reading an unclear section of text, I re-read O ) @ O )
the section to figure out the meaning.
&
4. When reading an unclear section of text, | re-read O Q O O )
what is before and what is after that section. p Q

5. When reading an unclear section of text, | ask for &Q\D O O O

help to interpret what the author is saying. @

L

Results \\

23-25 You see reading as a mental ch@; to figure out what is in the author’s mind,
and you use specific, intenti tegies to interpret what the author
means.

20-22 You try to figure out t .Qning of what the author suggests, but does not
say directly, and yo\ strategies to problem-solve what the author means.

17-19 You sometime ure out the meaning of unclear text, but you do not use
specific, inte\ arstrategies to problem-solve what is being said.

13-16 You rare 0 figure out the meaning of unclear text. You can learn specific
strategi will help you to problem-solve the meaning of these sections.

<13 Y, @t try to figure out the meaning of unclear text, but tend to skip these
Qst. You can learn specific strategies that will help you to problem-solve the
meaMing of these sections.

Already Know: What I already know about how to figure out the meaning of unclear text is...

Want to Know: What | want to know about how to figure out the meaning of unclear text is...
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How to Make Inferences Lesson

Familiarity with the ten most common inference patterns can help good readers understand the
meaning of what the author implies. Identify which of these ten inference patterns fits an unclear
section of reading to help you better interpret difficult reading text.

Often, an author intentionally leaves parts of the text unclear. This is done to allow the reader to
construct meaning as the reader discovers clues in the plot of a story or in the line of argument in
an article or essay. At other times, the author suggests (implies) the meaning ut directly
stating it. In these cases, the author expects the reader to guess or draw con& (infer) the
meaning from other textual clues. O

Good readers learn to identify these 10 Inference Patterns to interpre@t the author implies.
In the following examples, the inference pattern is bolded; the textahich requires inference is
quoted; and a logical inference of that quoted text follows What Inferred? As you read,
circle key words from the text which indicate the bolded inf.er@p rn and help you interpret
what the author means. \

1. Location: While we roared down the tracks, we cou@]e bounce and sway.

What Can Be Inferred? They are riding a train. ’\I

2. Agent (Occupation or Hobby): With clipperg.i and and scissors in the other, Chris was
ready to begin the task.

What Can Be Inferred? He was giving a haircuo

3. Time: When the porch light burned out, @ arkness was total.

What Can Be Inferred? It is late at nigth

4. Action: Carol dribbled down the ¢ d then passed the ball to Ann.

What Can Be Inferred? They are pﬁ“ asketball.

5. Instrument (tool or device): % steady hand, she put the buzzing device on the tooth.
What Can Be Inferred? Ths d rilling out a cavity.

6. Cause and Effect: Int ing, we noticed that the trees were uprooted, and homes were
missing their roof shingl
What Can Be Inferre e had been a tornado or hurricane.

7. Object: The bro ings were swept back into a “V”” and the powerful engines roared to life.
What Can Be In PA jet plane is preparing to take off.

8. Groups (kin types): The Toyota and Honda were in the garage and the Chevy was out in
the front.
What Can Be Inferred? These are all automobiles.

9. Problem-Solution: The side of his face was swollen and his tooth was loose.
What Can Be Inferred? He got hit in the face.

10. Feeling-Attitude: While I marched past, in the middle school band, my Dad’s eyes were
filled with tears.
What Can Be Inferred? The child’s father was proud of his or her involvement in the band.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Use Marginal Annotations Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1

1. When | can write on reading text, | take O O O O O

notes, write comments, and ask questions.

2. When | can write on reading text, | highlight O ) O O )

main ideas and key details.

3. When | can write on reading text, | make ) ) @ ) )

connections to other parts of the text.
&
4. When | can write on reading text, | organize O Q O O O
the reading for test study. p Q
5. When | can write on reading text, | use &Q ) ) )
my own abbreviations and graphics. GD
L

Results \\

23-25 You know that marginal annotatio ;an significantly increase reading
comprehension and you use r test study.

20-22 You have some experien h¥narginal annotations and you use these to
increase understandin text.

17-19 You sometimes w@ reading text and you highlight main ideas.

13-16 You rarely kigiligftt main ideas on reading text. Learning what to annotate in the
margins of g text will help your reading comprehension and help you to
study for {&gs.

<13 You Qwrite on or highlight reading text. Learning what to annotate in the

of reading text will help your reading comprehension and help you to
for tests.

Already Know: What | already know about making marginal annotations is

Want to Know: What | want to know about making marginal annotations is
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How to Use Marginal Annotations Lesson

We all enjoy marking up our notes, or perhaps a magazine article, with our favorite
yellow marker. Aw, the smell! However, is yellow highlighting all the key ideas the best form of
note-taking to improve reading comprehension and retention? No.

Highlighting large sections of the text may even be counterproductive. Let’s face it. Highlighting
takes time away from reading. It also interrupts the flow of what should be an internal dialogue
between reader and author. If you stopped an important conversation every mi or so with an
unconnected activity, you would certainly decrease your understanding of t@ogue.

Also, highlighting can’t be erased. Ever highlight what you thought w n idea and find in a
paragraph later that you were mistaken?

&
Finally, extensive highlighting limits effective re-reading and stu%ew. When reviewing a
highlighted text the night before an exam, your eyes are drayvr@ he highlighting. You
miss out on the possibility of revising your understanding of '&Q xt or seeing the author’s train

of thought from another angle. \Q

Now that I’ve de-bunked the cherished highlighter %i@a better reading and note-taking
option to improve reading comprehension? Yes. Tq\ g marginal annotations.

Marginal annotations are abbreviated notes in the
interactive reading. Yes, you can certainly hj
the annotations, but limit the highlightin
Reading comprehension research is cle
understanding and retention. “Talkin
memorable. Marginal annotations

nk spaces of the text that promote

t a word or short section to respond to with
Cus more on your response in the annotations.
ernal dialogue with the text improves
text” makes reading comprehensible and
vide effective review for upcoming tests.

But what about using textboo an’t write in your textbooks, but small sticky tabs fit
nicely in textbook columng can write annotations of these. Plus, they pull out without
damaging the pages. Try di t colors of stickies for different main ideas.

8 Great Marginal Al@mons to Improve Reading Comprehension

1. Write definiti ided in the text or those which you research.

2. Star main id d bullet point key details. List and number examples.

3. Write a questiofnark for confusing sections to re-read or ask your teacher about.

4. [Bracket] sections and comment with criticisms, praises, insights, interpretations, ways to re-
think the author’s idea, and questions.

5. Summarize reading sections.

6. Connect related ideas within the text with arrows, and comment on connections to other text
or sources, including relevant personal experiences.

7. Write specific predictions and check as you continue reading.

8. Highlight textual evidence which you may use in a related assignment or in class discussion
of the reading.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Read Non-Fiction Textbooks Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. | use different strategies for reading non-fiction ) O ) ) )
than | do for reading fiction.
2. When reading non-fiction, | preview the chapter O ) O O )
before beginning to read.
3. When reading non-fiction, | read the book study O O @ O O
questions before | start reading.
&
4. When reading non-fiction, | answer the book O Q O O O
study questions as | am reading. p Q
5. When reading non-fiction, | take notes and review &Q O O O
my notes within 24 hours. 2 @
Results \\
23-25 You know how to read and stu *fiction, and you have excellent reading
comprehension of non-fictio
20-22 You know some strategie@ou ow to read and study non-fiction, and you have
good reading compreh@ of non-fiction text.
17-19 You know some \Mfferences in reading fiction and non-fiction, and you
have good readj rehension of non-fiction text.
L
13-16 You know T the differences in reading fiction and non-fiction, and you
have fair Ifg comprehension of non-fiction text. Learning the PQ RAR

readinggsttdy method will improve your understanding of non-fiction text.

oor reading comprehension of non-fiction text. Learning the PQ RAR

<13 Y‘ @ot recognize the differences in reading fiction and non-fiction, and you
)
readmg-study method will improve your understanding of non-fiction text.

Already Know: What | already know about reading non-fiction is

Want to Know: What | want to know about reading non-fiction is
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How to Read Non-Fiction Textbooks Lesson

All reading should not be read the same way. Reading non-fiction requires specific
strategies to take advantage of how non-fiction text is organized. Many students read novels with
good comprehension, but struggle with their science or social studies textbook.

Learn the PQ RAR reading-study method while you read your next textbook chapter. You will
improve your understanding of the main ideas and key supporting details. You will also prepare
yourself for the upcoming test as you read. &

The PQ RAR Reading-Study Method O

P—First, preview the reading selection. Try to limit the reading selecti@ a manageable size.
Overly long chapters, say over six pages for elementary students,%tor middle school

students, twelve for high school students, and sixteen for college ts should be “chunked”
into manageable reading sections.

L 4
1. Preview the first and last paragraphs of the chapter an N ter review if one is provided.
2. Preview all subtitles and any book study helps at the g of the chapter.
3. Preview all graphics such as photographs, charts, a@c and their captions.

Q-Develop text-based questions as you read t lnteractlve reading. Look for the answers
to your own answers as you read.

1. Develop questions from the subtitles and ese on binder paper or type on your tablet or
desktop computer, skipping lines between uestion. Try “What,” “How,” and “Why”
question-starters. Avoid the “Who” and n¥ questions, as these tend to focus attention on the
minor details of expository text.

2. Also write or type any chapter r@uestlons not covered by your subtitle questions,

skipping lines between each que%
R—Read the chapter and “‘sa@e ext” by taking notes in the textbook margins. Use yellow

stickies and paste them in tbook margins, if you can’t write in the textbook. Write
comments, questions, pr@ns, and connections to other parts of the reading and your own life
experiences. List exa ey details, and important terms with their definitions. Internal
monitoring of the a train of thought and the connection to your own knowledge and

experience incre§5 prehension as you read textbooks.

A-Answer both th&subtitle questions and the book questions as you read. Write your answers
underneath your questions. Don’t be concerned if the textbook did not answer some of your
reader-generated questions.

R—-Review the questions and answers within the next 24 hours to minimize the effects of the

“forgetting cycle.” Generate possible test questions and develop memory tricks for key concepts
and details.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Identify the Main Idea Self-Assessment

Always Usually Sometimes Rarely Never
5 4 3 2 1

1. When assigned a non-fiction reading, | examine O O O O O
the thesis statement, topic sentences,
pictures, subtitles, language clues, and the
process of elimination to find the main idea(s).

2. When assigned a non-fiction reading, | examine O O Q& O O
some of the text features listed above to
find the main idea(s). O

3. When assigned a non-fiction reading, | examine O O O O
a few of the text features listed above to
find the main idea(s). Q

4. When assigned a non-fiction reading, | try to O, Q O O O
the main idea(s), but I don’t use the text \
features listed above. \Q

5. When assigned a non-fiction reading, | really % O ) ) )
don’t try to identify the main idea(s)

Results

unless | am told to do so. :

23-25 You are familiar with and che key text features to determine the main
idea(s) in non-fiction texté

20-22 You are familiar wi se most of the key text features to determine the main
idea(s) in non-ficty

17-19 You are fanei @h and use some of the key text features to determine the main
ion text.

idea(s) in §
13-16 You tr@b ermine the main idea(s) without using text features as clues.
<13 S&t try to determine the main idea(s) unless directed to do so.

Already Know: t | already know about finding the main idea(s) in non-fiction is...

Want to Know: What | want to know about finding the main idea(s) in non-fiction is...
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How to Identify the Main Idea Lesson

The main idea is the central or key thoughts of an expository text. A reading selection
may have several main ideas. Finding the main idea is a basic reading comprehension skill.
However, basic does not mean easy. Main idea questions are found on every standardized test.
What main idea is not...

Main idea is not the same as the topic.

Main idea is not necessarily the thesis statement. &

Main idea is not necessarily the topic sentence(s).
Main idea is not found within the narrative domain of writing, &agged on by the
f

author to comment on the story such as with a moral at the end airy tale.
Main idea is not limited to one per reading selection. .

Main idea is not a generalization or something necessari in scope.
Main idea is not the minor detail of a reading selectig

Main idea is not found in narrative text and is often ed with theme.

Strategies that Readers Can Use to Identify the Mai@ (s)

The thesis statement tells the purpose or point @f the exposition. Finding the thesis

statement will often help the reader identify the ea(s). Much like an umbrella, the thesis
statement is designed to cover the main idea(singf d*reading/writing selection. As a starting point,
research demonstrates that about 50% of e ory writing includes the thesis statement in the
last sentence of the introduction.

The topic sentences can serve as mai as in a reading/writing selection. Research
demonstrates that about 80% of e writing includes the topic sentences as the first
sentences of body paragraphs.

Often the language of the f text itself or the language of test problems can help readers
identify main ideas. In a 0 using the phase, “main idea,” the following references are
used in expository textc\ standardized tests:

“best” %nother answer may be acceptable, but this one most closely fits.
“mainly” ot completely, but most importantly.

“chiefly” Q Compared to the others, this is above the rest.

“primarily” This means mainly or the chief one, before all others.

“most likely” A logical prediction or conclusion.

“most directly” Most specifically.

Use the process of elimination to determine the main idea(s) in a reading selection. If the

material lacks specificity and so is hard to identify as the author’s central point(s), then it is too
general to be the main idea(s). If the material is too specific and so is difficult to identify as the
author’s central point(s), then it is probably a major or minor detail that supports the main idea(s).
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Do a Close Reading for Narrative Text
Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. When | read a key section of a story, | read ) O ) ) O
it more than once to understand the author’s
message, how it is said, and key plot details.
2. When | read a key section of a story, | read O ) O )
it more than once to understand the plot O
details and characters.
3. When | read a key section of a story, | may ) ) ) )
re-read parts of it to understand the 4
plot and characters. Q
4. When | read a key section of a story, | may O Q O O )

what is going on in that part of the story.
5. When | read a key section of a story, | read o QD
it once to get a basic understanding of \\

what is going on in that part of the story\Q

Results 05

re-read parts of it to better understand \Q\

O O O O

23-25 When you re-read a key s Qj a story, you identify the theme, the key
elements of the plot, char¥igtet*development, the author’s craft and story structure,
and perhaps connec;io\io ther stories.

20-22 When you re-rea section of a story, you can usually identify the key plot
details, charact pment, and what is going on in the story.

L

17-19 When you parts of a key section of a story, you often understand key plot
details e roles of each character.

13-16 Wh re-read a key section of a story, you sometimes understand what is
o in the story.

<13 YouWsually don’t re-read parts of a story.

Already Know: What | already know about close reading for narrative text is...

Want to Know: What | want to know about close reading for narrative text is...

Essential Study Skills and Targeted Independent Practice © 2009, 2017, 2025 Pennington Publishing 56



How to Do a Close Reading for Narrative Text Lesson

CLOSE Reading Narrative Worksheet [Select a short story to practice this strategy.

Reading ChecKlist Before, During, + After

Reading #1 Teacher or Student Research ’Q Before

O Read to find out how the author THEME
develops the THEME.

O Look for key character and plot

details which support the

THEME.

Identify the story setting(s).

Identify the main character(s)

and the primary story conflict.

O Think—Pair—Share how the KEY
details support the THEME.

Reading #2

O Identify how the author
organizes the plot and develops
characters in this story.

Note key plot developments and
identify any story devices.
Identify the story climax and ' '
falling action. :

How does the ending reso

the primary conflict?

Describe the authorés 0

word choice, imag (S
mood. and the stofgoetire.

O Discuss the au@iaﬁ and

structure in group.

PRE-READING N

L
Text—deper@cml) Questions

Se

O
O

N

RE-THINK

o 0o 0O 0

INTERPRET

PREDICT

Reading #3

O Compare ti8§ITHEME of this
story to other stories, movies,
videos, and television shows.

O Cite the textual evidence which
supports the THEME.

O Share with the whole group.

Application of the THEME
APPLY

© 2017 Pennington Publishing

from Teaching Reading Stratsgies
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Do a Close Reading for Expository Text
Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1

1. When | read a non-fiction text, | look for the g O O O O
Big Idea of the reading selection and re-read
at least twice.

2. When | read a non-fiction text, | look for how O O E& a g
the author organizes the text and re-read O

sections.

3. When | read a non-fiction text, | form

O
O
O
O

questions from the subtitles. Q@
Qs 0 0 0

4. When | read a non-fiction text, | make O o

margin notes. \Q\
O O O O

5. When | read a non-fiction text, | think about QD
how | could use the information. \\

Results \Q

23-25 You prepare yourself for re %-fiction through effective previewing and
pre-read to prepare for in- ading. You re-read the reading selection for
better understanding.

20-22 You prepare yoursel ading non-fiction through some previewing. You re-
read the reading s @ lon for better understanding.

17-19 You someti epare yourself for reading non-fiction through some
previewin ou may re-read some sections of the reading.

13-16 Your repare yourself for reading non-fiction through previewing.

<13 Y, ’t prepare yourself for reading non-fiction through previewing.

Already Know: t | already know about close reading for expository text is...

Want to Know: What | want to know about close reading for expository text is...
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How to Do a Close Reading for Expository Text Lesson

CLOSE Reading Expository Worksheet Select an article to practice this strategy.

Before, During, + After

Teacher or Student Research Before

Reading Checklist

O Read to find out how the author BIG IDEA

shares the BIG IDEA.

O Look for the key details which
support or explain the BIG

IDEA.

O Think—Pair—Share about the BIG

IDEA and KEY details with a
classmate.

Reading #2

Identify how the author

organizes the text.

O Use subtitles to form WHAT,
HOW, or WHY questions and

answer them as you read.

Label TS in the right margin for

each topic sentence.

Star important ideas.
Use arrows to connect ideas.

Circle key vocabulary wordd™

Analyze how graphics an

pictures support the BI

O oooo 0O

Discuss the author’sg

structure in a smab .
Reading #3

umgu could use

he right margin

wial evidence. " .
Think about how the BIG How to Use Textual Evidence
IDEA and textual evidence APPLY
connect to related readings.
Share with the whole group.

from Teaching Reading Stratsgiss © 2017 Pennington Publishing
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Use Context Clues Self-Assessment

Always Usually Sometimes Rarely Never
5 4 3 2 1

1. When figuring out the meaning of unknown O O ) ) )
words in my reading, | use synonym (same)
clues to guess the meaning of the word.

O
O
O

2. When figuring out the meaning of unknown )
words in reading, | use antonym O
(opposite) clues to guess the meanings.
3. When figuring out the meaning of unknown ()
words in my reading, | read the sentences O ) s U O )
before and after the sentence in which the Q
unknown word appears. p Q
4. When figuring out the meaning of unknown RQ\D O O )
words in my reading, | use example
clues to guess the meanings. ’\@
5. When figuring out the meaning of unknown \]
words in my reading, | brainstorm \Q O O O O

context clues categories that may prov%
clues as to the meaning of the wordsQ

Results ?
23-25 You have excellent@ ge of the specific context clues strategies and

frequently use the lem-solve the meaning of unknown words.
20-22 You have good ge of the specific context clues strategies and

sometimes u\: to problem-solve the meaning of unknown words.
17-19 You have nowledge of the specific context clues strategies and

use so em to problem-solve the meaning of unknown words.

13-16 You a few of the specific context clues strategies, but rarely
u e of them to problem-solve the meaning of unknown words. Learning the
c t clue strategies will build your reading comprehension and vocabulary.

<13 You don’t know the context clues strategies. Learning the
context clue strategies will build your reading comprehension and vocabulary.

Already Know: What I already know about context clues is...

Want to Know: What I want to know about using context clue is...
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How to Use Context Clues Lesson

Why learn and practice context clue strategies to problem-solve the meanings of
unknown words? Wouldn’t it be more better to use the dictionary? No. The dictionary is a fine
tool and should be used to look up words that are necessary to the understanding of any reading.
However, the dictionary is not a practical tool for defining all words as you read.

Context clue strategies can be used to figure out the meaning of many unknown words. Good
readers learn to quickly sort through the following S.A.L.E. context clue stratggigs to select the
strategy that works best. Of course, these context clue strategies won’t alw. p you
understand every unknown word, but they will help you learn the meanir@ any.

S.A.L.E. Context Clues Strategies ()

&
When arriving at an unknown word, re-read the sentence that con%ﬁe word, looking for one
of the following S.A.L.E. context clue strategies that may h.el;Q re out the meaning of the
word. If you can’t figure it out, try reading the sentence befoh{ the sentence after to problem-
solve the meaning.

Practice: In the spaces provided, write you own se m@ith a nonsense word which applies
the focus S.A.L.E. context clue strategy to signal ning of that word.

Synonym-Sometimes an unknown word can
frequently follow the words or phrases they
parentheses are used. Example: The war

rstood by the use of a synonym. Synonyms
or identify, in which case commas, dashes, or
r closet, opened the door to a brand-new world.

will often use transition words o es such as however, not, but, in contrast Example: He
signaled a looey, not a righ;[ t(\

Logic—Your own kno about the content and text structure may provide clues to meaning.
Logic clues can lea ogical guess as to the meaning of an unknown word. Example: He
petted the canine, a en made her sit up and beg for a bone.

Antonym-Sometimes an unknOW% Is defined by the use of an antonym. Antonym clues

Example—When the unknown word appears in a list of examples, the unknown word may be
similar to other items in the list. If the unknown word itself provides a specific example or
subset, the reader can often figure out its meaning from understanding the more general category
or set. Example clues will often use transition words or phrases such as for example, like, such as
Example: Adventurous, rowdy, and crazy pioneers all found their way out West.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Quote and Cite Textual Evidence Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1

1. You know what belongs in a citation and when ) O ) ) )
to use one.

2. You know how to properly punctuate a direct O ) O O )
quotation and its citation.

3. You know how to properly punctuate an indirect O ) @ O )
quotation and its citation.

&

4. You know how to properly punctuate O Q O O O
quotations within quotations and ellipses. p Q

5. You know how to properly punctuate &Q O O O
quotations with misspellings, wrong word a @

choices, or errors in grammar and mechaniC\\

Results \Q

23-25 You know how to use and pr. punctuate all direct quotations, indirect
guotations, and citation ru

20-22 You know how to use perly punctuate most direct quotations, indirect
quotations, and cita

17-19 You know how, d properly punctuate some direct quotations, indirect
guotations, aKit ions.

13-16 You do now how to use and properly punctuate most direct quotations,
indire ations, and citations.

<13 Y Qot understand the purpose of and how to use and punctuate direct
qc:?ions, indirect quotations, and citations.

Already Know: What | already know about citation and quotation rules is

Want to Know: What | want to know about citation and quotation rules is
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How to Quote and Cite Textual Evidence Lesson

When we write an essay, report, document, or article, we frequently use an expert’s
words or ideas to support our own thoughts. Borrowed words are termed direct quotations, while
borrowed ideas, using our own words to paraphrase, are termed indirect quotations. We also
must tell our readers who said it and where it was said in a citation. A citation includes the
author’s last name (or the source title if no author is listed) and the page number where the
author’s words or ideas are found. The citation is placed within parentheses after the direct or
indirect quotation. Write your own example sentences in the spaces provided.

period after the ending parenthesis of the citation. Examples If the autQorgses an exclamation

Beginning and ending quotation marks are placed before and after the a words. Place a
point or a question mark, place it where it is used inside the quotatiln 9

) s. If you, the writer,
tion instead of the
st as is often reported?”

ask a question about the quotation, place the question mark after
period.: “Cheetahs are fast!” (Nen 8). The author asked, “Are
(Nen 8). Did the author really mean “fast” (“Energy Concel’h\ ?

When using a direct quotation, the first word of a ¢ entence must be capitalized, even if
it is in the middle of a sentence. However, when quart of a sentence, don’t capitalize the
first letter. Also, both parts of a divided quotationclosed within quotation marks. The first
word of the second part is not capitalized unless TQ&gins a new sentence. Examples: The dentist
said, “We saw it” and then he said that it “qud isappeared.” (Nen 8).

An ellipsis is punctuated as three peri
unnecessary parts of the quotation.

.¥.) and is used in direct quotations to delete
le: I gave it some thought... but I never did anything.

When quotations or quoteckti e'f)'laced within quoted speech, use single quotation marks
(°__’) at the beginning an: U\of the inside quotations. Use double quotation marks (“ ) at
the beginning and end g %tire quotation. Example: The author asked, “Do you agree with
Beth’s statement that @

se is closed?”” (“Energy Concerns” 8).

ich include incorrect or non-standard spelling, word usage, mechanics, and
grammar must incl®de the bracketed sic [sic] after any spelling or grammar mistakes.
Examples: “It seemed sily [sic], but that’s how she orientated [sic] her thinking. Sad! [sic]

An indirect quotation reports someone else’s ideas without quoting each word. Indirect
quotations don’t include quotation marks, but must provide citations. Example: The author
stated that cheetahs are the fastest animals (Perkins 52).
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Identify Bias and Errors in Reasoning Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. When | read a non-fiction text, I try to a O O O O
determine the author’s bias (a one-sided
point of view).
2. When | read a non-fiction text, | evaluate O O O O O
the author’s fairness in presenting &
evidence.
3. When | read a non-fiction text, | try to O O @ ) O

think what those who disagree with the
author might say.

errors in reasoning.

&
4. When | read a non-fiction text, | look for ) Q O ) )
&

what the author wants me (the reader) to

L

5. When I read a non-fiction text, | try to identify &Q O ) )

23-25

20-22

17-19

13-16

<13

Already Know: What | already know about errors in reasoning is

believe or do. \

Results

AS)

You consistently look for th ’s bias, quality of reasoning, and what author
wants the reader to believe¢ hen you read non-fiction.

You often look for the ’s bias, quality of reasoning, and what author wants
the reader to believ hen you read non-fiction.

You sometime @ the author’s bias, quality of reasoning, and what author
wants the r to'velieve or do when you read non-fiction.

You rare oK for the author’s bias, quality of reasoning, and what author wants

the reager t® believe or do when you read non-fiction.

Y, @t look for the author’s bias, quality of reasoning, and what author wants
Qder to believe or do when you read non-fiction.

Want to Know: What | want to know about errors in reasoning is
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How to Identify Bias and Errors in Reasoning Lesson

As you already know, not everything found in non-fiction books, articles, reports, and
documents is true. Discovering how to determine what is and what is not true about a subject is
an essential skill to develop in academic research. Good readers learn to identify the facts and
opinions presented by an author to infer the author’s point of view on the writing subject. One’s
point of view about certain subject is referred to as one’s bias. When authors use errors in
reasoning to support their biases and/or fail to fairly address opposing points of view, this is poor
or dishonest scholarship and writers should not cite the information as textual g¥dence.

Directions: Provide your own examples of each error in reasoning in the provided.

1. Non-Sequitur Errors

A non-sequitur reasoning error is an illogical conclusion reached fram g set of facts.

Example: If the sky is blue, and blue is the color of the ocean; the ky must be made of
ocean water. Explanation: The conclusion that “the sky must f ocean water” does not

follow logically from the facts presented. \Q\

N\

2. Red Herring Errors
A red herring reasoning error means that an unc@ed reference is used to distract the reader
from the argument. Example: The politician s that poverty remains the most important
problem in the world today; however, the w; s always had its share of poor people.
Explanation: The statement “the world h s had its share of poor people” attempts to
distract the reader from the issue of pove& e most important world problem.

O

3. Begging the Question Err
A begging the question reas@rror takes place when the writer assumes something to be
true, that has not yet been n. Example: No one likes the poor musicianship of country

music. Explanation: T ement assumes that country music has poor musicians to support the

argument.

4. Either-Or Errog

An either-or reasoning error sets up a false choice between two ideas or issues and ignores other
options. Example: Either you support the president, or you are not a true American.
Explanation: The statement ignores other options that true Americans might choose.

Check out more Errors in Reasoning for further study.
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Reflection

1. Something in this lesson I did not know:
2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O&

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7. I plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:

How to Research Safely and Evaluate Online Sources
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Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. When using the Internet, | am extremely careful O O O O )
about sharing private information.
2. When using the Internet, I am extremely careful ) ) ) @) o
about using and downloading online sources. &
3. When doing academic research online, | consider O O @ O O
the author’s biases before using any
textual evidence. p
4. When doing academic research online, | try to ) Q ) ) O
identify whether the author is an expert on Q
the subject that | am researching. ’\
5. When doing academic research online, | look O O O

source and its links are current and relevant,*

Results \Q

23-25 You understand and apply all_Lotegget safety guidelines and know how to
evaluate online sources for a !-ﬁ ic research.

for clues on the webpages to determine if the @

20-22 You mostly understand pIy all Internet safety guidelines and know how to
evaluate online sou academic research.

17-19 You understand a ly some Internet safety guidelines and somewhat know
how to evalya ources for academic research.

13-16 You unde nd apply some Internet safety guidelines, but know little about
how to te online sources for academic research.

<13 You@ not understand and apply some Internet safety guidelines, and you
tle about how to evaluate online sources for academic research.

Kﬁe
Already Know: t | already know about Internet safety and evaluating online sources is...

Want to Know: What | want to know about Internet safety and evaluating online sources is...
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How to Research Safely and Evaluate Online Sources Lesson

The Internet can be a wonderful tool for completing academic research. However, to
maintain your privacy and safety, follow these guidelines.

Never enter personal information such as your full name, birthday, age, home address,
telephone number, parents’ work addresses, work telephone numbers, social security
numbers, or credit card information without your parents’ permission.

Never let a friend login as you and never tell your passwords to anyonesqther than your
parents (even your best friends). Develop a plan with your parents to@yasswords

private.

Never bully or threaten anyone on the Internet, even if you are ju@ding. These are
crimes.

Never agree to get together with anyone you have met onli
Never post pictures of yourself on social media sites that
showing to you mom. When in doubt, get your parents’,
Never post pictures of friends or classmates online v?lk their parents’ permission.
Never download apps without your parents’ app

Never open, download pictures, or respond to egaailSwposts, messages, or texts from
people you do not know. "\

'uld feel uncomfortable

Part of good academic research is evaluating w ces to use and which sources not to use.
To select appropriate academic sources, follow uidelines. Practice these guidelines by
visiting this site and making marginal annota ext to each guideline.

Never use a source without the a ame.

Are the author’s credentials supplted? (position, education, years of experience,
occupation, member of a r organization)

Do the credentials match t ertise demanded by the topic and content of the
research?

deciding whether to use the source or not. Is there
product on the webpage? Does the author cite references?
edge other points of view?
tion and a link to a homepage to check the author or organization?

Ls ending in .com (commercial). URLS ending in .gov, .edu, and .org tend

Consider the authog’ S
advertising for an a
Does the author

Evaluate urpose or motive of the webpage author(s). Is it to provide information or
research? T8¢t to convince you to believe or do something? Is it to sell you a product or service?
Is the information provided in a fair manner?

Is the source professionally presented and written without spelling or grammatical errors?

Is the information and research citations current or out-of-date?

Has the page been updated recently?

Do the links relate to the topic and purpose of the site?

Are the linked sources academic?

Are the links still working or are there 404 errors?

Can you check facts and textual evidence on other sites? Google to double-check.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Memorize with the Grouping Strategy Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1

1. When organizing material for test study, I try to ) O ) ) )
arrange the material in memorable form.

2. | think about studying for the next test in each O ) O O )
subject when I organize each day’s work.

3. When | memorize, | try to visualize. O O @ O O

. i . &
4. When | memorize, | organize the material | am O O O O

studying into similar item groups. a Q

5. When | need to memorize many items, | replace
abstract (can’t sense) ones, like liberty,

with concrete ones, like the Statue of Libernf\\@

Results \Q

23-25 You understand and effectiv y the grouping memorization strategy to
organize and memorize le

O O O

20-22 You understand and om ly the grouping memorization strategy to
organize and memo& rning.

17-19 You understan etimes apply the grouping memorization strategy to
organize and ize learning.

13-16 You rare ply parts of the grouping memorization strategy to
organia@ afd memorize learning. Learning this memory strategy will help you
org r test study.

<13 v%on’t understand the grouping memorization Strategy. Learning this
mermmery strategy will help you organize for test study.

Already Know: What I already know about the grouping memorization strategy is...

Want to Know: What | want to know about the grouping memorization strategy is...
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How to Memorize with the Grouping Strategy Lesson

The Grouping Strategy can be an effective tool to help you memorize items that are able
to be placed into categories. We know from recent scientific research that our brains act much
like computer file folders, slotting newly learned information in the same file as already-learned
information that fits within that same file. If we take the time to organize new information in
same way that our brains do, we can increase the amount of information that we are able to
remember.

The groups we develop to remember similar items don’t have to be organiz content. Any
similarities can be used to classify items as a group. For example, a grou ple could be
classified according to sex, body size, color of skin, eye or hair color, erted-extroverted.
For another example, in history you could classify information into th tegories:
politics/government, economics, culture, religion, military, and te&ggy.

Let’s learn how to use the Grouping Strategy to remember g i items. You are driving
into work and your friend phones to tell you that you’ve beeNgWted to go on a backpacking trip
next weekend. “Sure, I’ll remember what to bring,” you to your friend. The equipment
list includes the following: tent, flashlight, stove, matcl% eping bag, fuel, utensils, ground

cloth, and food. Stop and re-read the last senten Y memorize the items; recite
N e able to remember.

(without looking); and count how many item%

How many items did you remember? There@v’ e items to take on that camping trip. Most
of you probably missed a few. But, now, let} a few moments to apply the Grouping
Memorization Strategy to remember the i this list. First, simply categorize the items into
groups such as these:

Sleeping: sleeping bag, tent, grourﬁg@

Light/Fire: matches, stove, f@fuel
Q\

Eating: food, utensils

Next, re-read the first@p and close your eyes to visualize how the items are pictured together.
Do the same for th d and third groups. Now try to recite all nine items. Works, doesn’t it?
But what if somgs don’t fit into the groups you form to memorize a list? A few exceptions
would be easier ember than memorizing the entire list as random, unrelated items.

For abstract concepts, try substituting them with concrete objects. For example, it is easier to
substitute and place the concrete Liberty Bell into a group than the abstract concept of freedom.

Memorizing using the Grouping Strategy will help you memorize many seemingly unrelated
items. Frequent rehearsal of the groups and their items will place the information into your long-
term memory. Take the information learned in your subjects or classes each day and organize it
into memorable test-preparation form with this strategy.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:

Essential Study Skills and Targeted Independent Practice © 2009, 2017, 2025 Pennington Publishing

76



How to Memorize with the Association Strategy
Self-Assessment

Always Usually Sometimes Rarely Never
5 4 3 2 1

1. I have a strategy to memorize many items in O O O O O
order.

2. | think about studying for the next test in each O ) E& O )

subject when I organize each day’s work.

3. When | memorize, | try to visualize. O 0 ()3 O O
O
4. | try to connect new learning to old learning. O ,\Q O O )

5. When I need to memorize many items, | replace %Q ) O ) )
abstract (can’t sense) ones, like liberty, \\
with concrete ones, like the Statue of Li%
Results
23-25 You use the all the ideas be @ e association memorization strategy to
organize and memorize I@o.

20-22 You use many of t

'Qbehind the association memorization strategy to
organize and meme

arning.

17-19 You use the,so@f e ideas behind the association memorization strategy to
organize an NQ orize learning.
13-16 You rar ly parts of the association memorization strategy to

memorize learning. Learning this memory strategy will help you

<13 on’t use any of the ideas behind the association memorization Strategy to
orgeglize and memorize learning. Learning this memory strategy will help you

Already Know: What I already know about the association memorization strategy is...

Want to Know: What | want to know about the association memorization strategy is...
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How to Memorize with the Association Strategy Lesson

The Association Strategy can be a helpful tool to help you memorize many seemingly
unrelated items or ideas. Association is a powerful memory aid. We all experience things
through our senses that remind us of something else. The smell of fresh baked bread might
remind you of your mom’s great apple pie. Hearing the end of the “Sesame Street” theme song
might remind you of your wonderful pre-school teacher.

The Association Strategy connects the items or ideas we want to remember in e visual

theme. Scientific research has proved the power of associations. The Associgti trategy helps
you connect newly learned information to existing information that you have placed into
your long-term memory. ()

Directions o
Write the number of items you need to remember in the middlgo aite sheet of paper or on a

sticky note. Select a visual theme as the background settin t number that represents the
main idea or title of the majority of objects, or key word ou need to remember. Draw an
object that represents one thing that you need to reme xt to the number. Continue drawing

the rest of the objects. If the exact order is importa ’eg t each in clockwise order. Substitute
any abstract objects with more concrete ones. For e, substitute a smiling face emoji for
the abstract happiness to create a much more m le object.

Example
Suppose you needed to remember the f gtasks for Friday afternoon:

Take out the trash. O

Mail your friend’s birthd age.

Buy a jar of mayonnai

Buy a three-pound ta& Mot chocolate.

Sweep up the patige

Call for reservatiofgat Luigi’s Italian Restaurant for Mother’s Day.
Call Dr. Thomég adout taking your medicine.

Practice: Take ece of white paper. Write a large orange “seven” in the middle of the
page. Since the ity of the objects or ideas that you need to remember have to do with you,
draw a quick picturtof yourself, leaning up against the “seven.” Then, draw a bag of trash on
your right arm and a birthday package with a bright red bow hanging from your left arm. Next,
draw your right foot stuck in a jar of mayonnaise and your left foot stuck in a large can of hot
chocolate. In your mouth is a whisk broom. Hanging out of your nostrils is a few spaghetti
noodles from Luigi’s and hanging around your neck is a doctor’s stethoscope.

NogakrwnpE

Now prompt yourself to remember the errands by identifying each object. Works, doesn’t it?
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Memorize with the Linking Strategy Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. When | memorize, | compare similar items or O O O O )
ideas.
2. When | memorize, | try to identify specific ) O ) O )
connections between two similar items
or ideas.
3. When | memorize, | organize items or ideas O O @ O O
into pairs.
&
4. When | memorize unrelated items or ideas, | ) Q O ) )

adjust one of the item’s features to connect Q
to others. \D

L 4
5. When | need to memorize many items, | replace &Q
abstract (can’t sense) ones, like liberty,
with concrete ones, like the Statue of Libernf\\

Results \Q

23-25 You apply all the linking me gon strategies to organize and
organize and memorize lear

O O O

20-22 You apply many of theAigRg memorization strategies to organize and
memorize Iearning.\

17-19 You apply some inking memorization strategies to organize and
memorize Igar@;

13-16 You rarel@ly parts of the linking memorization strategies to organize and
memori ning. Learning this memory strategy will help you
orgapé r test study.

<13 on’t use any of the ideas behind the linking memorization strategies to

org®ize and memorize learning. Learning this memory strategy will help you

Already Know: What | already know about the linking memorization strategy is...

Want to Know: What | want to know about the linking memorization strategy is...
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How to Memorize with the Linking Strategy Lesson

The Linking Strategy can be a helpful tool to help you memorize many seemingly
unrelated items or ideas. Linking ideas together is a powerful memory aid. We all experience the
connections of one event or idea in life to that of other events or ideas. In your memory you may
link drinking a tall glass of fresh lemonade with the idea of relaxation, because you usually drink
that beverage in the summertime when you are out of school. In fact, many chains of events and
ideas are linked together in our memories, even though some may at first glance seem unrelated.

The Linking Strategy intentionally connects an item or idea you want to re r to one other
item or idea that you want to remember, etc. Here’s how to link together ing you need to
remember, say for an upcoming quiz or for the key ideas of a memoriz ch. If you establish
solid relationships within each link and between each link of the chain&@chain will be
unbreakable, and you won’t forget the items or ideas on your test Qain your speech.

Directions p

Select two concrete (visual) objects that can have a clea a\nship and form a memorable pair.
Think of this pair like the left and right sides of one lin hain. Next, link the right side of
the first link to the left side of another link to created secesd connection in the chain. Continue
in this manner to create a memorable chain of pair cts. The links can be endless; however,
each connection must be well-established and v al. Substitute concrete objects for any key
words that are too abstract to remember well. Eor $ample, substituting the concrete “peace sign”

for the abstract “peace” would be a much m, orable object with which to pair.

Example Q

If memorizing a tree, bucket, grassm;Qman, horse, cow, a candy bar, and a golden ring, you

might link them as follows: q

Picture a tall oak tree with eh ring hanging from one of its branches. The ring drops in a
red bucket at the base of t on the bright green grass. A cow is busy nibbling the grass next
to the bucket, while swj ts tail. At the end of the tail a candy bar is attached. A policeman
on a white horse is frasticaly trying to grab the candy bar.

A bit of rehears ace these objects into your long-term memory. It may help to draw out
the links. Using inking Strategy will help you memorize of many seemingly unrelated items.

Practice: Take out a piece of white paper. Look around the classroom or imagine a room at
home and make a list of eight objects (more if you wish). Next, develop pairs from the items.
Now draw a picture of anything that has many visual parts, such as a clock (or a tree) and draw
pictures of each object, connected with the links of a chain. Afterwards, try reciting each object
from memory by visualizing your drawing. Works, doesn’t it?

Essential Study Skills and Targeted Independent Practice © 2009, 2017, 2025 Pennington Publishing 81


http://penningtonpublishing.com/blog/study_skills/top-ten-memory-tips/

Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Memorize with the Catch Words Strategy
Self-Assessment

Always Usually Sometimes Rarely Never
5 4 3 2 1

1. When I organize each day’s work, I organize ) ) O O O
it into memorable forms.

2. When | review each day’s schoolwork, I O O E& O O
organize it for test study. O

3. When | memorize, | try associate something O ) O
unknown with something | will
remember. q

4. When | memorize, | try to identify the O Q O O )

connections among similar items or

ideas. \Q
5. When | memorize, | use first letters of items or % a O a O

ideas to form catch words.

Results §

23-25 You already use catch Wordw to organize learning for test study.

20-22 You are somewhat famll h catch words and sometimes use them to organize
learning for test stu y

17-19 You try to orgam%nmg into memorable connections for test study.

13-16 As you learfi Qf mation, you notice the connections between facts and
ideas.

<13 As yo ew information, you do not notice the connections between facts
and |d

Already Know already know about the catch words memorization strategy is..

Want to Know: What | want to know about the catch words memorization strategy is...
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How to Memorize with the Catch Words Strategy Lesson

The Catch Words Strategy can be an effective tool to help you memorize many
seemingly unrelated items. The Catch Words Strategy connects the unrelated ideas we want to
remember to the letters of a word or series of words that relate to each other.

Most students have been taught a few catch words in school. Do you remember these?

ROY G. BIV-for the colors of the spectrum: red, orange, yellow, grgefwblue, indigo,

HOMES—for the Great Lakes: Huron, Ontario, Michigan, Erie, andww
and violet
NEWS-for the chief points of the compass: north, east, south, @St

Directions .

For each item or idea that you want to remember, write down e sbetter of the key word in
that item or idea. Next, look at the jJumble of letters and rear to form a word or set of words.
Feel free to add on additional letters, if necessary, to corfletesa word.

For example, say you need to memorize some fact o@pcoming history test on World War I.
Let’s say your teacher has told you that you will n now the causes of the war and the

members of the opposing alliances. You can me these causes and alliances with the Catch
Words Strategy.
For the long-term causes of World War I; es, militarism, nationalism, and imperialism,

let’s rearrange this list, using the first let®g OF edch cause in this order: MAIN. For the opposing
alliances: one set of allies was En Ia@ sia, and France and the other set of allies was
Germany, Austria, and Italy. Let’s ge the first alliance as REF and the second as A GI.
Put them together and you’ve go emorable MAIN REF A GI.

Now, develop a picture of ﬂ@e doll, dressed in a REFeree uniform, directing traffic on
MAIN Street, and you wi r forget these catch words. That’s ten key facts from World War

I, organized in three ca ieS!

Now prompt yours member each fact by referring only to the above catch words. Works
well, doesn’t it? rehearsal will place these facts into your long-term memory and help
you “ace” that h test.

If you need to memorize a multiple word item or idea, select the letter of the key word. For
example, if you need to memorize “It’s in the hall closet,” the key word would be hall or closet.

Practice: Take out a piece of white paper and list six to eight items on your teacher’s desk (or in
your backpack. Write down the first letter or each item. Form a word or words from the jumbled
letters. Add in another letter if you need to complete a word. Draw out the word or words if you
wish.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Memorize with the Catch Sentence Strategy
Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. When I organize each day’s work, I organize ) ) ) ) )
it into memorable forms.
2. When | review each day’s schoolwork, I O O E& O O
organize it for test study. O
3. When | memorize, | try associate something O ) ()3 ) O
unknown with something | will 4
remember.
4. When | memorize, | try to identify the O Q O O )
connections among similar items or \
ideas. \Q
5. When | memorize items or ideas in order, | use O O O O

- - - ’
the first letters of items or ideas to form \\

catch sentences. \Q

Results

23-25 You already use catch ser:Q\erequently to organize learning for test study.

20-22 You are somewhat fa with catch sentences and sometimes use them to
organize learning f tudy.

17-19 You try to org hing into memorable connections for test study and
determine a® nce for study.

13-16 As you@aw information, you notice the connections between facts and
ideas.

<13 As rn new information, you do not notice the connections between facts
a S.

Already Know: What I already know about the catch sentences memorization strategy is...

Want to Know: What | want to know about the catch sentences memorization strategy is...
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How to Memorize with the Catch Sentence Strategy Lesson

The Catch Sentence Strategy can be an effective tool to help you memorize many
seemingly unrelated items or ideas. This memory trick is especially helpful for memorizing items
or facts in an exact order. Like the Catch Words Strategy, this memory trick forces you to
remember each item or idea by prompting your recall of the first letter of each key word.
Fortunately, you probably have heard a few of the most often used catch sentences in school or
elsewhere.

If you have ever taken a piano lesson, you undoubtedly will remember the n@ the scale

from the catch sentence: Every Good Boy Does Fine-for the notes of th e.EGBDF
You probably memorized Please Excuse My Dear Aunt Sally to rem he order of
operations in math: parentheses, exponents, multiplication, division, adeitfon, subtraction

From science class, you may have memorized King Henry Died %mkmg Chocolate Milk
for the units of measurement prefixes: kilo, hecto, deca, basg, @c 1, milli

Directions \Q
For each key word that you want to remember, use the tter of each word as the first letter
of a new word that will fit into a memorable new sa\ r phrase. You can add in other words

to your sentence if they won’t confuse you. \Q

Example

Let’s use the Catch Sentence Strategy to m ize the first ten presidents of the United States in

exact order. Q
1. Washington 2. Adams fferson 4. Madison 5. Monroe
6. Adams 7. Jackson Van Buren 9. Harrison 10. Tyler

each name as the first letter of a new word that will fit
raSe. The more personal or unusual the sentence, the better. How
aking money always just very happy tycoons?”

For each president, use the fir
into a memorable sentenc
about this one? “Why are }

Ces 90

of the confusion between Jefferson and Jackson by using “je” at
the start of the wor ‘making money” does the same for Madison and Monroe.

Now prompt y to remember each name by referring only to the above catch sentence.
Works well, doesi®git?

Practice: Circle the first letter for each of the planets in our solar system: Mercury, Venus,
Earth, Mars, Jupiter, Saturn, Uranus, and Neptune. Write a new word for each of these letters
that will fit with other words to form a memorable catch sentence in the spaces provided.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Memorize with the Location Strategy Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2
1. When | memorize, | visualize what | am trying ) O ) )
to remember.
2. If I am trying to memorize an unfamiliar term O ) O O
or idea, | connect it to a familiar term or
idea. O
3. I can clearly picture where each of the rooms O ) O

in my house or apartment are located.

O
4. | can clearly picture a key object in each of the O Q\

O
O

rooms of my house or apartment.

5. When | use my senses (taste, touch, sight, p %Q ) O O

hearing, and smell), what | sense is

Results
23-25

20-22

17-19

13-16

<13

easily memorable for me. \O\\

1

O

You have all the memory cties to use the location memorization strategy.

You have most of the ry capabilities to use the location memorization
strategy.

You have some o%remory capabilities to use the location memorization
strategy.

L
You have f the memory capabilities to use the location memorization
strategy.
You o0 develop memory capabilities to use the location memorization
st

Already Know: What | already know about the location memorization strategy is...

Want to Know: What | want to know about the location memorization strategy is...
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How to Memorize with the Location Strategy Lesson

The Location Strategy connects the unrelated ideas you want to remember by using
memorable locations to fix the facts or ideas in our memory in a spatial relationship. This
technique is especially useful because you can memorize any items in exact order.

Directions

Picture the floor plan of your house or apartment. Visualize a clockwise walk th
home, beginning in the entryway. For each room, picture the key word, or cqmeget® object, on or
next to an especially memorable object in that room. Substitute concrete ohi€8is Tor any key
words that are too abstract to remember well. For example, substitute the @ rete “bulging bicep
muscle” for the abstract strength is a much more memorable object to @lre in your rooms.

Example N\

Let’s say you want to memorize the “Preamble to the Constf
words. The key words are not necessarily the most impogt
best prompt your memory of a group of words. If you m
will help prompt your memory of the surrounding we

." First, highlight the key
ds, but are the words that will
ize the key words in order, each

“We the people of the United States, in order t \&more perfect union, establish justice,
ensure domestic tranquility, provide for the co defense, promote the general welfare and
secure the blessings of liberty to ourselves an osterity, do ordain and establish this
Constitution for the United States of Ameri @

Using the Location Strategy, you might D¥gture your entire family, linking arms together, in the
entryway of your house (people). N @s icture your family marching single-file (in order) to
your kitchen where you pick up a sfflly/ onion (union) from the counter. You hand the onion to
your mom, who is dressed in a j @ (justice) robe. You follow your mom, who tranquilly
(tranquility) leaves the kitch dgides toward the living room, where you both must step
over the fence (defense) to gel¥gto the living room. On top of the television, is an old
photograph of your granqg , dressed as an army general (general). The grandfather sneezes,
and both you and your ay, “God bless (blessings) you.” Your mom stays in the living
room, but you walk intethe€ hallway and see a colorful poster (posterity) of Beyoncé. You walk
into the bathroom ose the door. You look up over the sink and see two words written in
white shaving cr; the mirror (ordain and establish). You yell to your mom, “What are
those two words on the mirror?” You turn around to leave the bathroom and a bright orange
four (for) is taped to'the back of the bathroom door.

Now prompt yourself to remember each fact by visualizing the people, items, movement, and
speech in those rooms. Close your eyes if it helps. If you actually walk through your apartment
or home while you practice, the “Preamble to the Constitution” will be easy to memorize.

Practice: On a white sheet of paper and use the location memory strategy to draw out and
memorize “The Pledge of Allegiance” or a favorite poem or song.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Dissect a Writing Prompt Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1

1. You re-read the writing prompt before planning ) O ) ) )
an essay.

2. You focus on the specific essay direction word O ) O O )
to understand the writing prompt.

3. You identify the Who and What words of the O ) @ O )
writing prompt before planning an essay.

&

4. You identify the How and Do words of the ) Q O ) )
writing prompt before planning an essay. & Q

5. You summarize the writing prompt in your &Q\D O O )
own words before planning an essay. 2 @

N
Results \Q\

23-25 You know how to properly dj writing prompt to understand essay
directions.

20-22 You mostly know hom@ perly dissect a writing prompt to understand essay
directions. \'

17-19 You know som es about properly dissecting a writing prompt to
understand € ections.

13-16 You kno eW strategies about properly dissecting a writing prompt to
unders ssay directions.

<13 Y z& to learn how to properly dissect a writing prompt to understand
eQdirections.

Already Know: What | already know about learning the parts of speech is

Want to Know: What | want to know about learning the parts of speech is
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How to Dissect a Writing Prompt Lesson

AR

=

Step 1: Dissect the Writing Prompt

Directions

1. Carefully read the Writing Prompt and the definition of the key Essay Direction Word.
Writing Prompt

Both the Abominable Snowman and the Loch Nest Monster have interested@s-minded
people for years. The question of whether either creature really exists | bly still
unanswered. Compare and contrast the evidence for the emstence%ﬁse creatures found in this
blog post and magazine article excerpt.

Essay Direction Word: Compare means to show how tm@e the same, and contrast means

to show how things are different. @
2. Next, re-read the Writing Prompt and use t ing symbols or color highlight to mark
the words that fit into these categories: 0

WHO, WHAT, HOW, DO Q_'
WHO Underline any @w ich identify the

audience @e role of the writer.
Circle rds which identify the topic
and.& t of the writing task.

[HOW] et any words which identify the context,
thor(s), and source(s).

DO Qny words which identify key writing
direction words.

Now put the Writing Prompt into your own words.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:

Essential Study Skills and Targeted Independent Practice © 2009, 2017, 2025 Pennington Publishing

94



How to Write a Thesis Statement Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. My thesis statements directly respond to the key O ) O O )
sections of the writing prompt.
2. My thesis statements are designed differently for O ) O O )
argumentative and informational/explanatory
essays.
3. My thesis statements are not too general and O ) @ O )
not too specific.
&
4. My thesis statements do not introduce O Q O O O
evidence. Q
L
5. I place my thesis statement at the end of my \D O O )
introductory essay paragraph. @
L
Results \\
23-25 You know how to write an effegti esis statement.
20-22 You mostly know how to effective thesis statement.
17-19 You know how to wri sis statement, but you need to learn a few tips.
13-16 You somewhat k \CKN to write an effective thesis statement, but you need to
learn a few tips
v
<13 You need @1 how to write an effective thesis statement.

Already Know: Wha@eady know about learning the parts of speech is

Want to Know%t | want to know about learning the parts of speech is
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How to Write a Thesis Statement Lesson

To write effective essays, students need to learn how to write thesis statements. The
thesis statement is guided by the demands of the writing prompt. The writing prompt tells you
what to write about and how to do so. A good thesis statement directly responds to the writing
prompt. For an argumentative essay, the thesis statement states the claim(s) of the essay. For an
informational/explanatory essay, the thesis statement states the specific purpose of the essay.

How to Write a Good Thesis Statement

To make sure that you directly respond to the writing prompt, include th g topic and key
words of that writing prompt in your thesis statement. Usually place th statement at the
end of the introductory paragraph. The thesis statement should be as sblc as possible, but
general enough to permit more than one topic sentence to supporté prpose or point of view.

Avoid These Thesis Statement Mistakes

The thesis statement does not state the specific p@lew for an argumentative essay
the specific purpose for mformatlonallexplanat y

The thesis statement introduces evidence.
The thesis statement refers to only part
The thesis statement refers to the essay he writer.

The thesis statement includes a split idadl) focus which either argues against itself or
introduces more than one focus of t ay.

The thesis statement confuses the® genre. For example, the writer states a point of
view for an mformatlonallexpl adQry writing prompt.

The thesis statement is too : and does not allow the writer to address the broader
demands of the writing pr

of the writing prompt.

Practice: Study the poor th@h ment and explanation. Then revise the thesis statement.

Writing Prompt: Serv1®ne s country is true patriotism. President John F. Kennedy
challenged Americans g, “ask not what your country can do for you—ask what you can do for
your country.” Ana hat President Kennedy meant by this statement in his Inaugural
Address from Janu , 1961 to share during class discussion.

| think President nedy meant Americans should not think our country exists to benefit us
when he said “...ask not what your country can do for you...” and | will prove it in this essay.

Explanation: This thesis statement refers to only part of the task of the writing prompt and it
addresses the writer and to the essay itself.

Revision:
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Avoid Errors in Writing Style Self-Assessment

Always Usually Sometimes Rarely Never
5 4 3 2 1

1. I can identify the key errors of writing style in O O O O )
others’ writing.

2. | can identify the key errors of writing style in ) O ) ) )
my own rough draft writing before | revise.

3. I avoid using meaningless words or details to ) O @ ) O
“pad” my writing.

&
4. When | write, | am careful with my ) Q O ) )
word choice. Q

L 2

5. | concentrate on writing clearly and view my &Q\D ) ) )

writing from that of the reader. @

L
Results \\
23-25 You are aware of key errors of @; style and you

attempt to avoid these errors } writing.
20-22 You are aware of some en@) riting style and you
attempt to avoid these @ in your writing.
17-19 You are aware of rrors of writing style and you
attempt to avoi rors in your writing.
L
13-16 You are n ¢ of the errors of writing style in others’ writing. You can learn
the key T writing style and eliminate these from your writing.
<13 You ecognize errors of writing style in your own writing. You can learn the
k s of writing style and eliminate these from your writing.
Already Know: t | already know about writing style errors is

Want to Know: What | want to know about writing style errors is
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How to Avoid Errors in Writing Style Lesson

Writing style is very personal and varies from author to author. However, good writing

style does follow a set of rules which apply to all writers.

Practice: Read the following humorous sentences, which each both teach and violate a different

rule of writing style. Explain the writing style error in the spaces provided.
1. Avoid using meaningless phrases in this present day and age.

2. In my paragraph, | have shown that you should delete references to yo@ writing.

Q

3. Be sort of, kind of specific.

4. Prepositions are not good to end sentences with.

&

&
5. Also, never, never repeat words or phrases very, %uch, too.

6. Resist exaggeration; it only works once in ilfion years.

7. Writers should always avoid generalizations.

8. Avoid using big words when tiIitarian words will suffice.
&

9. The passive voice isa be avoided, if it can be at all helped.

10. Never write no le negatives.

Q

11. There are good reasons to avoid starting every sentence with There.

12. Keep pronoun references close to subjects in long sentences to make them clear.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Follow Essay Writing Rules Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. I avoid over-using the same words in essays. ) O ) ) )
2. | write consistently in third person throughout O ) O O )
my essays.
3. I avoid using contractions and abbreviations O O @ ) )
in essays.
&
4. I avoid using slang and figures of speech in O Q O O O
essays. p Q
5. T avoid overusing the “to-be” verbs: is am are \D O O O
was were be being been in essays. 2 @
Results Q
23-25 You understand and apply al Qential essay writing rules.
20-22 You understand and appl t Of the essential essay writing rules.
17-19 You understand an Qsome of the essential essay writing rules.
13-16 You understan ly few of the essential essay writing rules. Learning

and applying e Yules will significantly improve your writing.

<13 You don’t%gow the essential essay writing rules. Learning
and ap@g these rules will significantly improve your writing.

Already Know: already know about the essay writing rules is

Want to Know: What | want to know about the essay writing rules is
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How to Follow Essay Writing Rules Lesson

Essays have different rules than do stories, letters, poems, or journal writing. Keep in
mind that an essay is a formal writing genre. The writer of an essay must present evidence in a
fair and balanced manner within a specific structure. Much like an attorney presents a case in
court, the writer of an essay follows certain procedures.

The attorney (writer) makes introductory remarks (the introductory paragraph) in which a

proposed verdict (think thesis statement or the claim) of innocent or g is stated.

Next, the attorney (writer) presents the main points of the case and t idence that
supports them (body paragraphs with topic sentences and evidenc attorney (writer)
must follow specific rules of evidence (essay writing rules) in c the essay).

Finally, the attorney (writer) presents the closing arguments (t
which returns to the desired verdict (re-statement of the thesis) ar
evidence and/or calls the jury to action.

c@nclusion paragraph)
summarizes the

Practice: In the spaces provided following these essay writir , Write your own sentence
examples in which you intentionally violate each rule: \Q

Essay Writing Rules *\@

1. Write in complete sentences. Intentional fragrh@such as “Right?”” do not belong in essays.

N

2. Write in third person. Talk about the s Qf the essay. Do not personalize with the first
person pronouns: I, me, my, mine, we, r, ours, ourselves. Do not talk to the reader with
second person pronouns: you, you@ yourself, yourselves.

O

o
3. Do not abbreviate, such ®Jse the entire word or phrase, such as United States.

4. Do not use slang® s kids. Use official, or formal, words, such as children.

5. Do not use contractions, such as don ’t. Use both words, such as do not

6. Do not use figures of speech. Essays do not use poetic devices or idiomatic expressions. For
example, don’t write “He let the cat out of the bag.” Instead, say “He shared a secret.”
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Write an Essay Introduction Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. When writing an essay, | include an introduction, O O O O O
body, and conclusion.
2. When writing an essay, | write at least three O ) O O )
sentences for an introductory paragraph.
3. When writing an introduction, I use at least two O ) @ ) )
different essay strategies.
&
4. When writing an essay, | end my introductory O Q O O O
paragraph with a thesis statement. p Q

introduction strategies to the demands of
the writing prompt and the writing genre. ’\

5. When writing an introduction, | adapt my &Q\D O ) O

Results

23-25 You understand and apply al roductory paragraph strategies.

20-22 You understand and appl Qf the introductory paragraph strategies.

17-19 You understand an Qsome of the introductory paragraph strategies.

13-16 You understan ly few of the introductory paragraph strategies. Learning
how to write{n uction is an important skill.

<13 You do nderstand and apply the introductory paragraph strategies. Learning
how todrite an introduction is an important skill.

Already Know: already know about writing an introductory paragraph is...

Want to Know: What [ want to know about writing an introductory paragraph is...
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How to Write an Essay Introduction Lesson

Many writers are ill-equipped to write an introduction to an essay, article, formal research
paper, or business letter. Often, developing writers are taught one structure for an introductory
paragraph (such as a three-sentence hook, background, and thesis statement) and find that it just
doesn’t work for every writing task. Developing writers need the flexibility of multiple strategies.

The following introduction strategies will help you write an introduction leading up to your
thesis that will be appropriate to the specific writing task, engage the reader, apéshow off your
writing skills. The DQ RAPS BC memory trick will help you remember thegegtrategies. Not
every introduction strategy fits the purpose of every writing task, so learn options.

DQ RAPS BC Introduction Strategies ()

Definition-Sentences that explain the meaning of a ke @ that may be unfamiliar
to the reader or help to narrow the focus of the subj

Question to be Answered-A sentence worded as‘awh stion that asks either a question
needing no answer (rhetorical question) or a Qugetion to make the reader think of a
question that will be answered in the essay. %

Reference to Something Known in Comm @nences that refer to a fact or idea
already known by most people, includin reader.

Quote from an Authority-Sentences ﬂ@o e an authority in the subject of the essay.
It must list the name of the authority:

Preview of Topic Sentences-Sen at list the subjects of each body paragraph
topic sentence in the order they @r in the essay.

Startling Statement-Sentencg@bL designed to startle the reader with an emotional
response to help support t is statement.

Background-Sentences efly explain the setting or help your reader better
understand the thesis nt.

Controversial State ntences that interest the reader because many might
disagree with whatis being said.

For short essays, start youf IMoductory paragraph with two of the strategies listed above (one
sentence each) and co with a thesis statement.

Practice: Choose t troduction strategies, which you have never used before and write a
sentence to intr n essay thesis statement which follows these strategies:

Consequently, most children agree that is the best holiday of the year.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Write an Essay Body Paragraph Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1

1. When writing an essay, | include at least two ) O ) ) )

body paragraphs.

2. In a body paragraph, I include a variety of types O ) O O )

of evidence.

3. In a body paragraph, I place the topic O ) @ O )

sentence first.
&
4. In a body paragraph, | support the topic O Q O O O
sentence with at least two major details & Q

5. In a body paragraph, | support each \D O O )

major detail with a minor detail 2 @

Results \\

23-25 Your body paragraphs are wellzor ;zed and have major details and minor
details that share a variety of gwidefice.

20-22 Your body paragraphs ar@qn ed and have major details and minor
details that share evid

17-19 Your body paragr \a?e organized and have major details and minor
details.

13-16 Your body aphs are somewhat organized and have some major details and
minor detdds. Cearning how to organize body paragraphs and support with a
varietyaQf twoes of evidence is an important writing skill.

<13 Y y paragraphs lack proper organization. Learning how to organize body

aphs and support with a variety of types of evidence is an important writing
skill®

Already Know: What I already know about writing body paragraphs is

Want to Know: What | want to know about writing body paragraphs is
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How to Write an Essay Body Paragraph Lesson

Many writers have not learned how to write body paragraphs for an essay, article, formal
research paper, or business letter. The following strategies will help you write learn how to write
body paragraphs that will specifically address the writing prompt, provide relevant evidence to
prove your thesis, and show off your writing skills. The FE SCALE memory trick will help you
remember the different types of evidence. Not every evidence strategy fits the purpose of every
writing task, so learn and practice these options to increase your writing skill-set.

FE SCALE Evidence Strategies (Think Centigrade Fahrenheit)

Eact means something actually said or done. Use quotes for direc@ndirect quotations.
Exampile is a subset typical of a category or group.

Statistic is a numerical figure that represents evidence gained scientific research.
Comparison means to show how the subject is like some Jse in a meaningful way.
Quote from an Authority is something said by an exp. subject.

Logic means to use deductive (general to specific) of4adyctive (specific to general)

reasoning to prove a point.
Experience used as evidence may be a commo wn event or an event of which

there is limited knowledge. ’\

Body paragraphs are organized around the topic 1‘@ ce, which is a main point, key step,
reason, or argument to prove the thesis statement&JSUally place your topic sentence at the
beginning of each body paragraph. Use the £ ALE evidence strategies as major details to
support your topic sentence. Support your € @ ce with minor details (analysis or commentary).

A short body paragraph might be stru in this way:

Topic Sentence (main poi
Major Detail: Evidence
Minor Detail: Analysig aimentary (perhaps 2 sentences)
Major Detail: Eviderngg'§trategy #2 (a concrete detail)

Minor Detail: Anﬁk or Commentary (perhaps 2 sentences)
Evidence Strat Sentence

step, reason, argument)
#1 (a concrete detail)

Conclusion/TE itfon
Practice: Choo ypes of evidence, which you have never used before to support this topic
sentence in a histOngfresearch paper: Americans appreciate the history of the Fourth of July holiday.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Write an Essay Conclusion Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1

1. When writing an essay, | re-state the thesis O ) O O )
as the first sentence of my conclusion.

2. When writing an essay, | write my conclusion O ) O O )
last.

3. When writing a conclusion, I include more than O ) @ O )
a summary and a re-statement of the the
thesis. &

4. When writing a conclusion, I include at least O IQ O O O
two strategies besides a summary and a & Q
re-statement of the the thesis. \D

5. When writing a conclusion, | focus on bringing XSQ ) O O
the reader to a verdict about the thesis. 2 @

N
Results \O\

23-25 You understand and apply al Q]clusion paragraph strategies.

20-22 You understand and appl f the conclusion paragraph strategies.

17-19 You understand an Qsome of the introductory paragraph strategies.

13-16 You understan ly few of the conclusion paragraph strategies. Mastering

the conclusiestrategies shared in this lesson will improved your writing.

<13 You are @II prepared to write conclusion paragraphs. Mastering
the cor@on strategies shared in this lesson will improved your writing.

Already Know: already know about writing concluding paragraphs is...

Want to Know: What [ want to know about writing concluding paragraphs is...
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How to Write an Essay Conclusion Lesson

Very few writers have learned how to write a conclusion to an essay, article, formal
research paper, or business letter. All too often, students only received this limited instruction
about how to write a conclusion: “Re-state the thesis; write another sentence that summarizes the
body paragraphs; then ‘give a finished feeling’ to the writing.” Hard to write an effective
conclusion with that kind of limited instruction...

the writing task, convince your reader, and also show off your writing skill Q SALE SC
memory trick will help remind you of your conclusion strategy options. ry conclusion
strategy fits the purpose of every writing task, so learn and practice the I\mons to increase
your writing skill-set. 6

The following strategies will help you learn how to write a conclusion that%ppropriate to

&

GQ SALE SC Conclusion Strategies q
Generalization-Sentences that make one of your speCi oints more general in focus.
Question for Further Study-Sentences that menti ed subject or question that is

beyond the focus of the essay.
Statement of Significance-Sentences that di &4@ importance and relevance of the
proven thesis statement. \

Application-Sentences that apply the pro
Argument Limitations-Sentences that
Emphasis of Key Point-Sentences t
of your essay.

Summary Statement-Sentences t@ﬁt e main ideas and major details of the essay.
Call to Action- Sentences tha@ nge the reader to take a stand, make a difference, or
get involved.

sis statement to another idea or issue.
how or why your conclusions are limited.
ion and add importance to one of the points

For short essays, most writers oncluding paragraph with a one-sentence thesis re-
statement. Then, follow wigh 4o ®f The strategies listed above (one sentence each).

Practice: Choose two co@on strategies, which you have never used before, to follow this
thesis re-statement in@ paper editorial about holidays:

America substitute a new holiday, , for the old

holiday.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Write Complex Sentences Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. I use a variety of different grammatical structures O ) O O )
for my sentences.
2. | use complex sentences throughout my writing. O ) D& O )
3. | use a variety of dependent clauses. O ) @ O )
- -, . - - ’
4. | avoid writing two simple sentences in a row. O O O O
XN
5. I intentionally combine related sentences into \D O O )
compound sentences and occasionally @
add a dependent clause to form a ’\
compound-complex sentence. :\
Results 0
23-25 You write with excellent s @ variety and style.
20-22 You write with good S variety and style.
17-19 You write with s ence variety and style.
13-16 You write H@Q sentence variety. Learning to write complex
sentences atly improve your writing skills and writing style.
<13 ou d clude sentence variety in your writing, but tend to compose only
si ces Learning to write complex sentences will greatly improve your
W |IIs and writing style.

Already Know: What | already know about writing complex sentences is

Want to Know: What | want to know about writing complex sentences is
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How to Write Complex Sentences Lesson

Many students have only learned to write in simple or compound sentences. Using
complex sentences will help writers improve their writing style and sentence variety.

Types of Sentence Structures

A simple sentence has a noun (person, place, thing, or idea), a verb (mental or physical action or
“to-be” verb-is, am, are, was, were, be, being, been), and the rest of the sentengeycomplement).
Example: John ran down the street.

A compound sentence combines two simple sentences with a conjuncti(@connecting word
such as and, but, or so). Example: John ran down the street, and he sa@ crime take place.

A complex sentence has an independent clause and at least one d nt clause. An
independent clause has a noun and a verb that express a compl ht. A dependent clause
has a noun and a verb that do not express a complete thougn’\ ple: Ty completed all his
chores (independent clause) + after eating his lunch (de lause) = Ty completed all his
chores after eating his lunch. ¢

L

&complicated ideas. Form complex
middle, or end of your simple or
ndent clause, always follow the clause
complex sentence forms a compound-

Complex sentences help define the relationship be
sentences by adding dependent clauses to the begi
compound sentences. If starting a sentence with
with a comma. Note: A dependent clause ad
complex sentence.

Practice: Write a complex sentence o own following each type of dependent clause.

1. Adjective clauses describe nougS'egpronouns. Words beginning adjective clauses include
b to people, that to refer to people or things, and which to

refer only to things. Exampl , whose work is well-known, was a Spaniard.

N

2. Adverbial clauses@ibe an adjective or a verb. Words beginning adverb clauses include
after, although, as, s long as, as much as, as soon as, because, before, even if, how, if, in
order that, once, gé o that, then, though, unless, until, when, whenever, where, wherever,
whether, and w xample: The doctor will see her, as long as she can wait for him.

3. Noun clauses are used as a subject, a complement (the rest of the sentence besides the subject
and predicate), or as the object of a preposition. Words beginning noun clauses include that,
what, whatever, which, whichever, who, whoever, whom, and whomever. Example: Whatever
he demands, we will give it to him.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Practice Active Listening Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. In class I listen actively, not passively. O O ) ) )
2. When 1 listen to someone, | keep eye contact ) O ) ) )
with the speaker.
3. When I listen to someone, | practice good ) O @ ) )
posture.
&
4. When | listen to someone, | avoid distractions. O Q O O O
XN
5. When 1 listen to someone, | interact with speaker, \D O O O
asking questions. 2 @
Results \\
23-25 You are an active listener and ;@5 all the strategies that will help you
pay attention well in class.
20-22 You are an active Iistenen@m ctice many of the strategies that will help you
pay attention in class. O
17-19 You practice som N@ active listening strategies that will help you
pay attention i
L
13-16 You pract:ﬁbw of the active listening strategies that will help you
i

pay atte i class. Learning the active listening strategies will improve your
attentiaQ span and achievement.

tention in class. Learning the active listening strategies will improve your

<13 ;{Q t use the active listening strategies that will help you
atteffon span and achievement.

Already Know: What I already know about active listening techniques is

Want to Know: What | want to know about active listening techniques is
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How to Practice Active Listening Lesson

Much of our listening is passive. In contrast, active listening is interactive and takes effort
and practice. You can improve active listening skills by applying the tips found in ED IS PC.

E Eye contact helps us concentrate on the speaker. We all remember a parent demanding,
“Look at me, when I’m talking to you” or a teacher saying, “Eyes on me!” to the class.
Maintaining eye contact improves attention to what is being said.

D Distractions prevent focused attention. lIdentify anything or anyone @es you away
from active listening and minimize the distraction to the extent that you trol. Ina
classroom, sitting next to your best friend or someone who is not activ ged with the
speaker will distract you from listening. Time to move! Avoid having within arm’s reach
that will challenge your ability to pay close attention. Think of toysssuch as cell phones, pens,
reading materials: in short, any external stimuli that distract you f@e 100% listening task.

I Interact with and think like the speaker. Any speake’r&pecific organizational plan
for any presentation. Identify and follow the common or§ghiZagional patterns of presentations:
causes and effects, reasons and explanations, comparis% contrasts, chronological order,
issue and action steps, main ideas or steps and thei eg*/ ils/examples, problems and

solutions, questions and answers, and evidence wi Sis.
Practice these interactive actions to increas active listening:
Ask questions to clarify speaker p d answer questions presented by the speaker.

Maintain an internal dialogue witqth® speaker about each of the main points.

Connect to prior learning. Ho what is being said relate to what you already know?
Focus on the main ideas a get lost in the details. Recognize when your speaker
gets off on a tangent or o walks.”

Write summary notes ions at the end of key speaker points.

L
S Signal words pro@nsitions between one idea to another. Pay attention to the key
words that signal the i tion of a new idea. Each pattern of organization has its own signal
words to transition be@eﬁ ideas. For example, the chronological pattern makes use of “first,”
“next,” “then,” “fi ' and many more. Listening to these cues will help you concentrate better.

P Posture &rs! Sit up straight with feet flat on the floor. Adjust your seat or desk so that
you are looking direCtly at the speaker, not from an angle. Keep both hands on the table or desk
to maintain this posture. A bit uncomfortable? Good. Perfect relaxation promotes passive
listening. A little stress promotes active listening. Try to sit as close as possible to the speaker:
front and center gets the most speaker attention and your best position for interaction.

C Concentrate on what is being said and don’t daydream. Listening is a full-time job. Listen

to what is being said, how it is being said, and why it is being said. A good trick maintain
concentration is to pretend that you will have to repeat the speaker’s presentation.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Take Notes Self-Assessment

Always Usually Sometimes Rarely Never
5 4 3 2 1

1. In note-taking, I listen first and then quickly O O O O )
write down key information.

2. While taking notes, I listen first, then O ) O O )
quickly write a summary.

3. In my notes I use many abbreviations and O ) @ O )

symbols.
&

4. | use the signals my teacher, videos, and O Q O O O
textbooks use to stress main ideas and & Q
key details. \D

5. I only write down information that I don’t ) ) )
know, not information that | already know. 2 @

Results Q

23-25 You have excellent note-taki Qs

20-22 You have good note-taking sSRHIS:

17-19 You have some go@aking skills.

13-16 You are famili me note-taking skills and will benefit from learning

others. .

how t otes.

<13 You are §®Iiar with most note-taking skills and will benefit from learning

Already Know: already know about taking notes is

Want to Know: What | want to know about taking notes is
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How to Take Notes Lesson

Taking notes can improve comprehension and retention of the information presented in
lectures, videos, and textbooks. Note-taking can also help you organize for test study and for
prewriting brainstorming.

Simply put, notes are summaries of the main ideas and key details that the teacher wants you to
understand and remember. Effective note-taking organizes these summaries so that they can
easily be reviewed and practiced. Here are a few key ingredients to effective taking:

1. Listen to or read the complete thought. Don’t write something down yatil eu understand it.

2. Learn the signals that your teacher, the speaker in a video, and the @r(s) of a textbook use
to stress main ideas and key details:

Repeating key points
Raising the voice or speaking slowly to emphasng‘l oints
Writing key points down or spelling the key

Using phrases such as “key to” “most 1mp0rt ‘main 1dea” “in conclusion”
Using transition words such as “first” “n ally
3. Don’t write everything that the teacher or tex s Be selective. If you already know it,
don’t write it down.
4. Use your own shorthand symbols and a ions. Take notes like you text.
5. Ask questions about main ideas and tdils that you don’t understand.
6. Use a note-taking organizationa that fits with the information being presented. A one-

size-fits-all note-taking format is best approach. Use different formats for different
organizational patterns and

Common Note-taking A@mons and Symbols (Applicable to any Academic Subject)

bc because o < ditto marks (same as above = the same as
# not the same - causes or leads to e.g. forexample
etc. andsoon i.e. thatis X not

w importa max  maximum min  minimum
Q questionQ A answer # number

p page pp pages + and

ref reference +/- more or less w/o  without

w/ with re regarding, about ~ reverse

? confusing 1,2, 3 first, second, third . therefore

Practice: Write what you have learned about note-taking using abbreviations and symbols.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Organize Cornell Notes Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. You could draw and label the format of the O ) O ) )
Cornell note-taking system.
2. You could develop an essential question for O ) O O )
Cornell Notes.
3. You could chunk the note-taking information O ) @ ) )
in the right column.
&
4. You could develop higher level questions from O Q O O O
the notes in the left column. a Q
5. You could summarize a combination of the &Q\D O ) )
main ideas and address the essential @
question. ’\\
Results \O
23-25 You know the format and ke onents of the Cornell note-taking system.
20-22 You know most of the fo@ key components of the Cornell note-taking
system. O
17-19 You know some \I‘brmat and key components of the Cornell note-taking
system.
L
13-16 You know out the format and key components of the Cornell note-taking
system a ilT learn the rest from this lesson.

<13 You familiar with the format and key components of the Cornell note-
i stem, but you will learn all about Cornell Notes in this lesson.

Already Know: t | already know about taking Cornell Notes is

Want to Know: What | want to know about taking Cornell Notes is
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How to Organize Cornell Notes Lesson

Cornell Notes is a format for taking notes from a lecture, reading, or video. The format

will also help you recite, reflect, and review to put the information into your long-term memory.

Follow these steps to complete Cornell Notes:

Complete the full heading.

none is provided, complete the essential question when reviewing yopsaotes.

Write the essential question about the topic or objective as provided%r teacher. If

Take notes in right column, using bullet points. Abbreviate and w’@ phrases as much

as possible. Draw pictures or symbols if these are helpful. Skip li

etween the ideas.

Later that same day, during your ten-minute Daily Review, re@your notes and make

connections to form the main ideas. Write questions to as
that is confusing.

marginal annotations. Cross out unnecessary words. Chunkfhe ifformation and make

gacher about anything

In the left column, write higher level test questions fF e main ideas.
Write a summary in which you combine the main4 d address the essential question.
For test study, cover the right side with your ha use the questions to quiz yourself.

L
Practice: Read and take Cornell Notes on one subtit xion in your history or science textbook.

Topic/Objective: Name: :

Class/Period;
Date:
Essential Question:
Questions: 1 Nptéy; &

&

-

Summary:
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Organize Formal Outline Notes Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. You know what each of the alphanumeric O O O O O
symbols represents.
2. You know what each of the decimal O ) O ) )
symbols represents. &
3. You know the function of main ideas in ) O @ O O
formal outline notes.
. . . &
4. You know the function of major details in O EQ O O )
formal outline notes. a Q
5. You know the function of minor details in RQ\D O 0 0
formal outline notes. @
§\
Results \O
23-25 You know the format and ke onents of the alphanumeric and decimal
systems of formal outline n ing.
20-22 You know most the of t and key components of the alphanumeric and
decimal systems of% outline note-taking.
17-19 You know som ormat and key components of both or one of the
alphanumeric\d mal systems of formal outline note-taking.
13-16 You knowsg little bit about how to organize formal outline notes and will
learn mficiwiore in this lesson.
<13 Y @n’t learned much yet about how to organize formal outline notes,
u will in this lesson.
Already Know: What | already know about learning formal outline notes is
Want to Know: What | want to know about learning formal outline notes is
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How to Organize Formal Outline Notes Lesson

Alphanumeric and decimal outlines are both used for notetaking.

Alphanumeric Outlines use numbers, letters, and periods to organize information. The first letter
of the word, group of words, or sentence that follows each symbol is capitalized.

Main ideas present the key informational sections of the lecture, video, or textbook topic
and are listed as Roman numerals on the left margin and are followed by periods.
Examples: 1. 11 1L IV. V. VL. VIIL. VIII. IX. X,

Major details are listed as capital letters, followed by periods, and a@ted on the
lines below the main ideas. Major details modify the main ideas. I@ means to
describe, change, or limit. Examples: A., B., C. r@

The first minor detail modifies the major detail and is double i ed on the next line. It

begins with the Arabic numeral 1 and is followed by a perj =
The second minor detail is double indented on the next lj listed as 2.
If examples are used to discuss minor details, use lowesgas® |€tters.

Decimal Outlines use numbers to organize information. @ letter of the word, group of

words, or sentence that follows each symbol is capitgli
»  Decimal Outlines begin with an Arabic nurﬂs@owed by a period and then a zero to
represent the first main idea.
The first major detail is indented from t idea. It repeats the Arabic numeral
followed by a period and then a “1.” T ond major detail would end in a “2,” etc.
The first minor detail is indented fr(ﬁ 2(9 major detail. It repeats all the symbols of the
major detail followed by a perio n a “1.” The second minor detail would end in a

“2,” etc. Examples: 1.0, 1.1, 1.2;1.2,1.21,1.2.2
Practice: Apply what you have le fill in the blanks in both outlines.
Alphanumeric Outline Examp Decimal Outline Example
I. Ice cream . 1.0 Cake
A. Chocolate base S 1.1 Layer cake
1. 1.1.1 Fudge filling
2. Rocldy roed 1.1.2 Fruit filling

@ eanuts 1.2
. Marshmallows 1.3 Bundt cake
B. Fruit@ors

.S

1.3.1 Cinnamon and sugar

1 whberry 1.3.2 Apples and cloves
2. Cherry 1.3.3 Honey and raisin
I1. Sherbet
A. Orange 2.1 Fruit
B. Pineapple 2.1.1 Blueberry
C. 2.1.2
2.2 Cream
2.2.1 Chocolate
2.2.2
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Identify and Use the Parts of Speech Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. You can identify subject case and object case O ) O O )
pronouns.
2. You know what questions an adverb asks to O ) O O )
modify (describe) an adjective, adverb, or

verb.
3. You know what questions an adjective asks to ) O (9 ) )

modify (describe) a noun or pronoun.

4. You can identify conjunctions used in O O O )
to join parts of a sentence.

0\
5. You can identify prepositions and the objects @Q ) ) ) O

of the prepositions. P

Results Q

23-25 You can define and identify e parts of speech.

%ost of the parts of speech.

some of the parts of speech.

20-22 You can define and ide

17-19 You can define an

13-16 You can de]jn
improve you

tify a few parts of speech. But, you can learn these and

ine and identify the parts of speech. But, you can learn these and
our writing.

| already know about learning the parts of speech is

Want to Know: What | want to know about learning the parts of speech is
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How to Identify and Use the Parts of Speech Lesson

A basketball player knows the meaning of these terms: jump shot, a free throw, a
rebound, a foul, a pick-and-roll, and a three-pointer. Knowing these terms helps basketball
players communicate and receive instruction from their coaches. The same is true about being
able to identify and use the parts of speech to communicate about speaking and writing.

Directions: Circle the best examples for each part of speech in the sentences which follow each
definition and check your answers on the following page.

1. A common noun is a person, place, idea, or thing. It is capitalized only a rt of a
sentence. It can be a single word, a group of words, or a hyphenated word

The girl was learning to drive next to the ocean. Driving requires self-
2. A proper noun is the name of a person, place, or thing. It is always talized. It may be a

single word, a group of words (with or without abbreviations), or menated word.
Josh was honored at U.S. Memorial Auditorium with the Smit ard.

L 4
3. A pronoun is a word used in place of a noun(s). It can be subject case, acting as a
“do-er” of the action in the subject case, or acting as a “ro¢gei1 of the action in the object case.
Pronouns can also serve as singular or plural possessﬂv@ ow ownership.
| gave her his wallet. \

4. An adjective describes a proper noun, a comr’h@un, or a pronoun by describing how many,

what kind, or which one. 9

The five teammates took the tiring trip to th a across town.

5. A verb shows a physical or mental act t describes a state of being.
She works long hours, but knows tha is more to life than work.

6. An adverb describes a verb or x@tive by describing how, when, where, or what degree.
Trey walked slowly, but arrived herever he went, and mostly he carried his cane.

7. A preposition is a wordst a relationship with a common noun, a proper noun, or a
pronoun. The preposition } ys part of a phrase comes and comes before its object. The
preposition asks “What?"@he object provides the answer.

The judge said, under8gthythat her duty was to the Constitution and for everyone.

8. A conjunction j arts of a sentence.
She tries, but oﬂQils. Either he is crazy or I am. When you listen, you understand.

9. An article determines number or identification of a noun and always comes before a noun.
The “a” article signals a singular noun beginning with a consonant. The “an” article signals a
plural noun beginning with a vowel. The “the” article signals a specific noun.

The zoologist says that a lion and an elephant are considered the “kings of the jungle.”

10. An interjection is a word or phrase that shows surprise or emotion. It is usually followed by
an exclamation point.

Hey! Stop that.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O&

L 4
4. Experts | plan to go to for help: Q

L 2

N

4. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

5. Before I begin working toward my goal, I wil g to...

6. I will know that I have accomplish@mal when...

Teacher/Parent Commentsa \Q !

Parts of Speech rs  Check out the Parts of Speech Song to practice.

1. girl, ocean, selt™g0ntrol; 2. Josh, U.S. Memorial Auditorium, Smith-Lee Award; 3. I, her, his
4. five, tiring, that; 5. works, knows, is; 6. slowly, easily, wherever, mostly
7. under oath, to the Constitution, for everyone; 8. but, either, or, when; 9. a, an, the; 10. Hey!
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How to Use Grammatical Sentence Openers for
Sentence Variety Self-Assessment

Often Sometimes Rarely Never Don’t

Know
5 4 3 2 1
1. In my writing, | vary the subject-verb-object O ) O O )
pattern.
2. | start sentences with preposition phrases. O ) O )
3. | start sentences with adverbial clauses. O ) ) )
4. | start sentences with __d or __en verbs. O Q’ O 0 0
5. | start sentences with __ing words. ) ’\Q ) ) O
Results %Q
L
23-25 You plan your writing with sentenc, Xy as a focus, and you know your
grammar well enough to improve riting style.
20-22 You plan your writing with s variety as a focus, and you know some
grammar to help you impr r writing style.
17-19 You plan your writing entence variety as a focus, but you don’t know your

grammar well enou prove your writing style.

13-16 You are not ab
your gram
improve y

with much sentence variety because you don’t know
nough. By practicing the following Study Tips, you will
ing style.

<13 You ar ble to write sentence variety because you don’t know your grammar
h. By practicing the following Study Tips, you will

your writing style.

Already Know: t | already know about using grammatical sentence openers to improve

writing style is...

Want to Know: What | want to know about using grammatical sentence openers to improve
writing style is...
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How to Use Grammatical Sentence Openers for
Sentence Variety Lesson

One of the best ways to improve your writing style is to improve the variety of your
sentence structures. Professional writers vary the subject-verb-object pattern with other
grammatical sentence structures. A simple guideline for good sentence variety would be 50%
subject-verb-object sentence openers and 50% other grammatical sentence openers. Revise each
of the examples that follow by starting each sentence with the grammatical sentence openers.

Prepositional Phrase &
Start with a phrase beginning with one of these common prepositions:

aboard, about, above, according to, across, after, against, along, amongg ar@lind, as, as to, at,
before, behind, below, beneath, beside, between, beyond, but, by, desprte#down, during, except,
for, from, in, inside, instead of, into, in place of, in spite of, like, xt, of, off, on, onto,
outside, out of, over, past, regardless of, since, than, through, t t, to, toward, under,
underneath, unlike, until, up, upon, with, within, without *

Example: He found the missing watch behind the cabineQ

Revision: s e'l

Adverbial Clause \ 2

Start a dependent clause (a noun and verb that d express a complete thought) with one of
the following subordinating conjunctions:

after, although, as, as if, as long as, as muc S soon as, as though, because, before, even if,

even though, how, if, in order that, once JSIMge %0 that, then, that, though, unless, until, when,
whenever, where, wherever, whether, ile.

Example: Lake Tahoe is fun in th er, although it is best known for its winter activities.
Revision:

d, ed,or __enVerbs # ¥

?\6 that acts as an adjective to modify a following noun or pronoun.
y the noise, so | got out of my bed to investigate.

Start witha __d or an

Example: | was fright€n
Revision: @

ing Verbs aQuns
Start a phrase with @ __ing word that acts as an adjective or with an __ing word that serves as
the subject of the sentence.

Example (Adjective): The climber fell rapidly, but hoped that the rope would hold.
Revision:

Example (Sentence Subject): The chef tastes the sauce and it always makes him hungry.
Revision:
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Use Precise Verb Tenses Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1

1. I specifically choose verb tense forms to O O ) ) )
give precision to their actions.

2. | specifically choose verb tense forms to O ) O O )
communicate the exact time of an
action. O

3. | use past, present, and future progressive O O ()3 O O
tense verbs in my writing. Q’

4. 1 use past, present, and future perfect O « @5 O O )
tense verbs in my writing. \Q\

5. 1 use past, present, and future perfect P % O O O O
progressive tense verbs in my writing. \

Results Q

23-25 You use all nine verb tense In your writing.

20-22 You use most of the nib'@ tense forms in your writing.

17-19 You use some of the Mige verb tense forms in your writing.

13-16 You use a fgw e verb tense forms in your writing.

<13 You don’tfis&gTany of the nine verb tense forms in your writing.

Already Know: W Iready know about the nine verb tense forms is

Want to Know: What | want to know about the nine verb tense forms is
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How to Use Precise Verb Tenses Lesson

English has different forms within the past, present, and future verb tenses to
communicate specific actions. Directions: Write your own example following each verb form.

One form of the past verb tense is the past progressive. The past progressive describes an action
that took place over a period of time in the past. Example: Amanda was entertaining her guests
when her grandmother arrived.

that was
the past
ae had

The past perfect verb tense refers to a physical or mental action or a state of;
completed before a specific time in the past. The past perfect is formed wit
participle (a verb ending in d, ed, or en for regular verbs). Example: Ce
finished their study by the time that the teacher passed out the test stu

Sive describes a past
een and the _ing form of
e fell asleep at the wheel.

Another form is the past perfect progressive. The past perfect pn
action that was interrupted by another past event. It is formed vy
the verb. Example: My dad had been driving for two hour

One form of the present verb tense is the present progr, s%. The present progressive describes
an ongoing action happening or existing now. Exar@e is walking faster than her friend.

The present perfect verb tense refers to a physi ental action or a state of being happening
or existing before the present. The present per@ ormed with has or have + the past participle

ample: He has already started his project.

(averb ending in d, ed, or en for regular \:erg

Another form of the present perfect ver@ IS the present perfect progressive. The present
perfect progressive describes the len Ime an action has been in progress up to the present
time. It is formed with have been a " ing form of the verb. Example: The students have
been writing for over an hour.

One form of the future verﬁxg is the future progressive. The future progressive describes an
ongoing action that will ce over a period of time in the future. Example: Amanda will be
taking reservations ov olidays.

The future perfectiyg€rd tense refers to a physical or mental action or a state of being that will be
completed befo ecific time in the future. The future perfect is formed with a helping verb
such as the modalsgCan, could, may, might, must, shall, should, will, and would + has or have +
the present participl€ (a verb ending in d, ed, or en for regular verbs). Example: We will have

walked six miles by three-o’clock this afternoon.

Another form of the future perfect verb tense is the future perfect progressive. The future
perfect progressive describes the length of time an action will be in progress up to a specific time
in the future. It is formed with will have been and the _ing form of the verb. Example: The
students will have been playing the same video game for two hours by the time their friends arrive.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Eliminate the “to be” Verbs Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. You revise verbs to create sentence variety O O O O O
in your writing.
2. You try not to overuse the same verbs. O ) O & O )
3. You watch for overuse of the “to be” verbs. O ) Q ) O
&
4. You know how to substitute and convert O O ) )
“to be” verbs into stronger verbs. o Q
5. You know how to change and combine O ) ) O

“to be” verbs into stronger verbs. p @

Results Q

23-25 You identify weak and overused v&§bs, including the “to be” verbs, and revise
these with strong verbs.

20-22 You identify most weak @re;used verbs, including the “to be” verbs, and

revise these with stron@ S.

17-19 You identify som and overused verbs, including the “to be” verbs, and

revise these wi verbs.
L

13-16 You identi W weak and overused verbs, including the “to be” verbs, and
revise t ith strong verbs.

<13 Yo know the strategies to revise weak verbs, but you will after this
I

Already Know: t | already know about eliminating “to be” verbs is

Want to Know: What | want to know about eliminating “to be” verbs is
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How to Eliminate the “to be” Verbs Lesson

Writers often overuse “to be” verbs when stronger, more Vvivid and specific verbs would
better communicate what the writer wants to say. Of course, using a “to be” verb is sometimes
necessary. Try these strategies to eliminate the overused “to be” verb in your writing.

Identify—Memorize the “to be” verbs (is, am, are, was, were, be, being, been) to avoid using them.

Circle the “to be” verbs in this sentence: They are willing to leave as I am, but shagsn’t ready at all.

Substitute—Sometimes a good replacement of a “to be” verb just popsg e brain. For
example, instead of “That cherry pie is delicious,” substitute the “to b b is with tastes as in
“That cherry pie tastes delicious.” Also, substitute the “there,” “hcs’ and “it” + “to be” verbs.
For example, instead of ““There is the cake, and here are the pie Qsert, and it is served by
Mom,” replace with “Mom serves the cake and pies for desgent{”

Substitute the “to be” verbs in this sentence: She is S&yiﬁ@was rude to her by being quiet.

D

Convert—Try starting the sentence differently t is helps eliminate a “to be” verb. For
example, instead of “Charles Schulz was the cr the Peanuts cartoon strip,” convert the
common noun creator to the verb created as in les Schulz created the Peanuts cartoon strip.”

Convert the “to be” verbs in this sentenc nd Mrs. Peabody were the developers of the app.

noun or pronoun in the sentenc rrange the order of the sentence. For example, instead of
“The car was stopped by apo@f er,” change the complete subject, the car, to a police
officer to write “A police topped the car.” Also try starting the sentence with a different
word or part of speech tofgelfveliminate the “to be” verb. For example, instead of “The

monster was in the dar, | creeping,” rearrange as “Down the dark tunnel crept the monster.”

Change—To eliminate a “to be” %s;dents can change the subject of the sentence to another

Change the “to be”@s in this sentence: That is the answer | was by given by her.

Q

Combine—Look at the sentences before and after the one with the “to be” verb to see if
combining the sentences will eliminate the “to be” verb. For example, instead of “The child was
sad. The sensitive child was feeling that way because of the news story,” combine as “The news
story saddened the sensitive child.”

Combine sentences to eliminate the “to be” verbs: | had been late. Mom was arriving late, too.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Spell by the Rules Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. You think about the spelling rule, if one applies, ) O ) ) )
before spelling a difficult word.
2. Your teachers have taught you to practice the O ) O O )
key spelling rules.
3. You could name and describe most of the key ) O @ ) O
spelling rules.
&
4.You are an excellent speller. ) Q O ) )
XN

5. You use spelling aids such as dictionaries and &Q\D O O )

“Spell Check” when unsure of a spelling. 2 @

Results Q

23-25 You use all the strategies of sful speller.

20-22 You use most of the strat@o a successful speller.

17-19 You use some of thN@gies of a successful speller.

13-16 You don’t use he strategies of a successful speller. Memorizing and

practicing th\ el spelling rules will help you become a strategic speller.

<13 You don’{%sge the strategies of a successful speller. Memorizing and
practid@be seven spelling rules will help you become a strategic speller.

Already Know: already know about the seven spelling rules is

Want to Know: What | want to know about the seven spelling rules is
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How to Spell by the Rules Lesson

Knowing the seven conventional spelling rules is essential to be able to write well. Study
these rules and then explain why each of the example words is spelled as it is, according to the
spelling rule in the blank that follows. Click on the links to hear some memorable spelling songs.

1. The i before e Rule

Usually spell i before e but spell e before i after a ¢ and when the letters say a long /a/ sound.
Examples: believe receive neighbor ..e.

2. The Final y Rule

Keep the y when adding an ending if the word ends in a vowel, then a @nhe ending begins
with an i. Change the y to i when adding a suffix if the word ends in a §onfonant, then a y.

Examples: delayed copying ettiest
3. The Silent e Rule

L
Drop the e at the end of a syllable if the suffix begins wi% |. Keep the e when the suffix

begins with a consonant.
Examples: paved closely * %
4. The Double the Consonant Rule \

Double the consonant, as in permitted, when addi

met: 1. the last syllable has the accent (per / m#
consonant (permit). 3. the suffix begins wit

a suffix if all three of these conditions are
*the last syllable ends in a vowel, then a
el (ed).

Example: committee 1. ; 3.
5. The Ending “an” or “en” Rule O
End a word with “ance”, “ancy”, E\w if the root before has a hard /c/ or /g/ sound or if the

root ends with “ear” or “ure”. Ot isc, use the suffixes “ence”, “ency”, or “ent”.

Examples: vacancy

arrogance

clearance
6. The “able” or “ibl

End a word with “

1T the root before has a hard /c/ or /g/ sound, after a complete root word

(base word), or Ilent e. Otherwise, end the word with “ible”.
Examples: despita@ile navigable
teachable likeable

7. The /ion/ Sound Rule

Spell “sion” for the final /zyun/ sound or the final /shun/ sound if after an 1 or s. Spell “cian” for
a person and “tion” in most all other cases.

Examples: illusion expulsion

musician condition
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Apply the Syllable Rules Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. In figuring out unknown words, | look at a O O O O
syllables for clues to meaning.
2. In reading difficult words, | look at syllables ) O ) ) )
for their grammatical usage.
3. In spelling difficult words, I spell syllable by O O @ O O
syllable.
&
4. | use my knowledge of syllable rules to form O Q O O O
complex words in my writing. p Q

5. 1 am aware of accents when | pronounce &Q\D O O O
difficult words. 2 @

Results
23-25 You use your excellent knowle syllabication skills to read, write, and spell
better. Knowing these rules eased your vocabulary.
20-22 You use your knowledg ication skills to read, write, and spell
better. Knowing these a s increased your vocabulary.
17-19 You use limited ge of syllabication skills to read, write, and spell
better.
13-16 You have ablcatlon skills. Knowing syllabication skills will help
you to re ¢ te, and spell better.
<13 nowledge of syllabication skills. Knowing syllabication skills will help
ad, write, and spell better.
Already Know: t | already know about the syllabication rules is

Want to Know: What | know about the syllabication rules is
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How to Apply the Syllable Rules Lesson

Directions: Learn these 10 syllable rules and provide your own examples to apply each rule.

1. Every syllable has only one vowel sound. Some syllables have just one vowel; others have
two. But even when there are two vowels, there can be only one vowel sound in each syllable, so
the two vowels say one sound.

Example: out-side. Your example:

2. A vowel before a syllable-ending consonant (\VC) is usually short. This p@s called a
closed syllable. A syllable following begins after that consonant.
Examples: rob-in, bas-ket. Your example:

3. A vowel at the end of a syllable (CV) usually has a long vowel spund™T his pattern is called an
open syllable. A syllable following begins after that vowel. \
Example: be-low. Your example:
L 4
4. The silent final e makes the vowel before a long sound, j one consonant sound is
between the two (VCe). A syllable following begins after ™Rt Silent final e.
Example: basement. Youre r@
5. Usually keep vowel teams together in the sa e.
Example: boat-ing. Y ple:

6. Keep the r-controlled vowels (ar, er, ir, qQJ r) in the same syllable and adjust the

pronunciation.
Example: or-al-ly. Q(

7. When two consonants come bet o vowels in a word (VCCV), divide the syllable
between the consonants. Excepti n’t divide between the consonants of a digraph (ch, sh,
wh, th) and usually keep blen re.g., bl, br, sw. Only separate ending “ed” suffixes from
their roots when the roots i
Examples: scrap-book, a X, ham-ster,
din-ner, con-fessed, co '

our example:

Your example:

8. A suffix syllabl

between the con
Example: cra-

with a consonant-“le” has a short schwa sound (a nasal short 1)
nd the “le” ending. The e is silent.
Your example:

9. All words have one syllable that has a primary accent on its vowel sound. Words may also
have secondary accents. The primary accent is usually found on the vowel in the root, not the
prefix or suffix. Also, the syllable before a double consonant is usually accented.

Example: slow-ly and swim-ming. Your example:

10. Unaccented vowel sounds frequently have the schwa sound, especially when there is only
one letter in the syllable. All vowels can have the schwa sound.
Example: a-bout. Your example:
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Punctuate Properly Lesson

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. I know how and where to use commas. O ) ) ) )
2. | can use quotation marks and underlining ) O ) ) )
appropriately.
3. I know the difference between colons and ) O @ ) )
semi-colons and can use them correctly.
&
4. | can correctly use apostrophes in contractions O Q O O O
and in possessives. p Q

5. 1 know when and how to use parentheses and &Q\D O O O

exclamation points. 2 @
Results Q

23-25 You are an expert in the use tuation.

20-22 You have mastered many@%e unctuation rules.

17-19 You have mastered T the punctuation rules.

13-16 You have mast of the punctuation rules. Learning these rules will help
you write tively and better communicate what you say and how you
want to say

<13 You haQt mastered the punctuation rules. Learning these rules will help
you e more effectively and better communicate what you say and how you

W, ay it.

Already Know: WHat | already know about punctuation rules is

Want to Know: What | know about punctuation rules is
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How to Punctuate Properly Lesson

Punctuation skills help writers control how ideas will be communicated and affect meaning.
After each example, punctuate the sentence that follows. Check the answers on the next page.

Commas

-Use commas before or after speaker tags.

She said, “Call me at home.” “This seems hard” he thought.

-Use commas to set apart appositives.

That man, the one with the hat, left. The girl Alyssa left homgff

-Use commas after each list item (except the last).

John, Jane, and Jose left early. I would like a hamb@ ies and a soda.
-Use commas after introductory words or phrases.

First, you should listen to me. During the first b owstorm | left home.

-Use commas to set off nouns of direct address. v
Kristin, leave some for your sister. You should I%aniel to what | say.

-Use commas before conjunctions to join

L 4
independent clauses.
| liked her, and she liked me. Thaﬁ@t unny but it is interesting.
Quotation Marks and Underlining - @
-Use quotation marks before and after direct quotat \
Sue said, “I’m going to bed.” gave me the book, | said, and | read it.

-Use quotation marks before and after songs, p

chapters, articles, documents, and short story tigles

Whenever I hear “Clementine,” | begin to The best chapter is titled How | Gave Back.
-Underline movie, television show, book ine,

and work of art titles.

| saw the wonderful Fiddler on the RS; )st night. The best television show was | Love Lucy.
Colons and Semicolons

-Use colons to introduce lists. g | need these tools a vice, a saw, and an awl.
The following: shoes, pantg, aﬂg’\
-Use colons between numb N relationship. The ratio of girls to boys is 3 1.

8:52 P.M.
-Use semicolons to joi
Jamal went to schoql;

Apostrophes
-Use apostroph contractions.

endent clauses.
ry met him. I don’t know why he just does it.

I can’t see what théWre doing. You dont know if thats his rule.
-Use apostrophes for singular and plural possessives.
Tom’s and the girls’ coats were red. Their friends houses were bigger than Sues.

Parentheses and Exclamation Points
-Use parentheses to explain or define.

The hombre (man) rode off alone. The Great War World War | was terrible.
-Use exclamation points for surprise or emotion.
The decision really shocked me! I can’t believe she called.
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Reflection

1. Something in this lesson I did not know:
2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O&
4
4. Experts | plan to go to for help: Q

L 2

N

4. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

5. Before I begin working toward my goal, I wil g to...

6. I will know that I have accomplish@mal when...

Teacher/Parent Commentsa \Q !

QQ

Answers: “This s@:ard,” he thought. The girl, Alyssa, left home first. I would like a
hamburger, fries arl a soda. During the first bad snowstorm, I left home. You should listen,
Daniel, to what | S&¢ That is not funny, but it is interesting. “She gave me the book,” I said, “and
| read it.” The best chapter is titled “How | Gave Back.” The best television show was | Love
Lucy. I need these tools: a vice, a saw, and an awl. The ratio of girls to boys is 3:1. I don’t know
why; he just does it. You don’t know if that’s his rule. Their friends’ houses were bigger than
Sue’s. The Great War (World War I) was terrible. I can’t believe she called!
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How to Capitalize Correctly Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. When problem-solving the meaning of a word, | ) O ) ) )
look at prefixes for help with the meaning.
2. When problem-solving the meaning of a word, | O ) O O )
look at roots for help with the meaning.
3. When problem-solving the meaning of a word, | O O @ O O
look at suffixes for help with the meaning.
&
4. When problem-solving the spelling of a word, | O Q O O O
look at the word parts for help with the a Q

spelling. \
5. My teachers assign Greek and Latin word parts %Q ) @) @) O

L

for me to memorize. \
Results \Q\
23-25 You use your excellent knowle@f
and spell better.

Greek and Latin word parts to read, write,

20-22 You use your familiarity &t ek and Latin word parts to read, write,
and spell better. O
17-19 You have limited dge of Greek and Latin word parts, but use these to read,

write, and spell

L
13-16 You know ommon Greek and Latin word parts. Knowing the most
common @recweand Latin word parts will help you to read, speak, write, and spell

better. Q

<13 You@t know the common Greek and Latin word parts. Knowing these word
pqml improve your reading, speaking, spelling, and vocabulary.
w: W

Already Kno t | already know about Greek and Latin word parts is

Want to Know: What I want to know about learning Greek and Latin word parts is...
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How to Capitalize Correctly Lesson

Directions: Write your own examples to match the capitalization rule in the space provided.

1. People and Character Names Capitalize people’s and characters’ names. Also, capitalize
people’s titles. Example: Alexander the Great. Do not capitalize an article (a, an, the) that it part
of the title, unless it begins the title. Example: President James Earl Carter worked to provide
housing for the poor.
2. Place Names Capitalize place names. Do not capitalize a preposition that is gart of a title,
unless it begins the title. Examples: Stratford upon Avon or Cardiff by the S mples: Ryan
visited Los Angeles to see the Holocaust Museum.
3. Names of Things Capitalize named things. Do not capitalize a conj In the middle of a
UT]]

title. Example: President Lincoln and Soldiers’ Home is a national mo t in Washington
D.C. Example: The Old North Church and Fenway Park are in Boston®
4. Names of Holidays Capitalize holidays. Normally, it is proper 0 spell out numbers from
one through ten in writing. However, when used as a date nam@nerical number is

used. Example: They celebrate the 4™ of July, but not Eastgy.
9. Organization and Business Names Capitalize the name anizations and the letters of
acronyms used for organizations. Writers drop the periods@in Well-known acronyms.
Examples: M.A.D.D. includes both parents and teachepsas*does the PTA.

ASE ons and closings in both friendly and
business letters, excluding articles, conjunctions, apd Mgepositions that don’t begin or end the
d Dad
es of languages and dialects.

Examples: He spoke Spanish with a Castiligadialect.
15. Historical Period Names Capitalize na @ historical periods. Leave articles, conjunctions,
and prepositions in lower case, unless thgy ®gdwa or end the historical period. Examples: My
favorite period of history to study is the<\Ngldle Ages or the Age of Reason.
16. Time Period Names Capitaliz ﬁ mes of special periods of time. Use lower case and
periods for “a.m.” and “p.m.” Lei:%ﬁcles, conjunctions, and prepositions in lower case, unless

they begin or end the time perio ple: This is the Year of the Dog.

17. Quotation Capitalizatio ze the first word in a quoted sentence. Don’t capitalize the
first word of a continuing cT at was interrupted by a speaker tag. Examples: She said, “You
are crazy. However,” she , “it is crazy to be in love with you.”

18. Capitalization Fol Colons Capitalize the first word following a colon if it begins a
series of sentences. E e: Good writing rules should include the following: Neatness counts.
Indent each paragr inch. Proofread before publishing.

19. Lower Case ing Colons Don’t capitalize the first word (or any word) in a list
following a col he first word is a common noun. Example: Bring home these items:
tortillas, sugar, andmilk. Don’t capitalize the first word following a colon

that begins an independent clause. Example: | just re-read Lincoln’s best speech: his Second
Inaugural Address is brilliant.
20. Titles of People Capitalize the title of a person when it precedes the name. Don’t capitalize
the title if it does not precede the name. Examples: I heard the senator ask Mayor Johnson a

question. Capitalize the title of a person when it is after someone’s name
followed by a comma. comma. Example: The letter was signed as follows: John Pearson,
Chairperson. Capitalize the title of a person when the title is used as a noun

of direct address. Example: | do plead guilty, Your Honor.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Revise Non-Standard Usage Self-Assessment

Always Usually Sometimes Rarely Never
5 4 3 2 1

1. | code-switch between Non-standard English O O ) ) O
with my friends and Standard English in
the classroom.

2. When problem-solving the meaning of a word, | O ) O O )
look at roots for help with the meaning. &

3. I don’t make substitutions of verb forms in my O O @ O O
speech and in my writing. ()
&
4. 1don’t make additions or deletions in my ) Q ) ) O
speech and in my writing. | speak and write & Q
in complete sentences. \D
5. | use proper verb forms in speech and in writing. &Q ) ) O
Results . \@
23-25 You know how to use Standard E@\nd avoid the errors of Non-Standard
English. 0
20-22 You mostly know how to u dard English and avoid the errors of
Non-Standard English. Q
17-19 You often know ho t@ Standard English and avoid the errors of

Non-Standard Englj

13-16 You sometime w to use Standard English and avoid the errors of
Non-Standaf lish, but you can improve by applying this lesson.

<13 You rar Qw how to use Standard English and avoid the errors of
Non-Stégdard English, but you can improve by applying this lesson.

Already Know@at | already know about Non-standard English is

Want to Know: What | want to know about recognizing and revising Non-standard English is...
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How to Revise Non-Standard Usage Lesson

Non-standard English often differs from Standard English because of regional or cultural
dialects. We also speak Standard English and Non-standard English in different social situations.
You probably talk to your teacher differently than how you talk to your friends. We call this code
switching. Following are examples of non-standard English for you to code-switch and revise.

Substitutions: Don’t substitute be for am, are, or is to create an ongoing action in Standard
English. Example: He be so funny. Instead, use am, are, or is to connect to a present participle
(a verb with an “__ing” ending). Revision: He is being so funny.

Don’t substitute of for have in modal forms. Example: I could of run. n’t mis-match
plural and singular “to be” verbs with their subjects. Example: | were vision: | was sad.

Revise these substitutions: I be given some food, but I still were hungry®™could of eaten more.
&

r~ g
(is nice), but I been (had
here you at? | told you it

Deletions: Don’t drop verbs or parts of verbs. Examples:
been) nice to her first. Whe Who is she? Revise these de@@
needs fixed before you leave. @

Additions: Avoid using additions. Don’t add th\@on prepositions when unnecessary.
Examples: Get off ef my couch. Don’t blame%e for that.

Avoid using the object case pronoun as a r@e pronoun. Example: | got me a sandwich.
Revisions: | got myself a sandwich. or IQ@ ndwich.

Revise these non-standard additions:
pulled the alarm on accident, and

the students knew what to do in an emergency. We
us a detention.

Double Negatives: When W in Standard English, do not use double negatives.
Example: Don’t use re dOuBle negatives in English.

Revise these non-stan@ﬁouble negatives: She doesn’t ask for no help never.

Confused Verb ms: Non-standard English often confuses verb forms. Don’t substitute a past
participle (a verb ending in “__ed,”“ d,”“ t,”or“ en” for regular verbs) for the simple past
tense. Example: He given his best effort. Revision: He gave his best effort.

English often has irregular past participle verb forms and these can be confused with the simple
past tense in Non-standard English. Example: She gene went crazy.

Revise these confused verb forms: She spoken her own truth, but I knowed what she done.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Prepare for Tests Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. I actively participate in class discussions and pay O ) O O )
attention well.
2. When an upcoming test is announced, | ask what O O O O O
will be covered on the test if the teacher
does not completely inform the class. g
3. When an upcoming test is announced, | ask how O ) O )
we will be tested if the teacher does not ()
completely inform the class. .
4. In preparing for an upcoming test, | make a @) ) ) )

practice test and take my own test.

0\
5. In preparing for an upcoming test, | study with @Q ) O O )

a group of students. P
Results \
23-25 You have mastered all the test [@ tion strategies that will guarantee success

on tests.

20-22 You have mastered ma@& ;est preparation strategies that will guarantee

success on tests.

17-19 You have master of the test preparation strategies that will guarantee
success on test
L
13-16 You have d few of the test preparation strategies that will guarantee
success tS. Learning these strategies will make a difference on your next
test. 6
<13 Y, ot know the test preparation strategies that will guarantee

s on tests. Learning these strategies will make a difference on your next
test.

Already Know: What I already know about test preparation strategies is

Want to Know: What | want to know about test preparation strategies is
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How to Prepare for Tests Lesson

Directions: Develop five possible test questions, one for each of the five paragraphs in this lesson.

Good students spread out their test study over time and don’t wait until the night before the
test to cram. Learning to work ““smarter, not harder” will actually save study time, not increase
study time. The smarter approach is to study for tests a bit every day after school.

Active Participation

Active participation in class is important test study. Students, who contrib
avoid passive learning, and pay attention do better on tests. Listen carefs

announcements about upcoming tests and what to study in your student [Ye
&

@\ class discussions,
arid write down any

7
Ask the Right Questions N

Learn how to ask the right questions of your teacher to el u study “smarter, not harder” for
any test. “But, what kind of questions should I ask?*. at kind of test you will be taking and
adjust your study to that kind of test. Will the objechtﬂ ction be multiple choice? Will there be
an essay? Ask not only what will be on the test, St al§o ask what won 't be on the test. Teachers
rarely include everything on tests that has been Cey@¥d in class. Asking these kinds of questions
in advance about upcoming tests will help fg ur test study.

Create a Practice Test O

Using your sticky notes, on whi eveloped test questions each day after school when
completing your Daily Revie practice test that covers the test content in the format that
you will be tested. Take the rainstorm any possible essay questions and pre-write
possible main points and ing details. Create this practice test days before the test itself.
Show the practice test to ‘f)Qurteacher and ask if there is any more content that you need to add
on to your practice te on any of this content and take your practice test and correct it.

Get More Brain er

Gather a group of students from the same class to study. Pre-arrange the ground rules for the
study session. Set a start and ending time and assign tasks, such as “You bring all the lecture
notes; You bring all the readings; You bring the sticky notes; You bring the chocolate chip
cookies.” Assign group members a part of a practice test to develop and share at the study
session, including essay pre-writes. Compile the test questions developed by your group of
friends into one practice test. Take the test, share your answers, and learn from each other.

Essential Study Skills and Targeted Independent Practice © 2009, 2017, 2025 Pennington Publishing 156


http://penningtonpublishing.com/blog/study_skills/how-to-avoid-procrastination/
http://penningtonpublishing.com/blog/study_skills/how-to-avoid-procrastination/

Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Use Objective Test-taking Strategies
Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1

1. When the teacher passes out a test, I first skim O O O O O
over the sections of the test and make
a plan.

2. When taking tests, | answer the easy problems ) O ) )
first. O

3. When taking tests, | read test problems twice. ) O ) )

S

4. When taking tests, | look for wrong answers O Q O O )
first and then use the process of elimination. \

5. When taking tests, | notice absolute words and QD O O O )
exception words. \\

Results \Q

23-25 You know all the objective t g strategies that lead to strategic guessing
and test success.

20-22 You know many of theg@®eetive test-taking strategies that lead to strategic
guessing and test SL\
17-19 You know som bjective test-taking strategies that lead to strategic

guessing angl test SS.

N

13-16 You knowsgortte of the objective test-taking strategies that lead to strategic
guessi est success. Learning these strategies will make a difference on
your est.

<13 0 not know the objective test-taking strategies that lead to strategic
guessing and test success. Learning these strategies will make a difference on

your next test.

Already Know: What | already know about objective test-taking strategies is...

Want to Know: What | want to know about objective test-taking strategies is...
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How to Use Objective Test-taking Strategies Lesson

There are two basic forms of written tests: subjective tests, which are opinion-based
essays and objective tests, which are factually based tests. Objective tests consist of multiple
choice, matching, fill-in-the-blank, true-false, and short answer formats. Learning objective test-
taking strategies can help you guess strategically and achieve higher over-all test scores. Here are
the most effective strategies.

1. Ask how much time you will have to complete the test. Establish a test pla
time. Calculate how much time you will have at the beginning of each secti
depending upon the number of problems in each section and the amount gf*
has provided for the entire test. Then write the projected ending time i t margin. Use a
digital watch to gauge your testing pace. Don’t waste too much time o one test problem.
For example, if there are five sections of the test, each section hav&ﬁ test problems, you

test problems,
that your teacher

should plan a pace of 12 minutes per section for a 60-minute test.

2. Answer the easy questions first. Unless the directions s rently, test problems are all
worth the same amount of points. Build your confidences§z afewering the easy ones. Also, the
easy ones may provide information or clues that you’m@ ble to use when answering the

harder test problems. \\

3. Don’t rush through the test problems. Test pr, s are not easy reading. Be careful not to
read into the test problem more than what is regl ere. Accuracy is more important than speed.
4. Read each test problem twice before at the answers. It is easy to miss a key word if

you only read the test problem once. Be‘tlert™or little change words, such as not.

5. If answer choices are provided, B@J them before selecting one. The first answer may look
right, but another may be better. @ Ive tests can be intentionally very tricky in this regard.

6. Look for the wrong anng@k, not the right one. Use the process of elimination. It is
easier to decide among fe oices than many. Your guessing odds are substantially bettered
with each wrong answe %ated. Cross out all eliminated answers as you go.

7. Make sure to gu
leave the answer,

en if you have no idea how to answer a test problem, it is best to not
8. Match the language of the test problem and the test answer. For example, match negative to
negative or positive to positive regarding tone or vocabulary.

9. Absolute words, such as always or never, are usually part of incorrect answer choices.
Exception words, such as frequently or mostly, are usually part of correct answer choices.

10. Review only those answers that you leave blank after each test section. Don’t change
answers that you have already marked. Your first “guess” is almost always your best.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Use Matching Test-taking Strategies
Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1

1. When taking a matching test, I read the O O O O O
numbered test problem twice before looking
for the alphabetical match.

2. When taking a matching test, I read all the O ) O )
answer choices before selecting one. O

3. When taking a matching test, I answer the g O O O
easy ones first. Q@

4. When taking a matching test, | look at the O Q O O )
grammar to select the correct match. \

5. When taking a matching test, | look at the p QD O O 0 O
scope (range of choices) and the \

language of each match. \Q\
Results 0

23-25 You already know all the m g strategies that will help you guess
strategically on these sectj bjective tests.
20-22 You already know o @ the matching strategies that will help you guess

strategically on thesE 1ons of objective tests.

17-19 You already k > of the matching strategies that will help you guess
strategicall)?@ée sections of objective tests.

13-16 You kng ew of the matching strategies that will help you guess
strategi on these sections of objective tests. Learning the rest of these

strat@ ill make a difference on your next test.

<13 ‘Q}re a purposeful reader who focuses on self-improvement and reading skill
devBopment. Learning the rest of these strategies will make a difference on
your next test.

Already Know: What | already know about matching test-taking strategies is...

Want to Know: What | want to know about matching test-taking strategies is...
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How to Use Matching Test-taking Strategies Lesson

Learning how to improve your scores on matching tests by using the following tips will
significantly increase your test scores. Matching sections are the most commonly used testing
method on teacher-constructed tests from elementary school through college. Here are the tips to
“ace” any matching section on your next test.

First, remember that matching tests are divided into two columns or rows: the numerical and
alphabetical sections.

1. Read the numerical word or phrase twice. Try to predict the correct er'before you look
at the choices offered. This will provide a mind-set for evaluating the ans @ oices before you

from test study and life experience.

2. Read all answer choices before selecting an answer. Test-t uently say that this
strategy helps eliminate rushing though a test and answering jffuiSively. Most of you have had
an experience where you quickly answered a test proble find out that another answer
choice, which you did not read, was the obviously corre er.

L
3. Match the easy ones first and cross off the one have selected to use the process of
elimination. Getting rid of answer choices will selection process quicker, especially if
the matching section is long.

4. The beginning of the numbered matchi an tends to match the beginning of the
alphabetical matching column. Consid act when selecting answer choices. If there are
two alphabetic answer choices under coffeideration, and one is in the same beginning section as
the numeric answer choice, select tha

5. The ending of the numbered \Hlng column tends to match the ending of the
alphabetical matching c e are two alphabetic answer choices under consideration,
and one is in the same endm@on as the numeric answer choice, select that one.

6. Look for grammatic I s to help match. Singular must match singular and plural must
match plural; verb ter@u st match; grammar must match, for example: nouns often match
adjectives, as in Ro Lee matching compassionate, risk-taking, and inspiring.

7. The alphabetv%\swer should match the numerical answer tone or scope (feeling or range of
choices, such as ive to positive, negative to negative, general to general, specific to
specific).

8. The alphabetical answer should match the numerical answer level of vocabulary, for
example: the scientific term, canine, would most likely match dog, not cute little puppy.

9. On math tests, if alphabetical answer choices cover a wide range, choose the middle one.

10. Finally, make sure to guess, if not sure of your answer choice.
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Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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How to Use Fill-in-the-Blank Test-taking Strategies
Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. When taking a fill-in-the-blank test, | read O O O O O
the statement twice before answering.
2. When taking a fill-in-the-blank test, I look for O ) O )
“change words” such as not.
3. When taking a fill-in-the-blank test, I look for O O (43 O O

cause-effect relationships.

words don’t fit with the rest of the sentence.

S)
4. When taking a fill-in-the-blank test, | look for ) ’\Q O ) )
O

5. When taking a fill-in-the-blank test, 1 look for .\69 @) O O

absolute words and exception words.

Results

23-25 You already know all the fil e-blank strategies that will help you guess
strategically on these sect'(g bjective tests.

20-22 You already know the fill-in-the-blank strategies that will help you guess
strategically on the ons of objective tests.

17-19 You already k of the fill-in-the-blank strategies that will help you guess
strategically’ eSe sections of objective tests.

13-16 You kno eW of the fill-in-the-blank strategies that will help you guess
strategigallyeon these sections of objective tests. By learning these strategies, you
will to strategically guess better on these sections of tests.

<13 0 not know the fill-in-the-blank strategies that will help you guess
strategically on these sections of objective tests. By learning these strategies, you

will be able to strategically guess better on these sections of tests.
Already Know: What | already know about fill-in-the-blank test-taking strategies is...

Want to Know: What | want to know about fill-in-the-blank test-taking strategies is...
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How to Use Fill-in-the-Blank Test-taking Strategies Lesson

Learning how to improve your scores on true-false test sections will significantly increase
your over-all test scores. Many teacher-constructed tests include true-false sections. Here are the
tips to “ace” any true-false section on your next test.

1. Read the true-false statement twice before choosing an answer. Be alert for the little
“change words,” such as not. Test-takers frequently say that this strategy helps eliminate rushing
though a test and answering impulsively.

2. True-false tests can be very tricky. Look first at the statement as bei e, then if any part
of that statement is false, then the whole statement must be false.

3. True-false tests tend to have slightly more true statements than falseg)erefore, if you must
guess, guess “true.” This is probably because it is easier to write @?&tements, than false

takes one part of the statement to be false to make the wh®&g statement false. So, consider
answering “false” for long true-false statements, unl@)

statement is true. \\

Example: The moon orbits an average of 240%@5 away from the earth, has craters and

ones.
L 4
4. The longer the true-false statement, the greater is the % t it is false because it only

are sure that all part of the

mountains, little gravity, and is made of chees

5. Statements that include cause-effect rel ips tend to be false unless an Exception Word
is used. Words or phrases such as the fo ¥because, caused, resulted in, is the reason that
indicate cause-effect relationships. O

Example: Only one U.S. preside een elected four times, Franklin Delano Roosevelt, and

this caused financial chaos thr

6. Extreme statements t@
Example: Japanese a@ iles are all more reliable and cost less than American automobiles.

7. If an Absolute such as the following: all, only, every, completely, none, always, never,
best, worst, abs 1s found in an answer choice, the answer choice tends to be false because
these words do low for exceptions.

8. If an Exception Word such as the following: some, most, sometimes, frequently, often,
usually, maybe, many, generally, partially is found in an answer choice, the answer choice tends
to be true because these words do allow for exceptions.

9. Finally, make sure to guess, if not sure of your answer choice.
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Reflection

1. Something in this lesson I did not know:
2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O&

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7. I plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

Q

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:

How to Use Multiple-Choice Test-taking Strategies
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Self-Assessment

Always Usually Sometimes Rarely Never

5 4 3 2 1
1. When taking a multiple-choice test, I predict ) O ) ) )
answers before looking at them.
2. When taking a multiple-choice test, I look for O ) O O )
the wrong answers first.
3. When taking a multiple-choice test, I read all O O Q O O

answer choices before selecting one.

absolute words and exception words.

&
4. When taking a multiple-choice test, I look for O Q O O )
&

that the level of vocabulary should match

5. When taking a multiple-choice test, | consider &Q ) ) 0

Results

23-25

20-22

17-19

13-16

<13

in the test problem and in the answer choic\\

You know all the multiple-choieg stategies that will help you guess
strategically on these sectio jective tests.

You know many of the rr@e- hoice strategies that will help you guess
S

strategically on these s@ of objective tests.
You know some \'ﬁultiple-choice strategies that will help you guess
strategically o tions of objective tests.

L
You know f the multiple-choice strategies that will help you guess
strategicali§¢ offthese sections of objective tests. By learning these strategies, you
will b strategically guess better on these sections of tests.

You ot know the multiple-choice strategies that will help you guess
ratdgically on these sections of objective tests. By learning these strategies, you
wilTQe able to strategically guess better on these sections of tests.

Already Know: What | already know about multiple-choice test-taking strategies is...

Want to Know: What | want to know about multiple-choice test-taking strategies is...
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How to Use Multiple Choice Test-taking Strategies Lesson

Learning how to maximize your scores on multiple-choice tests will significantly
increase your over-all test scores. Multiple-choice sections are found on both teacher-constructed
and standardized tests from elementary school through college. Here are the tips to “ace” any
multiple-choice section on your next test.

1. Read the numbered test problem or question twice, being alert for little change words, such
as not. Try to predict the correct answer before you look at the choices offered &Lhis will provide
a mind-set for evaluating the answer choices before you begin to answer. Thjs
to unlock your prior knowledge about the subject that you learned in test Sl
experiences in your own life. Many students find it helpful to cover up t ﬁ swer choices with
one hand to make sure that they complete this first step.

2. Read all answer choices before selecting an answer. Test-takeprequently say that this
strategy helps eliminate rushing though a test and answering im . Students find it helpful
to read the answer choices “up from the bottom” to ensure tha#ghe¥1Cad each choice.

3. Use the process of elimination. If possible, cross off 4 answer choices to permit
strategic guessing. The fewer the answer choices, the g is the likelihood of a correct answer

selection. ~

4. Look for grammatical clues to help match. \erical test problem or question must
match the answer choice. For example, singular atch singular and plural must match
plural; also, verb tenses must match. 6‘

5. The answer should match the languag %test problem or question (positive to positive,
negative to negative, grammar, singular%ﬂr , vocabulary level of difficulty).

6. Two close-sounding or Iookin@rs such as “quotient” and “quotation” or 22 and 222
tend to mean that one of the answ;, orrect.

7. On matbh tests, if answers ¢ e range, choose the one in the middle, if you have to
guess. For example, if answi nge from A. 14 B. 234 C. 1,655 D. 243, choose B or D.

8. Answer choices that h@otb A and B”, “None of the Above,” or “All the Above,” or

similar tend to be corme

9. If you must gues second to last answer choice is most frequently correct. The last
answer is most f ly incorrect. This strategy only works on teacher-constructed tests.

10. If an Absolute™Word such as the following: all, only, every, completely, none, always,
never, best, worst, absolutely is found in an answer choice, the answer choice tends to be
incorrect because these words do not allow for exceptions.

11. If an Exception Word such as the following: some, often, usually, most, sometimes,
frequently, often, usually, maybe, many, generally, partially is found in an answer choice, the
answer choice tends to be correct because these words do allow for exceptions.

12. Finally, make sure to guess, if not sure of your answer choice.

Essential Study Skills and Targeted Independent Practice © 2009, 2017, 2025 Pennington Publishing 168


http://penningtonpublishing.com/blog/study_skills/how-to-study-in-advance-for-tests/

Reflection

1. Something in this lesson I did not know:

2. My specific goal to apply what I learned:

3. Accomplishing this goal will especially help me because... O@

L 4
4. Experts | plan to go to for help: Q

L 2

N

5. The person | will tell about my goal so that they Wi||% about my progress:
0\

N

6. Before I begin working toward my goal, I wil g to...

7.1 plan to begin working toward my&en. .

$

8. This is how and when | wi\ udte progress toward my goal:
9. I will know that @Qaccomplished my goal when...

10. After reading the study skill tips, I would still like to know...

Teacher/Parent Comments:
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Study Skills and Executive Function Skills Self-Assessment

Motivation

1. Do you know how to motivate yourself to o Yes
do what you need to do?

o Somewhat

2. Do you know how to organize work and o0 Yes 0O Somewhat
get started on a long project?
3. Do you know how to set goals and check oYes O what
on your progress toward those goals?
4. Do you know how to change a negative O Ye@omewhat
attitude about schoolwork to a positive O
attitude?

%
Organization and Time Q
Management . ‘Q
5. Do you have a place at home that is set up Q o Yes O Somewhat
for homework and study? p @
6. Do you know how to organize daily and \\ o Yes O Somewhat
long term homework and study? Q
7. Do you begin homework with a review of 0 o Yes O Somewhat
what you learned in school that day?
8. Do you know how to manage time for Q o Yes O Somewhat

homework, study, and activities after

school? O

o No

o No

o No

o No

o No

o No

o No

o No
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Reading Strategies and Skills

9. To you know how to choose enjoyable
books to read at home that will improve
your reading ability?

10. Do you know which reading habits are
helpful and which are not?

11. Do you know how to read out loud with
good expression?

12. Do you know how to concentrate during
silent reading and adjust how you read?

13. As you read, do you silently talk to the
text, making comments and asking
questions?

14. Do you understand and remember most
of what you read?

15. Do you know how to figure out what an
author suggests, but does not say?

16. Do you know how to make helpful
comments in the margins of texts?

17. Do you know how to read, understand,

L 2

O Yes

O Yes

O Yes

O Yes

O Somewhat

o Somewhat

o Somewhat

@what

0 fs)Q%mewhat

&

N
. @Q o Yes
NS

N\
>

and remember non-fiction textbooks? Q
18. Do you know how to identify the mQ

idea in reading? O

19. Do you know the key element
story?

20. Do you know the key ele@o an

article? \

21. Do you know how context clues
to figure out the meantygs 0f unknown
words in a text?

Q

O Yes

O Yes

O Yes

O Yes

O Yes

O Yes

O Somewhat

o Somewhat

o Somewhat

o Somewhat

o Somewhat

O Somewhat

O Somewhat

o Somewhat

o No

o No

o No

o No

o No

o No

o No

o No

o No

o No

o No

o No

o No
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Research

22. Do you know how to format citations
and use quotation marks for direct and
indirect quotations?

23. Do you know how to identify bias and
the quality of an author’s reasons in an
article?

24. Do you know how to research safely and
judge the quality of an online source?

Memorization Strategies

25. Do you know how to memorize by
grouping similar ideas or objects?

26. Do you know how to memorize by
associating (connecting) similar ideas or
objects?

linking similar ideas or objects in a *
connected chain?

word, such as NEWS (North, East, West,

o Yes 0O Somewhat

o Yes o0 Somewhat

O Yes 0O Sgamewhat

O @D Somewhat
o
p Q

s O Somewhat

27. Do you know how to memorize by Q;: o0 Yes O Somewhat

28. Do you know how to create a catch § o Yes O Somewhat

South), to memorize unrelated ideas or
objects? Q

29. Do you know how to create a catc
sentence, such as Oh, you lucky d
“ould” spelling), to memorize unr:
ideas or objects in an exact orde

30. Do you know how to cation
strategy to unrelated idea'b ects in an

exact order? Q

O Yes O Somewhat

O Yes o0 Somewhat

o No

o No

o No

o No

o No

o No

o No

o No

o No
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Essay Writing

31. Do you know how to dissect (break into o Yes O Somewhat 0 No
parts) a writing prompt?

32. Do you know how to write an effective o0 Yes o0 Somewhat 0 No
thesis statement for an essay?

33. Do you know what is considered good o Yes 0O Somewhat 0O No
and bad writing style?

34. Do you know how the key essay writing o Yes ommewhat 0 No
rules? O

35. Do you know how to write an essay o €s)m Somewhat © No
introduction? P

36. Do you know how to write an essay %s o Somewhat © No
body paragraph? . Q

37. Do you know how to write an essay Q\ 0 Yes o0 Somewhat 0 No

sentences with beginning, middle, and
ending dependent clauses?

conclusion? @
L
38. Do you know how to write complex \\ o Yes 0O Somewhat 0 No

39. Do you know how to apply active o Yes 0O Somewhat 0 No

Listening and Note-taking Qo

listening?

40. Do you know how to take note@ o Yes o Somewhat 0 No

lectures, videos, and textbooks?

41. Do you know how to use otes? o Yes 0O Somewhat 0 No
v

42. Do you know how to e Formal o Yes o Somewhat 0 No

Outline Notes with nu and letters?

QQ)
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Grammar, Spelling, and
Mechanics

43. Can you define and identify the eight
parts of speech?

44. Do you know which grammatical
sentence openers provide sentence variety?

45. Do you know the nine verb tense forms
and what each means?

46. Do you know the eight “to be” verbs and
how to eliminate them in your writing?

47. Do you know, and can you apply, the
seven key spelling rules?

48. Do you know, and can you apply, the
key syllable and accent rules?

49. Do you know, and can you apply, all
rules of punctuation, including commas,
quotation marks and underlining, colons and
semicolons, and apostrophes?

50. Do you know, and can you apply, all
rules of capitalization?

identify slang words and phrases?

51. Do you know how to use words
correctly in Standard English and how tOQQ

Test Preparation and Tes g

52. Do you know how to study f S, as
you learn?

&
53. Do you know how to de a plan for

taking a test? Q

54. Do you know howo aprove your
selection of correct r choices on

matching tests?
55. Do you knonv to improve your

selection of correct answer choices on fill-
in-the-blank tests?

56. Do you know how to improve your
selection of correct answer choices on
multiple-choice tests?

o Yes o0 Somewhat
o Yes 0O Somewhat
o Yes o Somewhat

o Yes omewhat

O €S)D Somewhat

o
Q s 0O Somewhat

o Yes o0 Somewhat

o Yes 0O Somewhat

o Yes o0 Somewhat

O Yes O Somewhat

o Yes 0O Somewhat

o Yes o Somewhat

o Yes O Somewhat

o Yes o0 Somewhat

o No

o No

o No

o No

o No

o No

o No

o No

o No

o No

o No

o No

o No

o No
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Study Skills and Executive Function Skills Self-Assessment Mastery Matrix

Assessment #s 1 2 3 4 5 6 7 8 9 10 (11 (12 |13 |14 16 (17 (18 |19 |20 |21
Teacher
= 1)
2 O
c g §
Class c S = g
K=l S < @ ea
- N o=
S g2 £ X
= S o T L
= SE S b
Student Names = O r s I@
s
4
&»
|
Totals
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Study Skills and Executive Function Skills Self-Assessment Mastery Matrix

Assessment #s 22 |23 |24 |25 (26 |27 |28 |29 |30 |31 |32 |33 |34 |35 37 |38 |39 |40 |41 |42

Teacher

c (=2} he]
= = ¢ c
Class = = c 2
<= N O = g
S s 5 = £3%
© o o > c
<5} E® © L2 8 g
3 S S 2 25
14 =h w Jz

Student Names

S

i

Totals
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Study Skills and Executive Function Skills Self-Assessment Mastery Matrix

Assessment #s 43 | 44 |45 |46 |47 |48 |49 |50 |51 |52 |53 |54 |55 |56
Teacher 5
= -
T o 2
5t 8%
Class . @ )
E % Q ‘*
£ 2 c8
== Ol=
£2 22
Student Names 0= [
r
-

£

Totals
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NOTES
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